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Dear Student,

Welcome to Crossover!
Crossover Znd Edition has been revised and updated especially for you!

In your Activity Book, you will find
« interesting topics related to social practices of English.
o activities and products that allow you to learn by doing.

e cultural information about English-speaking countries that you can
compare to your own experiences.

« suggested multimedia resources to enrich your learning.

About your Activity Book

Your Activity Book has ten units. Each unit is about a different topic and revolves
around the creation of a unit product.

Opportunities for Self-Assessment run through the unit to help you reflect on and
participate actively in your jearning process.

At the beginning of your book, you will find an About the Series section with
information about the mast important features of your Activity Book and Reader. It
explains how the units of your Activity Book are organized and how to use the self-
assessment sections to become a more autonomous learner.

We sincerely believe that Crossover will help you progress in Englishina positive way.

Are you ready to cross over into the English-speaking world?

. .
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The Activity Book
The Activity Book offers ten units with material for three

weeks of class and a fourth week for the presentation of the

unit product and evaluation.

Each unit starts with a Share What You Know section that
allows you to activate prior knowledge, and assess and
reflect on previous knowledge of the topic's social practices.
At this point, you can identify your weaknesses and
strengths and plan strategies you can use to approach the
content of the unit.

You can see the Secial Practices on the opening page of
each unit. The social practice of each unit is what guides
the activities and the content.

Each unit allows you to explore, use, and reflect on the
topic and the social practices. The activities within each
class lead up to the product steps of the final product.
Together with your teacher, you can vary or adapt these
products and the steps to your group’s interests and needs.

Learning to Learn Tips

As you work through each unit, you will find tips associated
with fluency and accuracy in speaking and writing skills.
There are also tips for reading, listening, and pronunciation
strategies, as well as checklists tor how to write specific
types of texts,

Lis
Listening

Parts of speech -

Loak carefully main ideas
at the woeds in Listen for the
the text and the ain points
sentences where about a theme
they appear. This without trying
will help you to 10 understand
decide what the every word,
word is fnoun,
verb, or adjectiva).
(“languageTip

Wil questions

We use whr

questons o ask

for information

How is also a wh-

question word,

m— Wik 15 . Dk o o o hary s oty s ke g

B 2 h-—hml.q-m-.—“ubu--—-.“-pm-h-

B ek b i ARk w e

e el b e i

Amish Girl Creates

b N v it

-~

B Fhirw e Mgl b st Rty gy

L R B e s bt

B i IS [ E P ——

T ke bt s igals ef s ke sl et b e ek
[T P —

T s i vmi e e TV i

[ IET "
& i e b bt
[y :

[
i Can

W S i g dnrt?

5
s Ll



Evidence Portfolio

Throughout the unit and the steps of the produdt, you have the opportunity to
collect evidence of your learning and progress. Keep this work and anything else
you think reflects your progress in your fvidence Portfolio.

At the end of the year, you will have a full record of your year's work. At this point,

review your work and assess how you did.
Use these guestions to guide you.

1. Did you turn everything in?

2. Where did you see an improvement?
3. What do you need to work on?
4.
5

which piece of work did you enjoy the most?

Which did you find most difficult and why?

Product Evaluation

Different tools have been included to help

you evaluate your participation in the unit

product., Use these tools to help you refled
on your learning, and also on your attitude
and collaboration.

Self Evaluation Checklists

As you work through each unit, you will

find other Seif-Check boxes associated with
fluency and accuracy in speaking and writing
skills. These, together with Check What You
Know boxes related to language, give you
continuous opportunities to analyze and
assess your own work.

Self-Evaluation

At the end of the unit, you can use all of this
information to complete a self-assessment
chart related to the social practice and
learning outcomes of the unit.

ldeas for your Pertfolie

+ Decorate it.

+ Add a contents page.

+ Divide it into separate chapters.

+ Organize the content by type of text,
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Other Features
Finally, there are a number of other features
in the book that will also help you learn,

+ The Glessary icon sends you to the section at the back of the book

that contains keywords from the Activity Book. It gives a definition

of each word, as well as other helpful information. Use the Glossary
whenever you do not know the meaning of a keyword or to find useful
vocabulary you might need. Remember to always try to deduce the
meanings of words you do not know first,

.!
pagos o

+ Website suggestions of web pages
and videos are provided for
additional information related to
the topic. Use these for research,
to learn more about a topic, and
to learn how to develop your
digital skills.
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+ The Grammar Reference section at the back of the book offers
full explanations of grammar points covered in each unit. Use
this section to confirm rules you have already figured out and
to learn more about the systems of English.



The Reader
The Reader contains ten authentic texts—some informative and some
narrative that will help bring the real world into the classroom. They
will allow you to explore different literary genres while becoming more
familiar with the traditions and customs of English-speaking cultures.

The Reader texts were designed to be used as additional extensive
reading. You can read them at home, independently, or
collaboratively in class. Each reading includes prediction questions
on the title page to help activate your prior knowledge about the
topic or genre,

Remember, there are four factors to consider as a good reader:
you, the text, the reading strategies you use, and the purpose.
You need to think about how you interact with the text you are
reading, and sometimes change your reading strategies to meet
the challenges of that text.

Each reading includes prediction questions on the title page to
help activate your prior knowledge about the topic or genre.

s % i e
|+ comprehension Check |
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of each text, will help you develop different
reading strategies, like reading for specific Key vocabulary and words that
information and for general comprehension, students might have difficulty
and deducing the meaning of words from with have been hightlighted in
the context. In addition to this, there are bold the first time they appear.
discussion questions that will help you These words can be found in
practice critical thinking skills, like inference, the Glossary at the back of the
interpretation, and evaluation. Reader.
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Share What You Know
= Work in groups. Discuss the questions about celebrations. .
a. How do people celebrate special events in your oomunity?g.‘-"
b. What was the most recent celebration youwentto? |
c. What happened in that celebration?
d. What do you think the unit title “Coming of
Ape” means?
= Think about your performance in the
discussion and answer the questions.
a. What language did you use to talk about
your experiences?
b. Did you have any communication
problems? Why?

Coming of Age

Family and Community Environment

Social Practice
» Talk about your own and others' experiences

Learning Outcomes

® Listen to and analyze conversations about
personal experiences

= Understand the general sense of a conversation,
the key ideas, and the details

= Share personal experiences by telling an anecdote

Product: Autohiographical Anecdote

Step 1: Make a list of important events in a person's
life and choose one event.

Step 2: Write questions about your important event.

Step 3: Make a diagram with key information of
your anecdote.

Step 4: Make a scrapbook for your anecdote.

Step 5: Tell your anecdote and present your scrapbook
to the group.
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Listen to personal experie

Self-Check

Yes =+
Analyze a
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howy thie diffierent
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Clirecognized the
& main events.
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1 In groups, discuss the following questions about celebrations.
a. Which events in a person's life are always celebrated?
b. What are common celebrations in your community?

2 Listen Q¥ to a phone conversation about an important event. Number the
pictures 1-7 in the order the events occured.

3 Work in pairs. Discuss the questions about the phone conversation. Then
use the Self-Check to evaluate your participation in the discussion. Think
of ways to improve.

a. What event is being celebrated?

b. How did Dana feel about missing the event?
c. How did Mary feel when Sarah fell over?
d. How did Mary feel when there were fireworks?

4 Work with your partner. Use the words in the box to tell each other what
happened on Mary's sweet sixteen.

| tiara limo photoshoot  Sarah's dress  cake fireworks |

5 Listen again and analyze the language that Mary and Dana use.
a. Why does Mary say limo and not limousine?
b. Why does Dana say “Oh my God!"?
c. Doyou think Mary and Dana would use this type of language with everyone? Why?
d. Who is it appropriate to use language |ike this with?



6 Work in pairs. Read the role play cards and take turns role-playing
a conversation between Mary and her grandmother.

You want to tell your grandmother about your party
because she made you a lovely cake. There are
two details that you do not want to mention to your
grandmother:

# You played very loud music in the limousine.
® Sarah's dress was a mess.

Your grandmother is a serious person and you need
to be careful how you speak to her.

You wart to find out all about Mary's party. You want
to know if everyone liked the cake you made. Mary's
mother mentioned two things that you think are
strange and you want to check them with Mary:

# Mary rode in a limousine with very loud music.
® One of her friends nuined her dress.

You are a serious person and you appreciate peaple
using the appropriate language.

Hi, Grandma. Thank you
so much for my cake.

You're welcome, dear.
How was your party?

7 Work with your partner. Analyze how the language Mary uses with Dana
is different from the language you used in activity 6.

8 Work in pairs. Describe the last party you attended. Use appropriate
language you would use with a friend.

Product 9 Form a Product group. Make a list of the events that are very important in

people's lives.

10 Choose an event from the list that you could tell an anecdote to your
Product group about. Identify which moments might he memorable when
telling this anecdote. Keep the list in your Evidence Portfolio.

When I saw my dad dance...

When my grandmother made a speech...

Unit 1+ 11
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ange information ahout personal experie

Resources =
To read more
abaut Rumsgringa
and coming of
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to pages 5-13 in
J your Reader
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Listening
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word.
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Intenation
Pay attention
to speakers of
English and notice
hiw their voice
nses or falls when
asking questions

Work in pairs. Look at the newspaper story and identify where the girl is
from and what she did.

Amish Girl Creates
Hit Online Course

By Tom Richardson
Rebecca King, 16, from an Amish community in
Pennsylvania, came to New York on Rumspringa
and started a summer computer programming
course at New York University. However, soon,
the NYU students were learning from her as she

Listen Q¥El to Rebecca's anecdote about New York and answer the questions.
a. Why was Rebecca in New York?

b. What made the experience special?

c. How does Noah feel about Rebecca's experience?

d. What was Rebecca's online course about?

e. Ifyou could make an online course, what would youwant to teach people?

Listen to Rebecca again and make notes about her time in New York.

Compare answers in pairs.

The summer course The TV interview

Listen Q8 to the questions and decide if the intonation goes up (M or down

(V) at the end of each question.
| How was the party? I

a. How have things been?

. Was itamazing?
What did you do?
. Can you create courses?

[ -V -

How many people registered?

Work in pairs. Ask each other
questions about an important
event in your lives.



Self-Check
Yes= o

Exchange

information

[ I made alist of
questons.

O linduded
appropriate
details and
information.

O used corract
_ mtonation. I

Product

Staf &

5 Work in pairs. Use the words in the box to retell the details of Rebecca's
anecdote.

New York University  online course 500 students |

\ TV interview Mayor of New York

7 Work in pairs. Use the prompts in the hox to write questions for the answers
that Rebecca gave in her TV interview.

| Who..? What..? When..? Where..? How..? |

a.
| come from Lancaster County in Pennsylvania.
b.
| came to New York a maonth ago.
c.
| live with my parents and my brather.
d.
The thing | like most about our community is that people help each other.
a,

Over 500 people registered for my course.,

8 Use the table to make notes about the special event you chose from
your list.

| Spec'iél event

i Type of event

i“l'irne

' Place

| People

| Activitles

Feelings

9 Work with a Product partner. Write questions about the special event
you chose in Step 1. Use the ideas in your table and the prompts from
above. Keep the questions in your Evidence Portfolio.

10 Work in pairs. Ask each other questions ahout the special events you both
chose. Use the correct intonation. Use the Self-Check to evaluate your work.

Unit 1+ 13
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ganizing ideas ahout an important event

1 Work in pairs. Look at the pictures and predict what the text is about.

Lef me tel you a great story. On graduation day. after the school ceremony and all the

pictures we Took with our friends and family, we went to our houses To get ready for the
party. My friends and 1 decided fo wear black suits. All the girls promised not to wear the
same color and definitely not the same dress. But guess what?! Later on, Alette and Doris
showed up wearing exactly the same black dress. What a nightmare! They were furiousl
We thought it was hilarious, but they wouldn't even talk fo each othen Affer a while, they
started dancing with us and laughing again. The problem was that they didn't want 1o be
in any of the pictures we fook ot the party. Now that school is over we don't have any
pictures to remenben that funng night by,

2 Read the graduation anecdote. Work in pairs and complete the checklist

Yes= o with details from the anecdote.
Analyze Ihsrz
sticture of an |
i v | Details
OJ 1understood the Background
context of the ‘ |
anecdote. People involved v | Alette and Doris
O irewgnized ! !
the memarable Date
even L £ — .l
O] 11earnad how '
to frame the Place
abl "
(s _ Description of past event ;
Memaorable moment v | They showed up wearing the same dress.
Consequence
3 With your partner, use the Self-Check to evaluate your work. Think of
ways to improve.
4 Work with your partner. Look at the anecdote checklist in activity 2.
Discuss the information included in it and say what other important
details would be important to include.
14 + Unt 1
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5 Complete the diagram with questions about the graduation anecdote.

What?

Why?

What fun/surprising/
embarrasing
moment happened
during the event?

( Where?

Graduation

anecdote

-
Why was it funny? ]
%

Who?

Who was involved in
the situation?

B Make a diagram of key information like the one in activity 5 for your Product

anecdote. Use the questions you wrote in Step 2.

7 Work with your Product group. Make sure your diagram contains all of
the elements necessary for an anecdote.

8 Work with a Preduct partner. Share your diagram with your partner.
Practice telling your anecdote and have your partner check your diagram
to make sure you have included everything. Keep vour diagram in your
Evidence Portfolio.

39 Discuss ways to improve your anecdote.

| Unit 1+ 15
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Support your anecdote with visual material

1 Work in pairs. Discuss the questions about remembering events.
a. How do you remember the key events in your life?
b. How do you share those events with other peaple?

L TonE L e <7
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| - ' ' Wad 8 S
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ffp’*’ff'}-;o-rf

Before social rﬁeda. before cell phones, before computers, there was an amazing way to share your
memories with fiends and famiies. In many ways, it was better than what we have now Don' believe me?

Just imagine sharing photos and also everything else that reminds you of a special day: objects,

flowers, even pictures and poems. All in cne book. How is this possible? Let me introduce you to the
¢ world of scrapbooks.

Invented in the 1800s, scrapbooks were how people could fill a book with newspaper clippings

and other paper cutouts. As photographs became cheaper, people started to add photos ta their

scrapbooks, and the world of scrapbooking was born. To start a scrapbook, choose an event that is

special to you, and start collecting the objects that will help you remember it. Choose a book you like

the look of, some altractive paper for sticking, writing, and drawing. and then start having fun. All you

need are the following supplies:

Photos Adhesives
To share your memories of your special days Liquid glue, glue dots, or sticky tape

with others : .
Real-lite objects
Patterned and colored paper To make your scrapbook more personal

To use as a background for your photos .

Felt-tipped pens, colored
Ccissors pencils, or watercolors
To crop your photos and cut paper to size To draw and illustrate your scrapbook

2. Read the article and discuss the questions with your pariner.
a. Whywould it be fun to make a scrapbook?

b. How could a scrapbook help you tell your anecdote?
c. What key elements are impaortant to include in a scrapbook?

Product 3 Work in your Product group. Make a list of what you could include in a
seep b scraphook of your special event. Keep your list in your Evidence Portfolio.
4 Make a scrapbook that you can present with your anecdote.

16 + Unit1
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Autobiographical Anecdote Step 5
Product

1 Display your scrapbook and tell your group your anecdote, using [ self-Check

the diagram from Step 3 as reference. Yes= v
Anecdote
2 Discuss your experiences and find out if anyone in the group had a Dég;‘:‘ﬁ:t‘ia
similar experience. My srapbook
represented
3 Use the Self-Check to evaluate your performance and those of your my anecdote
classmates. D?ic:;r:dl:?a
memarable
4 Fill out the Product Assessment Checklist to evaluate your work on momant in the
the Product. el el
. g S

Product Assessment Checklist

Mark (+) the items you feel you successfully completed with your
presentation.

Teamwork

_ I discussed my ideas with my partner.

___I'was supportive and respectful of my partner's ideas.

__ We shared ideas and workload.

Content
_ Itold a memorable story.

___ I gave valuable information in my anecdote.
__lused a variety of words and expressions.
__ Itook turns to speak.

Time management
_ Ibegan work promptly.

___Thad all of the material | neaded at hand.
_ I completed the work on time.

Complete the following statements:
My strengths on this project were

My challenges on this project were

Changes | will make for the next project I will do are

5 Use the information in the Product Assessment Checklist to give
each other feedback. Write a list of tips for the other group to use for
future products and exchange them.




% Seli-Assessment

Evaluate Your Attitude

1 Think ahout the attitudes you showed in this unit. Mark (v) the options
that best describe you.

Yes Sometimes No

1 always completed my work.

| showed respect for myself and others.

| collaborated with my classmates.

| participated actively in class,

I made my best effort.

Look at the attitudes that you marked as Yes. How did you achieve them?

Evaluate Your Progress
2 Look at the work in your Evidence Porifolio and add any other work
you want to include in it. Then look at the Self-Check hoxes. Think about

your progress throughout the unit and complete the statements.
a. During the unit, | collected out of activities for my Evidence Portfolio.

b. | also added as evidence, because

c. | cansee |l improved at
in the evidence activities and
d. Looking at my answers in the Seff-Check boxes, | realize | need to work on

=

e. For the next unit, I'm going to

tvaluate Your Achievements

3 Choose from 1-3 to express how well you achieved this unit’s learning outcomes.
Reflect on your answers and wrile a comment or suggestion in the Reflection
column.

| can... -Grade Reflection

® [isten and revise conversations about
personal experiences.

= understand general sense, main ideas,
and details.,

s share personal experiencesin a
conversation.




Share What You Know
= |1 groups, discuss the following questions.
a. Have you been to another country, state, or
community? Which one?
b. How is this place different from where you live?
c. How is this place similar to where you live?
d. How often do you visit another country,
state, or community?
= Think about your participation in the
discussion and answer the questions.
a. What language did you use to compare
cultural aspects?
b. Did you have any communication
problems?

Cultural Differences

Recreational and Literary Environment

Social Practice
= Contrast cultural aspects in short essays

Learning Outcomes

= Examine short essays

= Understand the general meaning, main ideas,
and details of essays

& Describe and compare cultural aspects

Product: A Comparative Chart of Cultural Aspects
Step 1: List important cultural aspects of Mexico and
create a comparative chart.
Step 2: Add a list of cultural traditions to your chart.
Step 3: Add examples of Mexican food to the chart.
Step 4: Add examples of Mexican stereotypes to the chart.
Step 5: Find information about traditions, food, stereotypes, and
other cultural aspects of other countries from the essays.
Step &: Present your comparative chart.



Examine a short essay

1 Work in pairs. Look at the pictures and discuss

the questions.
a. What can you see in the pictures?
b. How are the people in the pictures different from
and similar to each other?
c. When do people do the activities in the pictures?
d. What type of relationship do you think they may have?

wiwvw bloggersoftheworld.com

My Trip to Mexico

by @JustAnotherBlogger -.,3,\&'“
By pages 1+

1 | have just gotten back from a trip to Mexico. My grandmother (on my mom’s side) is Mexican, and we all went
to visit her: my aunts, uncles, and cousins. | had never left the United States before, and it was great to meet
my extended family. It was a real eye-opening experience for me, because | realized that even though we are
neighboring countries, many of the cultural aspects of our two countries are very different.

2 First, | noticed how family life in the US is different from family life in Mexico. In many Mexican homes, the
extended family lives together—for example, in my aunt’s house, there are three generations. Meanwhile,
in the US only the immediate family members live together in a house. | only see my American grandparents
once or twice a year, while my cousins usually see their grandparents at least once a month. | also noticed
that both Mexican and American families respect the opinion of older people.

3 Another thing that | noticed is that people greet other people R -
in a very different way. In the US, we usually just say, “Hi! How

3

o
are you doing?” or acknowledge another person by nocding our
heads, and that's it! In Mexico, people are very open and there

’ s much more physical contact. Women greet each other as well
as men with a kiss on the cheek, while men hug and slap each

other on the back. Similar to Mexicans, in the US, we sometimes

hug our close friends, but only very briefly.

4 |also found Mexican eating habits very different from the US.
At home, | normally eat my breakfast before | go to school,
just like my cousins from Mexico. Then | eat my lunch—usually
a sandwich. Then we have dinner in the evening, when my
parents get home from work—around 7 or 8. In contrast, for
Mexicans, the biggest meal is between 2 and 4 p.m. Dinner,
before poing to sleep, is usually lighter. It was very difficult to
adapt te their schedule. But, even though our eating habits are
very different, we have one thing in common: we all love pizza!
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Yes = o

Revise short

literary essays

O ridentified
pattems.

O analyzed
tesctual

. O ganization J

5 After my trip to Mexico, | realized there are many differences
between my life in the US and the lives of my family in Mexico.
However, | also noticed many similarities. Now my cousin and |
are always chatting with each other online. It's great to know that
we can be friends despite being from different cultures. | think
that it is possible for us to integrate without losing our identities.

Read the essay. Then discuss the questions with your partner.
a. What is the purpose of the essay: to explain a topic, to express a problem and a
solution, or to contrast and compare?

b. What type of information is presented in the essay?
c. How is the essay organized?

Match the numbers of the paragraphs to the parts of the essay.
Introduction: Conclusion: Body:

With your partner, choose one of the paragraphs from the body of the
essay. Underline the information about the US and circle the information
about Mexico. Then discuss the questions and give examples.

a. How is the paragraph organized?

b. What similarities does the paragraph mention?

c. What differences does it mention?

Look at the Self-Check box and evaluate your performance in the
previous activity. Think of ways to improve.

Work in groups. Compare the cultural aspects the author chserved and
complete the comparative chart. Refer back to the essay as needed.

Cultural aspects ‘ . ) I E

Family life
Meeting people

Eating habits

Form a Product group. Make a list of cultural aspects that are important
in Mexico. Use the chart and your own knowledge of Mexico to help you.
Start a comparative chart of cultural aspects like the one in activity 6 with
a column for Mexico and columns for other countries.

Add some of the aspects to the chart and leave room for others. Keep your
chart in your Evidence Porifolio.




Listen to and describe a cultural tradition

1 Look at the pictures and answer the questions.
a. What tradition is happening in the pictures?
b. How do you think the pictures are related?

2 Listen Qﬂ to the radio documentary Culture and Traditions
and answer the questions.
a. What is the other name for Bonfire Night?

b. What did Guy Fawkes try to do?

c. When was Guy Fawkes arrested?

d. What do people do on Bonfire Night?

32 Work in pairs and discuss the guestions about
the documentary.
a. What is the purpose of the documentary: to express a problem and a
1 solution, to explain a topie, or to contrast and compare?
i b. What type of information is presented about the topic?
c. Who might find the information useful?
d. Why is the history of the event explained?
e. Do you think this is a cultural tradition you might enjoy?

4 Listen again and make notes on this British
cultural tradition.

Name of cultural tradition: Bonfire Night

Where:
When:
Why:
| Activities:
S | Food:
| Understand
| general details Clothes: A
| ] 1answered all . ;
the questions, IBE' r?ad rdr-cre abtjut the
anfire Night tradibon,
Dt&ndudej d;a! | 5 Look at the Self-Check box and evaluate your gotoyour Reader
ideas and relevant F _ e TE_S
details where use of language. Think of ways to improve. | pages 15-24
appropriate,

| [ compared and
contrasted ideas.
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& Work in groups. Choose a cultural tradition and discuss how it is celebrated
in your region. Make notes following the example from activity 4.

Name of cultural tradition:
Where:

When:

Why:

Activities:

Food:
Clothes:

7 Work with the same group. Compare the food eaten at Bonfire Night with
the food eaten at the cultural tradition you chose.

8 Make a Venn diagram with information about the two traditions. Write the
foods they have in common in the center section of the diagram. Follow
the example.

Bonfire Night

Day of the Dead
in Oaxaca

Parkin cake Bread in the shape

of a skull

S dict 9 Work with a partner from your group. Compare another aspect of the
cultural tradition you chose with the same aspect from Bonfire Night (e.g.,
clothes, activities, etc.).

On Bonfire Night, peaple
wear warm clothes because
the weather is not good.

10 Work in your Product group. Brainstorm and write a list of different
cultural traditions in Mexico. Add some of these cultural traditions to
your comparative chart from Step 1. Keep your comparative chart in
your Evidence Porffolio.

Gtap 7

On the Day of the
Dead, people dress
up in traditional
Mexican clothing
or wear costumes,
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1 Look at the pictures of the food in the essay and discuss which food
vou would like to try and why.

wwwVisitaustraliaToday. com

Australian Food

Unlike countries such as France, Mexico, or India, Australia does not have an
international reputation for food. However, Australia has a fascinating culture and
its history explains a lot about their cuisine.

The first people of Australia were the Aboriginals and, naturally, they ate the

food from the land around them. This included animals such as kangaroos and
crocodiles, as well as insects like the witchetty grub. Now this type of food is known
as "bush tucker,” a name given by the British immigrants arriving in Australia.

The British colonization started in 1778, and due to the large numbers of
British people arriving, the food of Australia changed dramatically. Soon,
it was much the same as the food of Britain. For this reason, fish and chips
and barbequed sausages {or "snaps”) are now part of the national identity
of Australia.

The British were not the only immigrants to come to Australia. People from

Italy, Turkey, Greece, and all over Asia have completely changed Australian food.
Similarly to the British, they brought their tastes in food with them. In contrast to
the British, however, the flavors and styles of food were much more varied, and
Australians are now as likely to eat a Turkish kebab as they are to eat a meat pie.

Entirely because of its rich history, the food of Australia is now among the most
varied and interesting in the world. What Australian food would you most like to try?

2 Read the essay and identify which culture provided the food in each image.

3 Work in pairs. Analyze the features of the essay and answer the questions.
a. Where might you read this essay?
b. What is the purpose of the essay?
c. Why are the pictures important to the essay?
d. What type of information do you find in each paragraph?

4 Work in pairs. Discuss the effect that immigration had on the food of
Australia.

24 + U2
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5 Find the sentences in the essay containing the expressions in the
box. Then, work in pairs and discuss the gquestions.

-\u
|._ Unlke Dueto Sameas Therefore Similarlyto Incontrastto |

a. Which expressions explain the reason something happened?
b. Which expressions compare similar cultural aspects?
c. Which expressions show differences in cultural aspects?

6 Work in a group and complete the table of Mexican food affected by
immigrants from other countries.

Foed Country of origin
bacalao Spain/Portugal
| tacos al pastor . Lebanon
|
hamburgers
Yes = I |
Compare and pizza |
analyze il ral E T
aspects
[l analyzed [ | —
and descibed L | |
cultural aspects.
D:’;‘;i‘:owfm:f 7 Work with someone from your group. Use the information from your table
gmuarm::_w to discuss how food from other countries has affected Mexican food, and
::gm‘;:s'“ how Mexico is similar to or different from other countries.

\chg]a;ilgnp;vlfd 8 Give each other feedback using the Self-Check box.

9 Work with a Product partner. Make notes on the food of Mexico and add
these examples to your comparative chart. Keep your comparative chart

: in your Evidence Portfolio.
Step

We eat hamburgers in Mexico
the same as lots of other
countries due to American
hamburger restaurants
opening internationally.

True, but unlike a lot of other
countries, Mexico is the only
country that cooks mole.

U2+ 25

s Ll




shows what the
paragraph is about.

Understand the details of essays

1 Work in pairs. Look at the pictures and discuss the questions.
a. How do you think these people are different culturally?

b. What makes you think that?

2 Read the essay and write a suitable title.

Title:

We all have ideas about different countries and
the people from those countries. However,
how well do we actually know what those
people are like? Luckily, we live in an age

in which we have much greater access to
information than ever before, but it is still
important to avoid getting stuck in the trap of
stereotypes. So, how can we do this? How can
we develop realistic ideas of what people are
like in countries we have never been to?

The first thing to do is to be flexible with
your ideas. Often, people reduce their ideas
about a country to a single word or

a single idea—Germans have the reputation
of being well organized and the British

are famous for not cooking good food.
However, the truth is there are organized
and disorganized Germans just like there are
good and bad British restaurants. The key

is to change your ideas and opinions as you
learn more about different cultures.

3 Work in pairs. Analyze the essay and discuss the questions.
a. Wha is the intended audience of the essay?

b. What is the purpose of the essay?

c. What problems are identified in the essay?

d. What solutions are offered to these problems?

Tha topic sentence

discuss the questions.

" 4 Work with your partner. Analyze the second paragraph in the essay and

a. What is the topic of the first sentence?

b. What examples of flexibility are given?
c. What is the conclusion of the paragraph?

5 Work with your partner. Discuss stereotypes and how to avoid them.
a. Why is it important to avoid sterotypes?

b. How can you avoid stereotypes?
c. What stereotypes about other countries have you heard?

26 + Une2
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Another important thing is to listen and observe, Be
sensitive to differences in the way people express
themselves. Some people are very eloguent, others
are quiet and modest, and others are direct and
practical. These differences can sometimes cause
problems. For example, some Japanese people can
find Westerners too direct and offensive, while
some Westerners can find Japanese pecple too
secretive. To avoid misunderstandings, it is helpful
not to judge people or their behavior based on
your own cultural background.

Product

1
SR

people have about Mexicans.

Mexicans are
very friendly.

self-Check

If you have the opportunity to visit another
culture, make sure you are curious and

ask questions. People are normally proud
of their culture and want to show it to
others. Most people want foreigners to feel
welcome, so they will be understanding and
patient. Just make an effort to remember
that the differences between cultures add
richness, humor, and variety to the world.
After you understand a few basic rules, you
will soon discover just how similar we all are.

6 Work in vour Product group. Brainstorm different stereotypes that

Mexicans are
not punctual,

Yes= o
Describe cultural
DII - 7 Write a paragraph about Mexican stereotypes. Include a topic sentence,
L]
cultural aspects, examples, and a concluding sentence.
Ollincluded a
wpicsentence, | 8 Work with a Produet partner. Exchange your paragraphs and use the
:x:caon;gﬁiggd Self-Check box to evaluate and correct your work. Choose some of the
\_ sentenca. stereotypes from your paragraphs to add to your comparative charts.

Keep your paragraph and your chart in your Evidence Portfolio.
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Product

Self-Check

Yes= v

Compare qultural

aspects

(i contrasted
cultural &spods

using desgiptions

in an essay.
(1 considered
avariety of

different cultural

aspadcis
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1 Work in pairs. Look at the title of the essay and discuss the questions.

a. What do you know about the country being discussed?
b. How do you think people from that country behave?

British Marners

Mariy people Vit Britain every year. Tourists are attracted toifs amazing views castles
history, and of course its penple. British people are known to be very polite and respectfil so
if' you are plarring to visit, England, there are some things that you should know’,

People say the British are very reserved For example, when they first meet, it is normd
to shake hands. In formal situations, they of ten say "How do you do? In contrast to other
countries, when British people greet someone they know they do not hug or kiss each
other, They usually just say 'Hi or Hello”

Arother important thingis that Britich people are very patient and orderly. For example,
they dways stand inalna ora ‘queue’ as they cal it in Britain when waiting for the bus
Arybody who tries to cut info the line is corsidered very rude So. if you want. to visit
England. you must learn to be patient.

Punctusity is 2o very important. People expect you to arrive on time and to not everstay
your Vit It is not. considered impolite to set. a meeting and ending time when pecple invite
you to ther homes

This may make it sound like it is difficult to travel to Britain However, if you observe how

peaple behave and remember your manners, you worit have any problems Brifish people are
also very friendly, and visitors enjiay the country immensaly

Work in pairs and discuss the guestions.

a. How is the behavior of the British described in the essay similar to behavior
in Mexico?

b. What are the important differences?

Work with your Product group. Take out your comparative chart. Complete
the chart with information about traditions, food, stereotypes, hehavior, and

other cultural aspects of other countries. Use the information from the essays

in this unit, your Reader, and other sources to research other countries.

Work in your group. Compare the different cultural aspects in your
comparative chart.

Agree on how you are going to present the information in your charts.
Practice your presentations.

Use the Self-Check to evaluate your chart.

fﬁ'
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A Comparative Chart Product
- 6

1 Present your Comparative Char! to the class. Remember to use
expressions of contrast and comparison.

2 Fill out the Product Evaluation Questionnaire to evaluate your work
and the work of another group on the Product.

Product Evaluation Questionnaire

1. Did all the group members present their comparative chart?
My group:

Another group:

. Was the chart presentation understandable and interesting?

My group:

Another group:

. Was information from the essays or from research included in
the comparative chart?

My group:
Another group:

. Was the chart divided clearly into cultural aspects, traditions,
food, and stereotypes?

My group:

Another group:

. How would you grade the overall performance of the group?

My group:
Another group:

3 Work with the group you checked. Use the information in the Product
Evaluation Questionnaire to give each other feedbhack. Write a list of
tips for the other group to use for future products and exchange them.




% Seli-Assessment

Evaluate Your Attitude

1 Think ahout the attitudes you showed in this unit and use the scale to
evaluate yourself.

Excellent = » Needs improvement
] : 3 1

How can | get a better

I Grade ;
grade next time?

turned in my work on time,

did my best with my work.

paid attention during lessons,

participated actively.

worked well with other students.

Evaluate Your Progress
2 Look at the Self-Check hoxes and your Evidence Portfolio. Add any other
work you want to include in it and answer the questions.
. How many activities did you collect from the Fvidence Portfolio?
b. What other activities did you add as evidence?

. Which activities were easy to complete?
. Why?
. What do you need to work on?

tvaluate Your Achievements

3 Choose from 1-3 to express how well you achieved this unit’s learning

outcomes. Reflect on your answers and write a comment or suggestion
in the Reflection column.

1 3=Verypood 2=0K 1=Wih difficuhy_."

| can... Grade Reflection

® revise short essays.

= ynderstand the general meaning, main
ideas, and details of essays.

® describe and compare cultural aspects,




Share What You Know

= Work in groups. Discuss the questions about
natural disasters,

a. What natural disasters (apart from the one
illustrated in the picture) can you think of?
b. How can you prepare for a natural disaster?
c. What should you do if you are in a natural
disaster?
= Think about your performance in the
discussion and answer the questions.
a. What language did you use to talk about
natural disasters?
b. Did you have any communication
problems?

Academic and Educational Environment

Social Practice
s Create instructions to help people be prepared
for a natural disaster

Learning Qutcomes
s Select key information and review instructions
» Read and understand instructions

= Write instructions

s Edit instructions sheets

Product: Instructional Poster
Step 1: Create a list of possible natural disasters.
Step 2: Choose a natural disaster and make notes on what to
do if it occurs.
Step 3: Make a list with the contents of an emergency kit.
Step 4: Write instructions for your chosen natural disaster.
Step 5: Assemble an instructional poster for the natural disaster you chose.
Step 6: Display and evaluate your instructional poster.



e

Read and understand instructions

Matural Disasters in Japan

Staying in Japan is a fantastic experience. Thereis a lot to do in
this country. There are the busy streets of Tokyo and the famous
temples of Kyoto. More adventurous people can even climb Mount
Fuji. But Japan can sometimes be dangerous. Natural disasters
occur frequently because of its location. These include typhoons,

earthquakes, and tsunamis.

Possible Natural Disasters

Typhoons
Typhoons are tropical storms that occur
between May and October. They bring strong
winds and can cause floods and landslides.
One of the biggest typhoons was the lsewan
Typhoon in 1959. It caused record amounts
of damage to coastal areas. However,
typhoons move quite slowly, so the Japanese
government has time to give the public
reliable information. Nowadays, the number
of human casualties is lower than in the past.

Earthquakes

Japanis located in a major earthquake

zone, Some earthquakes, called tremors, are
small. More serious earthquakes can cause
considerable damage, There has been a lot of
earthquake activity in Japan’s history. The Great
Kanto Earthquake of 1923 caused 100,000
deaths. There was another large earthquake in
1995, which damaged the city of Kobe.

Tsunamis and other effects of earthquakes

. The effects of earthquakes can be dramatic. They
can damage buildings and the transportation
network They can also cause fires, and they can
stopthe energy supply. Sometimes, earthquakes
take place under the sea. This can lead to tsunamis.
Tsunamis are large tidal waves that flood areas
along the coast

32 » Une 3"
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Emergency Procedures

Before a natural disaster
Matural disasters are not always predictable, but people

~in Japan are well-prepared. You should be, too!

First, prepare a survival kit. You should
include a flashlight, spare clothes, a first-
aid kit, and basic food supplies. Take it with
you, and keep it in a safe place. Second, if
you plan to be inJapan for an extended
period, identify the nearest evacuation
zone. An evacuation zone is a place next
to a community where large numbers of
people can go after a disaster. Make sure
you know the quickest route.

During a natural disaster

If you are indoors during an earthquake,
find a safety zone—under a table, a
doorway, or any other solid object. Do
not run outside—stay in the building. In
atyphoon, go to the strongest part of
the building. If there is a tsunami, stay on
higher ground.

If an earthquake happens while you are
outside, protect yourself from falling

i objects. Find an open space away from
buildings, such as a park. In atyphoon, go
inside the nearest strong building.




Most impertantly, don't panic. Try
to stay calm. Stay in a safe place and
wait for further instruction.

After a natural disaster

Wait until the initial disaster has
stopped. It is important to turn off
any appliances in the house that
use gas, such as ovens. If you can,
close the main gas valve. Open all
doors if you are in a building. It is
important to evacuate by foot and
avoid elevators. There is always an
evacuation zone in every community.

Try to be calm if there are
‘aftershocks after a large earthquake.
There could be several aftershocks
with a short time between them.

~Enjoy your visit and stay safe!

: Hopefully, you won't experience any
natural disasters during your visit

to Japan. However, it is important to
remember the information in

this leaflet.

2 Use the Self-Check to evaluate your work.

1 Read the leaflet about natural disasters

in Japan and answer the questions.
a. Who are the instructions written for?

b. Which section tells you what you need to
know about natural disasters?

c. Which section tells you what you need to
do in a natural disaster?

d. How is the language different in the
two sections?

e. Why does the leaflet use illustrations?

Yos =

3 In pairs, write a list of places where Analyze an

. W A example of
you have seen information similar to insinictions
this before. O | examined the

use of graphics

4 In groups, discuss what you need to and texts.

. Ol ewaluated the
know and what you need to do in the use of textua
situations below. organization,

Y . blic ol (1 analyzed the
a. You are in afire in a public place. language used in
b. You are at school and the ground T
starts shaking.
c. You are in an elevator that stops
between floars.
d. You are at the beach and the ocean starts
receding rapidly.
e. You are lost in a new town or city,

5 Form your Product group. Think about Prodict
the common natural disasters in Japan. g
Discuss what natural disasters are _L
common in your communily or country
and make a list. Keep the list in your
Evidence Portfolio.
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Analyze the lang

1 Work in pairs. Answer the questions about things you need to know to stay
safe during a natural disaster,
a. Where are the safety zones in your home?

b. Where is the evacuation zone outside your house or building?
c. Where could you find a flashlight in your house?
d. Inadisaster, how quickly can you pack clothes and supplies and leave the house?

.. @0y 2 Mark the vocabulary ND (natural disasters) or EI (emergency

— \ﬁf instructions). Then discuss their meanings based on the context.
B a. aftershocks e. safetyzone
b. evacuation zone f. spareclothes
c. flashlight g. supplies_
d. landslides h. tremors

2 Work with your partner. Analyze the instructions in the leaflet on
pages 32-33. Discuss and agree on the characteristics that instructions for
w- a natural disaster need to have to be helpful and why.
paget

4 Draw these symbols in your notebook and write an instruction for each.

5 Compare your answers with your partner. Discuss if the instructions are
useful or not and what you can do to improve them.

rdiich 6 Work in your Product group. Choose a natural disaster from your list from
Step 1. Discuss and make notes on what you think you need to do if the
natural disaster occurs. Keep your notes in your Evidence Portfolio for
Step 3 of the product.

srend
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Review instructions and select key information

1 Work in pairs. Look at the three road signs and answer the questions.

o ®

a. Have you ever seen these road signs?
b. What do you think the road signs mean?
c. When do you think it is important to follow these road signs?

2 Read the instructional poster about flooding. Discuss with your partner
how each road sign represents a section of the poster.

Flooding — The Dangers

o " Flooding occurs when there is more water than it is possible to control. Flooding can happen
,1"4 __'_ e because of heavy rain, storms, or blocked waterways. Every year, there are more reported cases

e of flonds. This poster tells you what to do in case of a flood.

T _ __.. _ Higher ground—In a flood, move to higher ground, such as hills or mountains, However, consider

; :ﬂgﬁ, : * the following when planning your escape route:

fgi :;.;_;"_'fg'-’ > @ Rivers—Rivers can easily change their course. The water level can rise and quickly flood roads
i and paths,

i

- - Bridges—Floodwater moves fast and can damage the foundations of a bridge, making the
s o bridge unstable.

@ Slippery ground —Always move slowly and carefully in floodwater because you cannot see
the condition of the ground. Drivers can lose control of the car and have an accident.

*T@Tm'l around, don't drown—Change your route and avoid walking or driving through flood
~ waters even if the alternate route is longer.

3 Work in groups. Demonstrate your understanding of the "Higher ground"
and "Bridges" sections by drawing road signs.

e
' .‘,;:, 4 Work in groups. Discuss the following questions.
Sapoge a. Which areas of your community or country often experience floods?

b. What do you think are the biggest dangers in a flood?

c. Besides the things mentioned in the poster, what might people do in a flood
to stay safe?

5 Work in pairs. Read the poster again and wrile instructions to prepare
for a flood.
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instructions and information

Emergency Kits

Natural disasters such as hurricanes and earthquakes are often
difficult to predict and it is important that you and your family
are prepared in case of an emergency.

You need to react quickly since every extra second can increase the
danger. An emergency kit can significantly reduce the time you take
to leave the house. The instructions below tell what to include in your
emergency kit and why it is important.

-—

F&—' Food and water ]_'" Electrical equipment
= \Water: You can survive for three weeks without . Battery-powered radio: Listen for any updates to
food but only three days without water. emergency information.

Therefore, your kit needs one gallon of water per = Extra batteries
person per day for at least three days. + Flashlight: It is essential that you can see the

* Food: Itis not possible to store fresh food. Only dangers around you.
include food in cans or packets. + Cell phone with chargers and a backup battery
* Manual can opener - -

@ Other essential equipment

F Documents = Whistle to signal for help: In a natural disaster,

* Key documents for you and your famihy you may become trapped, and it is crucial to
(passport, national identity card, recent have a way for emergency services to locate you.
photographs, etc.): After an emergency, it may + Dust mask: Cover your mouth and nose to help
not be possible to return to your house, so you filter contaminated air.
need your documents with you. + Moist towelettes

SEECheck 1 Look at the photograph and identify the items that are not mentioned on

Yos =
Andiia = the brochure.
instructions and
explanations 2 Work in pairs. Discuss the questions about the brochure.
Cimade a. Who are the instructions written for?
connectons E
Betwesn tha text b. What does the brochure tell you to do directly?
ﬁgmﬁ;’?ws ¢. How does the brochure explain the reasons for doing these actions?
Elllaﬂalr-!ed’ d. What are the most important items mentioned on the brochure?
anguage for
inSruchons, 2= 2 . . .
Clianaheed 3 Use the Self-Check to evaluate your participation in the discussion.
language fior
eplanatons, | 4 Work in pairs. Discuss why it is important to include these items in your
emergency kit.
m manual can opener m cell phone with chargers and a
m moist towelettes backup battery
raden 5 Work in your Product group. Read your notes with instructions. Make a list
with the contents of an emergency kit. Keep the list in your Evidence Portfolio.
35 * L|n t3
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Analyze the lang instructions

1 Look at the examples taken from the brochure. Classify the expressions in
bold in the chart.
It is important that you and your family are prepared in the case of an emergency.
You need to react quickly since every extra second can increase the danger.
Therefore, your kit needs one gallon of water per person per day for at least three days.
It may not be possible to return to your house, so you need your documents with you,
Itis essential that you can see the dangers around you.
In a natural disaster, you may become trapped, and it is crucial to have a way for
emergency services to locate you.

Highlighting key ideas ' Expressions used to provide reasons
2 Work in pairs. Discuss the key actions in a natural disaster and the
reasons why it is important to follow these actions.

Itis essential that you know where the safety

zones in your house are, so you can avoid danger.
It is crucial to talk with your family about what to
do in a natural disaster, since being prepared will
help you move faster.

3 With your partner, agree on the most important actions and write them

down. Make sure you highlight your key ideas and provide reasons.

Actions:

4 Work with another pair. Exchange instructions and give each other
constructive feedback. Decide if the instructions highlight the key ideas
and it they provide reasons.
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Understand the

1 Work in pairs. Look at the images and discuss how they might be related.

> Y

2 Listen S to a California fire chief giving a talk, and match the captions
with the pictures. Compare your answers with a partner and explain how
you knew the answer.

a. Itis important to protect the farest from fires.

U,

b. Insects eat trees and make them dry up.
c. More storms mean higher chance of trees getting hit by lightning.
d. When forests are dry, there are more forest fires,

3 Work in pairs. Discuss and answer the questions aboul the fire chief's talk.
Make notes in your notebook.
a. Who is the intended audience of the talk?
b. What are the two sections of the talk?
c. What comparison does the fire chief make between using energy in the house
and using energy in the forest?

(" Resources 4 Listen again and complete with your own words the instructions the fire

:L;gumw:?ema?wt chief mentioned. Compare you answers with your partner.
global warming i
and how it affects First,
forest fires, go MNext,
10 your feader,
J pages25-34. Then,
Finally,

5 Work with another pair, Discuss what you learned about forest fires and
write different instructions for your families on how to avoid them. Keep
your instructions in your Evidence Portfolio to check your progress.
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Write and edit instru

1 Read the text and identify who it is aimed at.

Stay safe from volcanos!

Do you know what to do if a volcano erupts in your area?
Follow our easy-to-understand instructions and stay safe!

People think that volcanos are dangerous because of the hot lava, but normally,
people do not live close enough for the lava to affect them. Tell your schoolmates,
friends, and family that lava is not something to worry about.

The biggest danger from volcanos is the hot ash. If you are outdoors, it is essential
to get indoors. If you are indoors, close the doors and windows.
Cover your mouth and nose with a mask. It is important to avoid breathing ash.

If you live near the volcano, the next biggest danger is from mudflows. This is what
to do: Move away from the mudflow. It is important to stay as far away as possible.
Do not try to run faster than a mudflow, because mudflows move very fast.

" First, talk to your family and practice what to do in the event of {
“a volcanic eruption. Then, prepare an emergency kit. Finally,
' learn the phone numbers of the emergency services.

Stay calm. Stay smart. Stay safel "%z&

1

2 Complete the poster sections with appropriate headings. Compare your
answers with a partner and explain why you chose each heading.

3 Work in pairs. Decide which of the following elements are included in

the poster,
a an introduction & adefinition of the disaster
® instructions for specific situations ® general instructions or tips

4 Work in your Product group. Use and develop your notes from Step 2 to

Product

write instructions for your chosen natural disaster. Use the poster as a
model. Make sure you use the correct language and include the necessary
aspects. Keep the instructions in your Evidence Portfolio.
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Work in groups. Complete the editing checklist for the final product (an
instructional poster) with examples from the volcano poster on page 39,

g Example

Appropriate pictures v

) . Violcanic Lava, Volcanic Ash,
Different sections v Mudflows, General Tips
Clear, concise language v
Clear instructions v

If you are indoors, close the

Different situations v ¥

doors and windows,

<

Sequencing words

It is important fo stay as far

Highlighting key id v
ighlighting key ideas away as possible.

Expressions to provide reasons | +

Work in groups. Look at the example from an instructional poster for
what to do in a hurricane. Use the editing checklist to discuss what the
problems are.

 If a hurricane is close to arriving and you are not in an _
 area that is recommended for evacuation, it could be very
- dangerous to leave your house and walk around outside.
- Friends and family might worry about you if you do not get
“in touch with them and tell them you are safe.

?E:amplel

Work in your Product group. Evaluate your partners’ instructions from
their Evidence Portfolio using the editing checklist from activity 1.

Work in your Product group. Design an instructional poster for your
chosen natural disaster. Use your emergency kit and instructions from
previous steps and add images and illustrations.

Use the editing checklist from activity 1 to edit your work. Make final
corrections. Store your poster for the final product step.

Use the Self-Check to evaluate your performance in the activities on
this page.



Instructional Poster Product
6

1 Work with your Product group. Display your instructional poster in
the classroom.

2 Use the Product Evaluation Rubric to evaluate your work and
participation on the product.

Product Evaluation Rubric
Excellent Adequate Inadequate

Category : : :
(9-10 points) (6-8 points) (4-5 points)

Content Instructional poster Instructional poster Instructional poster

Score: included clear included some didn’t include enough
instructions and instructions and instructions and
appropriate pictures to | pictures to support pictures to support
support them. them. them.

Use of Language | Was able to write Wrote instructions in | Needed a lot of help to

Score: instructions in sequence | sequence for different | write instructions in
for different possible possible situations saquence for different
situations with no or with difficulty. possible situations.
few mistakes.

Preparation Had all the materials | Had most of the Didn’t have all the

Score: needed. Completed his | material needed. material needed.
or her part correctly. | Completed his or her | Couldn’t complete his

part of the work with | or her part of the work.
difficulty.

Organization Began work promptly | Didn't start to work on | Didn't start to work on

Scare: and finished tasks on | time, but could finish |time, and didn't finish
time. task on time. task on time.

Total: Comments:

3 Work in groups. Use the information in the Product Evaluation Rubric
to discuss your participation in the Product. Discuss with your group
what aspects need improvement.




% Seli-Assessment

Evaluate Your Attitude

1 Think ahout the attitudes you showed in this unit. Mark (v) the options
that best describe you.

Yes More or less No

1 always completed my work.

| showed respect for myself and others.

| collaborated with my classmates.

| participated actively in class,
| made my best effort,

= Look at the attitudes that youmarked in the Yes column. How exactly did you show
these attitudes?

Evaluate Your Pregress
2 Look at the work in your Evidence Portfolio and add any other work you want
to include in it. Then look at the Self-Check boxes. Think about your progress
throughout the unit and complete the statements.
. During the unit, | collected _ out of ___ pieces of evidence for my Evidence
Partfolio.

. | also added as evidence, because

. In the evidence activities and
see | improved at

. Looking at my answers in the Self-Check boxes, | realize | need to work on

. For the next unit, I'm going to

Evaluate Your Achievements

3 Choose from 1-3 to express how well you achieved this unit’s learning outcomes.
Reflect on your answers and write a comment or suggestion in the Reflection column.
3 = Perfectly 2=0K 1 = With difficulty

[ | can... | Grade Reflection

® select key information and review
instructions.

® read and understand instructions,
® analyze the language of instructions.

» write and edit instructions.




Unit 4

Share What You Know /

= Work in groups. Discuss the questions about news stories.
a. Where do people get their news from?
b. What is the most recent news story you have read?
c. What happened in that news story?
d. What were the people involved in the

story doing?

» Think about your performance in the
discussion and answer the questions. 5
a. What language did you use to talk about f

a recent news story?

1LNTTVE)

b. Did you have any communication
problems?

1 susp
an u

~ -

N
Social Practice Q@;@\Sﬁﬁ

= Compare news stories in different publications ?!c}m «d&

Learning Outcomes i ST 'Da‘.‘l
= Analyze news stories %}T}:; « D 5‘[‘:;“‘5“&“ Iw decl,palla

» Read news stories }1]

= Contrast news stories from different newspapers - Clear Calm messagfﬂn
Product: Comparative Chart i

Step 1: Make a list of recent news stories. qs:a:; ;ﬁ;‘l}m Favoral
Step 2: Make notes on the news stories. 116 \0 oj'

Step 3: ldentify the key aspects of your news story.
Step 4: Ask and answer questions about your news story. w
Step 5: Use the answers to write a news story.

Step 6: Make a comparative chart of the different news stories. A
Step 7: Display and present your comparative chart.

Familiar and Community Environment




1 Work in pairs. Look at the pictures and headlines on the newspaper front page and answer

the questions. Use the words in the box to help you.

Science  Entertainment

a. What types of news stories can you find in a newspaper?
b. Where else can you find similar types of news stories?

International news Local news Sports  Weather

Mexico Times

The Best in Mexican Journalism

November 1st, 2017

vol xxi no. 4321

la]
ust Storms in India
Kill 100 People

A massive dust storm displaced trees and demolished homes
across northern India last night, Killing at least 100 people.

By Alexander Smith

INDIA. After a week of continuous rain, the habitants in northern India states
suffered terrible damage to their houses and services. Agra, the home of the
Taj Mahal, was the worst affected city in the northern state of Uttar Pradesh,
India. Thousands of people were left without a place to live, and eight
shelters have been created and are ready to receive over 2,000 people.

Homes, trees, and electrical lines were destroyed and thousands of pecple
ran to the safety of malls and large buildings. Tourists visiting the Taj Mahal
were able to hide inside its giant walls.

“My sister was playing on the street with some friends when they started
screaming and running around, The house was covered with dust and it
hurt my eyes s | couldn’t see anything. My sister held my hand and took
me out of the house just before it fell. I've never felt so scared before.”

Continued on page A2
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Superhero Movie
Breaks Records
By Christopher Cruz

LOS ANGELES. The latest addition

to the superhero genre has had the
biggest opening weekend of all time.
The movie, which premiered last
weekend, broke all box office records
and made an incredible $258.2 million
in the US. Combined with sales from
around the world, the movie made
S$630 millien in just three days.

The world premiere was in Los
Angeles, California, and all the stars
from the movie were there. Some fans
waited for hours to see their favorite
stars and take their picture.

In an interview with the cast of the
movie, one of the main actors said,
“I'm very proud to be part of the team.
This movie is exciting and dynamic.
And it's one of the funniest and most
entertaining movies I've been in. | was
amazed by the movie's ideas of power
and teamwork.”

So far, the reviews of the movie have
been extremely positive with critics
praising the director, even before its
premiere. If sales continue, this could
be the biggest selling movie of all time.

Continued on page AS
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Cristiano Ronaldo Receives Ballon d’Or for Fifth Time

By Rache! McDonald

PARIS. Cristiano Ronaldo was given all competitions for club and country, :smd
the Ballon d'Or for the fifth time at a has won four individual awarc!s including
ceremony at the top of the Eiffel Tower.  the Ballon d'Or and five trophies for

The Portuguese superstar was voted the  his team.

best player in the world and now has Won - cyistiano reacted to winning the Baflon
the Ballon d'Or the same number of times. d'Or on social media and thanked his

as Lionel Messi, who this year took second family, friends, teammates, and coaches.
place. Ronaldo has had a spectacular

2017. He has scored a total of 53 goals in  Continued on page A4

2 Work in pairs. Analyze the news stories and answer the questions.
a. Which story do you think is the most important? Why?

b. What is the main purpose of a headline?

c. Do youthink pictures are important in these news stories? Why?

d. What information is included in news stories?

e. Which story interested you most? Why?

m Use the Self-Check box to evaluate your analysis of the news stories.

3 With your partner, discuss which types of news stories are more important

Yes = and which are more interesting. Use the examples on the newspaper front
Recognize types of page or other stories you have read.
news stores
C11 analyzed
headlines. : o
71 faoked at | think sports stories like the
pictures for Ronaldo one are more interesting,
Context ques. i
W because most people like sports,
the type of
information - - -
included in news True, but! think science stories are

T
| stories, o ; i
\_ stor J h . : ,n‘ more important because...
— - 4

Al 4 Form your Product group. Discuss and agree on a list of important or
interesting recent news stories.

5 Brainstorm all of the different sources in which yvou might see these news
stories (internet, newspaper, TV, etc.). Keep the list of news stories and

sources in your Evidence Portfolio.
Unit4 + 45
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[dentify elements of a news story

1 Work in pairs. Look at the newspaper article and answer the questions.
Then read the story and check vour answers.
a. What type of story is it?

b. What information will the story include?
c. Why do people like to read this type of story?

Mexico Times December 1, 2010 ’

Local Hero Saves Sisters . tedre
Young man saves his younger sisters from a drowningcar b extended Heodice

By Gwen Firth <. Enfine. screaming infear but he stayed calm. Immediately, he
QUEENSLAND, AUSTRALIA. 4 releiased their seatbelts and passied his younger isister, Erin,

to his mother. Then, he helped his other sister, Libby, to the
front of the car before jumping out of a window.

“"Jack’s actions were amazing,” said Jack’s mother, Elsie. “He |
saved his sisters’ lives.” o Body

o

Jack Oshourne, 12 years old, and his family were driving
back home after visiting friends. What they did not know
was they were moments away from disaster.

As the family was looking out of the window,, they could
see that a powerful thunderstorm was getting closer and
closer. Raindrops and hailstones were crashing violently
against the car.

Jack’s father, George Osbourne, said that the conditions
got very bad, very quickly: “Water was rising fast. The
fields around us looked like lakes. That was when | heard
the crash.”

The family was driving along a road when suddenly an
enormous section collapsed, and the car started to sink
below the water. Jack’s sisters, Erin and Libby, were

The Osbourne family car while the autherities were trying i
to pull it out of the water. £ Proto coption |

bus::rruwc: a Analyze the parts of the news story and write the letter of each tag next
about this story to its definition.
) 'F'I‘a;g;';;fi:‘_‘-’f- __ Asentence summarizing the ___ The person who wrote the story
s details of a news story ___ Thetitle of a news story
__ Thetext of the story _ Where the story happened

___ Information about the image

3 With your partner, discuss the questions about news stories.
a. Why do news stories have headlines?

b. Why is it necessary to have a headline and an extended headline?
c. Why do readers want to know where the event happened?

Yos = d. Why do news stories have images?
EAhanss opmioRs e. Is the language of the story dramatic or factual? How do you know?
L 1took turns to
partigpate. g : - 5
Olilistened 1o 4 Work in groups. Discuss how you think the news story finishes.

others” opinians.
O iresponded 5 Look at the Self-Check box and evaluate your participation in the
respectfully.

discussion. Think of ways to improve.

46 + lnit 4
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Identify the events in a news story

1 Work in pairs. Look at the events from the news story on page 46 and
decide which of these events happened at the same time.
m A powerful thunderstorm was m Jack's sisters were screaming in fear.

getting closer. m He stayed calm.
m The car started to sink below the m The family was looking out of the
water. window.
2 Work with your partner. Create a timeline with the events of the story.
A
.
r
Y

3 Work in groups. Retell the news story. Use the prompts in the box to help you.
| friends thunderstorm crash collapsed sink seatbelts front window ."'!

4 In your group, discuss the questions and give reasons to support
your opinions.

i a. Why is Jack considered a hero?
qel
4 b. What reward should Jack receive for his actions?
c. Could you do something like Jack in a similar situation?
it 5 Work with your Product group. Take out your list of news stories and
- sources from your Evidence Portfolio. Discuss briefly what happens in
S each story and who the important people are.
& Choose a Product partner and together select the news story that you find

most interesting to research.

Unit-4 + 47
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1 Look at the newspaper headline and say what the story is about.

Mo, 50

| 20,2018

Ancient Dinosaur
Discovered
in Coahuila

Paleontologists from the Museum of the Desert (MUDE)
discovered a fossilized 85 million-year-old dinosaur.
This is the oldest dinosaur and the first speciren

of an armored dinosaur to be discovered in Mexico.

In prehistoric times, this species used to inhabit the
northwest coast of North America

The finding was the result of over eight. years of
research, and it provides clear evidence that Mexico was
acountry of dinosaurs. José Rubén Guzmnin, head of the
research tearn, commented that *People tend to think
of regions like South Africa or the deserts of Argentina
when they think of dinosaurs. But here [in Mezxico] we
have important paleontological resources. And it is
iraportant that we all (adults, kids, and teenagers) know
this, becanse it belongs to all Mexicans”

i

Resources = 2
Toread more dhout

the dinosaur fosal
disovered, you can

00 to hitpo/fwaww

¥ A 4 Ddate of discovery

b. What type of dinosaur was discovered?
c. Why is the fossil found so special?

£ = I S L
The narne of the new species is Acantholipon gonzales
The first word cornes from combining the Greek word
acanthos, meaning "spine,’ with Lépo, in honer of

the Apache tribe that used to inhabit the region. The
second word, gonamdezs, was given inrecognition of
Arturo Gonzdlez, director of the MUDE and an important

proroter of the research into Mexied's paleontology.

The analysis reveals that the dinosaur was young,
measuring 3.5 meters in length and weighing more
than half a ton.

By Emma Santiago

Work in pairs. Read the news story and answer the guestions.
a. How long did it take to discover the fossil?

3 Work in groups. Mark (v) the important aspects mentioned in the story.

|:| location of the discovery

D characteristics of the fossil |:| name of the research head that discovered it

l:l importance of the discovery |:] the name of discovery

4 Work with classmates. Discuss and answer the guestions.
a. What else would you expect to be mentioned in this type of news story?

b. Why are these aspects important for the story?

5 Work with your Preduct partner. Analyze and make notes on the important
aspects of the news story you chose and researched in Step 2. Use the aspects
in activity 3 as a reference. Keep your notes in your Evidence Portfolio.

Product

48 « lnit 4
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Listen to and participate in an interview

1

[

o e

Look at the pictures and newspaper headlines and decide what the
stories are about.

[] []

-

DAILY NEWS DAILY NEWS DAILY NEWS -

= - —— . m—— el i kvl

#
Hurricane Ruins Vacation =, ° "o ch Hotel Huge Wave Hlts Beach

PP

AistEring TR 7
Questhion

Intonation

Racognize how

the intonation of
questicn types

{yeslno or wh-)

nses o falls.

Yes =
Interviewing
O | took tens,
[ tasked for details. | 9
1O | provided details. /

Listen QVEI to an interview and mark (/) the picture of the story you
hear about.

Listen again and answer the questions.
a. Where was the girl?

b. How did she know what was going to happen?
c. Who did she tell?
d. What reaction did she pet?

Work in pairs. Discuss your answers to activity 3 and predict how you
think the story will end.

Listen Q¥ to the end of the story and note the main events.

With your partner, compare your notes and discuss why Tina's teacher is
so important to the story.

Listen to the questions Q#H and decide if the question intonation
goes up (1) or down ().
a. What did youdonext?

b. What did your parents do?
c. Did you save everybody?

Work in pairs. Role-play the end of Tina's interview.
Student A: You are the interviewer. Ask questions about what happened.
Student B: You are Tina. Answer the questions and give details about your story.

Use the Self-Check box 1o evaluate your performance in the role play.

Unit4 + 49
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reporter asks Tina, Use the words in the box and the answers provided to
help you.

| Where Who How Why What |

Rerorrer: What did you do, Tina?
Tinas | warned people about the tsunami.
ReporTer: 1)

Tinaz | was at the beach in Thailand.
ReporTER: 2)

Tinas | learmned about tsunamis in my geography class.
ReporTer: 3)

Tina: | told my parents,
RerorTer: 4)

Tina: Everyone had to evacuate the beach because the
waves were coming.

Work with your pariner. Think of some other questions
that you could ask about Tina's story.

Work with another product pair and ask each other your questions.

Who was Tina withi ;

She was with her parents.
What happened to Tina?

Work in your Product group. Write questions about
the news story you chose and researched.
What happened to...? What was he/she doing?

Work with a Preduct partner. Ask and answer
questions about your stories. Keep your questions
and answers in your Evidence Porffolio.




1 Read the newspaper article. Work in pairs and discuss the questions.
a. Where have you read this story before?
b. What new information did you find?

The Queensland Gazette

Young Boy Saves His Family
Twelve year-old Jack Osbourne saved his family from drowning yesterday.

By John Graves
Twelve-year-old Jack Osbourne saved out of the vehicle before escaping with his
his family from drowning yesterday. The mother Police recovered the car this moming

family were traveling in theircar near Roma, in  from under three meters of water.
Queensland. They had an accident as they took  “We think Jack is incredible,” said his parents.
a curve. However, heavy rain caused the road to  “He didn't panic at all.”

collapse, and the car started sinking into a river  Roma has a new hero,

Jack stayed calm. He helped his sisters

2 Use the information from the article to complete the graphic organizer.

Wno? Details ofthe story
What? /"
Where?
Specific details
When?

~

g Why?
e - 33 iy

3 Work in your Preduct group. Use the questions about your story from your
Evidence Portfolio to make a graphic organizer like the one on the page.

4 Write a news story. Make sure each person in the group writes the story in
their own way. Read the tips as a guide.
® Lse appropriate tenses for describing events in the past.
» Go 1o page 46 to check the elements that can be included in a news story.
= You can choose to be very descriptive or be concise and just state facts.

5 Work with a Product partner. Exchange and correct your work.

& Write the final draft of your news story. Keep it in your Evidence Portfolio

to evaluate your progress.
Unit 4+ 51
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of journalism

1 Work in pairs. Read the news stories from pages 46 and 51 and complete
the information in the comparative chart.

[ News story page 46 MNews story page 51
Source The Mexico Times
Headline Young Boy Saves His Family
Extended headline Twelve-year-old Jack Osbourne saved
his family from drowning yesterday.
Journalist John Graves
Placeline -
Specific * Jack Osbourne, 12 gears old, and his | » They had an accident
information family were driving back home after | as they took a curve.
visiting friends.

2 Work in groups. Look at the examples in the comparative chart and

Yes = discuss the questions.
;‘;fnﬂgﬂ'“'g news a. What information is similar in both news stories?
Oianalyzed b. What differences are there between the two stories?
information from : Flaa 2
Sl c. Why is there no placeline in the story on page 517
Clirecognized d. What style of language is used in the two stories?
similanties and
mff;;:-";es(m e. Why do the different stories use different language styles?
O could tel
ﬂg’:ﬁg‘iﬂ;m 4 Use the Self-Check box to evaluate your participation in the activity.
I
| isprasented, Think of ways to improve.
= 5 Work with a Product partner. Make a comparative chart like the one in
proshe activity 1 or a similar one and compare the different news stories you
and your Product partner wrote.
6 Work with another Product pair and exchange comparative charts.
Give each other feedback using the model and the Self-Check box
as references.
7 Write a final draft of your comparative chart. Include your news story.
Keep vour chart for the next step of the Product.
52 ¢ Unit 4
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Comparative Chart Product
7

1 Display your comparative chart and news stories in the classroom.
Walk around and read each other's charts and news stories. Ask and
answer questions.

2 Use the Peer Evaluation Questionnaire to make noles assessing the

information in your comparative chart and that of another group on
the Product.

Peer Evaluation Questionnaire

1. Did all the group members present their comparative chart?

My group:
Another group:

. Was all the information from the news articles included in the
comparative chart?

My group:

Another group:

. Did all the group members include the news article to compare
the information presented in the chart?

My group:
Another group:

. How were your comparative charts different from one another?
My group:
Another group:

. What elements from the newspaper report were the most
popular in the charts?

My group:

Another group:

3 Work in groups. Use the information in the Peer Evaluation Questionnaire
to discuss your participation in the Product. Come up with a list of
- suggestions for future products.




% Seli-Assessment

Evaluate Your Attitude
1 Think ahout the attitudes you showed in this unit and use the scale to

evaluate yourself.

Excellent = » Needs improvement
2 Z 1

How can | achieve a better

-, d ;
I Grade grade next time?

prepared for class. ]
turned in my work on time. ]

paid attention during lessons, O
participated actively. ]
worked well with other students. [
asked for help when needed. N

Evaluate Your Progress

2 Look at the Self-Check hoxes and your Evidence Portfolio. Add any other work
you want to include in it and answer the questions.
a. How many activities did you collect from the Evidence Portfolio?

. What other activities did you add as evidence?
. Which activities were easy to complete?
. Why?
. What do you need to work on?

Evaluate Your Achievements

3 Choose from 1-3 to express how well you achieved this unit's learning outcomes.
Reflect on your answers and write a comment in the Reflection column.

\_3 = Perfectly 2=0K 1=With difﬁculty-\t!

| can... Grade

® analyze news stories,

® read news stories,

= contrast news stories from different
newspapers.
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= Work in groups. Discuss questions.
a. What is a play? é
b. What are the different types or genres of plays?

c. How does an actor show the emotions of the
characters in plays?
= Think about your performance in the
discussion and answer the questions.
a. What language did you use to talk about
different types of plays?
b. Did you have any communication
problems?

Theater and Drama

[ —

b l;-}"-;

Social Practice
= Read and analyze plays

Learning Outcomes

= Read short plays for their general sense,
main ideas, and details

= Select and analyze short plays

= Participate in the dramatized reading of a short
scene from a play

Product: A Dramatized Reading
Step 1: List different genres of plays and examples of each.
Step 2: Choose a play and describe its characters.
Step 3: Make a scene map for the play you chose.
Step 4: Analyze the stage directions of the scene you chose
and create new ones.

tep 5: Make notes on the use of nonverbal language in your script.

Step 6: Perform a dramatized reading of your script.



Read short pl r their general sense, main ideas, and details

Isklmnir:gm . 1 Work in pairs. Look at the text and the

When you ghim 3 picture and answer the questions,

e, Joul coat e a. How are the text and the picture related?

evetyword ofil

You use as many b. What type of text is this?

dues a5 possible o .

to get background ¢. What are the people doing in the picture?

information. You

can book atthe 7o . -

pictures o images, 2 Work with your partner. Skim the text

title, key woeds in and discuss what happens in the story.

the text, e1c K

You Can't Take Tt with You
: by Moss Hart and George S. Kaufman
L Cast of

S aeete Cast: PeneLorE SycaMore, FEssie, Pavl Sycamore, Me. DE Poew (Essie’s
teacher), Ep (Essie’s husband}, Marrin Vanperdor (Grandpa), ALICE,
Towy Kirey, etc.

2 Act and Act'T

i Scene 1: The Home of MARTiN VANDERHOE [..] < 3 Settng
(The sound of the outer door closing, and Auce Swamore enters the
room. A lovely, fresh young girl of about twenty-two. She is
4. Character plainly Granpe's granddaughter, but there is something that sets
drectpish her apart from the rest of the family. For one thing, she is

in daily contact with the world; in addition, she seems to have

escaped the tinge of mild insanity that pervades the rest of

them. But she is a Sycamore for all that, and her devotion and

love for them are plainly apparent. At the moment, she is in a

__small, nervous flutter, but she is doing her best to conceal it.)
Avice. (As she makes the rounds, kissing her mother, her father,
her grandfather.) And so the beautiful princess came into
the palace, and kissed her mother, and her father, and her
grandfather..

Geavopa. Hello, darling!

Avice. Hi, Grandpa—and what do you think? They turned into
the Sycamore family. Surprised? (Removing her hat.) (Ep gets
another set of hammers.) :

Essie. (Enters U.R. Examining ALie's dress.) 5-%
Oh, Alice, I like it.

Avice. Do you?

Essie. It's new, isn't it?

. Pevwy. Looks nice and summery.

Essie. Where'd you get it?

Avice. Oh, I took a walk during lunch hour.

Geravopa. You've been taking a lot of walks lately. That's the
second new dress this week.

Avice. (Takes off gloves.) I just like to brighten up the office
once in a while. I'm known as the Kay Francis of Kirby & Co. .
Well, what's new around here? In the way of plays, snakes,

! ballet dancing or fireworks. Dad, I'll bet you've been down in
that cellar all day. (Eo sees if hammers are straight.)

Pawr. Huh?

pi————

drechons
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Self-Check

Yos = o
Review short
theater plays
O 1 understood
the differences
between plays
and other texts.
[ 1 analyzed the
function of each
part of the script.
[ understood

e —

Pewwy. I'm going back to the war play, Alice. (Essie does dance
step exercise.)

Auxce. Really, Mother? (She takes her hat to the hat rack.) (Ep
strikes a note on a xylophone.)

Essie. Ed, play Alice the Beethoven thing you wrote.

(Ep at xylophone. He plays. Essik is up on her toes.)

Granopa. You know, you can mail a letter all the way from
Nicaragua now for two pesetos.

Puwr. Really?

[--]

Arrce. Listen, people.. Listen. (The music dies out. She gets a
scattered sort of attention.) I'm not home to dinner. A young
gentleman is calling for me. (Eo flixes a xylophone hammer.)

Essie. Really, who is it?

Pexny. Well, isn’t that nice?

Aurce. I did everything possible to keep him from coming here
but he's calling for me.

Pesyy. Why don't you both stay to dinner?

ALce. No, I want him to take you in easy doses...

Eom— Adapted from “You Can't Take It with You" (1937)

. stage dlrecﬁms.g_.u

by Moss Hart and George 5. Kaufman
http://www.rodrama.com/uploads/1/3/7/7/13777823/you_cant_take_it_with_you.pdf

Work in groups and answer the gquestions.

a. How do you know what type of text this is?

b. How is this type of text different from other types of text?

c. Do youthink this is the whole text or just an excerpt? How do you know?
d. Who are the main characters in the text?

e. What happens in the text and where does it happen?

Write the number of each tag in the script next to its definition.

_Instructions telling the actors what __The different sections of the play
to do and where to move ___Information for the actor about

_List of the characters in the play the character

_ Conversation between characters _ Details of where the scene happens

Work in groups. Discuss the questions.
a. Why doyou think each part of the script is important?

b. How does each part of the script help the actor?

Look at the Self-Check hox and evaluate your performance. Think of ways
to improve.

Unit 5+ 57
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Select and analyze short theater plays

g
"

3

1 Work in pairs. Label the photos with the names of the genres of plays

they represent.
a. Horror

b. Comedy

c. Musical d. Romance

2 Work with your partner. Read the excerpts from plays and mark them

C (comedy), H (horror), M (musical), or i ([romance).

[ ]

Rouro. But, soft, what light through
yonder window breaks?
It is the east, and Juliet is
the sun.
Arise, fair sun, and kill the 4
envious moon, [
Who is already sick and pale
with grief..
Taken from Romeo and Juliet (1597}
by William Shakespeare

[ ]

Jack. [Picking up the muffin-dish.] Oh, that is
nonsense; you are always talking nonsense,

Alcernon. Jack, you are at the muffins again! [ wish
you wouldn't. There are only two left. [Takes
them.] [told you I was particularly fond of muffins.

Jack. But [ hate tea-cake.

ArcernoN. Why on earth then do you allow tea-cake
to be served up for your guests? What ideas you
have of hospitality!

Jack. Algernon! I have already told you to go. [ don't
want you here. Why don't you go?

Arcmnon. [haven't quite finished my tea yet, and
there is still one muffin left. [Jack groans, and sinks
into a chair. AlcErnON still continues eating.]

Taken from The Importance of Being Earnest (1895)
by Oscar Wilde

58 + Lnit5
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[]

Lawyon. Well, it was this way. He was coming

home from some place at the end of the world
about three in the morning, with nothing to be
seen but lamps. Everybody asleep - street after
street lighted like a procession and empty as a
church. All at once he saw two figures, onea
little man, shuffling along at a good walk and
the other a girl — a mere child, running down

a cross street. Naturally enough at the corner
the two ran into one another — (Striking hands
together) Like that. And then came the horror
of the thing. For the man went on like some
damned Juggernant — trampled on the child’s
body. left her screaming. Nothing when you tell
it, he said — but hellish to see!

Sir Danvers. Hormble! What did Enfield do?
Lawvon. He ran after my gentleman. Collared

him and bronght him back, perfectly calm and
offering no resistance. A crowd had collected
and the women were wild as Harpies. The man
stood in the middle with a kind of black, sneering
coolness, frightened, but carrying it offlike
Satan. He called it an accident. “I’ll pay for it.”” he
said. “Name your figure.”
Taken from the play adaptation of
Dr. Jekyll and Mr. Hyde (1887)
by Thomas Russel Sullivan



Product

3 Choose a play excerpt from activity 2. Answer the questions in your
notebook.
a. Who are the characters in this excerpt?

b. What are the characters in this excerpt like?
c. What happens in this excerpt?
d. What examples from this excerpt demonstrate its genre?

4 Work with people who chose different excerpts and share your answers.

5 Write C (comedy), H (horror), M (musical), or R (romance) next to the
defining characteristic of each genre.

_There are monsters or ghosts in _ The story of the play is explained
the play. through songs.

___The relationship is the main focus ~_ Two peaple (or more) fall in love.
of the play. __ The actors dance on stage and the

__The characters do silly things. story is told in songs.

___Mlot of the play happens at night. ___ It makes you laugh.

& Form your Product group. List examples of plays (or movies or stories that
can be adapted to plays) that you know.

7 Consider the characteristics of the different examples you discussed using
the questions from activity 3 and classify the examples by genre. Keep the
list of examples and characteristics in your Evidence Portfolio.

F

[]

Acmon. Tony ain't been with us for over a month.
Snoweov. What abouit the day we clobbered the Emeralds?
A-Rae. Which we couldn’t have done without Tony.
Baey JoHn. He saved my ever-loving neck.
Rirr. Right. He's always come through for us and he will now.
[Riff sings]
When you're a Jet,
You're a Jet all the way
From your first cigarette
To your last dying day
Taken from West Side Story (1958) by Arthur Laurents,
Leonard Bernstein, Stephen Sondheim, and Jerome Robbins




Establish relationship between characters

1

(listeningTip 2

Recogni zing
attiudes

Listen to the
intonation and the
exdamations of
each character,
Pay attention to
v they talk
toeach other to

recognize their
attinude.

/" Resources
Yiou can continue
| reading the play in
| your Reader pages
J 45-58, /

Product

Find play scripts on |
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Work in pairs. Look at the picture and answer
the questions.
a. What differences are there between the characters?

b. How do you think they are related to each other? !
-3
Listen G to an excerpt from Pygmalion and underline the correct options.
a. The peaple of the house are

towards Eliza. 1] respectful 2) disrespectful
b. Liza's reaction to the peopleis . 1] polite 2] aggressive
c. Lizawants __ togive her lessons. 1) Higgins 2] Pickering
d. Liza wants to sell flowers . 1) on the street 2) inashop
e. _ treats Liza with respect. 1} Higgins 2) Pickering

Work in pairs. Listen again and match the adjectives in the box to the
characters from the excerpt.

thoughtful impatient independent brave courteous |
| practical confident bullying sensible respectful

a. Henry Higgins:
b. Liza:
c. Colonel Pickering:

d. Mrs. Pearce:

Work in groups. Discuss the characters in the play and complete the chart.
_ _ Character's description Character role in the play

. Higgins '

: Liza

- Pickering

Mrs. Pearce

Work in your Product group. Take out your list from Step 1 and agree on
a play you want to present. List the characters of the play and write the
name of a Product group member next to each character. Bring the script
of the play you chose for the next class.

Make an analysis of the characters on your character list. Think about
their attitudes, characteristics, and relationship with the rest of the
characters in the play. Use the table in activity 4 as a model. Keep your
analysis in your Evidence Portfolio for further use.



Self-Check

Yes =

Analyze ways lo

express atlitudes

1l understood
the infiuence of
emotions in the
mierpretation of
aplay.

Ol jused
punchuation
marks to add
exprasshons.

O | practiced

2 Write the exclamations above next to the appropriate function.

: Agreeing

| Expressing surprise

different

mtonatons. /

Listen G371 again to the excerpt from Pygmalion and match the examples
of statements from the play with the examples of exclamations.
a. "Ayoung woman asks to see you, sir.”

b. “Did you tell him | come in a taxi?”

¢. "What do you think a gentleman like Mr Higgins cares what you came in?”
d. “Good enough for ye-0o. Now you know, don't you? I'm come to have
lessons, | am. And to pay for 'em too: make no mistake.”

“How much?”

_ "Well!'! What do you expect me to say to you?"

“Nonsense, girl!”

“Oh, we are proud!”

“A young worman!”

“Now you're talking! Thought you'd come off it when you saw a chance of
getting back a bit when you chucked at me last night.”

L]

| Now you're talking!

| Joking/mocking

Telling someone off

3 In pairs, practice saying the exclamations in activity 2. Try to change

your voice to express each function. Have your partner identify the
function you used.

4 Look at the Self-Check hox and evaluate your performance during this

lesson. Think of ways to improve.

| How much?

You are definitely
expressing surprise.

Unit 5+ 61
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Analyze a scene of a play

e 4 )
scenes that build up the story. Each scene is e BT s“‘?"e L -

an action or event that is necessary for the . How do the previous scene, this
next action or event. scene, and the next scene link?
A scene must happen for a reason. It can . Why do the characters do what

tell the reader the consequences of previous
actions or give clues of what is going to happen
next. It can also give the reader details about
the characters and how they are connected

in the story. Scenes make a story more
understandable and easier to follow.

Writers must think and answer the following
questions when writing scenes:

Product

3

Step

Self-Check
Yos = o
Analyze actions
ina play
Ollanalyzed a
scene of a saipt.
[lunderstood the
genesal sense
and the detalls
of the scens,
Ol irecognized the

key elements of
the scene.
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1 Work in pairs. Discuss what you need to know to he able to write a play.

The Essence of a Story

MNovels, stories, plays, or films are a series of .
events put together like beads on a wire in

Where does the scene take place?

they do in this scene?

The effectiveness and success of a story
depends on how every singie scene is a strong
and independent block of the plot. Therefore,
a scene must have a clear beginning, a middle,
and an end to be a unit of its own.

2 Read the article and complete it with the missing words.

a. connection  b. characters c. purpose d. location

3 Read the article. Work in pairs and discuss the questions.

a. What is a scene?
b. What are some of the reasons for a scene?
c. What aspects are important to consider in a scene?

Work in your Product group. Take out the script of the play you chose in
Step 2. Discuss the questions from the article in relation to the scene that you
chose and complete the scene map with the information from your scene.

Location Purpose:

Connection: Characters:

o

o+, N,

[ End |
» b

Look at the Self-Check box and evaluate your work. Think of ways to improve.

Keep a copy of your scene map in your Evidence Portfolio.



Analyze anc te stage directions

(¢ )
Juan. .) This cannot be happening!

Bexmarn. (Crying.)What are we going to do?

Carta. We have to get out of here.

Bewoamrn, But where are we going to go?!

Juan. ( 2 I don't know. But they are
getting closer and we're going to be trapped if we don't get out of here.

Beamain, We need a plan first.
Juan. There is no time for a plan. We need to go!

Carca. Calm down! My car's right here. Get in and let's plan what to do.
(They get in the car.)

Beomay, Well, first we need to get back to the base.
Carza. No, we need to drive somewhere else. They mustn't find the base!
Beaaan, Did you hear that?

Juan. They're here. Carla, quick! Start the car!
( -

1 Work in pairs. Read the dialogue and answer the questions.

a. What is the genre of the story? c. How do they express their emotions?
b. How are the characters different d. What is the beginning, middle, and end
from each other? of this little scene?

2 Think of stage directions for the story and write them in the parentheses.

3 Work in groups of three. Read the scene out loud and practice using
different tones of voice to express different emotions.

= 4 Work in your Produef group. Take out the analysis of the characters in
your play from Step 2 and answer the questions. Make notes.
a. How are the characters different from each other?
b. How do the characters express their emotions?

5 Take out your scene script from Step 3. Analyze the dialogues hetween the
characters and underline the stage directions.

6 Analyze the stage directions you underlined in your script; edit them if
necessary. Add stage directions to your script where appropriate.

7 Swap your script with another pair. Check their work and give feedback.
8 Make the final changes to your script. Look at the models in the unit or in
yvour Reader, pages 45-58. Keep the script in your Evidence Portfolio.

Unit5 + B3
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Participate in dramatizec

1 Work in pairs. Look at the pictures and describe the emotions of the

people in the pictures.

-

/Resolrces " 2 Listen Q¥ to a theater expert giving acting tips. Mark (+) the pictures that

Tolearn moce
about non-verbal
communicanon, vt |

Yos =«
Drameatized readings

[ fused propes
body language.

[ lused the correct
tone of vioige
o support the
dialogue.

O i mecnitored
rmy intonation
and volume to

improve the
\ dizlogue J

Product
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the speaker uses in her presentation.

Listen again and answer the questions.
a. What is the name of the expert?

b. What is her job?
c. What is the expert talking about?

Complete the list of tips with information from the presentation. Then
work in pairs and discuss how to follow those tips.

Tips

. All of it.
. It tells the audience how you're dealing

1. Use

2. Be aware of
with the emotion.

3. Think about

around you and maintain

Work in your Product group. Take out your script from your Step 4 and
practice reading it with your group. Use the tips from the theater expert.
Make notes on your use of nonverbal language and keep the notes in your
Evidence Portfolio.

Use the Self-Check hox to evaluate your participation in the dramatized
reading. Think of ways to improve.



Dramatized Reading

Product
Step 6

1 With vour Product group, perform the dramatized reading of your
script to the rest of the class.

2 Use the Group Product Evaluation to evaluate your work on the
presentation of the Product.

Group Product Evaluation

Write the number that best describes yvour group’s performance |
during this Product.

4 =Excellent 2&3=0K 1= Needsimprovement

Score: /40

a. Our group rehearsed before the performance.

b. Everyone in our group knew when to speak.

c. Our group spoke loudly and clearly.

d. Our group kept the audience engaged and interested.
. Group members correctly used nonverbal language.

f. Group members used proper prosodic resources.

HinEnEnn

g. Group members used proper body language
during the reading.

h. Everyone participated in the dramatized reading.

i. Everyone in the group presented their dialogues fluently.

(1010

j- Our group worked hard and to a high standard.
Additional Comments:

3 Work in groups. Use the Group Product Evaluation to discuss your
participation in the Product. Write a checklist of aspects to consider
for future products.

1 ; . ;
- 4 Work as a class. Discuss your experiences and answer the questions,

Keep notes of your discussion in your Evidence Portfolio.
a. What do you think about plays now?

b. What did you learn in this unit that you can use in your daily life?



% Seli-Assessment

Evaluate Your Attitude
1 Think ahout the attitudes you showed in this unit and use the scale to

evaluate yourself.

Excellent Meeds improvement
s - 2 - ,

How can | achieve a better

S d ;
: e grade next time?

prepared for class. ]

turned in my work on time.

paid attention during lessons.

]
]
participated actively. []
O

worked well with other students.

Evaluate Your Pregress
2 Look at the Self-Check hoxes and your Evidence Portfolio. Add any other work

you want to include in it and answer the questions.
a. How many activities did you collect from the Evidence Portfolio?

. What other activities did you add as evidence?

. Which activities were easy to complete?
. Why?
. What do you need to work on?

Evaluate Your Achicvements

3 Choose from 1-3 to express how well you achieved this unit’s learning outcomes.
Reflect on your answers and write a comment in the Reflection column.

| 3=Perfectly 2=0K 1= Withdifficulty |

| can... Grade Reflection

= read short plays for their general
sense, main ideas, and details.

s select and analyze short plays.
® participate in the dramatized reading
of a short scene from a play.
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- Share What You Know
= Work in groups. Discuss the questions about machines.
a. What do we need machines for?
b. What machines can you see in the pictures?
c. How do they work?

= Think about your performance in the discussion
and answer the questions. '

a. What language did you use to talk about
how the machines work?

b. Did you have any communication
problems?

Social practice
= Paraphrase information to explain how a
machine works

Learning Outcomes

s Select and analyze materials

» Read and understand information
= Write information

» Edit texts

Product: Infographic for the Operation of a Machine
Step 1: Make a list of machines.

Step 2: Create a mindmap of your invention.

Step 3: Draw your invention and label the parts of the machine,
Step 4: Create a flow chart describing how your machine works.
Step 5: Design an infographic describing how your machine works.
Step 6: Present your infographic to the class.



and analyze materials to understand how a machine works

Whatis a 2 printer?

3D printers are used to create a solid object based on a inacomputer using a
digital image. This revolutionary invention can change the software. Thisimage is
way industries work. Here is how it works. sent to the printer.

“ Material

A 3D image s created

filament spoal
' The filament is drawn

inand melted,

The melted material
is pushed through the
nozzle of the print
head in layers.

&

=1 —

- Unlike a normal printer, a

Build platform 3D printer can move along
allthree axes: left to right,
up and down, and back
and forth.

The object is formed in the platform,
where it stays until it cools down.

1 Look at the poster and answer the questions.
S g ol a. What type of text is this?
b. Where can you find this type of text?
c. What do you think the text is about?

2 Work in pairs. Read poster and use the words from the hox to explain in
your own words how the 3D printer works.

| software filament nozzle layers  platform |

3 With your partner, reflect and discuss how each of the elements helow
helps you understand the infographic. Then write what each element does.
a. image: Mlustrates the text graphically
b. text:
c. label:
d. arrow:

68 + UnitE
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Why do we have D printers?

Physical models of designs are crucial to the visualization and the testing of machines. In

the past, producing a physical model of something took a long time and was physically

challenging. With 3D printers, what used to take weeks can now take minutes. 3D printing is

used by many different industries. These are a few examples: l

4 Work in groups. Discuss what the world was like before and after 3D printing.

5 Inyour group, discuss the questions and complete the table with your ideas.

3D Printer

Need
{Why was it created?)
Purpose
{(What is it for?)
Benefits
(How would it help society?)

6 Form your Product group. As a final product, you are going to create an

infographic like the one in activity 1 to illustrate how a machine works.
Brainstorm a list of machines that have changed the world and discuss

Product

srep b

with your group what the world was like before and after their invention.
Keep your list in your Evidence Portfolio.
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1 about how a machine works

1 Work in groups. Look at the picture and discuss the questions.
a. What invention can you see in the picture?
b. What do you know about this invention?

c. Doyou think this invention is an incredible invention?

Why or why not?
An Incredible Invention

In the past, lighting your house at night was a difficult
and dirty job. Many people used candles, but the light
was not very strong, Others used gas lamps, but they
were very dirty. Gas lamps were also dangerous, and
could cause explosions.

It was not any better in the streets. People could not
see anything because it was so dark. Can you imagine
life before the lightbulb?

Scientists began thinking about how to light the
world. Englishman Humphry Davy was the first
person to conduct experiments with electricity. He
invented the electrical battery in 1811. He connected
a battery to a piece of carbon with wires. He found
that the current made the carbon glow. He called his
invention the Electrical Arc.

The Electrical Arc had two problems: it did not last
very long, and it was too bright to use inside. English
physicist Sir Joseph Wilson Swan searched for something
more practical. In 1878, he gave demonstrations of an
electric lamp he was creating. A year later, he produced
a carbon filament lightbulb, It gave light for forty hours.
So, the first electric bulb in the world was invented by
Swan. However, in the US, another scientist was already
improving on Swan's work.

In 1878, after reading about Swan's experiments,
Thomas Alva Edison—who is considered the most
important American inventor—turned his attention
to the electric bulb. He wanted to find the perfect
filament for producing light. He was very hard-
working, and he performed thousands of experiments.
Eventually, Edison and his team discovered a carbon
thread that produced light for long periods of time.
This soon led to the first commercial electric light
system. It was installed on Pearl Street in the financial
district of Lower Manhattan in 1882,

Lightbulb Structure

Edison’s first commercial bulb was very simple. It was
made of only a few parts, but it produced bright light

for hours. The modern lightbulb hasn't changed much
from this version. There are two metal contacts at the

70 » Units
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base, The contacts are attached to two wires, These are
attached to a metal filament in the middle of the bulb.
The glass bulb is filled with inert gas, such as argon.

How does a lightbulb work?

tungsten
filament

glass mount

screw thread
conftact

insulation

electrical foot
contact

When the bulb is connected to a power supply,
electric current flows from one contact to the other.
The electric current is a mass movement of free
electrons. They constantly bump into atoms as they
travel through the filament made of tungsten metal.
The atoms vibrate and heat up. As a result, the bound
electrons in the vibrating atoms are given a higher
energy level. When they return to their normal level,
photons are released and this emits visible light.

The invention of the lightbulb and the electric
light system were acts of genius. Some people think
Thomas Edison, Humphry Davy, and Sir Joseph Swan
were responsible for creating the modern world. Think
about that the next time you turn on a light.



Vo
echnical
vackuReRy What is it?
Some texts have
words that are
pachcally used
for that subject
and not commonly
knowm. Use the
imagesin the text
1o deduce their

meaning, of try Why is it important? Why was it created?

to understand the
Who uses it? ] (What is it made of? (Parts)

generd context of
the reading. You
€an also consult

3 Work in groups. Mark the words from the text as T (technical) if vou think
they are technical vocabulary. Use your glossary to check their meanings.
_ photons __contacts

2 Complete the mindmap with key information about the invention.

your glossary o a
dchonay.

metal free electrons

v
_tungsten _ wires g prges 137"

inert gas bound electrons

Yes = o ___electric bulb ___carbon thread
Understand
Infomation 4 Use your own words to summarize the information in the text of how a
O iactivated and lightbulb works. Follow the example.

used previous :
knowledge. The bulb is connected to a power supply.
O understood
and explained
technical terms.
O i retated the text
_ lotheimages. W

Product 5 Work in your Product group. Take out the list from Step 1 and select a
machine for your infographic. Make a mindmap with key information
like the one in activity 2. To complete any information you do not know,
research in the library or on the internet. You can also ask someone who
might know the answer. Keep your mindmap in your Evidenee Portfolio.

P

6 Analyze your performance in this lesson. Use the Self-Check hox to
evaluate yourself,

UntBe T
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Analyze and understand information

1 In pairs, look at the ad and answer the questions.
a. What product is the ad promoting?
b. Who would buy it?

c. Where can you find this type of product?

The Multi-ot is hereh
to make youn life easien

ﬂ.-«l’

Three main uses

Records your voice
Moves and interacts with
people and pets near it
Easy to use

2 Work with your partner and read the ad. Infer and discuss what the Multi-bot
might be used for. Make notes in your notebook.

| think the Multi-bot is used to do Maybe, but | think it can also be used
you chores, like washing the dishes. for searching information online.

3 Listen QU8 to James describing his new Multi-hot and compare it to your
notes in activity 2 to check your answers.

4 Listen again and answer the questions. Check your answers in pairs.

a. Where was it invented?
Yes =+

Understand and

write Information b. What is it for?

U irelated the text
1o the images.

O ilinked ideas c. What did James train the robot to say?
and explanations
in @ diagram.

Ol paraphrased
information from
a listening text. |

12 + Unt 6
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d. What can it store in its memory?




self-Check

Yes= o

Write Information

Ol iwrote
eniences

descnbing main

eas.

[ used gerunds

and infinitives
to desaibe
PUIpOSES,

| checked
spelling and

| punctuation.

Step

5

10

Work with another pair. Read and analyze the diagram of the parts of the
Multi-bot and discuss what James said about it. Then answer the questions.

a. Did James mention every part of the diagram?
b. Do youthink there are some parts missing?
c. Why are only those elements mentioned?

é-‘f 1——(Muuement Delectar)
[ .l\
.g"
|
- »
)

Complete the table with the missing parts and what they are used for. One
part is used twice,

| Function Part | Function
' Dog training Speakers , 1)
2y | The eyes can detect movement.
| Homework Scanner i 3)
; Memory 4)
(Entertainment | 5) |Itis used to project movies.
6) | It can be used for storing hundreds of movies.

With your group, discuss other possible uses of each of the parts of the
Multi-bot.

Look at the Self-Check hox and evaluate your participation. Think
of ways to improve.

Work in your Product group. Draw a picture of the invention you chose.
Then take out your mindmap from Step 2 and use the What is it made of?
section to identify the parts of the machine,

Discuss what each part is used for and select the ones that are essential
to explain how a machine works. Then label its parts. Keep your labeled
picture in your Evidence Portfolio.
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Write information tc

1 Work in pairs. Discuss how you think satellite television works. Refer to

the images in the infographic.

satetlite Television

Satellite television is a service that allows TV viewers to receive
signals that are then decoded into television programs.

-?_...

A 4. I EE
=
S
13 .;.f :\-\
hemr,
STEp 1 %
First, o signal is NG

sentby @

2 Work in pairs. Discuss the meaning of the technical vocabulary in the box.

oo 2 2
poges satellite receiver broadcast center
| dish  programming source television

3 Listen G4 and label the items in the infographic using the

Yes =

Wiite Information technical vocabulary.
Ol used techmcal

emscorectly. | 4 Work in pairs. Discuss how satellite television works and complete
[ I completed a . -

diagram with the steps 1-3 of the infographic in your own words.

main ideas.
Ol paraphrased 5 Look at the Self-Check box and evaluate your use of language.

relevant Think of ways to improve.
information, v,
14 + Une s
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it informatio

/" Resources 1
Toread more about
ciher mpaortant
INVenTang go to
your Reacy, pages
| 58-72. ,
s 2

Work in pairs. Look at the pictures and answer the questions.
a. What do you know about microwave ovens?
b. How doyou think it works?

Read the flow chart about the process of using a microwave oven and discuss
with your partner how the pictures help you to understand the process.

A _Microwaves

= SRt
Water

When you cook,
electricity is turned
into microwaves by
the magnetron, a
generator inside the
machine.

These microwaves The microwaves enter The vibrations
bounce back and the food and the cause heat. Asthe

forth off the metal molecules of water molecules maove
+ walls until they enter ’ inside the food start to " faster, the food gets
the food. vibrate quickhy. hotter. Finally, your
food is ready.

3

Product

Steph

5
Yos=
Desaibe process
[ 1 organized my
ideas. (2]
[ lused language
for describing
purpose.
[l used language
for desribing 7
| [rocesses. J

Answer the questions about the process with your partner. Work with
another pair to check and compare your answers.

a. What information is included in the description?

b. How is the information arranged?

c. Why doyou think is impertant to know this type of information?

Work in your Preduct group. Take out the labeled picture from Step 3.
Brainstorm and discuss ideas about the process of your invention.

Make a flow chart describing how your invention works, using the labeled
picture. Remember to keep it short and clear because it will be part of
your infographic. Use the Self-Check box to check your work.

Work with another group and exchange your flow charts. Explain your
ideas to the other group and justify the inclusion of certain information.
Check vour classmates' work and give each other constructive feedhack.

Make corrections and save the final draft of your flow chart in your
Evidence Portfolio.

Unt6+ 79
Tis el ' m



Evaluate the use of imaj

1 Work in groups. Think about the infographics you have seen throughout
the unit and discuss what you think the purpose of an infographic is.

Key Elements of an Infographic

, = Heading: The title helps someone to choose to
(.:- read the infographic. Choose a title that fits the
content and make it visually appealing. You can
Have you heard the phrase “a picture is worth a also add a small introduction.

thousand words”? Throughout history, people have d
expressed themselves with pictures because images
grab our attention much guicker than words. The
human brain is capable of analyzing pictures in a very
short amount of time.

Think about it: When you opened this page, what was
honestly the first thing you saw: the images or the
words? For this reason, infographics are very popular.

The term infographic comes from the words
“information” and “graphic.” An infographic is a visual
representation of information with the purpose of
making the data understandable. It uses little text,
and instead shows the information through charts,
diagrams, flow charts, statistics, and symbols.

There are several types of infographics, but despite their
differences, they all have key elements in common.

4 A ﬁ @,& = Text: As mentioned previously, there should
\ P be little text. Only add key information that
cannot be replaced by pictures,
8
a

L Adapted from: “What Is an Infagraphic® 2 v

2 Read the article and mark (+) the elements included in an infographic.

a. aconclusion [0l d. atitle and short introduction [ |
b. light colors D e. key written information D
c. diagrams and charts |:] f. tons of images |:|

Work in Product groups. Take out your mindmap from Step 2 and use its
information to create a title and a short introduction for your infographic.

Make a draft of your infographic by considering the advice and elements
mentioned in the article. Include the labeled image and the flow chart from

Editinformation .
O ladded o previous steps.

ﬁ',’;,“ﬂ:;m 5 Work with another group and exchange infographics. Use the Self-Check
Ol 1 developed a box to give each other constructive feedback. Make a final drafl of your

LR infographic and keep it in your Evidence Portfolio for your presentation.

16 + Unt s
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Infographic of a Machine

Product
Step 6

1 With vour Product group, use your infographic to help you explain to
the class how your machine works.

2 Exhibit your infographic in the classroom or another part of the
school so other students can see your work.

3 Use the following Product Assessment Checklist format to evaluate
your work on the product.

Product Assessment Checklist

Please mark (v] the following items you feel you successfully

completed with your presentation.

Teamwork:

___lcollaborated with my partner.

___l'was supportive and respectful to my partner.

__ Wae shared the work equally.

Content:

__ | presented illustrative diagrams and charts.
__I'provided short and clear explanations.
___lexplained the visual organization of the infographic.
_ I defined the purpose and process of the machine.
Time Management:

_ Ibegan work promptly.

___T'had all the previous material needed at hand,

_ Tcompleted the work on time.

Complete the following statements:
My strengths on this project were

My challenges on this project were

Changes I will make for the next project I do are

4 Work in Product groups. Use the information in the Product
- A Assessment Checklist to discuss your participation in the product.
Write a list of suggestions for future products.




% Seli-Assessment

Evaluate Your Attitude

1 Think ahout the attitudes you showed in this unit. Choose the option that best
describes you. Then answer the question.
During this unit, ...

Always Frequently Rarely Never
completed all of the subproducts.

delivered the tasks on time.

delivered complete assignments.
participated actively.

was respectful to my classmates and teacher.
worked hard to achieve the best results.

‘ Think of an example when you were/weren't respectful to your classmates or/and
teacher. How did it make you and others feel? Why?

Evaluate Your Progress

2 Look at the work in your Evidence Portfolio and add any other work you want to
include in it. Then look at the Self-Check hoxes. Grade your progress on the scale.

Very pood Very poor
Quality of evidence
Extra evidence added
Self-Check grades

Improvement from previous unit

tvaluate Your Achievements

3 Choose from 1-3 to express how well you achieved this unit’s learning outcomes.
Reflect on your answers and write a comment in the Reflection column.

| 3=Perfectly 2=0K 1 =With difficulty |

| can... Grade Reflection
® read and understand the informationin
an infographic.
® select and evaluate the materials for an
infographic.

= explain the purpose and process of a
~ machine.

= edit texts according to criteria,




Unit 7

Share What You Know
= In groups, discuss the following questions about complaints.
a. Why do you sometimes complain about the things '
you buy? y

b. Who do you complain to? /

¢. What do you normally say? f
= Think about your performance in the discussion
and answer the questions.
a. What language did you use to talk about
making complaints?
b. Did you have any communication

problems? . c ‘ )
), RTISHTY :, %

Complaints

|

Familiar and Community Environment

Social Practice
= Complain about a product

Learning Outcomes

= Listen to and analyze complaints about products

= Interpret general sense, main ideas and details
of complaints

= Make oral complaints

Product: Oral Complaints about a Product
Step 1: Make a list of possible problems with products.
Step 2: Make a process chart for complaining. /"
Step 3: Create a chart with expressions to make a complaint. © =
Step 4: Create a chart with expressions to express and
clarify misunderstanding.

Step 5: Write role-play cards for different complaint situations. Wl i
Step &: Role-play your complaint. N 111 118/




Listen to and analyze complaints about |

1 Work in pairs. Look at the
image and discuss what the man
might be complaining about.

2 Listen Qi to the telephone
conversation and identify the
reason for the man's complaints.

Self-Check 3 Work in pairs. Listen again and answer the questions.

s "’Zﬂh’ a. Who is the man talking to? _
Analyze complaints 7
about products b. What does the man have a problem with?
Ol1analyzed the c. What is the problem?

reason for a : i

complaint. d. What solutions is the man offered?
[Dianalyzed a

problem and

the salutions teh e P A R

Tt e. Which solution does he accept?

Olianalyzed the ;
| d|f[[_}j[_:ﬁ[ gages | 4 Number the different stages of the conversation in the order you heard them.

AN [ ] Accept a solution. || Ask for details.
|| Offer a solution. || Offer an alternative solution.
|:| Provide details. DSay thank you and goodbye.
| |State the problem. || Refuse a solution.
ST 5 Form your Preduct groups. Create a list of products that you normally buy
and what the possible problems could be with those products.
6 Work in pairs. Follow the stages from above and practice making a
complaint about a product from yvour list. Keep the list in your Evidence
Portfolio.
80 + Une 7

"EREBE |
.| EEEN



7 Work in pairs. Look at the complaint process diagram and identify whether
the green stages are for the person complaining or the customer service agent,

State the problem.

!

Ask for details.
e o
-
>| Accept solution. or
Y
Say goodbye and thank you. e Say goodbye and thank you.

8 Work with your partner. Read the stages of the process and discuss where
they go in the diagram.

Offering a solution. ® Explaining the details of a problem. ® Refusing a solution.

9 Work in pairs. Discuss at what stage of the process a customer or customer
service agent uses these expressions.

a.
b.

D oo

Product 10

Step &

The small screws are missing.
Thank you for contacting Furniture Deluxe. Have a good day. Goodbye.

The problem is that this table is impossible to make.

. | have to go to the store again? OK. Fine.

Mo, | don’t want to buy them.

Would you like me to tell you the size of the screws so you can buy them?

. No, that's it. Thanks. Goodbye.
. Why is that sir?

Work in your Product group. Choose a product and a problem from your
list from Step 1. Make a complaint process chart for the product and
problem. Keep the chart in your Evidence Portfolio.
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Examine

omplaints and analyze language

1 Work in pairs. Look at the complaint. Predict the reason the person has
decided to make the complaint via chat instead of telephone.

a Alice QM

[3:05] Martin says: Welcome! You're now
connected to Amazona Live Chat. My name
is Martin. How can | help you today?

[3:06] Alice says: Hi. | wonder if you can
help me with my Amazona speaker.

[3:06] Martin says: Of course. Can you
please explain the problem?

[3:07] Alice says: The Bluetooth doesn't
connect to my phone.

[3:08] Martin says: Let me help you with
that. Get the speaker and the phone.
Switch on Bluetooth on your phone, Hold
the middle speaker button down for five
seconds.

[3:21] Alice says: CK. | held it down and
nothing happens.

[3:22] Martin says: Does it make a long
beeping sound?

[3:22] Alice says: No, nothing happens.

| know how to use Bluetooth. I'm sorry to
have to say this, but | think the speaker
doesn’t work.

[3:25] Martin says: OK ma'am. Did you
switch on Bluetooth on your phone?

[3:26] Alice says: Yes, | did. | switched
Bluetooth on. | held the middle button
down for five seconds but nothing
happens. How can you help me fix this?

[3:35] Martin says: OK, ma‘am. | spoke to
my supervisor. If you take your speaker
and the receipt to the Amazona store, we
will happily give you a replacement.

[3:38] Alice says: Oh, great. Thanks
very much.

[3:39] Martin says: Thanks for contacting
Amazona customer service,

M B § m

s

L=

2 Work with your partner. Answer the questions about the information in the
chat complaint.
a. What are the benefits of using chat to make a complaint?
b. How do the stages of this chat complaint compare to the stages of the
telephone complaint?
c. What problem did Alice have?
d. What is the solution to Alice’s problem?
e. What type of language does Alice use to make her complaint?

32 Work in groups. Compare the telephone and chat complaints.

4 Work in pairs. Act out the conversation between Alice and Martin as if it
were a telephone complaint. If needed, make changes to the conversation.

32 * Unit 7

B EE BE=
;..'.- I BER



5 Look at the expressions from the chat complaint and answer the questions.
“l wonder if you can help me with my Amazona speaker.”
“I'm sorry to have to say this, but...”
“How can you help me fix this?”
“We will happily give you a replacement.”

a. Which two expressions are used to ask for assistance?
b. How is the problem introduced?
c. How is a solution offered?

=
[A%

b1
13 i

6 Work in pairs. Identify which of the expressions are the most polite.

7 Work with your partner. Look at the products and discuss what possible
problems you could experience with them.

Self-Check

Yes = o |
Wite dialoques

L1 compared .
expressions used |
T complain

L usad police
EXPrRsSIons 10 |
make complaints. | 8

O used pofite ; g
expressions complaint between a customer and a customer service agent. Use the

10 propase 3 ; S
solutions | expressions in activity 5.

9 Lookat the Self-Check hox and evaluate your production. Think of ways
=

to improve.

Work with your partner. Choose one of the products above. Write a chat

5
Soa pod® ; . ; .

10 Work with a different partner. Select a different product and act out a
spoken complaint between a customer and a customer service agent. Use
the expressions above,

= 11 Work in your Product group. Create a chart with expressions that can be
uct

used in a complaint. Use the expressions you've seen, and add some more.
Keep the chart in your Evidence Portfolio.
Unit 7 + 83
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Interpret general sense, main ic

 ListeningTip
Listening for main
ideas
Listen for the main
paints about a
theme without
trying o understand
ety word,

Yes =
Examine the
different forms
and situations of
complaints
[l analyzed a
problem and
the solutions
offered.
O irecognized
the emations
in & complaint
Qtuation.
Olirecognized the
advantages and
disadvantages of

difterent forms
. of complaints.

84 + Unit7
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2

, and details of complaints

Work in groups. Look at the picture and
discuss the questions.
a. What kind of store is this?
b. What is the woman shopping for?
c. What kind of problems can people
have with that product?

Listen Q¥ to the conversation and decide why the people are
complaining.

Listen again to the complaint and answer the questions.
a. How are the man and woman complaining—by phone, via chat, or face to face?

b. What problem do the man and the woman have?

c. What solution does the salesperson finally offer them?

Work in pairs. Discuss the questions aboul the conversation.
a. How does the man feel at the beginning of the conversation? Why?

b. How does the salesperson change how the man feels?
c. What are the benefits of making a complaint face to face?

Work in pairs. Discuss the advantages and disadvantages of different
forms of complaints.

s Chat

® Facetoface

s Telephone

Work with your pariner. Discuss which form of complaint you would
prefer to make and why.

Create a comparison chart for your Evidence Portfolio with the different
advantages and disadvantages you listed.

Use the Self-Check box to evaluate your work. Think of ways to improve.



Explaining situations and clarifying misunderstanding

1 Work in pairs. Choose a scene from the ones helow. Write a complaint
dialogue and then act it out.

A customer bought a laptop. The mouse touch A customer bought headphones. The volume
pad doesn't work. Explain the problem. button doesn’t work. Explain the problem.

I'm not sure | follow you.

_1}%!\' B o 3

) ain. It’s the part for...

,gu.et me expl

= e

2 Work with your partner. Discuss how you explained the problems and
how you made sure your partner understood you.

3 Read the expressions taken from the complaint about a kitchen. Classify the
expressions using the chart. Add other expressions you know to the chart.
a) Excuse me? d) Sorry. Let me explain.

b} 1'm not sure | follow you. &) |'m not sure what you mean.
c) What | mean is that...

Expressing misunderstanding Clarifying misunderstanding

4 Work with your partner. Analyze your complaint dialogue and check the
use of expressions to express and clarify misunderstanding.

5 Work in your Product group. Create a chart with expressions that can he
used to express and clarify misunderstanding. Use the expressions you've
seen, and add some more. Keep the chart in your Evidence Portfolio,

Product

Urit 7+ 85
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Make oral complaints

1 Read the role-play cards and answer the questions about the customers.
a. Which customers are the most upset?
b. Wha needs to explain the problem in detail?

c. Who needs to have something fixed or repaired?

—————————

Resources
Toread about how Custo i
steees influence mer name: fernando Gonzalez
:QDUI shopping Age: 43
@gsions, qo o 3
yo R, poges Description of problem: You bought a watch. It looked
LZE amazing in the store but it looks really ugly now,

Emotion: Angry. The watch was Very expensive,
Expected solution: A replacement for the watch.

Custamer name: Martin Delgado

Age: 15 .
Description of problem: You bought a pencil case
for your little sister. The design is badly printed.
Emotion: Not concerned. Your sister didn’t really
like it. .
Expected solution: Money back or store credit.

il g

Customer name: Alicia Cruz
Age: 13
Description of problem: You bought an incredible

t{ackpack for school yesterday with your favorite
singer's photo on it. But the zipper doesn't work.

Yes = Emotion: Worried. it is Sunda -
- and you v l
Make oal e y and you have school , Vs

complaints X
Ui analyzed a Expected solution: Help with the zipper.

situation, a

problem, and
the salutions p ;
offered. 2 Work in groups. Act out role-plays between customer service agents and

O 1used complaint the customers above. Use the chart of complaint expressions and the chart

EXNPISSSIONS, ; . o 3 r
m of expressions for expressing and clarifying misunderstandings from your

for eqpressing Evidence Portfolio.

and darifying

\_ mandesandngs) 5 [Jge the Self-Check box to evaluate your participation in the role-play.

4 Work in your Product group. Copy the role-play card format and make

Fredet role-play cards for two people in your group. Use the comparison chart
e from your Evidence Portfolio to help you think of different complaint
situations. Keep the role-play cards in your Evidence Portfolio.
B6 + U7
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Make Oral Complaints

Product
Step 6

1 Work in your Product group. Take out your role-play cards from
your Evidence Portfolio and exchange them. Act out with a partner
the role-play you got. Use the Self-Check box to evaluate your
performance and those of your classmates.

2 Usethe Product Evaluation Speaking Rubric to evaluate your work
and participation on the product and that of your partner.

Product Evaluation Rubric

Score:

understand.

time.

Excellent Adequate Inadequate
Category ; 5 :

(9-10 points) (6—8 points) (4-5 points)
Grammar and Correct use of Good use of language. | Limited use of
Vocabulary language. Same mistakes. language.
My Score: Almost no mistakes. Ideas easy to Frequent mistakes.
My Partner's Ideas sasy to understand most of the | Ideas are difficult to

understand.

Use of language

Expresses complaints

Expresses complaints,

Difficutly expressing

My Score: cleary. Uses phrases but not always complaints. Difficulty
My Partner's to clarify or express correctly. Uses using phrases to
e misunderstanding some phrases to clarify or express
easily. clarify or express misunderstanding.
misunderstanding.
Pronunciation | Speech is easy to Speech is sometimes | Speech is difficult to
My Score: understand. difficult to understand. | understand most of the
My Partner's time.
Score:
Interaction Understands Understands almost Difficulty
My Score: everything everything. understanding.
My Partner's and responds Some pauses before A lot of pauses when
. | Score: appropriately. answering. answering.
Total: Comments:

3 Work in pairs. Compare your score in each of the categories. Give

each other feedback and write a list of suggestions for future products.




% Seli-Assessment

Evaluate Your Attitude

1 Think ahout the attitudes you showed in this unit. Mark (v) the options
that best describe you.

Yes | Sometimes No

| a!wa_ys completed my work
| showed respect for myself and others.

| collaborated with my classmates,
| participated actively in class.
I worked hard on the work for my Evidence Portfolio.

Look at the attitudes that you marked as No. What could you do to improve?

Evaluate Your Progress

2 Look at the work in your Evidence Portfolio and add any other work you
want to include in it. Then look at the Self-Check hoxes. Think about your
progress throughout the unit and complete the statements.

a. During the unit, | collected ___ out of ____ pieces of evidence for my Evidence
Portfolio.
b. | also added as evidence, because
. In the evidence activities and
| can see | improved.
. Looking at my answers in the Self-Check boxes, | realize | need to work on

e. For next unit, I'm going to

Evaluate Your Achievementis

3 Choose from 1-3 to express how well you achieved this unit’s learning
outcomes. Reflect on your answers and write a comment or suggestion in the
Reflection column.

| 3=Perfectly 2=0K 1= Withdifficulty |

| can... Grade Reflection

® [isten to and analyze complaints about
products.

» examine the different forms and
situations of complaints.

= make oral complaints.




= Unit 8 B

Share What You Know
s Work in groups. Look at the pictures and discuss the /
questions about monologues.
a. Where can you see or hear monalogues?
b. What is the purpose of different types of
monologues (in drama, conversation, etc.)?

Fa

. Inwhat situations might you need to give
a monologue?
s Think about your performance in the
discussion and answer the questions.
a. What language did you use to talk about
monologues?
b. Did you have any communication
problems?

Keep Talking!
Recreational and Literary Environment

o M
= Improvise a short monologue on a topic ‘

Social Practice
of interest

. ' - & . v
Learning Outcomes ‘A b
» Analyze monologue genres L e L

= Plan a monologue
® Present a monologue
» Provide and respond to feedback

i

Product: An Improvised Monologue
Step 1: Create a list of situations where you hear monologues.
Step 2: Choose a situation and a suitable genre.

Step 3: Make a graphic organizer for your genre.

Step 4: Create a monologue using your graphic organizer.
Step 5: Add details like fillers to your monologue.

Step é: Create audience cards for different possible monologues.
Step 7: Improvise a monologue.

———
Units « B89 S
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Listen to and review different situations and audiences of mor

1 Work in pairs. Look at the pictures and discuss the questions.
a. Where are the people and what are they doing?
b. What differences are there between the situations?

2 Listen 37 to two monologues. Match the pictures from activity 1 to the
pictures helow according to the type and content of each monologue.

f‘_"ﬁi .ID ' """ R
' Urces | 3 Select the correct purpose for each monologue.
Do you want o

know maore about Monofcgue 1
¥l ® o . . B
| :g?ﬂf%z;;&,@ Someone is describing a scene from a movie to persuade a friend to watch it.
| %ﬁ:ﬁ;ﬁ& Someone is telling a story about something they saw happen on the street.
how 1o write Monologue 2
different types of . sk P T :
J monologues. )/ Someocne is describing the people who live in his neighborhood.

___ Someone is setting the scene for a dramatic story.

4 Listen again and mark () the features of each monologue.

Self.Chack i Features of each monologue | S

Yes=o 1. It uses the first-person singular. |
Analyze a 2. It uses colloquial or conversational language. |
monologue : 3 |
i1 o 3. It addresses the audience directly, |
siuation, the 4. The speaker expresses personal feelings. |
S;J:" :S,ii:é' g; a3 5. There is a critical tuming point that moves the plot forward. |
maonologue.
Cl1identfed 5 Work in groups. Discuss the similarities and differences between the features
spedific features
of different of the two monologues.
. monologues.

B Use the Self-Check box to evaluate your work. Think of ways to improve.

90 + UnitB
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7 Complete the table with the US and UK vocabulary from the two monologues.
Compare your answers with a partner. Discuss which version is more

common and why.

r

movie apartment restroom sidewalk pants sneakers |

\_store holidays garden biscuits sweets football
Ol i us UK s UK
P | vacation 1) 7} trainers
soccer 2) 8) pavement
| 3) film ) toilet
cookies 4) 10} flat
| candy 5) yard 11)
6) trousers I 12} shop
8 Work with your partner and choose one monologue from activity 3. Decide
who will use UK English and who will use US English to make a summary of
the monologue you chose. Use the vocabulary tables in activity 6.
-
]
B
H
o
9 Work with another pair. Compare your summaries and analyze
the examples of US and UK English vocabulary. Discuss how these
differences affect the monologue and if the main idea is kept in all
versions. Give reasons for your answers.
Product

Step d

10 Form your Product group. Create a list of situations in which you might
hear a monologue. Identify what the purpose and the audience for your
monologue would be. Keep your list in your Evidence Portfolio.

Unitge+ 91
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[dentify different genres of monologues

1 Work in pairs. Look at the pictures and discuss what the monologues
might be about.

L

Dad, will you stop that please? | mean... it's great that you're
enjoying it but really, you know... doen’t dance like that. |, I, ... my
friends can see you. Stop. Pleasel It's my party and you're... well,
frankly, you're embarrassing me. There is a right way to dance to
hip hop and there is a wrong way to dance to hip hop. That's the
wrong way. Really, it is. | mean that—that! —what’s that move? |
swear you're going to break your neck if you spin around like that.
Did anyone tell you that you're not a teenager anymore? Dad!!l

To be, or not to be, that is the question:
Whether "tis nobler in the mind to suffer
The slings and arrows of outrageous fortune,
Or to take arms against a sea of troubles,
And by opposing end them...?

— Hamlet (1609} William Shakespeare

Scm‘t:'i‘r‘;'ifw 2 Read and match the definitions to the monologues. _

Look for spediic a. Conversational: A one-sided monologue that gives the speaker's point of view
webel o MAERL

help yeu match b. Expositional: Sets the scene, provides necessary background information, and/

the texts 1o the
definitions. Do nat

read everything. c. Soliloquy: A type of monologue from a play where the speaker reveals his or her
inner thoughts to the audience (but not other characters),

or moves the plot forward.

3 Complete the table with information about the three monologues.

Conversational | Expositional Solilogquy
Who is the person talking to? K . .
Why is the person talking?
Is the topic funny or serious?

4 Work in groups. Compare the differences between the monologues.

92 + Unit8
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I've lived in this city all my life. I'm
Max. And I'm the luckiest dog in New
York because of her. That's Katie.
Katie and |, well, we have the perfect L
relationship. We met a few years ago
and, boy, let me tell ya’, we got along
right away. You know, it was one of
those relationships where... where you
just know. A-And get this—she was
looking for a rocommate...and so was |!
So | just moved in that same day. It
was perfect. We've been together ever
since. Katie would do anything for me.
And I'm her loyal protector.

— Max, The Secret Life of Pets
Universal Pictures/Photos12 | E ) ¢ E y e _.J,r'
Yes = o
Remgﬂiﬁ ypesof | 5 Read the examples again and mark which other categories they could
monologues
hel i
Oiioinis elong to
';muﬂ?m | Categories Conversational | Expositional = Soliloquy
O fidentified | Dramatic (discusses serious [
the audiences, B
purposes, and | ideas)
Iopics. [
3 understand | Comic (discusses funny ideas) v
the similatities | |
?@“‘;ﬁgm | Interior (ideas “inside
\_ genes 3 ' someone’s head”)
S & Work with a Product pariner. Take out your list of monologue situations

from your Evidence Portfolio. Choose a situation and discuss which
genre is the most suitable for that situation. Make notes on the audience,
purpose, and topic. Keep the notes in your Evidence Portfolio.

Stepd

7 Use the Self-Check box to evaluate your work. Think of ways to improve.
Unit 6+ 53
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T T TT—
|_: Resources ~ 9 Listen Q3% to a monologue from a movie. Mark (v) who is giving the
Watch Dead Poats
| Socety for mere monologue and where.
examples of great
monologues
N movias.
| Analyze how the
monologues are
| used to move the
J plotfoeward,

e i

A teacher in a class A father to his daughter at home

2 Listen again and follow along. Then work with a partner. Talk about
and agree on what the teacher is trying to communicate to his students.

(A (B

We don't read and write poetry because it's And medicine, law, business, engineering,
cute. We read and write poetry because we these are noble pursuits and necessary to

are members of the human race. And the sustain life. But poetry, beauty, romance, love,
human race is filled with passion. these are what we stay alive for.

(D)
@ Answer. That you are here—that life exists,
and identity; that the powerful play goes
on and you may contribute a verse. That
the powerful play goes on and you may
contribute a verse. What will your verse be?

To guote from Whitman, "0 mel O lifel... of
the guestions of these recurring; of the endless
trains of the faithless... of cities filled with the
foolish; what good amid these, O me, O life?”

3 Match the parts of the monologue to their function.
a. Asks the listeners a question about what they will do next.
b. Gives a reason for reading and writing poetry.
c. Contrasts the study of poetry to other subjects.
d. Supports the message with someone else's quote.

4 Mark (+) the best summary of the monologue.
a. Some things are necessary In order to live, Poetry Is necessary in order to
bealive.
b. Studying poetry is more useful than studying medicine,

94 « Unit 8
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5 Work in pairs and discuss the questions.
a. What do you think happens after this monologue in the movie?

b. How does the monologue help the plot to move forward?

c. What is “the powerful play” the speaker refers to?

d. What is “averse” in the powerful play?

6 Work in pairs. Discuss your answer to the speaker's question What will
vour verse be?

7 Think about the monologue from page 94. Complete the notes in the
graphic organizer with the answers to the questions.

BEGINNING MIDDLE END
Why do people How is poetry What is the What is the
write poetry? different from poet's question? speaker's answer?

=3

medicine, etc.?

=

8 In groups, make notes in the graphic organizer for a monologue on the
importance of learning English. Choose a genre for your monologue
(dramatic, comic, interior, etc.).

BEGINNING

MIDDLE

END

Praduct

Step?

-5

9 Work in your Preduct group. Help each other complete similar graphic

organizers for your monologue genre and situation. Keep your graphic
organizer in your Evidence Portfolio.

Unit8 + 99
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1 Work in pairs. Read the script of Monologue 1 from page 90 and answer

the questions.
a. How do we know this is a conversational monologue?
b. Why do you think the speaker uses the highlighted expressions (fillers)?

Do you want to watch that mevie on the weekend? | want to see
it again. Seriously, it's the coolest movie I've ever seen! There is
ane part where this guy escapes from an apartment. He jumps
from the restroom window ...it was on the fourth floor, I think..
anyway, he jumps onto the sidewalk to escape. He rips his pants
and loses one of his sneakers when he falls. And, err... then what
happens? Oh yes..he runs off down the street and goes intc a
store... then it gets really exciting. | was on the edge of my seat.
I'm not going to tell you any more. You have to watch it!

2 Match the fillers from the monologue to the reasons for using them.

a. anyway ___He or she remembers what to say.

b. |think ___ The speaker changes the subject.

c. then what happens? _ The speaker asks him or herself a question.
d. err ___ The speaker pauses to think.

e. Ohyes ___The speaker considers something.

3 Listen 31 to Monologue 1 and discuss the questions in groups.

a. s the monologue easy to understand?
b. How do the fillers help the speaker to be fluent?
c. How do the fillers make the monclogue sound more natural?

4 With your group, analyze the examples of fillers and their use

in the monologue. Agree on and write a definition for fillers.

5 Work in your Product group. Take out your graphic organizer for your

monologue from your Evidence Portfolio. Create a monologue that
includes fillers.

6 Write your monologue hased on the graphic organizer. Keep your

monologue in your Evidence Portfolio.



7 Listen Q¥ to the sentences taken from Monologue 1 and
mark P (pause), S [stressed word), or T (change in tone).

| a. It's the coolest movie I've ever seen! I D

b. He jumps from the restroom window... D
it was on the fourth floor, | think...

'§ ©. Anyway, he jumps onto the sidewalk to escape. | D

) d. Oh yes, he runs off down the L]
|  street and goes into a store...

e. | was on the edge of my seat. I'm not ]
going to tell you anymare.

‘ -. l
f. You have to watch it! | D
E |

8 Work in pairs. Practice the sentences from activity 6. Use pauses, siress,
and changes in tone.

9 Work in groups. Rank the fluency tips in order of importance. Justify
your decisions.
a. Usefillers to indicate pauses or change the subject.
b. Don't be afraid to make mistakes.
c. Keep talking! Practice makes perfect. ___
d. Don't focus too much on grammar but more on communicating
your message.
e. Use pauses, stress, and changes in tone to convey messages.

10 Analyze the fluency examples on pages 96 and 97. Discuss with
your group their function and why it is important to include them
in a monologue.

e 11 Work with a Product partner. Take out your monologue from your
Evidence Portfolio and discuss where you could add fillers, pauses, stress,
and changes in tone. Listen to each other’s monologues and give feedback.

Unitg + 97
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Analyze type

1 Work in pairs. Look at each picture and audience card. Then discuss

the questions.

a. Who in the picture is giving a monologue and why?

b. Who is the audience?

¢. What do you think each monologue will be about?

Age: Younger than speaker (children)
Situation: In a gym or arena

Reason for listening: To get advice or
motivation from the speaker

Age: Same age (13—
Situation: At school or at home (relaxed)
Reason for listening: Interested in the

speaker’s feelings

15)

2 Listen G to the monologues and discuss with your partner how they are
similar and different. Make notes in your notehook.

3 With your partner, answer the question.
a. How does the monologue change according to the audience?

Product

Step @

4 Create your own audience cards for different possible monologues. Keep
the audience cards in your Evidence Portfolio.

5 Listen again and grade each monologue using the rubric.

| Monologue Rubric | Needs work

'; Good !

Excellent

| incoherent language;
| little vocabulary range.

vocabulary and effective
communication.

Theme and | Unclear organization Clear beginning, middle, | Topic addressed in detail

organization | of topic and lack of and end. Main points of | with very clear beginning,
I purpose. topic addressed. middle, and end.

Language Inappropriate or Good range of Wide range of vocabulary

and clear communication

| with appropriate fillers.

Stress and tone , No change in tone, and | Some use of stress | Wide range of stress
| little stress or emphasis. | and tone. and tone.
Audience ' Inappropriate for target | Appropriate for some Completely appropriate
| audience. | members of the audience. | for the target audience.
98 ¢ Un8
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An Improvised Monologue

1 Work in your Produet group. Take out your audience cards from your
Evidence Portfolio, shuftle them, and put them face down in a pile.

2 Take out your monologue from your Evidence Portfolio and take an
audience card.

4 Use the Self-Check box and the Product Assessment Checklist
to evaluate your work on the Product.

3 Improvise ways to adapt your monologue for the audience on the card.

Product Assessment Checklist

Please mark (+) the following items you feel you successfully
completed with your monologue.
Teamwork:

___Icollaborated with my Product group.
_I'was supportive and respectful and listened to ideas.

_ Wa shared ideas and helped sach other prepare.

Content:

_ Itold a memorable monologue.
I gave my monologue without help.

___lused a variety of words and expressions.
_lorganized content into a clear beginning, middle, and end.

T used fluency techniques, such as fillers etc.

___I'took into account the intended audience to give my monologue.

Time management:
___I'started work promptly.

_Thad all of the material [ needed at hand.
_ Tcompleted the work on time.

Complete the following statements:
My strengths on this project were

My challenges on this project were
o Changes to make for the next project could include

5 Work in groups. Write an anecdote of your experience during this
product. Share it with the rest of the class.

Product
Step 7

Yes = v
Improvised
Maonologue
Ol gave an

appropriate
maonologue for

the audience.
(1 spoke fluenty
and confidently.
O used fillers,
pauses, siress,
and changed my
tone of voice.




% Seli-Assessment

Evaluate Your Attitude

1 Think ahout the attitudes you showed in this unit and use the scale to
evaluate yourself.

Excellent = = Needs improvement
] : 3 1

How can | get a better

I Grade :
grade next time?

turned in my work on time.

produced my best work.

paid attention during lessons.

participated actively.

worked well with other students.

Evaluate Your Progress
2 Look at the Self-Check hoxes and your Evidence Portfolio. Add any other
work you want to include and answer the questions.
. How many activities did you collect for your Evidence Portfolio?
b. What other activities did you add as evidence?

. Which activities were easy to complete?
. Why?
. What do you need to work on?

tvaluate Your Achievements

3 Choose from 1-3 to express how well you achieved this unit’s learning
outcomes. Reflect on your answers and write a comment or suggestion
in the Reflection column.

| 3=Perfectly 2=0K 1=Withdifficulty |

I can... Grade Reflection
® revise monologue genres.

® plan a monologue,
® present a monologue.

= promote feedback

100 « UnitB
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Share What You Know
= |n groups, discuss the questions about water problems. &
a. What problems related to water are common in
your community?
b. What water problems do you think humans will -t
face in the future?
c. What do you think can we do to prevent those
problems?
= Think about your performance in the
discussion and answer the questions.
a. What language did you use to express
your point of view?
b. Did you have any communication
problems?

Social Practice
s Discuss viewpoints in a roundtable discussion

Learning Outcomes

= Analyze texts related to civics and ethics
formation and select information

= Understand the general sense and the main ideas
of texts related to civics and ethics formation

» Discuss viewpoints in a roundtable discussion

Product: Roundtable Discussion

Step 1: Choose a topic affecting your community.
Step 2: Write questions and notes to guide your topic research.
Step 3: Give your opinion on the topic you chose.

Step 4: Research the topic using your gquestions and notes.
Step 5: Write a discursive essay using your research and notes.
Step 6: Create a roundtable guide with your question.

Step 7: Hold a roundtable discussion on the topic affecting your community.



Listen to a group discussion to understand ge

=g Al 'ﬂp )
t_,’-l.‘" Scan and predict
B | Read the

questions first
and try to predict
the type of
infarmation you
need 1o hea

102 « Unitg
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2

Look at the pictures and

answer the questions.

a. What do you think the
students in the pictures
are doing?

b. What are the differences
in the way the students
are talking to each other?

Listen G¥¥1 to a group of students discussing an important topic. Make
notes next to each heading.
a. Topic of the discussion:

b. Importance of topic:

c. Problem:

d. Solutions:

Listen again and answer the questions.
a. How many students are talking?
b. Wha is the moderator in the discussion?

c. Who is the secretary in the discussion?

d. Do all the students agree with each other?

Work in pairs. Label the sentences with R (roundtable) or IJ (debate)

or RD (both).
The people taking part want to explore a topic. ___

. The people taking part want to win by presenting the best argument,
Participants are given a limited time to participate.

Each participant prepares their argument and cannot change their argument.
Participants research the topic, but are free to change their minds.
There is a judge who decides who wins.

@ 080D D

. There is a moderator who introduces the topic and helps to keep the
participants focused.
h. There is a secretary to take notes of the ideas.



5 Work in groups. Discuss the questions. Take notes of your answers for

future reference.
. How is a roundtable discussion different from a debate?

. How is a moderator different from a judge?

How do the moderator’s questions puide the discussion?

. Why is it necessary to have a secretary?

What do you think the purpose of a roundtable discussion is?
What topics would be good to discuss in a roundtable discussion?

L T - S I -

6 Listen again to the discussion and complete the diagram with ideas from it.

N . N 5 _—
Facts about water Saving water Recycling and reducing
= 70% of our planet is s Use less water when = Take your own bags
covered by water, we wash clothes. to the store,
L] L ] | ]
L ] L ] .
L9 7N g\ o

7 Form your Product groups. Have a discussion to compare your notes from

Yes = the discussion on water problems. Use the following tips:
f:gT'a"mgtfm = Use the notes from the diagram as well as your own ideas.
Olierrets ® |nclude a moderator to introduce the topic and ask guiding questions that move
speak. the discussion along.
Dmﬁﬁ;ﬁ ® Explore the ideas of the topic. The idea of a roundtable discussion is not to try to win.
O lincluded

\ relevantdetats. | 8 Use the Self-Check hox to evaluate your participation in the roundtable
h ; discussion. Think of ways to improve.

9 Form a Preduet group. Brainstorm and make a mind map of problems
that affect the community where you live. Choose a topic that interests
your group. Keep the mind map with the topic you chose in your
Evidence Portfolio.

Product

Stepd

Unt@e 103
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t information

1 Work in pairs. Look at the pictures and answer the questions.
a. What type of organization do you think this web page is for?
b. Doyou know of any similar organizations? If so, what do they do?

www.water2live.org

oe TS

B \Ote- T§ Lwe.

MDOUL S

D Have you ever thought that one day you may not
have enough water to live? Well, this is a reality for
one-third of the in the world's population. One out
of every eight people have to search for clean water
every day.

D According to the World Health Organization,
only 0.007% of the water on our planet is safe for
consumption. There are more than seven billion
people on the planet and, following current trends,
this number is going to increase by about a billion
every ten years. It is estimated that by 2025,

half of the world's population might face fatal
water-related problems.

D There are two reasons for not having enough
fresh water. One is physical water scarcity , which
affects India and countries in northern Africa. This
happens when there is not enough water available
to meet people’s needs.

T

The other reason is economic water scarcity, which
affects countries in Central and South America.
This is when access to water is limited for political
or financial reasons, even though there is enough
water available.

|:| Politicians can help by providing economic
rewards in poorer countries to use water-safe
practices that conserve fresh water resources.
However, governments will not make changes
without pressure from the citizens, We need to
change the way we use waler as soon as possible.
Here are some simple changes:

®m Buy products that use less water.

m Stop buying water bottles and fill

up reusable bottles, /" Resolrces

i J Do you want 1o
@ Spend less time in the shower. Iear‘r?:ﬂcre about
water consenation?
| Close the faucet when you brush Goto oy el
your teeth. J pages 97-108.

i

2 With your partner, discuss the topic questions and match them with each

section of the webpage.

a. How much water is there in the world?
b. Why isn't there enough fresh water?

1084 « Unit 9
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c. Do you have enough water?
d. What can be done to make sure
there is enough water?



=y

Sea poa®

Glapd

With your partner, answer the following questions ahout water shortages.

Give reasons for your answers,

a. Do you think this problem is a priority, or are there other more important
problems to solve?

b. What do you know about water in your country? Is there enough?

c. Is there a problem of water shartage in your community?

d. Do you or other people in your community not have easy access to
fresh water?

Work with another pair. Compare your answers and the information in
the web page. Discuss what could be done in your community to help solve
this problem.

In your group, read the predictions from the weh page. Discuss which
predictions you think are more likely to happen and why.
a. This number is going to increase by about a billion every ten years.

. Have you ever thought that one day you may not have enough water to live?
. By 2025, half of the world's population might face fatal water-related problems.
. In 2019, more than one billion people will not have enough fresh water.

oo o

Work in your Preduct group. Analyze and discuss the causes and effects of
the community problem your group chose and any possible solutions.

With your Preduct group, write topic questions like the ones in activity 2
about your community problem. Keep them in your Evidence Portfolio to
guide your research and the roundtable discussion.




1 Work in pairs. Discuss what the map represents.

e o

Ice Melt A Arctic Se3

L =
o

Kilimanjaro,
Tanzania

2 Listen 437 to the radio interview and answer the questions.
a. What problem are the speakers discussing?

b. According to the puest, what can people do now to help solve the problem?

3 Listen again and match each prediction to the region on the map.
a. Itis predicted there will be no ice in the summer by the end of the century.
b. Sealevels are rising every year because of melting glaciers. ___
c. Glaciers have reduced by five kilometers in the past fifty years.
d. Some scientists predict there will be no ice cap by 2022.

4 Work in your groups. Compare the global problem from the interview with
the water shortage problem you analyzed before. Discuss the similarities,
differences, and possible causes.

5 With your group, discuss the questions about other problems the world
is facing.
a. What are the biggest global problems we face?
b. What things do you find unbelievable about those problems?

Yes= o c. Which people in the world are the most vulnerable?
Express opinion d. How can we stop emitting carbon dioxide gas?
- ;ﬂ;ﬁd my e. How can politicians convince people not to drive?
iused

nformaton fom | 8 Look at the Self-Check box and evaluate your participation in the
. Memntevew. 1 discussion. Think of ways to improve.

106 « Unit9
“aln ™ a"m e



/LeamingTip

Giving a point

of view

Alter expressions
of opinion about
an uncertain
futwe, we use wil
| bafiove there will
be no ke cap by
After the
PIesons
definitely feel...
and I'm swre. .. we
often use are going
to; | feel sure that
things are going to
get worse:

Product

St~

pinion

1 Work in pairs. Read some sentences from the radio interview. Look at the

underlined expressions and discuss with your partner what their function is.
*It is said that there will be no ice at all in the Arctic.®
*Some scientists say that we only have fifty years to solve the problem.”

*In_my opinion, the situation is worse,"

*| believe there will be no ice cap on Kilimanjaro by 2015."
*| feel sure that things are going to get worse."

*| think we should recycle more."

Work in groups. Give vour opinion about the following situations. Use
expressions from activity 1 to help you.

a. People in developed countries waste a lot of water.

b. The polar ice caps are melting.

c. The world's population is increasing.

d. Carbon dioxide is a cause of global warming.

e. Many cities are in danger from rising sea levels.

Answer the guestions.
a. What verbs can we use to express opinion?

b. What words or phrases can we use to show we
are certain about our opinion?

c. What phrases can we use to express opposing
opinions?

Work with your Product group. Take out your notes and guestions from
Step 2. Use your prediction notes to give your opinion on the topic that
yvou chose with your team. Use activity 2 as model.

Make notes that could be useful to support your questions from Step 2.
Keep them in your Evidence Portfolio for further use.

L‘.‘ﬁat do you think about...? I
;;a -'

| We need to find ways lc...‘J >
=)
-

0
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Analyze text and select inform:

Model United Nations b 4

1 Work in pairs. Look at the pictures next to the text and answer the questions.
a. What is the place in the photos?
b. What is the importance of that place in the world?

Be the voice of a nation

The Model United Nations (MUN) holds roundtable discussion simulations of the
United Nations (UN) sessions. The simulations help students around the world to
improve skills such as research, communication, leadership, teamwork, diplomacy,
and problem solving. Participants are required to act like real UN delegates
representing different countries, and to negotiate the best possible result for the
country they represent.

Unsurprisingly, the secret to successful international negotiations is preparation.
Students have to research their topic thoroughly so they can explain their ideas
and present their position. When the MUN first started, they asked students to
simply research topics and keep notes. But they noticed that when the student
delegates had to negotiate, their ideas were often disorganized. Then they found
the perfect solution: discursive essays. To be able to write a good discursive essay,
you need to understand all the issues of the topic, and then select the main ones.
Now all students prepare by writing discursive essays.

However, knowing the main issues is just one part of being prepared, Students also

need to work on their speaking skills to be able to negotiate effectively during the
roundtable sessions. This means, they must know how to confidently present their ideas
and enpress their opinions. Finally, while there are translators available, delegates at the [ tFyou are interested
MUN are definitely at an advantage if they can present their ideas in English. in joining the MUN,

go o hitpdhaww
Would you like to be a student delegate at the MUN? This is what you could learn: PRSI N it
m Research skills m Negotiation skills  m Diplomacy ] Leadershikskilﬁ,' how-to-partipate

2 Work in pairs. Read the text and discuss the questions.
Yes = a. Why are the skills in the text important for students to develop?

RD?D;:;?’ Tpit b. How do the students at the MUN do their research?

ata

vaiiety of sources. c. What are the benefits of this research technique?

2 ;ﬁm? - d. What do the delegates need to know to be able to negotiate effectively?

0 :ciiﬁ:;ﬁ:sd the e. What are the benefits of the student delegates presenting their ideas in English?
3 Work in Preduct groups. Use your questions from Step 2 to research your

R topic in books, on the internet, or by asking people.
4 Record the information and keep your notes in your Evidence Portfolio.
5 Use the Self-Check box to evaluate the research you carried out. Think of
ways to improve.
108 « Unc9
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step

self-Check 4

Yes =«
Wnite an artide
[ I stated the main
problem in the
first paragraph.
[ Each paragraph

had a dear topic.

1 1 linked my ideas

| with connectors,

=

2 Work in pairs. Study the way the article is organized.

1 Work in pairs. Read the title of the following text and look at the image.

Predict what the text will talk about.

A Clean Society
Animportant problem that offects our community is litter. People drop trash
everywhere, and this wil create many problems in the fufure. There are empty cups,
bottles, andbags all over the street, and pecple don't cleanup affer their dogs

Litter can cause multiple problems. Sometimes it blocks the drains causing floods
when It rains. More importantly, it attracts vermin, such as rats ond cockroaches,
Furthermore, in hot weathen, litter canprodace a very strong smell,

Governments have to spend huge amounts of money and time cleaning up after

people. In confrast, the proper use of trash cans is extremely time efficient.

For all of the reasons mertioned, 1 think kesping odr commanity clean s a
responaibility for every one of us. We need fo make simple changes to our daily
habits: disposing of cur litter in the right trash can.not throwing litter in the
street, and making people aware of the problems with|itten.

Pay attention to...
®» the use of linking words to connect ideas.
= the way the writer uses the language to evoke a reaction from the reader.

Work with a Product partner. Take out the information you gathered in
your research about the topic you chose. Make notes in the table.

- - What can
people do?

How does it
affect people?

‘Who'is
affected?

‘What is
affected?

Use the information in the previous table and your notes from previous
steps to create a discursive essay. Use the article in activity 1 as a model.
Use the Self-Check box to check your work.

®» |nclude an introductory paragraph outlining the problem.

s Write topic-based paragraphs developing your point.

= Finish with a conclusion and recommendations for the future,

5 Work in pairs. Exchange and correct your work. Write a final draft of your

discursive essay. Keep it in your Evidence Portfolio to evaluate your progress.
Unt @« 109
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Roundtable di

1 Work in pairs. Look at the pictures and discuss the role of the participants,
the secretary, and the moderator in a roundtable discussion.

Participants Moderator Secretary

oot 2 Work in your Product group. Choose a moderator and a secretary for your
roundtable. Agree on the order of the participants during the roundtable.

3 Take out your list of questions from your Evidence Portfolio. Look at your
list of questions from Step 2 and the information from your discursive
essay from Step 5.

4 Work in pairs. Decide on the most logical order for the questions to be
included in the roundtable discussion.

5 Work in your Product group. Complete the chart with your questions in
the proposed order. Use your research and discursive essay to complete
the notes section. Decide on a time limit for each question to be discussed.

Question number | Time Question Notes
Question number | Time Question Notes
Yos = " " ﬁ ﬁ
Roundtable H i i
Blror e Question number | Time Question Notes
Cliorganized
the questions
logically.
Oligave each
question a
wmelm b | g Check with your Product that chart guide i lete for th
discussed. eck with your uet group that your guide is complete for the
O i wrcte notes roundtable. Use the Self-Check box to check your work, and keep your
related to each ide i Evid Portfoli
. questin guide in your Evidence Portfolio.
10 « Une 9
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A Roundtable Discussion Product
7

1 With vour Product group, take out your roundtable discussion guide
from your Evidence Portfolio.

2 Hold your roundtable discussion.

3 Use the Group Evaluation form to evaluate your team’s work on
the product.

Group Product Evaluation Score: ___ /40

Write the number that best describes your group’s performance
during this product.
4 = axcellent 2,3=0K = needs improvement

a. Our group agreed on all of the task assignments.

LI

b. Our group was organized and had all the necessary
material ready beforehand.

c. Our group could work independently from the teacher.
d. Our group shared the work equally among the members.

8. The moderator made sure the ideas of every group
member were listened to.

f. The secretary kept careful notes on what was discussed.
g. Group members helped each other.

h. Group members stayed on task and completed their
assignments on time.

—
B

Everyone in the group participated in the roundtable.

L0 OO0 o

j. Our questions and notes were easy to understand.

Answer the questions.
1. What do you think was the strength of your team on this project?

2. How could your team work together more effectively next time?

4 Work in groups. Use the information in the Group Evaluation to
discuss your participation in the product. Compare each other's
evaluations and discuss why your answers may vary.




% Seli-Assessment

Evaluate Your Attitude

1 Choose the option that best describes the attitudes you showed in this unit.

During this unit, I...

completed all of the activities.
completed tasks promptly.
participated actively.

was respectful to my classmates
and teacher.

worked hard to support my group
and produce good work.

Always Frequently Rarely Never

Think of an example when you were respectful to your classmates orfand teacher.
How did it make you and others feel? Why?

Evaluate Your Progress

2 Look at the work in your Evidence Portfolio and add any other work you want to
include in it. Then look at the Self-Check boxes. Grade your progress on the scale.

Very good

Quality of evidence

Extra evidence added
Self-Check grades

Improvement from previous unit

Evaluate Your Achievements

Very poor

3 Choose from 1-3 to express how well you achieved this unit’s learning outcomes.
Reflect on your answers and write a comment in the Reflection column.

\ 3 =Perfectly 2=0K 1 =With difficulty |

| can...

i Grade

Reflection

® analyze texts related to civics and ethics
formation and select information.

» understand the general sense and the
main ideas of texts related to civics and
ethics formation.

® discuss points of view by participating
ina roundtable discussion.




Unit 10

Share What You Know
= |n groups, discuss the questions about teenage problems. 4
a. What are the everyday problems that teenagers face? :
b. What advice might teenagers get in those situations?
c. Where can teenagers get advice if they need help? 4
s Think about your performance in the discussion
and answer the questions.
a. What language did you use to discuss
everyday problems?
b. Did you have any communication problems? =

Teenage Problems

Familiar and Community Environment l

Social Practice
s Express support and solidarity when facing
an everyday problem

Learning Outcomes

= Express interest in a problem

= Contrast effects created by prosodic resources

s Define ways to express yourself according to
the audience

Product: Public Service Announcement (PSA)

Step 1: Make a list of common teenage problems.

Step 2: Choose a problem and create a research table.

Step 3: Keep a record of your advice for your chosen problem.

Step 4: Write and evaluate a script for a PSA for the problem
you chose.

Step 5: Perform your PSA.
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ze the features of a Publi

1 Work in groups. Look at the picture and discuss the questions helow about

Public Service Announcements.

a. What problems can you see in the pictures?

b. What other problems do people face in your community?

c. Which organizations in your community help people cope with these problems?

d. How do they spread information about it?

Why are people inspired to help others?

Do they only help the people they see around
them? Charitable organizations dedicated to
helping people in need can only receive support
if the public knows what these onganizations do
and how to contact them. This is the importance
of Public Service Announcements or PSAs.

PSAs provide the information that charitable
organizations nead to communicate to the public
and therefore serve as a bridge between the
public, and the organizations,
and the people they help.
PSAs can be heard on
the radio and seen on
TV. PSAs are one of
the most important
tools that charitable
organizations have.

How o Create a PSA

The Message

The first thing to consider is the message. What
i3 it that you want the public to know? What does
the public need to know to be able to help you?

The most important thing to communicate is
the emotion behind the message. Obviously, it

is important that the public understands where
the money is going but it is more important

for them to understand why giving money can
make such a difference. The typical PSA only has
between ten and sixty seconds to communicate
the message to the radio or TV audience. By
explaining the emotion behind the action, the
message is communicated much faster and more
effectively.

Example Message

Don’t say: "The money we collect
provides psychological support for
teenagers.”

Say: “Just five dollars @ month
means a teenager finally has
someone o taflk to".




The Language

The next thing to consider {s the language

you choose to communicate the message. Are
you talking to children or adults? Will the PSA
include experts or people who have experienced
the problem first hand? Are you explaining
something scientific or something historical?

The language you choose needs to match your
audience, but no matter who you are talking

to, the message needs to be really clear. The
language should be the kind of language that you
use every day.

Example Language

Don't say: “To obtain the participation
details for our fund-raising campaign...”
Say: "To find out how your money provides
trained counselors...”

PShs are a very effective way to reach out to the public: think about how to best connect
with them, use your language carefully, and make sure they know how to help you.

The Call to Action

The reason for a PSA is to inspire people to
help. Therefore, the most irportant element
of a PSA is the call to action or the part of the
message that tells people what they need to do.
It is important to explain what to do more than
once in the message and also to be as clear as
possible about what people need to do. The call
to action is an order — it should not leave you
with different choices of what to do.

Example Call to Action

Don‘t say: “If you want fo help teenagers
in times of crisis, you can visit our center, or
donate now by texting CRISIS to 1-800..."
Say: "Be there for teenagers who need help.
Text CRISIS to 1-800..."

“ﬂ, 2 Work in pairs and discuss the gquestions about the leaflet.
.

b. Why are PSAs impaortant?

a. What are Public Service Announcements (PSAs)?

c. What are the three things to consider when creating a PSA?

3 Work in pairs. Describe the differences between the Don't say examples

and the Say examples.
a. Message

b. Language

c. Call to Action

4 Work in groups. Think of PSAs you have seen or heard in Spanish or

English, such as charity TV announcements or government programs, and

Yes = o
Analyze th
fegﬂr‘:; ofEP&ﬂ.s answer the questions.
[ 1 understood the a. What organizations were the PSAs for?
purposa of FSAs. X -
D) lexamined the b. What were the PSAs asking you to do?
ﬁi?am’““’ c. Which PSAs were the most effective? Why?
Eliaarnlyzed t::e d. What features of the PSAs do you think could be good to copy?
nguage of
| PaAs, J

5 Usethe Self-Check box to evaluate your work. Think of ways to improve.
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rding to the audie

2 Listen Q¥ to different examples of PSAs and number the image
corresponding to each PSA. Compare your answers with your partner and
give reasons for your answers,

3 Listen again. With your pariner, analyze the similarities and differences
between the PSAs and make notes.
a. Similarities:

b. Differences:

4 Listen again and write the numbers of the PSAs in the first row of the table
and analyze their different features.

|_'\I’ery simple language | v | 1l bl )
| Statistics v

Talking to the person directly [ v v v v

i Explaining the situation | v v v

'i Technical words - v v v

: Contact details v

5 Work in groups. Discuss the reasons PSAs use these different features.

116 + Uni 10
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Self-Check

s 6 Use the Self-Check box to evaluate your work. Think of ways to improve.
g:;':gsﬂa'ﬁd 7 Work in pairs. Match the two halves of the examples taken from the PSAs.
audionce of FSAs a. Discussing ___who totalk to and trust can be difficult.

O 1 understand b. Bullying friends can be hard,
the different i
audiences of c. Knowing ___issomething that many teenagers experience.
PShs.
Dl,e;%m d. Making __the problem might be embarrassing for them,
the different
featres of FS4s | 8 Work in pairs. Mark (¢) the problems which are examples of bullying.
O understand . ’ ;
why PSAs use [ Losing friends [ ] Teachers treating you badly
\ E;f:,g'_mm ) [ ]Failing subjects [ ] Not studying
' ' [ ]People laughing at you [ ] People talking about you
S Work in pairs. Discuss the different ways that bullying makes people feel
and write down some examples.
People laughing at you makes
you feel really embarrassed and
uncomfortable.
| agree. It makes you
feel less confident.
10 Work in groups and discuss the questions.
a. What other similar problems are there in your community?
b. How do people cope with these types of problems?
c. How do organizations in your community help people deal with them?
d. Where can you get information about these problems?
11 Form your Product group. Think about the problems you mentioned in

activity 10 and make a list of the different problems that teenagers can

Soep b
face.

12 With your group, evaluate the problems on your list and decide which
are the worst and why. Make notes. Keep your list and notes in your

Evidence Portfolio.
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Give advice about everyday problems

Work in pairs. Look at the picture and discuss the questions.
a. What problem can you see in the picture?
b. How does it affect people's lives?

c. What can people do to have a healthy lifestyle?

2 Listen Q¥ to the talk about the importance of exercise and match the
elements of physical fitness to the examples given.

a. cardiorespiratory __hold a position or repeat a movement
b. endurance __peneral movement

c. flexibility __overa length of time

d. muscular ____swimming

3 Listen again and answer the questions.
a. Who is Justine Strong?

b. Where is she speaking?
¢. What question does the student ask?
d. Why does the student think that exercise is expensive?
e. How does exercise help obesity?

4 Listen Q¥ to an extract of Dr. Strong's talk and identify which of the

Prosodic

featuras help prosodic features you can hear.
f?g::“:ggml |:| stress D pauses [:I changes in volume
Stressing the i i i
i cﬂ,mw 5 Work in pairs. Mark (+) the stressed words and circle where the pauses are.
making pauses

h cessary, : : : : A m
‘:n;',;'ﬁng s First, there is cardiorespiratory endurance. This is the ability to perform
changes in volume physical activities like swimming over a length of time. Second, there
while speaking are is muscular endurance, This is the ability to hold a position or repeat a

important features

1o consider. movement. Finally, there is flexibility. This refers to general movement.

6 Work in groups and complete the table on teenage obesity with your ideas.
Use your own ideas or the Reader, pages pages 109-120.

S

[RESCvC m—" Teenage obesity
Do you want to know | r
more about obesi .
in adolescents? mt?; Gender differences
can dhed: your Readeg |

| pages 108=-120. |

~ | Effects
|
Causes
Solutions
18 + Un 10
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v

Product

7

10

1"

Work with your group. Read the sentences from Dr. Strong's talk.

Discuss what the purpose of the underlined expressions is.

a. You should incorporate all of these elements into your fitness program.
. If | were you, | would exercise as often as possible,

b
c. |think people should exercise more often because itll make them happier.
d. Why don't you try exercising regularly and see how your grades improve?

Work in pairs. Look at the pictures and think about the problems
they represent. Then answer the questions.

| can’t
concentrate.

| can't live without
my phone!

| feel sad most of
the time.

a. Have you ever had any of these problems?
b. Did youtalk about it with someone else? What suggestion did that person give?
c. What did you do to work on the problem?

Work with another pair. Look at the pictures again and make suggestions
for each situation. Use the expressions from activity 7 and prosodic features,

Work in your Product group. Select a problem from Step 1. Create and
complete a research table for your problem. Use the table in activity 6
as model.

Work in pairs. Check each other's research table
and make suggestions for improvements. Make

notes. Keep the research tahle and notes in your
Evidence Portfolio.
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Sympathize with oth

1 Work in pairs. Look at the picture and predict what the text will talk about.

2 Read the magazine tips and answer the questions.
a. Which activities do you do already?

b. Which activities would be easy for you to incorporate into your daily life?
c. Which activities would you rather not do? Why not?

10 ways 1o exercise easily

@ Ditch the TV remote control. Getting up and
changing the channel manually ten times
per day with the TV two meters from the
sofa will burn calories. That's enough to
burn one pound of body fat per year.

@ Go through regular doors, not automatic
ones. Pushing the door uses the triceps,
shoulders, and chest muscles.

€) Take the stairs. Avoid the elevator and take
the stairs whenever you can. Even if just for
afloor a two, your heart rate will increase.

@ Towel dry your hair. This provides a gentle
workout for the biceps and shoulder
muscles, and also a great stretch for
the neck.

@ When sitting, occasionally lift your feet
from the floor, then hold. This works the
abdominal muscles and the hip flexors.

@ Don't wait for the bus, walk to the next bus
stop. Six calories are burned for every minute
walked. Plus, there is a gentle workout for the
core stability muscles when you twist around
to see where the bus is.

@ Carry objects at arm’s length. Keeping
the arms fully extended requires powerful
static contraction of the shoulders and
chest muscles,

© Relax. Not relaxing causes release of the
hormone cortisal, which takes precious,
hard-earned muscle and burns it as fuel,
leaving fat cells in its place.

@ Fidget. People who don't exercise can
maintain a low bodyweight simply by
constant,non-intensive moving around.

{T) Wear lace-up shoes, not slip-ons. Tying laces
works the thumb and finger flexor muscles.
And when they need retying, the leg muscles
are recruited.

3 Work in pairs. Analyze the advice provided and give each other useful
advice on different ways to exercise. Use snggestions and pay attention
to the use of prosodic features.

4 Work in your Product group. Take out your research table from Step 2

and give each other suggestions for the prohlem you chose. Make notes,
Keep a record of the suggestions in yvour Evidence Portfolio.

Product
120 + Unit 10
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Analyze a script for a PSA

1 Work in pairs. Look at the pictures
and discuss the questions,
a. What is the person in each
photograph worried about?
b. Why do people often want to change
their bodies?

2 Read a radio script for a Public
Service Announcement and identify
who it is directed to.

[Serious music]

How do you feel about your body? Do you like what
you sea when you look in the mirmor?

Unfortunately, far too many teenagers do not lke
what they see. Approximately 80% of 17-year-old
girls are unhappy with their body image and the
number of adolescent males unhappy with their
bodies has tripled over the last 25 years. Negative
body image can lead to depression, social anxiaty,
and eating disorders.

[Happy music]

Here at HealthyTeen.org, we want to help. We
believe you should accept who you are. Accepting
who you are is the only way to be happy and
healthy. And it's not just us. It's also our Body

Image Ambassadors:
[Voice of Tanya, Body Image Ambassador:]

| started an extreme diet when | was too young. |
had a big problem with my body image. | used to
look at myself and not like what | saw. But then

| spoke to HealthyTeen.org. They helped me to
understand that the only important thing is my
health and my happiness. Now, | look at myself
and | can see how much | have changed.

Lead the change to a happier you. Become a
Body Image Ambassador. Try talking to family
and friends and helping them to look at what they
actually see and not what they want to see.

For mare information and advice on how to be
happy with what you see in the mirror, go to
www.healthyteen.org/bodyimage.

Email bodyimage @healthyteen.org or call
1-800-YOUR-BODY.

2 Answer the questions about the PSA.
a. What are the effects of a negative body image?
b. What are the examples given to demonstrate that teenagers have a negative

body image?

c. According to the PSA, what is the only way to be happy and healthy?

d. What advice does the PSA give to teenagers?
e. What are the calls to action in the PSA?

4 Work in pairs. Discuss the advice that you would give to people with the
problems you see in the pictures. Think of how you would sympathize

with them as you give them advice.
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Analyze and write a script for ¢

Product

Yes = o
Create a PSA

Oliwrote a
message
appeopriate to
my audience.

Oliinduded
examples of my
ideas.

O gave advica
using suitable
language.

Ol i prowided a call

\_ toaction,

122 « Unit 10
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1 Work in pairs. Read the script for a PSA on page 121 again and mark (v)
in column 1 of the table below the features that are included in the PSA.
Work in pairs to check your answers.

;PSA (pg. 121) 1 | 2 3

Simple language
j Statistics
Talking to the person directly
l Explaining the situation
| Technical words
Contact details

2 Work in your Product group. Take out the research table and suggestions
from previous steps. Write a script for a PSA, Use the PSA script in the
previous page as model.

3 Use the Self-Check box and column 2 of the features table above to
evaluate your PSA script. Make sure it includes all the elements.

4 Exchange your PSA script with another Product group. Evaluate your
classmates' PSA using columm 3 of the features table. Make sure it includes
all the features and give constructive feedback. Make the final changes to
your PSA.

5 With your Product group, rehearse your performance of your PSA script.
Evaluate your PSA presentation using the rubric.

Inadequate Adequate Excellent

Presents ideas
fluently and clearly.
Good use of
prosodic features.

Presents ideas with
| some hesitation.

Use of prosadic

features with some
| mistakes.

' Presents the
minimum and does
not express ideas
clearly. No use of

| prosodic features.

| Presentation

B Give each other feedback on the rehearsal of your PSA performance using
the descriptors in activity 5.



Public Service Announcement (PSA)

1 Work in your Product group. Perform your PSA. Use the Self-Check hox

to evaluate your performance and those of your classmates.

2 After each presentation, have a round of comments. Share your own
experiences related to each problem and make suggestions on how to
deal with it.

3 Use the Peer Evaluation Questionnaire to make notes assessing the
information in your comparative chart and that of another group on
the Product.

Peer Evaluation Questionnaire

1. Did all the group members present their PSA?

My group:
Another group:

2. Were all the PSA elements included in their presentation?

My group:
Another group:

. Did all the group members use prosodic features in their
presentation?
My group:
Another group:

4. Did all the group members include relevant information?
My group:
Another group:

5. How were your PSAs different from one anather?

My group:
Another group:

paragraph on your improvement throughout the hook.

4 Go back to the assessments of your previous Products. Reflect and write a

Product
Step 5

Yos =
Perform a PSA
O presented a
Public Service
Announcement.
1 used
language for
recommendaton.
()1 used prosodic
features

appropriately,




% Seli-Assessment

Evaluate Your Attitude

1 Think ahout the attitudes you showed in this unit and use the scale to
evaluate yourself.

Excellent = » Needs improvement
2 / 1
How can | achieve a better

-, d ;
I Grade grade next time?

prepared for class. ]
turned in my work on time. ]

paid attention during class. O
participated actively. ]
worked well with other students. [
asked for help when needed. N

2 Look at the work in your Evidence Portfolio and add any other work you want
to include in it. Then look at the Self-Check boxes. Think about your progress
throughout the unit and complete the statements.

a. During the unit, | collected out of pieces of evidence for my
Evidence Portfolio.
b. |also added as evidence, because

. In the evidence activities and , | can
see | improved at
. Looking at my answers in the Self-Check boxes, | realize | need to work on

e. For next year, I'm going to

Evaluate Your Achievementis

3 Choose from 1-3 to express how well you achieved this unit’s learning outcomes.
Reflect on your answers and write a comment or suggestion in the Reflection column.

| 3=Perfectly 2=0K 1= Withdifficulty |

I can... Grade Reflection
= syimpathize with others and give advice,
» contrast effects created !:uy_pmsodic I

resources,
= define ways to express myself
according to the audience.
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Unit 1

sSimple Past to be

Use

* We use the verb to be in the simple past to give
information about people or things and describe
situations that started and finished at a certain
moment in the pasl.

Grammar Refere

Form
* The form of the past simple is the same for
all subjects.
1. The normal rule isto add -ed to the base form
of the verh.
miss—missed
2. We add -d to the base form of verbs
ending in e.
explode-exploded

Affirmative and Negative

: o 3. We remove y and add -ied to the base form of

ishe/ verbs ending in a consonant + y.
He/she/lt was n:oi . cry-cried
(wasn') thirteen when | had 4. We double the consonant and add -ed to verbs

We were my bar mitzvah. ending in a single vowel + consonant,

You were not stop-stopped

They (weren't) 5. There are many common irregular verbs
Questions (see table on page 142).

Who was there? Affirmative
How was it? |

Where was the service? :f She/lt g i

. e ate lunch with my friends at home.
Wirat were you doing?
Y ng Vit

Short Answers They

Was he invited to | Yes, he was. Negative

the party? No, he was not (wasn't).

Were there any
incidents at the
party?

Yes, there were.
No, there were not (weren't).

Past Simple
Use
* We use the past simple tense Lo indicate:
1. An action that is now finished.
| missed your sweet sixtesn.
2. A sequence of events in the past.
I ate {unch with my friends at home and a
limousine drove us to our photo shool.

* We use the auxiliary verb did not (didn't) before
regular and irregular verbs in the base form to
form the negative in the past simple tense.

|

::fsheﬂl did not (didn't ) want to miss
our party.

Vi your party

They
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Grammar Refere

Questions

= We use the auxiliary verb did in questions in the
past simple tense. The main verb always stays in
the base form.,

Adverbs of Frequency

Use

* We use adverbs of frequency to say how often we
do things, or how often things happen.

| never 0% of the time
you it rarely 5-10% of the time
what did he/shefit candy? sometimes 30-50% of the time
we ) usually, often 60-90% of the time
they always 100% of the time
Short Answers + The position of adverbs of frequency in sentences
is different for larverbs and the v ;
Did you dance atthe | No, 1 did not {1 didn). ks Wlffexeen Jor teguiarvertsabd thonelb Ao e
party? Yes. 1 did 1. They go before regular verbs.
E But the plan never succeeded.
Unit 2 2. They go after the verh to be.
The weather is rarely very nice in Britain
Connectors of Contrast in November.
Use But there is always lots of traditional food
s We use conneclors of contrast to talk about to eat.
differences between people, places or things,
I noticed how family fife in the US is different Unit 3
from family life in Mexico. Imperatives
In contrast, for Mexicans, the biggest meal is Use
between 2-4 p.m. * We use the imperative for
Connectors to Compare 1. mm’_
U 2. warnings.
e 3. instructions.
* We use conneclors to compare 1o express 4. recipes.

similarities between people, places or things.
Similar to Mexicans, in the States, we do hug our
close friends, but only very briefly.

{ normally eat my breakfast before | go to school,
Just fike my cousins from Mexico.
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Form

Affirmative
Move to higher ground.

Negative

Do not use unneessary energy.

« We can also use imperative with conditional
sentences,

+ Normally, a conditional sentence has two parts
or clauses. One part, which starts with if gives a
condition, the other part states the effect.

If U'm in an earthquake, | will follow the
instructions on the poster.

* We use the imperatives in the effect clause of the
conditional.

If you see something that might cause a fire,
tell someone.

Note

We separate the two clauses by a comma if we
begin with the if clause. We don't use a comma
when we begin with the effect clause.

Open all doors if you are in a building.

Fronting

Use

* When we want to focus on something important,
we bring it to the front of the sentence. This is
called fronting.

* The expression It is + adj emphasizes
information highlighting key ideas with
adjectives.
it is essential that we know where the products we
buy come from.

Grammar Re

Form
* We use this form by writing It is + adj + that +
another clause.

you know where the

It |is |important | that safety zones are.

* We can also use infinitive verbs after the
adjective.

It |is| crucial | to evacuate now.

Connectors of Reason

Use

* We use connectors of reason, like therefore,
because, so, since to link ideas and
provide reasons.
You need to react quickly since every extra second
can increase the danger.
It may not be possible to return to your house, so
you nieed to take your documents with you.

Unit 4

Past Continuous

Use

* We use the past continuous tense to indicate
longer actions in the past. It indicates actions or
activities that have duration.

Water was rising fast.

Form
« We form the past comtinuous tense with the
auxiliary was/were + the present participle.
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Grammar Refere

Affirmative and Negative
| was
He was not
She {wasn')
It driving home.
We were
You were not
They (weren't)
Questions
|
was 4
she
What it doing?
we
were you
they
Short answers
. Yes, | was.
Were you driving? Mo, | was not (wasn't).
Yes, they were.
Were they shaking? No, they were not
(weren't).

Past Simple vs Past Continuous

Use

* We can use the past simple to indicate a shorter
action or event that happened at the same time
as a longer action,
My sister was playing on the street with some
friends when they started screaming and ninning
around.

128 +« Grammar Heference
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Note
When is usually used with simple tenses, and while
with progressive tenses.

..when they started screaming and running
around.

...while the authorities were trying to pull it out of
the water.

Unit &

Passive Voice

Use

* We use the passive voice when the event or aclion
is more important than the person or objedt that
performs the action.
Electrons are bumped into atoms as they trave!
through the filament.
The bulb is connected to a power supply.

Form

* To form the passive voice, the object of the active
sentence moves to the front of the sentence.
The bound electrons in the vibrating atoms are
given a higher energy level,

» To form the present perfect passive, we use have
heen + past participle.
Glasses have been used to help people see better
Jor centuries.

Used to / Used for

Use

* We use used to and used for to express the
purpose or use of something.
it is used to project movies.
It can be used for storing hundreds for movies.



Unit 7

Making Complaints

* We use specific phrases to make complaints
politely. Explaining the reason for the complaint
when stating the problem is essential for the
listener to understand the situation better.

* Expressions to soften the language are important.
I wonder if you can help ine with my
Amazona speaker,
I'm sorry to have to say this, but [ think the
speaker dossn’t work.

How can you help me fix this?
Unit 9

Will and Be Going To

Use

* We use going to for predictions based
on evidence.
The situation is going te get worse if we do not
protect this precious resouice.

+ We use will for predictions based on opinion.,
More than one billion peopie will not have enough
fresh water.

Note: We can use both will and be going to for
predictions, There is often no difference.

Form

Affirmative and Negative

J am (I'm)
am not

HE ¥ ¥, ¥, i

she is (He's/she's/ It's) going to have

it is not (isn't) fresh water

next year.
:::u are (We're/You're/They re)
T:ev are not (aren't)

Grammar Refere

Questions
am || :
: = going lo
What is he, she, it learn?
are | we, you, they

May and Might

Use

= We use may and might to say that something is
possible to happen.

e Use might 1o express hypothetical or remotely
possible situations.
Half of the population might not have enough
water to live.

® Use may to express something is possible
or factual,
Have you ever thought that one day you may not
have enough water to five?

Unit 10

Modal Verbs: Would, Should to Make Suggestions

Use
We use modal verbs such as would, and should to
make suggestions and give advice.
& Would is used in hypothetical situations,
If I were you, | would exercise as often as possible.
# Should is used to give advice and to make
recommendations,
You should incorporate all of these elements into
your fitness program.
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Grammar Refere

Try to Make Suggestions

Use

* We use try + -ing to encourage someone to
experiment or do something new without
knowing what the outcome will be.
Why don't you try exercising regularly and see how
your grades improve?

Gerunds as Subjects
Use

e We use gerunds as the subject of a sentence when
we want to describe an action as a thing.

Bullying has always been a problem at school,
Additional Grammar Reference

Present Simple Verb to be

Use

» We use the verb to be in the present simple tense
to give information about people or things,

Affirmative and Negative
am (I'm)
am not (I'm not)

He
She
It
We are (We're/You're/
You They're)

They | are not (aren't)

is (He's/She's/lt's)

is not {isn't) avolunteer.

Questions
o What’s your name? How old are you?
e Where are you from? When are you available?

short Answers
Yes, | am.
o :
Are you a volunteer? Mo, 1 am (1) not.
Is she involved in Yes, she is.
the project? No, she is not {isn't).
Are they available Yes, they are.
tomorrow? No, they are not (aren't).
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Present Simple

Use
* We use the present simple tense to indicate:

1. Something that happens over a long period of
time or is a regular, habitual activity.
! play fots of sports.
2. A permanent situation.
1 live in Mexico.
3. Atime-tabled event.
My tennis dlass starts at seven o'clock.

Form
¢ The form only changes in the third-person
singular.

Affirmative and Negative
|
We play tennis.

You don't play tennis.
They

He .
She plays tennis.
it doesn’l play lennis.

Questions

|

& we
you

Where they | play?

he

does | she
it

« Questions can begin with question words: what,
where, which, how, who, when, why, whose.
Why do you think that?

What do you like doing in your free time?

When do you feel stressed?
How many hours do you study?
Short Answers
, Yes, | do.
Do you play tennis? No, | do not (don't).
Does Daniel play Yes, he does.
lennis? No, he does not (doesn't).




Present Continuous

Use

* We use the present continuous to give
information about people or things involved in a
present ongoing action.

The ship is cruising through space toward
the moon.

* We also use the present continuous to show that
a situation is temporary and is not a regular or
habitual activity.

This week, the astronomers club is holding an art
exhibit with their discoveries,

(The art exhibit does not happen every month. It
is not part of a routine or permanent situation.)

Form
+ We form the present continuous tense with the

auxiliary amfisfare + the present participle.

Grammar Re

Affirmative and Negative

| am {I'm)
am not (I'm not)
He is (He's/She's/It’s) :
she is(not{isn'tj } walchinga
It movie.
We are (We'refYou'ref
You They're)
They | are not (aren't)
Questions
am |1
is he
she
What it doing this week?
are  |we
you
they
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Base - Past Base Past Past

be was/were been leave left left
become became become lose lost lost
begin began begun make made made
break broke broken meet met met
bring brought brought pay paid paid
build built built put put put

buy bought bought read /rid/ read /red/ read [red/
catch caught caught ride rode ridden
choose chose chosen run ran run
come came come say said said
cost cost cost see saw seen

do did done sell sold sold
drink drank drunk send sent sent
drive drove driven shut shut shut
eat ate eaten sing sang sung
fall fell fallen sit sat sat

feel felt felt sleep slept slept
fight fought fought speak spoke spoken
find found found spend spent spent
fly flew flown steal stole stolen
forget forgot forgotten swim swam [wum
get gol gotlen take took taken
give gave given tell told told

20 went gone/been think thought thought
grow grew grown throw threw thrown
have had had understand  understood  understood
hear heard heard wake woke woken
hit hit hit wear wore worn
keep kept kept win won won
know knew known write wrote written

132 « Frregular Verbs

" ™ a"mu



Phonetic Symbols

[p/ asin pet /pet/ 1/ asin very fveri
/bf asin bat /ba:t/ fiz/ asin see /si:/

It/ asin tip /tp Il asin bit /bri/

fd/ asin dig /dig/ lef asin ten /ten/

[k/ asin cat [ket/ f=/ asin stamp /stamp/
lg/ asin good /gud/ laf asin father /fador/
[£f asin fit /fat/ ol asin sore fsor/
fv/ asin van /van/ fuf asin book /buk/
s/ asin sip /s1p/ fu/ asin you fjuz/

/z/ asin zip /zip/ Inf asin sun /san/

1/ asin lid /hd/ fof asin about /abaut/
[m/ asin mat /maet/ fa:/ asin dog fda:g/
[n{ asin nine /nain/ lel/ asin fate /fert/
/h/ asin hat /haet/ far/ asin fine /fam/
fr/ asin rat [ret/ lor/ asin boy /bor/

lif asin yes [jes/ Jau/ asin now /nau/
Jw/ asin win /win/ Joul asin 2o faouf

[8/ asin thin /@mn/ s/ asin near /nra(r)/
/5] asin the /8a/ Jeaf asin hair /hea(r)/
[/ asin ship /[ip/

3/ asin vision [‘vizen/

n/ asin chin /tfin/

[d3/ asin Japan /dzs'pan/

n/ asin English /'mgl[/
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abroad /a'bra:d/ adv in or to a foreign country

achieve /a'tfiv/ vto get or reach (something)
by working hard

acknowledge /1k'na:lids/ v to say that you
accept or do not deny the truth or existence
of something

activity /=k'tivati/ n something that is done
as work or for a particular purpose

adventurous /ad'ventfaras/ adj not afraid to
do new and dangerous or exciting things

aftershock /'=fta fark/ na smaller
earthquake that occurs after a larger one

alive /3'larv/ adf having life

amazing /3'merzin/ adj causing great surprise
or wonder

anecdote ["znik dout/ ira short story about
an interesting or funny event or occurrence

anxiety /@n'zajati/ n fear or nervousness
about what might happen

anything /'eni 81/ pron a thing of any kind

apartment /2'paztmant/ i a usually rented
room or set of rooms that is part of a
building and is used as a place to live

argument /‘axgjamant/ i1 a statement
or series of statements for or against
something

armored [‘axmad/ adj covered in flat pieces
of metal

arrange /3'reinds/ v to move and organize
things into a particular order or position

arrow ['erou/ i a weapon that is made to be
shot from a bow and that is usually a stick
with a point at one end and feathers at the
other end

attitude /2t turd/ n the way you think and
feel about someone or something

audience [‘ardijans/ n a group of people who
gather together to listen to something or
watch something
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aunt /‘a:nt/ nthe sister of your father or
mother or the wife of your uncle

available /a'verlabal/ adj easy or possible to
gat or use

aware /3'wear/ adj knowing that something,
such as a situation, condition, or
problem exists

away /a'we1/ adv from this or that place

axis /'ak-sas/ n a straight line about which a
body or mechanism rotates

B

background /'bzk graund/ n used to describe
something that occurs without requiring
attention while something else is also
ocCurring

backpack /'bak pak/ nabag for carrying
things that has two shoulder straps and is
carried on the back

behave /br'herv/ v to act in an acceptable way

below /br'lou/ adv in or to a lower place

bicep /'bar sep/ n alarge muscle at the front
of the upper arm

hox office /'ba:ks a:.fis/ n a measure of how
popular and financially successful a film or
actor is

brave /'bre1v/ adjf feeling or showing no fear

bridge /'brids/ i a structure bullt over
something, such as ariver, so that people
or vehicles can get across

briefly /'brizfli/ adv in only a few words

bright /‘brart/ adj producing a lot of light

British /'brruf/ adf of or relating to Great
Britain and especially England

broadcast /'brazd kast/ na radio or television
program

brush /'braf/ v to clean or smooth something
with a brush

bulb /'balb/ 11 a part that has a rounded shape

bully /'buli/ v to frighten, hurt, or threaten
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Cc

calorie /'ka®l.2.i/ n a unit of heat used to
indicate the amount of energy that foods will
produce in the human body

can /'kan/ na closed metal container that is
usually shaped like a cylinder and that holds
food or drink

carry /'keri/ v to move something while holding
and supporting it

celebration / ssla'brerfan/ na party or other
special event that you have for an important
occasion, holiday, etc.

ceremony /'sera mouni/ n a formal act or event
that is a part of a social or religious occasion

channel /'t(f2nl/ na television or radio station

character /'kertktz/ n a person who appears in
astory, book, play, movie, or TV show

charitable /'tferatabal/ adi done or designed to
help people who are poaor, sick, etc.

cheap /'tfizp/ ad not costing a lot of money

cheek /'tfizk/ i the part of the face that is
below the eye and to the side of the nose and
mouth

chest /'tfsst/ nthe front part of the bady
between the neck and the stomach

climb /'klaim/ v to move or go up something
using your feet and often your hands

clipping /'kltp1ny/ n a small piece that has been
cut off of something

clobber /'kla:ba/ v to hit someone very hard

collapse /'ka'laps/ n asituation in which
something suddenly breaks apart and
falls down

confident /'ka:nfadant/ adj having a feeling
or belief that you can do something well or
succeed at something

consumption /kan'sampfan/ nthe act of eating
or drinking something

context /'ka:n tekst/ n the words that are used
with a certain word or phrase and that help
to explain its meaning

contrast /kan‘trast/ vto compare two people
or things to show how they are different

conversational / kainva'serfanl/ adj relating to
or suggesting informal talk

courlteous /'k31fi.as/ adj polite and
showing respect

cousin /'kazan/ na child of your uncle or aunt

crash ['kraf/ nan accident in which a vehicle
is seriously damaged or destroyed by hitting
something

cup /'kap/ nasmall round container that often
has a handle and that is used for drinking
liquids

cutout /'kat,aut / n a shape or picture that is cut
from a piece of paper, cardboard, etc.

D

damn /'d@m/ adj used to show that you are
angry, annoyed, surprised, etc.

darling /'dazl1y/ i a person you love very much

debate /d1'bert/ n a discussion between people
in which they express different opinions about
something

delegate ['dzligat/ n a person who is chosen or
elected to vote or act for others

develop /dr'velap/ vto cause something to grow,
become bigger, or more advanced

diplomacy /da'ploumasi/ n the wark of
maintaining good relations between the
governments of different countries

disaster /dr'z@sta/ n something, such as aflood,
tornadao, fire, plane crash, etc., that happens
suddenly and causes much suffering or loss to
many people

discover /di'skavar/ vto see, find, or become
aware of something for the first time

discursive /dr'skasiv/ adj talking or writing
about many different things in a way that is
not highly erganized

dish /'d1f/ nsomething that is shaped like a
shallow bowl

disorder /dis'oxda/ n a confused or messy state

dispose /d1'spouz/ v to cause someone to be
likely to do or have something
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ditch /'ditf/ 1 a long narrow hole that is dug
along a road, field, etc., and used to hold or
maove water

diverse /da1r'vas/ adf different from each
other

dramatic /dra'matk/ adf sudden and
extreme

draw /'dra:/ vto make (a picture, image, etc.)
by making lines on a surface especially with
a pencil, pen, marker, chalk, etc., but not
usually with paint

drown ['draun/ v to die by being underwater
too long and unable to breathe

dust /'dast/ n fine dry powder that builds up
inside buildings on surfaces that have not
recently been cleaned

DVD player / di-vi'di 'plet-ar/ n machine that
produces movies, sounds, or pictures

E

earthquake /'28 kweik/ nashakingof a
part of Earth's surface that often causes
great damage

edge /'scz/ n the line or part where an object
or area begins or ends

effective /1'fzkrtv/ adj producing a result that
is wanted: having an intended effect

effort /'sft/ n work done by the mind
or body

electron /1'lsk tra:n/ navery small particle
of matter that has a negative charge of
electricity and that travels around the
nucleus of an atom

emit /i'm1t/ vto send light, energy, etc. out
from a source

endless /'sndlas/ adj having no end

endurance /in'dur.ans/ nthe ability to do
something difficult for a long time

enjoy /1n'dgo1/ vto take pleasure in
something

enough /1'naf/ ad/ equal to what is needed

etiquette ['stkat/ n the rules indicating the
proper and polite way to behave
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evacuation zone /1vakja'welfan 'zoun/ n
place where people move to when there is a
natural disaster

evening /'izvnzn/ n the last part of the day and
early part of the night

excerpt /'sk s=pt/ nasmall part of a longer
written work

excited /1k'sartad/ adj very enthusiastic and
eager about something

exercise /'sksa sa1z/ n physical activity that
is done in order to become stronger and
healthier

eye-opening /'ar oup.nin/ adj surprising, and
teaching you new facts about life, people,
etc.

F

fail /'fexl/ v to not succeed

faithless /'ferBlas/ adj not able to be trusted

feeling /‘fizlzn/ n an emotional state or
reaction

fidget /'fidzat/ v to make a lot of small
movements because you are nervous,
bored, etc.

filament /'filamant/ n a thin thread or hair

firework /fajanwak/ nasmall device that
explodes to make a display of light and
noise

flashlight / flzf lart/ n a small electric light
that can be carried in your hand and that
runs on batteries

flexibility / flek - sa'b1l-1-1i/ nthe quality of
being able to change or be changed easily
according to the situation

flexor /'flek.s2/ na muscle that flexes or
bends a part of the body

flood /'fiad/ 1 a large amount of water
covering an area of land that is usually dry

flutter /'flates/ v 1o move with quick, light
maovements

foil /'fojal/ navery thin and light sheet
of metal

fool /'fuzl/ n a person who lacks good sense
or judgment
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frankly / frankli/ adv in an honest and
direct way

freshwater /'fre['wazta/ adj living in or
containing water that is not salty

friend /'frend/ i a person who you like and
enjoy being with

friendly /'frendli/ adj acting like a friend

frightened /'frar.tand/ adj feeling fear or
waorry

front /'frant/ n the forward part or surface of
something : the part of something that is
seen first

further / f>d/ adv to or at a more distant
place or time

furthermore /'faxbax moz-/ adv in addition to
what has been said

G

generation / dzena'rerfan/ n a group of people
born and living during the same time

gentleman /‘dzzntiman/ 1t a man who treats
other people in a proper and polite way

gladier /'gler- far/ n avery large area of ice
that moves slowly down a slope or valley or
over awide area of land

glue-dot / glu: da:t/ n a sticky round circle

glue-tape / glu: terp/ n sticky thin plastic in a
long, narrow strip

grandparent /'grend perant/ n a parent of
your father or mother

greet ['gri:t/ v to meet someone who has
just arrived with usually friendly and polite
words and actions

grief /'grizf/ n deep sadness caused especially
by someone’s death

ground /‘graund/ n the surface of the earth

guest /'gsst/ i1 a person who is invited to visit
or stay in someone's home

H

health /hel8/ nthe condition of being well or
free from disease

hellish /'hzltf/ adf very bad, unpleasant, or
shocking

hilarious /h1'lerijas/ adf very funny

homemade /'houm'merd/ adf made in the
home and not in a factory, store, etc.

hose /'houz/ n a long, usually rubber tube
that liquids or gases can flow through

hospitality / ha:spa'tzlati/ n generous and
friendly treatment of visitors and guests

however /hau'sva:/ adv used when you are
saying something that is different from or
contrasts with a previous statement

human race [ hjuz.man 'rers/ nall the people
in the world, considered as a group

|

ice cap ['ais kap/ nnavery large and thick
sheet of ice that covers the North Pole, the
South Pole, or another region

image /'tmicg/ nn a picture that is produced by
a camera, artist, mirror, etc.

immense /1'mens/ adf very great in size or
amount

impatient /1m'perfant/ adi not willing to wait
for something or someone

impolite [ 1mpa'lart/ adj not polite

increase /1n'krizs/ nthe act of becoming
larger or of making something larger or
greater in size, amount, number, etc.

independent / inda'pendant/ adj not
dependent

indoor / In'da:r/ adj existing inside a building

inert / In'zit/ adj not moving or not able
to move

instead /1n'stzd/ adv used to say that one
thing is done or that one thing or person is
chosen when another s not chosen, cannot
be done, etc.

intake /'1ntetk/ n the amount of something,
such as food or drink, that is taken into
your body

involve /1n'va:lv/ vto have or include someone
or something as a part of something
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{ .

oke ['dzouk/ n something said or done to
cause laughter

L

label /'letbal/ i a piece of paper, cloth,
or similar material that is attached to
something to identify or describe it

lace up /'le1s, ap/ v to fasten a shoe or boot
by tying a lace

landslide /'lz2nd slard/ i a large mass of rocks
and earth that suddenly and quickly moves
down the side of a mountain or hill

laptop /'lp ta:p/ m a small computer that is
designed to be easily carried

laugh /12f/ v to show that you are happy
or that you think something is funny by
smiling and making a sound from your
throat

lawnmower /'la:n mou.z/ namachine used
for cutting grass

layer /'lejz/ nan amount of something that is
spread over an area

lead /'lizd/ v to go in a specified direction

leadership /'lizda:[1p/ n a position as a leader
of a group, organization, etc,

leaflet /'lizflat/ n a printed and often folded
sheet of paper that is usually given to
people for no cost

lift /'lzft/ v to move something or somecne to
a higher position

litter /'lit/ n things that have been thrown
away and that are lying on the ground in a
public place

lose /'luzz/ v to be unable to find something
Or someone

lovely /'lavli] adj attractive or beautiful
especially in a graceful way

luckily /'Inkali/ adv used to say that
something good or lucky has happened

lunch /'lantf/ n alight meal eaten in the
middle of the day

—
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manners [‘'man -arz/ nways of behaving
toward people, especially ways that are
socially correct and show respect for their
comfort and their feelings

meal /'mi:l] n the foods eaten or prepared for
eating at one time

meeting /'mizun/ n a gathering of people for a
particular purpose

melted /‘'mel.ud/ adj having turned soft or
into a liquid

metal /'metl/ nasubstance that usually has
a shiny appearance, is a good conductor of
electricity and heat

miss /'mis/ v to fail to hit, catch, reach,
be present

misunderstanding / misanda'stz2ndin/ na
failure to understand something

mobile phone /| mou - bal ‘foun/ n a phone
that you can carry everywhere with you

modest /'mazdast/ adf not very large in size or
amount

moist towelette /mo1st tauva'let/ n small
square of wet paper used for cleaning your
face and hands

monologue /'mazna la:g/ i a long speech
given by a character in a story, movie, play,
etc., or by a performer

motorbike /‘mouta bark/ na small
motorcycle

musde /'masal/ im a body tissue that can
contract and produce movement

muscular /'maskjale:/ adf of or relating
to muscles

N

nationality / nafa'nzlati/ n a group of people
who share the same history, traditions, and
language, and who usually live together in a
particular country

need /'nizd/ vto be in a condition or situation
in which you must have something



ﬂ

negotiate /n1'goulie1t/ v to discuss
something formally in order to make an
agreement

nightmare /'nait mea:/ n a dream that
frightens a sleeping person

noble /'noubal/ adj having, showing, or
coming from personal qualities that people
admire

nod /‘na:d/ v to move your head up and down
as a way of answering “yes” or of showing
agreement, understanding, or approval

nonsense /'na:n sens/ nwords or ideas that
are foolish or untrue

nozzle /'na:zal/ n a short tube that is put on
the end of a hose or pipe to control the way
a liquid or gas flows out

0

ohesity /ou'birsati/ nthe fact of being
extremely fat, in a way that is dangerous for
health

offer 'a:fa/ v to give someone the
apportunity to accept or take something

oppose /3'pouz/ vto disagree with or
disapprove of

outrageous /aut'rerdzas/ adj very bad or
wrong in a way that causes anger

overstay / ouva'ster/ v to stay longer than you
are expected or allowed to stay

P

packet /'pakat/ n asmall, thin package

paleontology / perli a:n'ta:lacki/ n the science
that deals with the fossils of animals and
plants that lived very long ago especially in
the time of dinosaurs

perform /p>'foxm/ vto do an action or
activity that usually requires training or skill

pheto shoot /foutou [uit/ n an occasion
when a professional photographer takes
pictures of someone famous for use in a
magazine of for some other purpose

pheton /'fou ta:n/ r atiny particle of light or
electromagnetic radiation

picture /'prktfz/ i a painting, drawing, or
photograph of someone or something

politician / pa:la'ttfan/ 1 someone who is active
in government usually as an elected official

population / pa:pja’leifan/ n the number of
people who live in a place

pound /'paund/ n a unit of weight that is equal to
16 ounces or 0.4536 kilograms

powerful /'‘pawafal/ adf having the ability to
control or influence people or things

practical /'prakukal/ adf relating to what is real
rather than to what is possible or imagined

precious /'prefas/ adf very valuable or important

premiere /pri'miz/ nthe first time a film, play,
television show, etc,, is shown or performed

prevent /pri'vent/ v to stop something from
happening or existing

printer /'print=/ n a machine that is used for
printing documents, photographs, etc.

protecior /pra‘tcktz/ n a person or thing that
protects someone or something

provide /[pra‘vaid/ v to make something available

pursuit /pa'suit/ n the act of pursuing someone
or something

a

queue ['kju:/ n aline of people who are waiting
for something

quite ['kwart/ adv to a very noticeable degree or
extent

R

raindrop /'rerndra:p/ n a single drop of rain

receiver /r1'sizvar/ n a piece of equipment that
changes radioand television signals into sounds
and pictures

recruit /rr'krut/ v to find suitable people and get
them to join a company, an organization, the
armed forces, etc.

recur /rT'kz/ v to happen or appear again

refuse /rr'fjuiz/ vto say that you will not accept
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relationship /ri'lerfan f1p/ n the way in which
two or more people, groups, countries, etc,,
talk to, behave toward, and deal with
each other

reliable /r1'lajabal/ adf able to be trusted to
do ar provide what is neaded

require /ri'kwaj=/ v to need something

resource /'riz so:s/ n something that a
country has and can use to increase its
wealth

respectful /r1'spekifal/ adf showing or having
respect

restroom /'rzstruim/ naroom in a public
place with a sink and toilet

reuse /riju:z/ vto use something again

reward /r1'woad/ n money or another kind
of payment that is given or received for
something that has been done or that is
offered for something that might be done

richness /'r1tf.nas/ i the quality of having
alot of something that is valuable or
interesting

rip /'rip/ v to tear, split, or open something
quickly or violently

reommate /‘ruzmmeit/ i1 a person who
shares a room, apartment, or house with
someone else

run off /'ran.a:f/ v to leave somewhere or
someone suddenly

S

safety zone /'serf.ti 'zoun/ i safe place

sale /'se1l/ i the total amount of money that
a business receives from selling goods
or services

satellite /'s=ta lart/ n an object that moves
around a much larger planet

scardily /‘skeasati/ i avery small supply

schedule /'ske dzuzl/ n a plan of things that
will be done and the times when they will
be done
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scrapbook ['skraep bulk/ na book with blank
pages to which you attach photographs,
letters, newspaper stories, etc., that help
you remember a person or time

seatbelt /'sizt belt/ n a strap on a vehicle's
seat that holds a person in the seat if there
is an accident

secretary /'szkra teri/ n a person whose job is
to handle records, letters, etc,, for another
person in an office

secrelive ['sitkrativ/ adf not letting people see
or know what you are doing or thinking

sensible /'sen.sa.bal/ adj having or showing
good sense or judgment

sensitive /'sznsatv/ adj easily upset by the
things that people think or say about you

seriously /'sirijasli/ adv in a serious way

shelter /'Jeltar/ 1 a structure that covers or
protects people or things

shout /Jaut/ v to say something very loudly

show up /'fou 'ap | v arrive somewhere in
order to join agroup of people, especially
late or unexpectedly

shuffle /'[afal/ v to slide your feet along the
ground or back and forth without lifting
them completely

sidewalk /'sard wa:k/ n a usually concrete
path along the side of a street for people to
walk on

significantly /s1g'nifikantli/ adv in a way that
is large or important enough to be noticed
or have an effect

simulation / stmja'lerfan/ n something
that is made to look, feel, or behave like
something else especially so that it can be
studied or used to train people

sink /'sink/ vto go down below the surface of
water, mud, etec.

slap /'slap/ v to hit someone or something
with the front or back of your apen hand

sneaker /'snitka:/ na shoe with a rubber sole
that is designed for people to wear while
running, playing sports, etc.
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social media / sou.[al 'mir.di.a/ n forms of
electronic communication through which
people create online communities to share
information, ideas, personal messages, etc.

software /'sa:ft wea/ n the programs that
run on a computer and perform certain
functions

soliloquy /s3'lzlakwi/ i a long, usually serious
speech that a character in a play makes to
an audience and that reveals the character’s
thoughts

source ['soxs/ nsomeone or something that
provides what is wanted or needed

spare /'spea/ adf kept as something extra that
can be used if it is needed

speaker /'spitka/ n the part of a radio,
television, computer, etc,, that changes
electric signals into sound

speech ['spitt[/ naspoken expression of
ideas, opinions, etc., that is made by
someone who is speaking in front of a
group of people

spool ['spuzl/ i a round object that is made to
have something wound around it

stand /'stend/ v to be in an upright position
with all of your weight on your feet

statistic /sta'tstk/ na number that
represents a piece of information

stereotype /'sterijz tatp/ n an often unfair
and untrue belief that many people have
about all people ar things with a particular
characteristic

stick /'stk/ n a long piece of something that
is usually wrapped in paper, plastic, etc.

store /'stoa/ v to put something that is not
being used in a place where it is available,
where it can be kept safely, etc.

stretch ['stretf/ v to make something wider or
longer by pulling it

suit /'suit/ i aset of clothes that usually
consists of a jacket and a skirt or pair
of pants that are made out of the same
material

supply /sa'plar/ nthe amount of something
that is available to be used

support /s3'poxt/ vto agree with or approve
of someone or something

surprising /s2'praizin/ adj unexpected or
unusual

suslain /sa'stern/ v to provide what is
needed for something or someone to exist,
continue, etc,

T

teamwork ['tizmwak/ nthe work done by
people who work together as a team to do
something

television /'tsla vizan/ i an electronic system
of sending images and sounds by a wire or
through space

terrace /'teras/ n aflat area created on the
side of a hill and used especially for growing
crops

text box /tekst batks/ i a square that
contains text

thoroughly /'83r-2 -1/ adv very carefully

thoughtful /'8artfal/ n serious and quiet
because you are thinking

thread /'8rsd/ i along, thin piece of cotton,
silk, etc.

through /'8ru:/ prep into one side and out the
other side of something

thumb /8am/ n the short, thick finger on the
side of your hand

thunderstorm /'8anda sto=m/ i a storm with
lightning and thunder

tool /'tuzl/ n something that helps to et or
achieve something

towel /'tawal/ n a piece of cloth used for
drying things

translator /'trnz lerta/ n a person who
changes words written in one language into
a different language

trash /'r=[/ n things that are no longer useful
or wanted and that have been thrown away
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tray /'trer/ i athin, flat, and often rectangular
piece of plastic, metal, wood, etc,, that
has a low rim and that is used for carrying
things

tremor /'trema/ 1 a shaking movement of the
ground before or after an earthquake

tricep /'trar sep/ n a large muscle along the
back of the upper arm

tsunami /su'na:mi/ o avery high, large wave
in the ocean that is usually caused by an
earthquake under the sea and that can
cause preat destruction when it reaches
land

tungsten /'tanstan/ n a hard metal that is
used to make the thin wire in light bulbs
and to harden other metals

twist /'twist/ vto bend or turn something in
order to change its shape

typhoon /tar'fuzn/ n an extremely large,
powerful, and destructive storm that occurs
especially in the region of the Philippines or
the China Sea

u

uncle /'ankal/ n the brother of vour father or
mother or the husband of your aunt

understand / anda'stend/ vto know the
meaning of something

unfortunately / an'foatfanatli/ adv used
to say that something bad or unlucky has
happened

unknown / an'noun/ adf not known

unsurprising [ ansa'praizin/ adf not causing
surprise because you expected it

v

valve /'valv/ n a mechanical device that
controls the flow of liquid, gas, etc.,, by
opening and closing

vermin /'vaaman/ n small insects and animals,
such as fleas or mice, that are sometimes
harmful to plants or other animals and that
are difficult to get rid of
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verse /'vaus/ nwriting in which words are
arranged in a rhythmic pattern

w

watercolor /'wa:te: kalla«/ n atype of paint
that is mixed with water

wave /‘werv/ vto mave your hand or
something held in your hand usually in a
repeated motion in order to signal or greet
someone

wear [‘wea/ v to use or have something
as clothing

whether ['wsba:/ conj if, or not

whistle /'wisal/ n a small device that makes
a very high and loud sound when a person
blows air through it

window /'windou/ i an opening in a wall,
door, ete., that usually contains a sheet of
glass

wire /'waja/ n a thin, flexible thread of metal

without /wi'daut/ prep not having or
including

wonder /'wanda/ n a feeling caused by seeing
something that is very surprising, beautiful,
amazing, etc.

workout /'wak aut/ i a period of physical
exercise that you do in order to improve
your fitness, ability, or performance

worse ['wa:s/ adj lower in quality

wrap /'r2p/ v to cover something by winding
or folding a piece of material around it

Zz

zipper ['zipa/ n a device made of two rows
of metal or plastic teeth and another piece
that slides over the teeth to make them fit
together or come apart and that is used to
fasten clothing, open or close bags, etc.
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Dear Student,
Welcome to your Reader!

In this book there are ten interesting and entertaining
texts for you to read. They will help you both increase
your knowledge and expand your vocabulary, and
you will learn English in a fun, informative, and
entertaining way.

The title page of each text contains prediction
questions to activate your knowledge and ideas. The
last page contains comprehension questions for you
to check your understanding, review vocabulary, and
discuss the interesting topics.

In addition, you will find many
of the words from the text
included in the Glossary at the
back of your Reader.

We are sure you will enjoy
using your Reader. Good
luck!




- A |
Predict!
a. How old are the gitls in the pictures?
b. Why is this an important age for
young women and men?
c. How do different cultures celebrate

a young person becoming an adult?
L( 37




Have you ever been to a coming of age party? Coming
of age Is a young person’s transition from childhood
to adulthood. It is celebrated in different ways and at
different ages around the world. In some countries,
coming of age is the time when minors are given

full legal rights. In others, it is simply assoclated

with maturity and responsibility. The age at which

it is celebrated also changes, as well as the type of
celebration—it can be a spiritual event or a cultural
tradition of the country. Wherever you are, coming of
age is an important moment in a young person'’s life.
It is when you become an adult.



The Amish community in the United States and Canada
have a coming of age ceremony called Rumspringa.
The ceremony centers around teenagers aged 14-16
making an extremely important cholce—staying in the
community or joining American or Canadian society.
This choice is difficult because the Amish community

is significantly different from other American and
Canadian cultures. The Amish originated from Swiss
immigrants to Pennsylvania in the 18th century, and

in the early 20th century, the elders of the Amish
community made the decision to not change with the
communities around them. This means that they do

not use modern technology such as telephones, cars,

or modem farming tools. It also means they dress in a
similar way as they did 100 years ago.



The elders decide the rules of the community, and
Amish people who do not follow those rules, such

as by using modern clothes or technology, can be
shunned. Shunning involves cutting off social contact
with the person to show them how much they will
miss the community and their friends and family.

However, in Rumspringa, the elders allow teenagers

to try modern life for a perlod of time without being
shunned. This period lasts different amounts of

time depending on the Amish community, but it is
typically around two years. Some teenagers stay in the
community but experiment with modern life in small
ways—using cars, phones, or computers, and wearing
modern clothes.




Some teenagers leave the community and go to
neighboring cities to live in a different society so
that they can really understand the difference between
the life they are accustomed to and this new life.
Imagine making such an important decision at that
age. Imagine you decided to leave your community,
your friends, and family and move somewhere else.
That you started using technology you had never
seen before and wearing clothes and eating food you
had never experienced. And then at the end of that
period, you had to decide to return or stay. This is the
extremely important choice of Rumspringa.




The Quinceaiiera

The quinceaniera celebration has
its origins in Meso-American
cultures. The word has two parts,
quince (fifteen) and ariera, which is a
derivative of arios (year), and refers
to a girl’s fifteenth birthday.

Fifteen-year-old Aztec girls were considered women

and were given the instruction and responsibilities

of an adult. This was a hugely significant rite of
passage, and also an enormous honor. Then it
became a celebration to present girls to society so
possible suitors could get to know them. This was how
marriages were arranged. Although the purpose is not
the same nowadays, this event still carries its
coming-of-age meaning. It is frequently celebrated in
several countries in the Americas and the Caribbean.




The ceremony is different in different parts of
Latin America. In South America, the quincearniera
lights fifteen candles and gives those candles to
the fifteen most important people in her life. In
Mexico, the birthday girl is accompanied in a
ceremony by her parents, godparents, and her
court of honour—a group of up to fifteen young
men (chamberlains) and women (dames) chosen
by the quinceariera. Many family and friends are
present. Everyone dresses formally, and the event
often resembles a wedding. The quinceanera -
stands out above the rest—she wears a ball 4
gown and stunning jewelry and carries
a bouquet of flowers. Traditionally, the £
gown is pink to symbolize the young
woman's purity.




I'm so excited about my
party. I had my dress fitting
vesterday. When I saw my
dress, I almost fainted. It
wasn't the one I had chosen.
The color was wrong and it k
didn’t look like the one I had
picked. I was starting to cry
when the dressmaker told me
it was a mistake, and they
showed me my dress. It was
perfect. I can’t wait to wear it
at the party!

When the party begins, there is usually
a dinner and sometimes a dance in the
quinceanera’s honor. A tiara is often
placed on the birthday girl’s head

as she enters the party. Family and
friends gather around and give the girl
gifts. The party may take place at the
birthday girl’s house, on the street, or
at an event hall. The young woman
dances with her father just
before changing her shoes
from a youthful shoe to
an adult shoe. Then the
quinceariera usually

4 dances a waltz with
her chamberlains.




Even in the societies

where bar mitzvah and
quinceariera celebrations
exist, people can celebrate
their coming of age in

any way they choose. Some
families even create their
own traditions and rites to
mark this important time, like
passing on a family heirloom
or getting special rights or
obligations according to the age.
It is not necessary to have a big
party or ceremony, and many
people do not want one. How
people celebrate becoming
an adult is not so iImportant.
What is important is the
transition from one period
of life to another and how
attitudes and expectations
change from that point
onwards.



* Gomprehension Gheck

1 Work in pairs. Discuss with your partner the
similarities and differences between the two
coming of age celebrations from the reading.
Then complete the Venn Diagram.

Rumspringa Quinceanera

2 In pairs, discuss the questions.
a. What is the most important aspect about coming
of age?
b. How do you and your family celebrate coming
of age?
c. What is the purpose of your celebration?

3 Work with another pair. Tell each other an
anecdote related to a coming of age celebration.

For my fourteenth birthday,
my father gave me a watch | | What happened then?
with my initials. However, ~3

when [ was playing at my
party, I dropped it.

V
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QIThe Gunpowder

Plot

- Predict!

a. Do you recognize this festival? Where do you
think it is celebrated?

b. What is happening in the pictures?

<. Do you have similar celebrations in your
country?

o
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Coughton Court - Information Sheet

Coughton Court is a “must visit” when you are in
England. It is an English Tudor country house famous
for its beautiful gardens. There are lots of things for
you to see and do at Coughton Court. There are activity
packs, adventure trails, even a maze! Another important
thing about Coughton Court is the role it played in

the infamous Gunpowder Plot. You can read about the
famous Gunpowder Plot and answer some questions
afterwards. We hope you enjoy your day!

Coughton Court is open to the public Wednesday to
Sunday from 11.00 to 17.00. Please note that the
last admission to the house is between 4.20 and
4.30 pm. Prices are as follows:

Adults £12.60
Children £6.30
Families £31.50
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The Story of the Gunpowder Plot

. As you know, Bonfire Night or Guy Fawkes’ Night
- is celebrated every year in the UK on November s.
. However, do you know the real story behind this

- long-standing festival?

Angry with the King

In 1603, England had a new king—King James |. He
came to the throne after Elizabeth I, who was a very
popular queen. However, not all of his policies were well
- received. Although he was accepted by most people, a
small group of men were very angry with the king. They
. planned to kill him. The leader of the plot was a man
called Robert Catesby. He was an outgoing and friendly
. man. He soon received support from other people.
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The Plotters
. The other men involved in the plot included Guy
Fawkes, Thomas Wintour, Jack Wright, and Thomas
. Percy. They met for the first time on May 20, 1604.
17
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The Plan

The group planned to blow up
Parliament with large amounts of
gunpowder. This was scheduled for
November 5, 1605, when the king
opened Parliament. They rented a
cellar under the House of Lords in
London. In total, thirty-six barrels
of gunpowder were moved into

the space.

Guy Fawkes

The ex-soldier Guy Fawkes
had a special role in the plot.
He was highly skilled,
well-organized, and
hardworking. He was also an
expert in gunpowder and its
use. He was responsible for

the explosives. However, he
did more than that. While the others were plotting

in England, Guy Fawkes tried to get help from other
countries. He was not successful. In fact, while he was
doing this, he came to the attention of the king’s spies.
Although they did not know about the plot, they were
watching Guy Fawkes closely.



The Conspiracy Grows

More people were involved in the plot, including
Ambrose Rookwood, Francis Tresham, and Sir Everard
Digby. Some of the other plotters wanted to lead a
rebellion in the Midlands. They also planned to kidnap
the king’s daughter, Princess Elizabeth. Sir Everard
Digby stayed at Coughton Court on behalf of Catesby—
who was the nephew of Thomas Throckmorton, the
owner of Coughton Court—to organize the plot in the
Midlands. It was a very carefully planned plot. They
thought that everything was perfect. They were only
waiting for the opening of Parliament.

19
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The Monteagle Letter

On October 26, 1604, a well-dressed, highly respected man
called Lord Monteagle was eating dinner when he received
a mysterious letter. Lord Monteagle was brother-in-law to
Francis Tresham, one of the plotters. The letter warned
Monteagle to avoid the opening of Parliament. It did not
say why. However, Lord Monteagle passed the letter on to
the government. They did not know who wrote the letter,
but now the government knew that people were plotting
against the king. They decided to take action.



Guy Fawkes Arrested!

- On November 4, the area underneath Parliament was

. searched by soldiers. They searched every room and

passageway. The soldiers found Guy Fawkes while he

was making his final preparations with the thirty-six

. barrels. He was taken prisoner and kept in the Tower of

. London. He gave the details of the other people who were

: planning to kill the king. By November 6, the government
had all the information they needed. King James and
Parliament were now safe. Catesby and the other plotters

knew that their lives were in danger. As soon as Guy

Fawkes was arrested, the plotters left London and rode by
horse towards the Midlands.




...................................................................................................................................................

The Final Battle

Catesby and the others were tired and needed a safe place

to stay. They knew that the king’s forces were close to

- catching them. They were running out of time.

They rode to Holbeche house in Staffordshire. They
thought they were safe there, but they were not safe for

long. On November 8, they were making preparations
to flee the country, when the king’s soldiers arrived. A 5
bloody battle took place. Catesby, Percy, and Wright were
all killed. Wintour and Rookwood were taken prisoner. :
Eventually, all of the plotters were arrested. On January
31, 1606, they were executed in London.



Celebration

To this day, Bonfire Night is celebrated all over the

© United Kingdom. It commemorates the failure of the
gunpowder plot. In fact, the first bonfires were lit on
the evening of November 5, 1605, on the orders of King
James himself. Guy Fawkes was not the leader of the

. plot, but Bonfire Night is sometimes named after him.
Over time, there have been additions to the celebration.
There are parties with fireworks and food cooked in huge
- bonfires. Some people also burn effigies of Guy Fawkes.

. Traditionally, when effigies of Guy

Fawkes are burned, kids recite this popular rhyme:
: Remember, remember!

The fifth of November,

The Gunpowder treason and plot;
| know of no reason

Why the Gunpowder treason
Should ever be forgot!

Guy Fawkes and his companions
Did the scheme contrive,

To blow the King and Parliament
All up alive. [...]
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* Gomprehension Check

1 Work in pairs. Discuss the significance of the
following to the Gunpowder Plot.

a. The House of Lords

b. Guy Fawkes’ military knowledge
¢. The use of Coughton Court

d. The Monteagle letter

2 Work with your partner. Discuss the questions about
the tradition of Bonfire Night.
a. What do the bonfires and fireworks represent?

. What do the effigies represent?

Does the food have any significance?

. What is the purpose of the rhyme?

Why do you think the tradition of Bonfire Night
continues 400 years after the event?

o a0 o

3 Work with cdassmates. Read the questions and
discuss the answers.

a. What important cultural traditions are there in
your country?

b. How are they similar to or different from
Bonfire Night?

c. What is the history of that cultural tradition?
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a. What does the picture have to do with global
warming? Py
b. What effects of global warming do you think G
. the text will talk about? |
]1_ c. What suggestions do you think will be made in
! the text?
| - = — ——————— -
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Gases in the air can
produce acid rain,
which kills trees

and fish, damages
buildings, cars, and
statues, and severely

More and more studies show that global warming

is caused by human activities, such as farming

and burning fuels. Every time we burn fuel for

cars, airplanes, or factories, gas is released into the
atmosphere. This also happens when we cut down or
burn forests to create pastures or plantations. Farm
animals also create waste that contains gas that is
released into the atmosphere. This might not sound
like a major source of pollution, but crop and animal
farms now cover most of the farmable land on the
planet, which means a lot of animal waste.
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®
Fact

It is not true that
nobodly is certain
about global
warming’s existence.
There is no debate
among the vast
majority of scientists
about the basic

facts. The only debate
is about how much
and how fast warming
will continue.

These activities add excessive amounts of greenhouse
gases such as carbon dioxide and methane to the
atmosphere. The accumulation of these gases traps
heat that is normally released into space. When the
heat is trapped, the temperature of the atmosphere
rises. This leads to climate change, which represents
one of modern society’s biggest challenges.
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Global warming affects the planet, and we can also see
it in our daily lives. In one small town in the United
States, an old tradition has been lost due to warmer
temperatures. Once known for the Bridell Ice Festival,
held each February on the frozen surface of the town
lake, Bridell has canceled the yearly festival because the
lake no longer freezes as deeply as it used to.
Fifteen-year-old Josh Harms, who lives in Bridell, says,
“It's kind of sad because my dad and my grandpa were
both champions of the ice fishing competition, but now
we don’t even have a contest.”



®
Fact

Although experts
sometimes get
weather forecasts
wrong, it does not
mean they are
incorrect about B
climate change. %
Climate prediction

is fundamentally

different from weather
prediction, just as
climate is different
from weather.

Although the change in Bridell has been gradual, global
warming has had more dramatic effects on weather
conditions around the world. Although it is not possible
to connect a single heat wave, hurricane, or flood

to rising temperatures, we can say there has been a
sharp increase in the occurrence of extreme weather
worldwide. This is going to continue in the future and
will have a devastating effect upon our planet.
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Fact

The global warming we
are experiencing is not
part of a natural cycle.
People are causing it.
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Hirstly, hurricanes have become stronger and more
destructive. The year 2004 saw the first ever hurricane
recorded in the South Atlantic, 2005 had the most
hurricanes on record in the Atlantic, and 2006 witnessed
one of the strongest tropical cyclones ever in the South

Pacific. As sea-surface temperature rises, fiercer storms
are going to be seen around the globe. These will cause
more flooding and severely erode coastlines.
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Secondly, heat waves and droughts are going to
become more frequent. Global warming means higher
temperatures that speed up evaporation, which causes
a lot of water vapor to collect in the air. When heat
from the sun hits dry seil that has little or no water

to evaporate, both the soil and the air get hotter. This
causes the soil to get even drier and has damaging
effects on crops and farm animals.

Finally, research suggests that global warming is

to blame for increasingly destructive wildfires. In
forests, milder winters and extended warm seasons
have promoted the survival of tree-eating beetles.
This has caused more dead wood. This adds fuel

to forest fires. Large fires are now four times more
frequent than in the 1980s.




It might not be
possible to adapt

to climate change.
Although humans
as a whole have
survived changes in
conditions, societies
have collapsed
because of dramatic
climate shifts.

We need international policies that fight global
warming. We have got to keep strict limits on the
amount of pollution we produce and introduce tough
penalties on businesses and countries that exceed
them. To avoid the most severe impact of climate
change, we have to reduce heat-trapping pellution by
about two percent per year. However, it is important
that we remember fighting global warming is not just
the government’s responsibility.
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Fact

Simply painting the F i
roofs of homes and _
other buildings white -
is a step that would
conserve energy and
reflect sunlight back
into space. According
to some experts, this
would have the same
effect as taking all the
cars in the world off
the road for 11 years! | M

-,

The climate does not care where global-warming
pollution comes from, and about one-fifth of it comes
from homes, which means that stopping global
warming Is everyone's responsibility. We need to make
smart choices in our daily lives.

Most of these choices involve simple efforts such as
turning off lights when leaving a room, planting trees
around your home, and insulating home walls to
reduce heat pollution. We have to act now!
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¢ Comprehension Check

1 Work in groups. Discuss the questions.
a. What do you think will be the consequences of
global warming in the long term?

b. Why do you think it is important that people talk
about this topic?

2 Work in groups. Discuss the causes and
consequences of global warming mentioned in
the article and make notes in the table.

Global Warming

Causes Consequences

3 With your group, think of natural disasters that
can be caused by global warming. Then discuss
how people can be prepared for them.
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Qm Loca.l. ﬁero

Predict!

a. How do you think the people in the picture
are related?

b. Why do we call people heroes? What do
heroes do?
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Papua New Guinea

South
Australia

This is the story of an unforgettable experience
for one brave boy and his family. Where and when
does this story take place? In the small town of Roma
in Queensland, Australia. From November 2010 till
January 2011, heavy rain in the area brought the
worst floods in over one hundred years. They affected
at least 90 towns and over 200,000 people. The floods
caused around two billion dollars worth of damage,
and thousands of people had to evacuate their homes.
The final death tell was of 36 people, and four were
never found.
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Who was this boy? Twelve-year-old Jack Osbourne.
He lived in Roma with his mom and dad and two
younger sisters —Libby, eight years old, and Erin,
six years old. They moved there in March 2010. In
September of the same year, Jack's dad was driving
the family home after visiting some friends who lived
in a town called Charleville, three hours away from
Roma. Everybody was happy, and they were laughing
and singing some of their favorite songs. As they were
driving down the long, winding road, it started to
rain. The sky was dark, and they soon realized that
they were heading into a thunderstorm.
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Raindrops as big as stones crashed against the hood
of the car. Jack’s younger sisters were not laughing
anymore. They began to feel nervous, but their mom
told them not to worry. Jack tried to distract his sisters,
telling them jokes and stories. However, the sound of
thunder and the noise of the rain was so loud inside

the car that it was really hard to hear anything else.
The storm continued. When Jack looked out of the
window, he could see that tiny streams now looked like
huge rivers. The fields looked like lakes, and cows were
standing under trees for shelter.
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Jack’s dad slowed the car down to twenty miles
per hour, and Jack wished he was at home. But then,
the car went around a bend, and suddenly there
was a loud crash. Part of the road collapsed, and
the car started to sink. It was sinking into a deep
pool of water. Jack’s sisters were frightened. They
started crying as their father desperately tried to open
a window. But Jack knew crying and panicking
wouldn't solve anything. He had seen cases like
these on TV, and he knew that people had to act fast
because once the car was completely under water, it
was really hard to get out.

39



What did Jack do? The water started to rise inside
the car, but he stayed calm. He quickly released his
sisters’ seatbelts while his father managed to open a
window and climb out of the car. Erin was crying and
screaming, but Jack grabbed her arms and hugged
her in order to keep her calm. Jack picked her up and
passed her to his mother in the front. There was a
creak as the car began to sink farther under water,
but he did not panic.
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Jack’s mom quickly passed Erin through the open
window, and his dad took his sister to safety. At the
same time, Jack was helping his other sister, Libby,
to the front. However, she couldn’t move. Her shoe was
caught on something. Jack held his breath to go under
the water. He saw that the shoelace was tangled in a
loose spring under the seat. He quickly untangled it
and passed Libby to his mother. He knew he did not
have a moment to lose. The water was now as high as
Jack’s neck. The rain was pouring down around the
car, and his mom was screaming at him to hurry.

1
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Finally, Jack pulled himself to the front of the car.
He had to swim between the front seats and out of the

window. His mother followed him just as the vehicle
completely sank. They swam to the side of the road
and collapsed. A flash of lightning illuminated the
river. The car disappeared under the water. Jack felt
tired and cold, but he knew they had been lucky. His
father hugged him tight. He thanked him and told
him he had been really brave. Finally, the rain started
to fade and a little light could be seen on the horizon.
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The family’s friends came to pick them up and took
them to the hospital to see if they were injured. The
next day, Jack’s parents returned with the police to
find their car. It was three meters under water. They
looked at each other. “You saved your sisters’ lives,
Jack,” they said.

Reporters rushed to speak to Jack. “How did you
feel?” they asked.

“I was relieved,” Jack replied. “I just wanted my
sisters to get out before I got out.”

Jack’s smiling face was all over the front pages. The
town had a new hero.
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¢ comnrenension Check

1 Work in groups. Discuss the questions.
a. Do you think this is a news story from a
newspaper or a magazine?
b. What is the difference between stories from
newspapers and magazines?
¢. What are the common elements in both types

of publication?

2 Work in pairs. Read the role play cards below and
take turns acting out the interview between Jack

and the journalist.

Jack

* You saved your
sisters.

¢ You did it without
thinking.

+ You think that
everyone is
capable of doing
the same.

\

Journalist

¢ You need the
details of the story.

e You think Jack is a
hero.

e You want Jack to
explain why he is
special.

3 Work with your partner. Answer the questions.
a. Do you think Jack was a hero? Why or why not?
b. What does it take to be a hero?

¢. Can you think of any young heroes from your
local community? What did they do?
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{(an excerpt)
By George Bernard Shaw

Predict!

a. What type of text is this?
b. Who would use it?

<. Apart from the words of the dialogue,
what other things does the writer include?
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The Plot

Bernard Shaw’s much-loved romance tells the story of
Henry Higgins, a professor of phonetics, and Liza Dodlittle,
a cockney flower girl, Higgins bets his friend Colonel
Pickering that he can turn Liza into a refined society

lady by teaching her how to speak with an upper-class
accent and training her in etiquette. Pickering agrees to
pay for the lessons. In this scene, we see Liza, Higgins,
Pickering, and Mrs. Pearce, the housekeeper, discussing the
arrangements of the bet.



(From Act II)

Mgs. Pearce. Where's your mother?

Liza. I ain’t got no mother. Her that turned me out was
my sixth stepmother. But I done without them.
And I'm a good girl, I am.

Hicains. Very well, then, what on earth is all this fuss
about? The girl doesn't belong to anybody—Is no use
to anybody but me. (He goes to Mrs. Pearce and begins
coaxing.) You can adopt her, Mrs. Pearce. I'm sure a
daughter would be a great amusement to you. Now
don’t make any more fuss. Take her downstairs.
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Mprs. Pearce. But what's to become of her? Is she
to be paid anything? Do be sensible, sir.

Hicams. Oh, pay her whatever is necessary: put it
down in the housekeeping book. (Impatiently.)
What on earth will she want with money? She'll
have her food and her clothes. She’ll only drink if
you give her money.

Liza (turning on him). Oh, you are a brute. It’s a lie:
nobody ever saw the sign of liquor on me. (She goes
back to her chair and plants herself there defiantly.)

Pickerine. (in good-humoured remonstrance). Does it occur
to you, Higgins, that the girl has some feelings?



Hicans (fooking critically at her). Oh no, I don’t think
s0. Not any feelings that we need bother about.
(Cheerily.) Have you, Liza?

Liza. T got my feelings same as anyone else.
Hicains. (to Pickering, reflectively). You see the difficulty?
Pickering. En? What difficulty?

Hicains. To get her to talk grammar. The mere
pronunciation is easy enough.

Liza. I don't want to talk grammar. I want to talk
like a lady.
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Mgs. Pearce. Will you please keep to the point, Mr.
Higgins? I want to know on what terms the girl is
to be here. Is she to have any wages? And what
is to become of her when you've finished your
teaching? You must look ahead a little.

Hicems (fmpatiently). What's to become of her if I leave
her in the gutter? Tell me that, Mrs. Pearce.

Mgs. Pearce. That's her own business, not yours,
Mr. Higgins.

Hiccins. Well, when I've done with her, we can throw
her back into the gutter; and then it will be her
own business again; so that’s all right.
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Liza. Oh, you've no feeling heart in you. You don't care
for nothing but yourself (she rises and takes the floor
resolutely). Here! I've had enough of this. I'm going
(making for the door). You ought to be ashamed of
yourself, you ought.

Hicains (snatching a chocolate cream from the piano, his

eyes suddenly beginning to twinkle with mischief).
Have some chocolates, Liza.

Lizx (halting, tempted). How do I know what might
be in them? I've heard of girls being drugged by
the likes of you. (Higgins whips out his penknife; cuts
a chocolate in two; puts one half into his mouth and
bolts it; and offers her the other half.)
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Hicems. Pledge of good faith, Liza. I eat one half. You
eat the other. (Liza opens her mouth to retort: he pops
the half chocolate into it.) You shall have boxes of
them, barrels of them, every day. You shall live
on them. Eh?

Liza (who has disposed of the chocolate after being nearly
choked by it). I wouldn't have ate it, only I'm too
ladylike to take it out of my mouth.

HiGems. Listen, Liza. I think you said you came
in a taxi.

Liza. Well, what if I did? I've as good a right to take a
taxi as anyone else.

52
"L e .



Hicams. You have, Liza; and in future you shall have
as many taxis as you want. You shall go up and
down and round the town in a taxi every day.
Think of that, Liza.

Mgs. Pearce. Mr. Higgins, you're tempting the girl. It's
not right. She should think of the future.

Hicamns. At her age! Nonsense! Time enough to think
of the future when you haven't any future to think
of. No, Liza: do as this lady does; think of other
people’s futures; but never think of your own.
Think of chocolates, and taxis, and gold,
and diamonds.

Liza. No. I don't want no gold and no diamonds. I'm
a good girl, I am. (She sits down again, with an
attempt at dignity.)
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Hicams. You shall remain so, Liza, under the care of
Mrs. Pearce. And you shall marry an officer in the
Guards, with a beautiful moustache: the son of a
marquis, who will disinherit him for marrying
you, but will relent when he sees your beauty

and goodness—

PickeriNG. Excuse me, Higgins; but I really must

interfere. Mrs. Pearce is quite right. If this girl is
to put herself in your hands for six months for
an experiment in teaching, she must thoroughly
understand what she’s doing.



Hicains. How can she? She'’s incapable of
understanding anything. Besides, do any of us
understand what we are doing? If we did, would
we ever do it?

Pickermvg. I think you'd better let me speak to the girl
properly in private. (To Liza) Miss Doolittle—

Liza (overwhelmed). Ah-ah-ow-00!

Hicams. There! That's all you'll get out of Liza. Ah-
ahow- ool No use explaining. As a military man
you ought to know that. Give her her orders: that’s
what she wants.
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Hicams (continues). Liza: you are to live here for
the next six months, learning how to speak
beautifully, like a lady in a florist’s shop. If you're
good and do whatever you're told, you shall sleep
in a proper bedroom, and have lots to eat, and
money to buy chocolates and take rides in taxis.
If you're naughty and idle, you will sleep in the
back kitchen among the black beetles, and be
walloped by Mrs. Pearce with a broomstick. At the
end of six months you shall go to Buckingham
Palace in a carriage, beautifully dressed.



Hicains (continues). If the King finds out you're not a
lady, you will be taken by the police to the Tower
of London, where your head will be cut off as a
warning to other presumptuous flower girls. If
you are not found out, you shall have a present
of seven-and sixpence to start life with as a lady
in a shop. If you refuse this offer, you will be a
most ungrateful, wicked girl; and the angels will
weep for you. (To Pickering) Now are you satisfied,
Pickering? (To Mrs. Pearce) Can 1 put it more
plainly and fairly, Mrs. Pearce?
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¢ Gcomprehension Check

1 Work in pairs. Decide which of the characters

play the most important role.
a. Higgins

b. Liza

c. Mrs. Pearce

d. Pickering

Work in pairs. Number the events from the play
in the correct order they happened. Then discuss

which events were the most important in this scene.

a. Pickering supports Liza and explains she
has feelings.

b. Liza goes to see Higgins.

¢. Mrs. Pearce asks Higgins to be sensible.

d. Higgins explains his plan to Liza.

Work in groups. Discuss the questions.

a. What different dialects and accents exist in your

country?

b. Are any of the dialects or accents difficult for you

to understand?

¢. Do you think the way people speak affects the
way people are perceived by others?
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For centuries, human beings have been trying to make
or create things to make life easier. Some inventions,
such as the wheel, have been quite simple. Others, like
the printing press, have been more complex and took
years and years to be developed completely. However, all
of them have revolutionalized the way humans live and
carry out their daily tasks. Whether simple or complex,
listing all of the inventions that have impacted the way
we live and work would be impossible! However, here we
list what we think are the best 10 inventions. Read on
and decide if you agree with what we came up with!



GPS Technology

Originally developed as a navigation system by

the United States military, the Global Positioning
System uses a network of satellites around Earth to
pinpeint the exact position of a recelver anywhere
on the planet. Since its development in 1978, it is now
used in cars, aircraft, and boats. It is now easier for
geologists to track the movement of continental plates
and glaciers, while conservation scientists have tagged
turtles with GPS receivers to follow their epic migration
more easily.

Nowadays, most mobile devices, such as smartphones
or even smartwatches, include GPS technology. This
has opened the door to multiple possibilities. With
GPS, you can track your cellphone when it gets lost.
Also, many businesses use this technology to find their
costumers and provide them with a service.
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The Personal Stereo

The era of the iconic personal stereo began in 1979.

[t enabled music fans to listen to music while on the
move without bothering those around them. It provided
the soundtrack to millions of morming commutes.

The personal stereo quickly changed listening habits
and became hugely popular as jogging culture took the
1980s by storm—here was something that allowed you
to listen privately to your music while you worked out.
This technology has now evolved into MP3 players and
has changed music forever. Nowadays, most people can
listen to music on their cellphones and they don’t need
to carry another device.



Robots

Once upon a time, talking about robots seemed like
something that could only happen in movies and
books. And for many people, robots are something
that still feels very far away. However, it is a fact that
some people actually use robots every day.

Robots can be very handy. Many houses in developed
countries are now “smart” homes that use robots to
help them with chores like cooking, sweeping the floor,
opening the windows, folding the laundry, or even
helping to teach our children.

We have come so far that communication between
humans and robots is possible, and they even have
expression and moods.

In fact, in 2015, Sophia —a humaneid robot—
was developed in Hong Kong. Sophia has artificial
intelligence, which allows her to have conversations
freely about specific topics. She then analyzes the
conversation and learns from them, making her
smarter over time.
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Computers

Considering their enormous impact on modern life, few
people would disagree that computers are one of the
most important inventions in history.

Computers changed the world completely and made life
easler. Thanks to computers, a lot of scientific advances
were possible, like space exploration, developments in
transportation, and medical science. They also had an
impact on daily life and in the work area.

Even though the first computers almost filled an entire
room, computers have evolved so much that today

we have computers that are smaller than a notebook.
Also, they are really slim, making them easier to move
around—something that was impossible with the

first computer.



Game Consoles

Although game consoles have been around for

some time, new developments in the mid-1990s took
gaming out of teenagers’ bedrooms and into adult
living rooms. Suddenly, consoles were developed that
had more power than the average family PC, and
gaming became a popular hobby.

New versions of consoles are developed continually and
have sold in hundreds of millions around the world.
Each console is better than the last. They are less
heavy every time but with more capacity. There are
even some game consoles that are portable and you
can decide if you play it on your TV or on the screen.

And of course, real progress has been made in the area
of virtual reality, and today we can play games and
feel like we are actually there.




Social Networking

Around the world, every day, thousands of hours are

spent by computer users on various social networking
sites. They have completely changed the way we
interact and who we interact with.

Millions of people now communicate tiny details of
their lives by “poking,” “tweeting” and “posting.”

Online social networking has allowed some people to
renew friendships with friends they lost touch with
years ago, while others can run a business without
having a physical store.
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Text Messages

Nowadays, most people use text messages every

day. They are something so natural and we are so
used to them that we may think that text messages
have existed for a long time. However, it is a “recent”
invention. The first text message was sent in 1992, and
from there they have evolved very quickly.

Text messaging has created a new vocabulary and
new grammar that is almost incomprehensible to
those who do not use it. LOL and FYI were nothing
more than a series of letters a short time ago. They
have now passed into everyday English.

“Texting” has also changed the way people use their
thumbs—the old keyboard layout suddenly became
unwieldy. Among 13- to 17-year-olds, text messaging
now outweighs old-fashioned phone calls by seven

to one.




Sneakers

Sneakers changed fashion and the feet of generations.
The manufacturing process that melded rubber to
cloth was first used in 1892, but it was not until the
1970s that this type of footwear took off. With the help
of celebrity endorsements by sporting superstars
such as basketball legend Michael Jordan, sneakers
turned from being purely practical clothing to wear
while playing sports into an everyday fashion item.
Thanks to sneakers, young people are growing up
without ever wearing leather-soled shoes.



Drones

Drones have been around for some years now.
However, these devices have become really popular in
recent years and are used in many different fields.

A drone (literally “male bee”) is an airship that works
without human control or that is guided remotely.

The drone can be used for fun like taking the perfect
selfie, but it can also be used for scientific purposes,
for example to explore places where humans can't
go—Ilike to observe a volcanic eruption. One of its
most famous uses is to transport and deliver packages
quickly through the air.
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Eco-friendly Inventions

So we know that this doesn’t count as just a single
invention, but they are important to mention so we
included it on our list.

From solar panels to houses made out of plastic or
glass bottles, scientist and inventors are concentrating
their efforts in trying to save our planet from all the
damage that we have done.

Some examples of these eco-friendly inventions are
bottles made out of biodegradeable materials, straws
that can be eaten by animals, water filter systems, etc.
The best thing about these inventions, apart from the
fact that they can save the world, is that most of them
were created by teens or young adults.
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So there you have it! Does this list compare with yours?
How many of the inventions mentioned do you use

in your daily activities? Thanks to the creativity of
human beings, the future is sure to bring many more
inventions that we can now only imagine, but that will
become indispensable in our daily lives.

1
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¢ comnrenension Check

1 Work in pairs. Discuss the questions.

a. How do you think life would be if these
inventions did not exist?

b. How do you think technology will change these
inventions in the future?

2 With your partner, discuss the inventions

mentioned in the article and rank them by the
importance of their function in society. Then
discuss your answers with another pair.

3 Think about the invention that you chose

as number one of your rank and answer the
questions. If needed, read again its section in
the article. Then discuss your answers with
your partner.

a. What is the function of this invention?

b. Do you or someone you know use it?

¢. How is it used?

d. Why do you or other people use it?
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Predict!

a. What Kinds of stores do you like to go
to when you go shopping?

b. Why do you go to those stores?

<. What do you like to buy? Why?



Do you love shopping? Are you good at spotting a
bargain? Do you plan what you are going to buy?

Do you always buy what you planned to buy? At first
glance, shopping may seem like a simple process: You
visit a shop, look for an item, choose an item, and pay
for it. However, there is a therough process behind it.
Retailers have to make sure people spend money in
their stores. They use many techniques to make sure
that you buy things. They can make you feel like you
are getting a bargain when you're not. How do they
do that? Why don't you take this quiz and find out!



1. Which color doeg a store

use to show that something

is a bargain?

a. blue 9
b.green

c. red

The answer is c—red. This color is energetic and
exciting. It increases our heart rate and encourages
us to make quick decisions. Retailers use the color red
as a “call to action.” When you see red, you might not
spend as wisely as you normally do. You may buy
something that you do not need. Or you might buy
more of an item than you need. So if a store has lots of
red, you should think carefully about your purchases.
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2. When supermarkets play slow music.
a. Customers get bored more easily and leave
the store.
b. Customers look around more and spend
more money
¢. Customers think more carefully about
purchases and spend less

3. When fast food restaurants play fast music,
customers say. ..
a. "Let's eat more quickly and get the bill "
b."This music 1s annoying. Let's go.”
¢. "l like thig mugic. Let's take our time and
stay longer”

The answers are b and a. Music influences our
shopping style. Slow music relaxes us. We spend more
time browsing, so we buy more. Fast music speeds us
up. In restaurants that play fast music, we don't eat
as slowly as we would with relaxing music. We leave
sooner and more customers can come in.

16
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Retailers use our other senses too. We can smell

perfumes and creams from the department store. We
can taste samples of the most expensive, deliclous food
in the store. We can see beautiful goods on display.

We can also touch soft fabrics. In fact, that is the
reason why the stores fold their clothes and stack
them on tables. As a customer, you have to grab the
garment to be able to see it completely. In doing so,
you feel the texture of the item. If it feels good to the
touch, it is more likely that you will buy it.
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4. The dwell zone is one of the most carefully designed
parts of a store. This small area is located just inside
the entrance. What happens in the dwell zone?

a. Customers usually find the item they want to buy.
b. Store workers approach customers and ask them
cquestions.
¢. Customers decide whether or not to go farther into
the store.

B

If you answered ¢, you are correct. When customers
enter a store, they are not thinking as clearly as they
normally do. They have just left the busy, outside
world and entered a new environment. They orient
themselves and decide whether it is a good place to
shop. So retailers use this space to influence shoppers.
Electronics stores place items with the best prices here.
Clothing stores show off the newest fashions. This way,
customers are tempted to buy things.
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5, Where do supermarkets | : -
place the most populal

0
types of food*
a.On the lowest shelf

b.Ateye Jevel _
c. At the end of an aisle

Did you choose a? You are right! You can find popular
products, like sugar, rice, and bread, close to the ground.
People will bend over to get something they really
need. Supermarkets also put the cheapest items on
lower shelves. They use eye-level shelves to promote
more expensive goods from leading brands. On the
top shelf, retailers often place smaller, specialist, or local
brands. These are often more expensive, but they help
the supermarket stand out from its competitors, as these
items are supposed to be rare.
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6. You go 1o a cosmetics store to buy shampoo. Your
favorite brand comes in different-sized bottles. The
store arranges the bottles in a triangle. Which size of
bottle will you see at the top?

a. the smallest, cheapest bottle
b. a medium-sized, middle-value bottle
c. the biggest, most expensive bottle

C is the correct answer. Retailers often place products
in triangular shapes. Our eyes naturally move to

the top of the triangle, so retailers place the priciest
product there. For a less expensive item, you could
look at the bottom of the triangle.
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7. Why do customers like
celebrity-endorsed
products?

a. They think the
product will make
thern more popular

b. They believe that
buying this product
will support the
celebrity’'s career

¢. They believe that
celebrities only
endorse
high-cuality
products

The answer is a. Celebrity endorsement is simple.
| Celebritles are popular, so celebrity-endorsed products
. are likely to be popular too.

Well-known people such as movie stars, athletes, and
musicians often endorse products. They often advertise the
product on television. And their world-famous names and
faces appear on packages and on displays inside stores.

But the relationship between retailers and celebrities
does not always last. World-famous soccer star David
Beckham once endorsed a brand of hair cream. But
when he shaved off all his hair, sales fell by
twenty-five percent!
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8. When is the best time to go shopping?

a. When you are happy and not too tired

b.When you are hungry and you do not P
have much time

c. When you are sad and you want to
cheer yourself up

A is the right choice. Go clothes shopping when you
feel good. You will make better choices. If you are
upset, you will buy things you do not need, just to
cheer yourself up. Some researchers also think that
you are also willing to pay more money for things
when you are upset. Similarly, you should not go food
shopping when you are hungry. You will never resist
those mouth-watering cakes!



Give yourself a point for every
correct answer. How did you do?

7-8 points: You shop as wisely as
the retailers sell! You are wise to
retailers’ tricks. No one can tell you
what you should buy! Why don't
you help a less savvy friend?

4-6 points: You understand that
the stores want your money, and
you try not to give it to them.
But sometimes you cannot resist
spending! You could solve this
problem by only going shopping
when you really need something.

0-3 points: You probably spend a
fortune when you go shopping! But
now you have learned how stores
make you spend your money. You
should keep their tricks in mind
from now on!



¢ Gcomprehension Check

1 Work in groups. Discuss which of the following
products might receive the most complaints.

e Food
e Perfume

¢ Clothes

2 Work in your group. Discuss which of the
following strategies mentioned in the text
might reduce the number of complaints being
made.

Changing the colors in the store

Playing a different type of music
Reorganizing the presentation of the products
Having celebrities visit the store

Providing food to the customers so that they are
not hungry

3 Work in pairs. Answer and discuss the questions.

a. What other techniques have you noticed that
store owners use to change the behavior of their
customers?

b. What do you think are the negative and positive
aspects of the techniques used by retailers?
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Predict!

a. What is a dramatic monologue?
b. Where are you likely to see or hear one?
<. What is the purpose of a dramatic monologue?




Introduction

What is a monologue? Most dictionaries will give you
definitions similar to these:

noun
1 a long speech by one actor in a play or
movie, or as part of a show (for example, a
comedy routine)

2 a literary composition written in the

form of “interior speech,” used to express a
character's thoughts and feelings

3 along and typically tedious speech by one
person during a conversation

Blah, blah, blah, blah, blah!

The last definition describes a situation we all know
well: one person talking and talking for what feels like
hours. So, let's focus on the first two definitions, which
describe types of dramatic monologue.
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Dramatic Monologues

What is the purpose of a dramatic monologue? Well,
there are different types. In movies and plays, an
expositional monologue might set the scene or provide
background information. It could move the plot
forward by providing a twist or turning events in a
different direction. An expositional monologue could
be a voice-over or narration, one character explaining
something to other characters in great detail, or even
a character talking directly to the camera or audience.
Expositional monologues are a common plot device in
drama. Can you think of any famous examples?




Another type of dramatic
monologue is the soliloquy.
This is a monologue from a play
where the speaker is talking

to the audience. There may be
other characters on the stage,
but they cannot hear what the
speaker is saying. It is only the
audience that can hear the
speaker’s inner thoughts. It is a
very useful technique in plays,
and Shakespeare used

it frequently.

Soliloquies are similar to a
device often used in literature:
the interior monologue. This

is when the authors tell their
readers about a character's
exact thoughts and feelings.
In fact, it is much easier to do
this in a book than in a
movie or play!




A conversational monologue is a dramatic monologue
that is like... well, it is like a conversation. Except it is
a one-sided conversation where one person does all
the talking. Unlike the dictionary definition “a long
and typically tedious speech by one person during a
conversation,” a conversational monologue usually
gives the listener interesting information or points of
view on a topic. It contains informal language and
“fillers.” These are natural words and phrases, like “oh
yes,” “anyway,” and “err,” that make speakers sound
more natural when they change topic or think of what
to say next.

All types of dramatic monologue can be serious or
funny, short or long. They are given to different types
of audiences, and they all move the plot forward.




How to Write a Dramatic Monologue

Now you know what a dramatic monoclogue is. But how
do you write one? You might find writing a monologue
easier than you think. Try following these steps...

Step 1: Think of a Character

This can be anyone, but it is usually better to start
with someone you can relate to. If you are fourteen
years old, it might be difficult writing a monologue
for an eighty-year-old (unless you base the character
on someone you know). On the other hand, you don’t
need to know anything specific about the character at
this point. If you are going to perform the monologue,
stand in front of the mirror and improvise. Try
different facial expressions. Your character will soon
start to take shape!
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Step 2: Create a Character Profile

Now that you have a character in mind, you can start
to flesh out its personality. To do this, you need to
create a character profile. First, give your character

a name. You will be surprised at how naming

an imaginary character will prompt more vivid
descriptions. Then you can write a short biography
of your character. Start with general topics, and

then provide specific details of your character’s past,
present, and future.

There are many general topics to choose from, but
they can include age, looks, clothing, and speaking
style, what other people think of them, career, hobbies,
and likes and dislikes. In fact, it will be difficult to stop
yourself from writing too much!
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Step 3: Begin Your Script

Now that you have a detailed character profile, you
should find it relatively simple to write a monologue.
One good tip is to choose random topics and write the
first thing that comes into your head. You can discard
them if they don't work and develop them if they do.
I've just tried it, and this is what I wrote:

1. Dad, will you stop that please?
2. It was midnight when she heard a loud crash.
3. I've lived here all my life, and I've never liked it.

I just wrote those off the top of my head! Now maybe
I'll choose one and start to develop it in character.
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When you finally come to choose a topic to develop,
all you need to be sure of is your character, what
your monologue is about, and who your character
Is speaking to. Then just start writing out your
monologue script!

Step 4: Edit Your Monologue

So, you've finished your first draft. Now you're ready
to perform, right? Not quite. It would be great if we
could all write the first thing that comes to our minds
and leave it like that. But none of us are perfect. Edit
your script. Not once, not twice... edit it as many times
as is necessary. Keep your character profile next to you
as a reference and keep changing your script until you
are 100 percent happy with it.




Points to Remember

Of course, now that you have written your monologue,
you will have to bring it te life. Not everyone

is a great actor, and you are the only actor in a
monologue! Therefore, it helps if you evaluate your
finished script with this checklist:

Monologue Checklist

[:] It is clear who the character is talking
to and easy to understand.

D It presents a clear theme.

D It illustrates the characters, feelings,
and connection to the theme.

[:] It has a purpose. (Why is the person
talking?)

DThe language sounds natural for
the context.

[:]The tone is natural for the context
(funny, serious, etc.).

Also, check that your monologue isn't too long or too
short and that it uses pauses and gestures effectively.
You don’t want your audience falling asleep or missing
your performance.



A Monologue

Do you remember the ideas for monologues on
page 927 Well, this is what my first idea turned into.
Use the Monologue Checklist to evaluate it.

Dad, will you stop that please? I mean ..
it’s great that you're enjoying 1it, but
really, you know .. don’t dance Tike that. I,
I, .. my friends can see you. Stop. Please!
It's my party and you're .. well, frankly
you're embarrassing me. There 1is a right
way to dance to hip hop and there is a
wrong way to dance to hip hop. That's the
wrong way. Really, it is. I mean that ..
that! .. what’s that move? I swear you're
going to break your neck if you spin around
Tike that. Did anyone tell you that you're
not a teenager anymore? Dad!!

Now check your monologue. Did you put a check on
all the boxes in the Monologue Checklist? Then you are
you ready to perform!
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¢ Gcomprehension Check

1 Read the steps to make a dramatic monologue

and summarize what needs to be done in each
step. Compare your answers with a partner.

a. Think of a character

b. Create a character profile

c. Begin your script

d. Edit your monologue

Create a short dramatic monologue like the
one on page 95. Follow the steps and use the
Monologue Checklist to evaluate it. Work in groups
and take turns presenting your monologue.

With your group, discuss the questions.
a. Do you think it is more difficult to write a
monologue or to perform it? Why?

b. What do you think of the writer'’s monologue?
What features does it have?
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Water, Water, Everywhere

S

a. What ideas do you think the article discusses?
b. What are the people doing in the photographs?




How much water do you use each day? As the world's
population increases, the answer for most of us will
probably be “too much.” We use water for many of
our daily activities: to shower, to brush our teeth, to
wash our hands, to flush the toilet, to cook, to wash
the dishes, etc. And even though we need water to do
these things, we have to be careful and aware of how
much water we use doing each task. In many parts of
the world, fresh water is being used faster than it can be
replaced. Already about one-third of the population of
the world lives in countries where the water supply is
dangerously low, and the situation is going to get worse
if we do not learn to conserve this precious resource.
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Fact

Conserving and
managing freshwater

difficult, as many
freshwater resources
cross national
boundaries. Countries
often disagree about
rights of use

*d and ownership.

But how much water does each person need? Of course
there is no single correct answer to this question. How
much is enough depends on a person’s lifestyle. For
example, a person working outdoors in a hot climate
will need more than a person working in an air-
conditioned office.

In general, the World Health Organization (WHO)
suggests 0.5 to 1 gallon a day for drinking, and
another gallon for cooking and food preparation

as the bare minimum for survival. However, the
minimum quantity recommended by the US Agency
for International Development is close to 26.4 gallons
per person per day!
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In all of Asia, only
about 35 percent of
wastewater is treated,
and about 14 percent
is treated in Latin
America. Even less is
treated in Africa. In
industrialized nations,
most of the sewage is
treated, but not all.

During the twentieth century, the number of people

in the world tripled. If we don’t change our lifestyles
and learn to conserve water, there is going to be a
global water crisis in the near future. Some scientists
predict that more than half the people of the world
will experience a severe water shortage by 2032. Our
domestic, industrial, and agricultural use of water
may lead to environmental disasters, It is extremely
important that we begin to protect water like any
other scarce resource.
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In the domestic sector, people in developed countries
use ten times more water than those in less developed
countries. Excessive amounts of water are wasted as
taps are left running and hoses are used in gardens.
For example, a typical showerhead releases 19 liters
of water per minute. This means that if you spend 20
minutes in the shower you have used about 380 liters,
which is a lot more than you should. However, in less
developed countries safe drinking water is inaccessible
for more than one in six people. For families already
living in poverty, a lack of safe drinking water is an
added burden and danger.

Fact

In Mexico, 9 million
citizens don’t have
access to drinkable
water in their houses.
Furthermore, of the
remaining population,
only 149, have access
24 hours a day,

7 days a week.




Fact

The World Watch
Institute estimates
that every minute,
300,000 gallons
of raw sewage are
dumped into the
Ganges River, the
primary source

of water for

-4 many Indians.

Infectious waterborne diseases are responsible for

80% of illnesses and deaths in the developing world.
Approximately 15 million children die each year due

to water-related illnesses. How is this possible? Well,
pollution plays a big part. Some two million tons of waste
per day are disposed of in open freshwater sources.

As many as 2.6 billion people on the planet do not
have enough water for sanitation, and nearly 4,000
children die each day as a result of waterborne
diseases. There is concern these figures might rise.
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The ancient Romans
had better water

quality than half the
people alive today.

However, research suggests it is in agriculture where
problems are going to be the most severe. Agriculture
accounts for an overwhelming 80% of world water
consumption, and an estimated 60% of the water used
for hirigation is wasted.

Much of this waste is because of leaky canals,
evaporation, and improper water management,
but fertilizers and pesticides used in farming also
contaminate freshwater resources.

In developing countries, farmers use two times more
water than in developed countries but produce less
food, and it is possible malnutrition will become a
serious problem. Population growth also means that we
are going to need extra water for industrial uses such as
generating power in electrical and nuclear facilities.
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Fact

In sub-Saharan Africa,
women can spend

15 to 17 hours a
week searching for
and collecting water.
This means less time
for activities that
generate income.

Is it too late to avoid the crisis? Not yet, but it is likely
we will have to change our attitudes and habits. There
are many changes we can make. For example, by
simply placing a bucket in the shower when we wash,
we can collect the water that is wasted and reuse it in
the garden and for cleaning. You can also take shorter
showers and use a glass to brush your teeth instead

of leaving the faucet open. It is also very important

to check the pipes constantly and repair any leaks as
soon as possible to avoid waste.
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We can also reduce water use by changing our diet.

Did you know it takes 100 liters of water to grow one
kilogram of potatoes, but 13,000 liters to produce a
kilogram of beef? By switching from a meat-based diet,
we may save thousands of liters of water each year.
Equally, to produce a kilo of paper, about four notebooks,
324 liters of water are wasted. In fact, the paper industry
is the one that uses the most surface-water sources such
as lakes and rivers. So next time you unnecessarily rip
off a sheet of paper from your notebook, think of all

the water you are wasting. It is up to each of us to do
our pait to help conserve water resources. We have to
become more aware of our responsibilities as water
consumption increases.




More people in the
world own cell phones
than have access to a
toilet. Approximately
180 million people
living in slums lack
clean, drinkable
water and sanitation.
In these places, the
child mortality rate is
much higher than in
areas with adequate
access to water. As
cities and slums grow,
the situation is going
to get worse.

Increasing public awareness is key. Authorities know
re-education is needed. Governments can help by
providing economic rewards in poorer countries to use
water-safe practices that conserve freshwater resources.
In developed countries, it is difficult to accept that there
is a problem when there is constant access to water,

but with re-education, we can learn to live more
water-friendly lifestyles.
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Fact

Water covers 70%,

of Earth’s surface.
However, drinkable
water is not as
abundant as one might
think, as only 3% of
the water is potable.

There is a limited amount of fresh water available.
The challenge, however, is not that there isn't enough
water—it is how we are going to manage the water
there is. Governments and ecological movements

are already cooperating to meet this challenge. They
realize the future is at stake. But there is much more
to be done. Are you ready to help?
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* Gomprehension Gheck

1 Work in pairs. Discuss things your school
could do to conserve water. Make a list of five

suggestions and share it with the class.

2 In pairs, discuss and complete the table with
facts from the article and your opinion about
them.

Water Shortage Problem

Facts Opinion

3 In pairs, discuss the questions.
a. How is fresh water wasted or misused?

b. What positive effects would there be if people
saved water?
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predict!
a. What is the specific theme of this text? /
b. Why are texts like this importunt? i
c. What type of information will the text have? y
A
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Obesity is a health condition that is characterized

by an excess accumulation of weight. It is caused by
unhealthy eating habits together with a sedentary
lifestyle. A few extra pounds do not suggest obesity.
However, they may indicate a tendency to gain weight
easlly and a need for changes in diet and exercise
habits. Generally, a young person is not considered
obese until the weight is at least 10 percent higher
than what is recommended for his or her height and
body type. Experts use a BMI (Body Mass Index) chart
to calculate this and determine how overweight or
underweight a person is.
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Studies show that there
is a link between lack

of sleep and obesity
hLamc}ng teenage boys.

According to the World Health Organization (WHO),
obesity is one of the greatest public health challenges
of the 21st century. The number of obese people has
tripled in many countries since the 1980s. The problem
is increasing at an especially alarming rate among
teenagers. Some studies show a serious problem with
boys, who are overweight in greater numbers than girls.

In many places the level of obesity is ten times higher
than in the 1970s. From five to thirty-five percent of
thirteen- to fifteen-year-olds have excess body weight. If
action is not taken now, the World Health Organization
(WHO) estimates that by 2020, up to 50 percent of

all adolescents in some countries could be obese.

11
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There are many causes of obesity. They are complex and
include genetic, biological, behavieral, and cultural
factors. Family habits play a big part as well. If one
parent is obese, there is a 50 percent chance that the
children may also be obese. However, when both parents
are obese, the children have an 80 percent chance of
being obese. Although certain medical problems can
cause obesity, less than one percent of all obesity is caused
by physical problems.

e

Fact

Obese adolescents have a higher risk
than their peers of developing high
blood pressure and type 2 diabetes.
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The psychological effects of excess weight can be
serious as well. Obesity increases the risk of emotional
problems, particularly in adolescents. Teens with
welght problems tend to have much lower self-esteem
and be less popular with their peers. They often find
themselves excluded, stereotyped, and discriminated
against. Depression, anxiety, and other emotional
problems can also occur. Studies have shown that
obese people are about 25 percent more likely to
experience psychological problems.

The economic cost of obesity-related illness is also rising.
Many authorities around the world are struggling with
increasing medical bills. In Europe alone, obesity is
responsible for as much as eight percent of total health
care costs. Excess weight is universally recognized as

a risk factor in heart disease, diabetes, cancer, and
osteoarthritis. Other health problems caused by excess
weight are high blood pressure, asthma, and problems
during pregnancy.
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Surveys show that most overweight
and obese adolescents believe social
discrimination to be the most serious
consequence of excess weight.




But how does one become obese? Basically, your

weight is influenced by the number of calories that

a person consumes, and how many of these calories

they bum compared to how many their bodies store.

How many calories a body stores or burns depends

on three aspects: genetics, physical activity, and the

resting energy expenditure —the calories your body

naturally burns just to function. So in theory, taking

B genetics out of the equation, obesity occurs when
T a person regularly eats more calories than the

PSS\, body burns. Adequate body weight results

I S * A from the balance of regular physical activity

l "' I' | combined with eating a proper diet in the

@/ correct amounts on a daily basis.

Fact

In the United States, the US Department of
Agriculture estimates the cost of obesity-related
iliness to be at more than $71 billion dollars a

year in added health-care and related expenses.
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Research has shown that people who engage in regular
physical activity are not only more likely to maintain

a healthy weight, they are also at lower risk for many
illnesses. It is also true that more physically active
people benefit from a general sense of well-being

that relates to physical health, and they have a higher
capacity to deal with stress than sedentary people.

Regular physical activity is defined as a minimum
of 30 minutes of aerobic exercise, five to seven days
per week. However, specialists suggest that teenagers
should do 60 minutes of physical activity daily, and
at least three of those days should be intense aerobic
exercise. The intensity of the exercise refers to the
rhythm and the effort needed. Walking, dancing,
and household chores are considered moderated
activities, while swimming, running, or riding a

bike are considered intense.
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Physical inactlvity is one of the leading risk factors for
health and is estimated to contribute to one million
deaths per year in Europe. Physical activities not only
make you feel good, but also reduce the risk of heart
disease, diabetes, and some cancers, as well as help
you control your weight. It Is especially important in
teenagers, because it helps to build healthy bones,
muscles, and joints. Exercise is also a powerful
depression fighter. Studies show that exercise can be
as effective as antidepressant medication, but without
its side effects. Taking part in physical activity also
increases opportunities for making friends and feeling
part of the community.

Fact

According to the
WHO, more than 809%,
of adolescents aged
11-17 years from
around the world are
insufficiently active.




Apart from maintaining regular physical activity,
eating a healthy diet in the proper amounts is critical
in the fight against weight gain and obesity. Diet

is especially important for teenagers who are still
growing and tend to have larger appetites. Eating

well can be difficult during adolescence. There are
lifestyle factors—such as hanging around with friends,
frequenting fast food outlets, and snacking—that can
lead to an excess of fat, sugar, and calories in the diet.

Eating foods that have little nutritional value makes
it difficult to get enough essential vitamins and
minerals. Although this is true for everyone, it is
particularly important during the rapid growth

of puberty, a time when the body has increased

need for key nutrients.

17

emam T Ul



- ABaanced

It is not always

necessary to purposely it
try to lose weight, but (A . 0
more useful to stay Ovains

Eat at least three
ounces of grain
bread, cereal, rice,
or pasta a day.

physically active and
eat in the right way. Be
sure to eat breakfast
every day and aveid
snacks that are high

in fat, sugar, and salt.
Most importantly, eat
a variety of foods in

moderation.
,
Fruit Eat more fresh
Eat a variety vegetables.

of fruit—fresh,
dried, frozen, or
canned—but drink
Lless fruit juice.

Ols

S Consume
Use more _ R low -fat calcium
vegetable oil and —_— rich foods.
LIes:-'. solid fats.

Protein

Choose

low-fat meat and
poultry and vary

your choices with
Lfish and nuts.
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Obesity is not just a problem for young people. Each of
us has to take responsibility and confront this epidemic.
While it is true that individuals need to control their

personal nutrition and exercise habits, lawmakers
must enact health policies that encourage more
physical activity and good nutrition. It is also important
that schools stress the benefits of healthy food and
exercise, and provide opportunities for students to make
healthy choices. If you think your school needs to be
more active, you can help to make the change. Talk to
the principal of your school about the food served in the
cafeteria. It is important that everyone has healthy food
as an option. You can also create a “physical activities”
club. Invite your school friends to go on bike

rides or start new sports teams. You can help to

make the change!
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¢ Gcomprehension Check

1 Work in groups and discuss the questions.
a. What kinds of food do you normally eat?
b. What foods should teenagers avoid?

¢. What should you do to help people that
are overweight?

2 Read the sentences and mark (v) the positive
suggestions. Compare your answer with your
group.

a. Overweight teenagers should sleep less to burn
more calories.

b. If T had this problem, I would talk to a
psychologist.

c¢. I think teenagers should exercise every day.

d. Only overweight teenagers should have a
balanced diet.

3 Read the situation card and discuss with your
group why it is an important problem and
possible solutions for it.

Situation: Sasha is trying to lose weight because |
she wants to be healthier. However,
her classmates bother her because she
now eats “boring” food. They like to
eat junk food after class, and for Sasha
it is really hard to say no when they
offer her such food.
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¢ Glossary

A

accustom /3'kastam/ v to be familiar with something

acid rain /'asad ran/ n rain that contains dangerous chemicals
hecause of smoke from cars and factories

aerobic /ea'raubik/ adj exercise strengthening the heart and lungs by
making them work hard for several minutes or more

airship /'ea Jip/ n a very large machine that flies but does not
have wings

alarming /a'lam/ adj something that causes worry or fear

at stake /sterk/ idiem when something is at stake, it can he lost easily

attempt /3'tempt/ v to try to do something that is difficult

average /'®v.>.1d3/ n a middle point

avoid /a'vord/ v to stay away from someone or something

aware [3'wer/ adj knowing that something exists

B

base /bers/ n the bottom part of an object on which it rests; the main
part of something

behavioral /br'hervjaral/ adj the way a person or animal acts or
hehaves

bend /bend/ n a curved part of something

bend over phmsaf v to move your body forward so that is
not straight

benefit /'ben.1.fit/ n a helpful or good effect

beetle /'biztl/ n an insect with a hard, usually shiny body

biodegradable / bajoudr'grerdabal/ adj capable of being slowly
destroyed by natural processes

bouquet /bui'ke1/ n a group of flowers tied together

brand /braend/ n the identity of a particular company

bring (something) to life phrasal v to make something more real or
exciting

browse /brauz/ v towalk around a shop looking at several things
without intending to buy any of them

burden /'ba:dn/ n something heavy that is carried; sormething difficult
to deal with
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carriage /'ker.1ds/ n a vehicle with four wheels pulled by horses
cellar /'sel>/ n the part of the building that is under
the ground
challenge /'tylind3/ n something that is difficu It
cheer up phrasal v to stop feeling sad, or to make someone
feel happier
choked /tJoukt/ adj unable to speak
climate /'klaimat/ n the weather conditions that an area usually has
coax /kouks/ v to persuade someone gently to do something
cockney /'katk.ni/ na type of English spoken in East London
collapse /ka'laeps/ v to fall down suddenly because of pressure
creak /kritk/ v to make a long, low-pitched sound. Doors or
floorhoards usually make this noise when moved
cut off piasal v to separate people from the rest of a group

D

derivative /d1'rivativ/ n aword that is formed or comes from another
word

devastating /'dsva ste1tin/ adj that causes a lot of destruction or
harm

devise /d1'varz/ v to invent or plan

disinherit / d1s.1n'her.1t/ v to prevent someone, especially a family
member who has upset you from receiving any of your property
after your death

display /d1'sple1/ v to arrange something so that it can he seen by
the public

drought /‘draut/ n a long period of time when there is no rain

dwell /dwel/ v to keep thinking or talking about something

E

effigy /'sfacki/ n a large doll that represents or looks like someone
who is disliked

elders /'eldar/ n respected and important people from a group,
usually older that the rest

enable /1'ne1ibal/ v to make someone or something able to do or to
he something

enact /1'nakt/ v to make something part of the law

endorsement /in'dotrs.mant/ n the act of publicly or officially say
that you support or approve of something

Irhr: = l.l H B
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engage /1n'gerds/ v to interest someone in something and keep them
thinking about it

erode /1'roud/ v to damage something gradually by natural forces,
such aswater or wind

estimate /'es.ta.mext/ v to guess or calculate a value
of something

excess /'ek.ses/ n an amount that is more than reasonable
or expected

expenditure /1k'spen.da.tyz/ n the act of using or
spending energy

F

fabric /'fab.r1ik/ » cloth or material for making clothes

facility /fa'stlati/ n a place or building built for a particular activity

fade /fexd/ v to lose color, brightness, or strength

failure /'fer.lj=/ n a situation in which someone or something does
not work as it should

farther /'f=1.02/ adv at a more distant place

fierce /'firs/ adj (fiercer, fiercest) very violent or intense

fitting /'fit.in/ n an occasion when someone puts on clothes to check
if they fit properly

flee /'flit/ v to run away from danger

flesh out phrasalv to add more details or information to something

fold /fould/ v to bend something especially paper or cloth

fuel /'fjurwal/ n a substance that is bumed to produce power

fuss /fas/ n a greater show of anger, worry or excitement than the
situation deserves

G

garment /'gair.mant/ n a piece of clothing

gunpowder /'gan pauda>/ n an explosive dust used in suns or to
explode sections of rock

gutter /'gal.>/ n the edge of a road where rain flows away; lowest
level, especially of society

H

habit /'hab.1t/ n something that you do often and regularly

halt /ha:lt/ v to stop moving or doing something

heirloom /e lutm/ # an important object that is owned by a family
for many generations

humaneid /'hjui.ma.na1d/ » a machine or creature with the
appearance and qualities of a human

123
“Sin Bale '®



oy
.. ’..-.. .
il =

{ 'H EH PEH ¥ H B E EESE EOE
EEE O EEEES BN E OEE &N

|

iconic /ar'ka:.nik/ adjvery famous or popular; admired or used
as a symhbol

idle /'ardl/ adj not working, active, or being used

income /'tn.kam/ n money that is eamed from doing work

increase /In'krizs/ v to become larger in amount or size

injured /'tn.dz:d/ adj hurt or harmed

insulate /'tnsju lext/ v to add a material or substance to stop heat,
electricity, or sound from going out or in

]
joint /dzoint/ n a place in your body where two hones

are connected

L

lawmaker /'la: mer.k>/ n someone who is responsible for making
and changing laws

layout /'ler.aut/ » the way that something is arranged

lead /lizd/ v to control a group of people

long-standing /'lain'stendin/ adj existing for a long time

M

mouth-watering /'mau wotarin, -wat-ar-/ adj having a very good
appearance or smell that makes you want to eat it

meld /meld/ v to combine with sorething else

mere /mir/ adj used to emphasize that something is not large or
important

mild /‘majald/ ad;j (milder, mildest) not strong or severe

mischief /'mis.tf1f/ n a behavior that is slightly bad but not intended
to cause harm

N
naughty /'na:ti/ adj behaving badly
neighboring adj near or close to something or somewhere
network /'netwak/ n a system of lines, wires, etc., that are connected
to each other
nonsense /'na:n sens/ nwords or ideas that are foolish or untrue
0
occurrence /3'karans/ n something that happens
off the top of my head idiom from the knowledge you have
in your memory
onwards /‘atnwand/ adv moving to or toward what is ahead
in time
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outgoing /'aut,gowin/ adj someone who is friendly and likes talking
with other peaple

outlet /'aut let/ n a place or opening through which something can
goout

ownership /'ouna [1p/ n the state or fact of owning something

P

panic /'panik/ v to be affected by extreme fear

passageway /'pasidy wer/ n a long and narrow space that connects
one place to another

pastures /'paes.tfa/ n grass or similar plants that can be eaten
hy animals

pinpoint /'pin,point/ n very exact or precise; v to find or locate
something exactly

plantation /plan'ter.fan/ n a large farm for crop; an area where
trees are grown for wood

plotter /'plaits/ n a person who secretly plans to do something

pregnancy /'preg.nan.si/ a the state of a baby developing inside
awoman

preservation / preza'veifan/ n keeping something in a
good condition

printing press /'printin pres/ #a machine that prints hooks,
Newspapers, magazines

R

random /‘r@n.dam/ adj without being chosen intentionally

raw /ra:/ adjin a natural state

release /r1'lits/ v to allow something to he free

remaining /rr'me1.nin/ adj continuing to exist

remonstrance /ri'main.strert/ # a strong complaint to someone

renew /ri'nut/ v to increase the life of or replace something old

resource /'rit.zairs/ n a supply of something that sormeone has

and can use when it is needed

retailer /'ris.te1.132/ n a person, shop, or business that sells items to
the public

rise /'ratz/ v to increase or make hisher

rite of passage / ramt av 'paes.1d3/ n a ceremony or activity that
marks an important stage in sorneone's life

rush /raf/ v to move or do something very quickly
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savvy /'savi/ n practical understanding or knowledge of something
scarce /skers/ adj not easy to find or get
scheme /'skium/ n a clever plan to do or get something,
often dishonestly
shelter /'Jel.t>/ n a building designed to give protection
shift /[1ft/ v to move or change from one position or direction to another
shortage /'[oir.11d3/ n a situation in which there is not enough
of something
skilled /'skild/ adi having the ability or knowledge to do something
slum /slam/ m a very poor and crowded area
soil /so11/ n the top layer of earth in which plants grow
speech /spitt)/ n the way a person talks
spin /spin/ v to turn around and around quickly
spring /sprin/ n a piece of curved or bent metal that can he pressed
down but then returns to its shape
stacked /staekt/ adj covered or filled with a large amount of things
stream /stritm; n water that flows naturally along a route
stress /stres/ nworry caused by a difficult situation
suitors /'suttar/ n menwho want to marry a woman
supply /sa'pla1/ v to provide something that is wanted
surface /'sxfas/ n the flat outside layer of something
survey /'szivel/ n an activity in which many people are asked
questions in order to gather information
swear /swer/ v to make a firm promise

T

take shape idiom to develop a clearer form

tangled /'t@n.gald/ adj twisted into an untidy mass; confusing and
complicated

tedious /'ti1.di.as/ adj horing

texture /'teks.tf2+/ n the quality of something that can be determined
by touch

thorough /'03:1.0u/ adj detailed and careful

thought /8a:t/ » the act of thinking ahout an idea or opinion; set of
ideas about a subject

tiara /ti'er.a/ n a decorative piece of metal in the shape of half a
circle, worn on the head

toll /toul/ n suffering, or damage
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tool /tu:l/ n equipment held with the hands that you use for a
particular task

tough /1af/ adj strong and determined; not easily broken

treason /‘triz.zan/ n showing no loyalty by helping the enemies

trap /'traep/ v to stop something or someone to be able to move or
escape

turn into phrasalv to develop, evolve, or change from one thing to
something else

twist /twist/ v to wrap one thing around itself or another

U

unhealthy /an'hel.8i/ adj not good for the condition of your body

unwieldy /an'witl.di/ adj difficult to move or handle

upset /ap'set/ v to make someone worried, unhappy, or angry

v

vast /'varst/ adj very big or extended

voice-over /'vo1s.0u.va/ 1 the spoken words of a person that you
cannot see

W

wage /werdz/ n the amount of money that is paid to an employee

waste /'werst/ n 1 material that is left over or that isunwanted; 2
solid or liquid substances that are produced by the body

weather forecast /wed.> fair.kast/ n a prediction of what the
weather is going to be like

wicked /'wik.1d/ adj morally wrong and bad

wildfire /'warld.farr/ » a fire that is burning strongly and out
of control

willing /'w1l.1n/ adj to be happy to do something if it is needed

winding road /win-dinroud/ n a road that follows a route that turns
repeatedly in different directions

wisely /'waiz.li/ adv showing good judgment

witness /'witnas/ n someone that is present to see an event

worth /w=18/ adj having a particular value
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Introduction

Crossover 15 a challenging, fun, dynamic, and interactive
three-level course for young teenagers. It is designed for
students at an intermediate level of English.

Crossover has been developed to promote a wider
understanding of the world outside the classroom. It
promotes the acceptance of all cultures, socioeconomic
situations, ages, races, opinions, and beliefs.

A respect for the life, dignity, and rights of others runs
throughout the book, along with a focus on modern-day
global issues such as the environment and technology.
All of the activities are specitically designed to stimulate
interest in the students and develop independent
thought.

The Program of Study

The general purpose of the program of study for English
in basic education is for students to develop the skills
and knowledge necessary to participate and interact in
both oral and written socal practices of the language.

Spedfic purposes indude

 using English to express ideas and thoughts
confidently and efficiently to peaple of other cultures.

+ organizing thoughts and discourse, analyzing critically,
and solving problems, as well as participating in
different exchanges and cultural expressions.

* interacting creatively and ethically, with empathy
towards the perspectives and feelings of others.

=+ recognizing the role of language and culture in the
construction of knowledge, shaping of identity, and
regulation of behavior, experience, and values.

= reflecting on language and culture to interpret and
produce meaning in exchanges.

The content and activities of Crossover are at the B1 level
of the Common European Framework for Languages.
This means that students consolidate their knowledge
of English by understanding and using the language lo
interact with oral and written texts in different contexts.

Throughout Cressover, students constantly review
previously learned language al the same lime as new
items. This spiral-based language program ensures a
balanced progression in the language learning process.
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Specifically, in Cyde 4, students adapt their performance
through a variety of communicative situations where
they can

* analyze aspects that allow improvement of
intercultural understanding.

* apply strategies to overcome personal and collective
challenges in learning English.

# transfer strategies to different English-language
learning situations.

* use a simple bul wide linguistic repertoire in a variety
of familiar and everyday situations.

» exchange information of interest.

* engage with appropriate register in social exchanges in
avariety of situations.

Crossover focuses on the social practices of the language
as outlined in the curriculurn, This means that the way
we interact is the foundation of teaching and learning.
Interaction falls into three specified social learning
environments: lamily and community, recreational and
literary, and academic and educational.

Methodology

Crossover adopts an action-oriented approach lo
language learning. This communicative approach is
based on the premise that learning is constructed
around the actions required to achieve a particular
outcome. This means that learning English is no longer
the objective of the activities that are carried out; it is
the language they are carried oul in.

To provide this outcome, each unit of study in Crossover
revolves around the collaborative construction of a
product that requires the use of target social practices.



The Learner

The role of the learner in this approach puls the student
in the role of a social agent, or active participant, in the
learning process. The idea of a social agent recognizes
that each learner has different experiences that define
his or her identity, and that genuine interaction requires
a learner to be aware of his or her own knowledge and
competences and use them in and for sodal action.

To do this, the learner must be aware of this goal and
the nature of the tasks, his or her needs, strengths, and
weaknesses with respect to this task, and what he or she
still needs to learn in order to accomplish the task.

The Teacher

The role of the teacher in an action-oriented approach
is to propose and define, together with the dass, the
products or final goal of each unit, and the activities
required to achieve it based on students’ knowledge,
experiences, and interests. The teacher must generate
and promote oppotunities for real communication in
the classroom both oral and written, while encouraing
reflection and analysis. In addition, the teacher is
responsible for creating an atmosphere of respect and
collaboration in the classroom.

The Units

The unit structure revolves around the creation of the
unit product using the social practices of the unit.
Students start by exploring and analyzing the socal
practice in context. This context can appear in the
written text or in an oral text. Students then use the
social practice communicatively in activities that lead up
1o or are parl of the unit product. They then reflect on
and review their production, and finally, they socialize
and share their product wark with the class.

Evaluation

Crossover aims to help students become more
autonomous learners. It includes opportunities for
students to assess their own progress al the beginning
of each unit, during each unit, and at the end of each
unit. Evaluation tools such as checklists, rubrics and
questionnaires have been included to aid in this process.
Students can then reflect on their own achievements
and find strategies that will help them improve their
learning.

Crossover also includes suggestions of when and how the
teacher can assess students’ progress. Itis important to
keep in mind when grading that the focus is on fluency
and communicative competence, Ongoing assessment
throughout each unit is recommended for evaluating
this, and there is also an evaluation instrument, as
suggested by the program, at the end of each unil.

Suggested grading criteria for
each skill can be found at the
back of the Teacher's Guide, as are
photocopiable unit assessments.
Students' final grades should

be a combination of these
assessments, the ongoing
assessments, and

project work.

Remember you are the
most important aspect
of any teaching program.
You create the classroom
environment that makes
learning possible. With
your skills and this teaching
resource, we are sure you
will enable your students to
Crossover 1o a brighter future.
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Activity Book

The Activity Book

The Activity Book offers ten units with material for three
weeks of class and a fourth week for the presentation of
the unit product and evaluation.

Each unit starts with a Share What You Know section

that allows students to activate prior knowledge, and
assess and reflect on previous knowledge of the sacial
practices and target language of each unit. At this point,
vou can identify their weaknesses and strengths and plan
stralegies you can use to approach the activities and
content of the unit.

The Social Practices appear on the opening page of each
unit. The soaal practice of each unit is what guides the
adivities and the content.

Each unit allows students to explore, use, and reflect
on the topic and the sodal practices. The activities
within each dass lead up to the produd steps of the
final product. Together with your students, you can vary
or adapt these products and the steps based on each
aroup's interests and needs.

Learning to Learn Tips

As you work through each unit, you will find tips
associated with fluency and accuracy in speaking and
writing skills. There are also lips for reading, listening,
and pronunciation strategies, as well as checklists for
how to write specific types of texts.

At the end of each unit, students will present their final
products in class. Different evaluation instruments are
provided to help them assess their own performance and
those of others.

Vocabulary Tip
Parts of speech Listening for
Look carefully main kleas
at the words in | Listen for the
the text and the frain paints
sentences where about a theme
they appear, This without irying
will help you to to understand
decide what the overy word,
word is (noun,

verh, or adjective),
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Activity Book

Evidence Portfolio

Throughout the unit and the product steps, students can collect evidence of their learning and progress. They
can keep this work and anything else they think reflects their progress in their Evidence Portfolio.

Al the end of the year, they will have a full record of their year's work. Al this point, you can ask them to
review their work and assess how they did. The questions below might be helpiul as a guide:

1. Did you turn everything in?

2. Where did you see an improvement?

3. What do you need to work on?

4. Which piece of work did you enjoy the most?
5. Which did you find most difficult and why?

Product Evaluation

Ideas for how students can decorate their Portfolio:

+ Decorate the cover.
+ Add a contents page.

+ Divide it into separate chapters.
« Organize the content by text, topic, or however they choose,

Different tools have been included to help students evaluate their participation in the unit product. Students
can use these tools to help them reflect on their learning as well as attitude and collaboration.
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Self-Evaluation Checklists

As students work through each unit, they will find other tips and Self-Check boxes assodated with fluency and
accuracy in speaking and writing skills. There are also tips for reading, listening, and pronunciation strategies,
as well as checklists for writing specific types of texts. All of these, together with Check What You Know boxes
related to language, give students continuous opportunities to analyze and assess their own work.

Self-Evaluation
Al the end of the unit, students can use all of this information lo complete a self-assessment chart related 1o
the sodal practice and learning outcomes of the unit.

I can... Very Well OK With Difficulty
f:m:m = give advice about volunteering.
Oitock wnsto | | ® ask for personal information.
Dlszzar:upaled ® give personal information,
chﬁ;:;::v. 1 would like to improve
televant details, | | I'm going to




Other Features
Finally, there are a number of other fealures
in the book that will also help students to learn.

+ The Glossary al the back of the book contains keywords
from the Activity Book. It gives a definition of each word, as
well as other helpful information. It is important to remind
students to always try to deduce the meanings of words
- - they don't know first and then use the Glossary to confirm

il i sy their deductions.

poget ‘w\W

Website suggestions of web pages and
videos are provided for additional
information on the topic. These can be
used for research, to learn more about
a topic, and to further develop digital
skills.

To find more physical actwty suggestions, wsit
hittps e healthychildren. ceglEnglish/ages-stages!
teen/fitness/ Pages/Physical-Activities-for-Teens. asp.

« Audio icons indicate when

there is a listening activity. I e etk
You can find the recordings DAILY XEWS K
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+ The Grammar Reference section at the back of the book offers full
explanations of grammar points covered in each unil. Encourage
students to use this section to confirm rules they have already figured
out and to learn more about the systems of English.



The Reader contains ten texts—some informative and some narrative —
that will help bring the real world into the classroom. They will allow
students to explore different literary genres while becoming more familiar
with the traditions and customs of English-speaking cultures.

The Reader texts were designed to be used as additional extensive reading.
Students can read them at home independently or collaboratively in
class. Each reading includes prediction questions on the title page to help
activate their prior knowledge about the topic or genre,

Remember, there are four factors o consider as a good reader: yourself
as the reader, the text, the reading strategies used, and the purpose.
Readers need to think about how they interact with the text they are

reading, and sometimes change their reading strategies to meel the
challenges of that text.

s o : : Hilda CuTWen
Each reading includes prediction questions on the title page to help cysana panio
activate students’ prior knowledge about the topic or genre.
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Comprefension Check activities at the
end of each text will help students
develop different reading strategies,
like reading for spedific information,
reading for general comprehension,
and deducing the meaning of words
from the context. In addition to

this, there are discussion questions
that will help students practice
critical thinking skills like inference,
interpretation, and evaluation.

Key vocabulary and words that
students might have difficulty with
have been hightlighted in bold the
first time they appear. These words
can be found in the English-Spanish
Glossary at the end of the Reader.



Teacher’s Guide

omponents

The Teacher's Guide was designed to offer teachers suggestions and support in three main areas: content and
cultural information related to the topicof the unit, language support for target structures, and suggestions
for adapting materials to different student needs and teaching contexts. A reproduction of the Activity Book is

included with answers in bold small caps for easy identification.
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Each unit includes a box with
functions, sample language, and key
vocabulary related to the unit.

A Self-Assessment box at the
beginning of the unit explains how
students can use the Before we
start and the Check what vou know!
sections as diagnoslic assessments,
and offers suggestions for how the
teacher can help the students to
help themselves.

PR ST |
(|

The Teacher's Guide also presents
ideas for alternative products

or how to adapt the suggested
products that are included at point
of use, The product should be

decided at the beginning of the unit
| so everyone is aware of the goal of

— - - the unit.

About the Topic hoxes Curricuiar Flexdbifity boxes An Evaluation box

give cultural, academic, support the teacher with suggests how the

or general information ways to adapt content or teacher can use the

about the topic of specific activities Lo their Before we start and the

the unit or specific teaching context (group Check what you know!

elements in the unit size, language proficiency, sections as diagnostic

to aid the teacher in cultural backgound, social assessments. It includes

class preparation. These context). The aim is for prior knowledge

can include additional students to achieve the students are expected

sources where teachers social practice regardless to have at this level

can go for more of language level. and suggestions

information. for scaffolding and
addressing weak areas.
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Possible answers for open discussion
questions and sample language for oral
aclivities are included at point of use.
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Scaffolding activities
with suggestions for
how teachers support
student learning or
make an activity more
or less challenging.

Seif-Assessment boxes
also offer suggestions
for how to guide
students in the Cheek
what you know!
sections throughout
the unit.

Language Knowledge
boxes offer grammar
explanations for
structures related to
the social practice.
They focus on use,
form, and commaon
problers that Spanish
speaking learners have.
Suggestions for how to
deal with these probems
have heen included.

Resources boxes suggest
when and where
students might want

to read the text in

their Reader. It also
includes suggestions for
how students can use
technology if they have
access ok

Evaluation boxes offer
suggestions for activities
or work the teacher can
use to evaluate students
progressfachievemenls
throughout the unit.
These should include
what to evaluate, as
well as suggestions at
the specific student level
and the whole class
level on ways to address
any problem areas.

Ongoing Evaluation
boxes that offer ideas
for how to adapt steps
if necessary and for
classroom management
appear throughout

the unit, together with
reminders to make sure
students have or bring
the materials they might
need for that class or
the next, and suggest
additional resources.




A Self-Assessment box suggests how to guide students using the evaluation tools
on the last two pages of each unit to evaluate their final product, how they
worked in the unit, and their achievement of the learning outcomes,

Evaluation boxes al the end of each unit refer teachers to the suggested
evaluation instruments for the product from the SEP program, which are
available at the back of the book with a photocopiable exam that is also
induded at the back of the book.

The Class €0 comes
with every Teacher’s
Guide. It has complete
recordings of the
listening activilies, some
Reader texts, and images
krelated lo each unit.

Other sections found at the back

of the Teacher's Guide include

* Grammar Reference and Glossary from the
Activity Baok

= Unit Assessments: A two-page assessment for
each of the len units.

= Marking Criteria with level-appropriate models
and mibrics for marking students’ writing.

« Atutioseripts,

* Helpful Phrases.

* Bibliography.




Scope and Sequence

Unit 1: Coming of Age

Familiar and Community Environment

Final product: Autobiographical Anecdote

Social practice: Talk about your own and others’ experiences

Page | Learning Outcomes Product Self-assessment Evidence
10-11 | Listen to and analyze Make a list of impoertant events | Analyze a List ef events
conversations about personal in people’s lives and choose an | conversation
experiences event.
12-13 | Understand the general sense Write questions about your Exchange List of questions.
of a conversation, the key ideas, | important event. information
and the details
14-15 | Listen and analyze cormersations | Make a graphic organizer for Analyze the Graphic organizer for
about personal experiences your anecdote. structure of an anecdote
Understand the general sense anecdote
of a conversation, the key ideas,
and details
16 Understand the general sense Make a list of the contents of a | Support your List of contents of a
of a corwersation, the key ideas, | scrapbook. anecdote with visual | scrapbock
and the details material
17 Share personal experiences by Present your anecdote and Anecdote List of suggestions
telling an anecdote scrapbook to the group. f b ais petant
checklist
Self-assessment
18 Evaluate Your Attitude Evaluate Your Progress Evaluate Your Achievements

Unit 2: Cultural Differences

Recreational and Literary Erwironment

Final product: A Comparative Chart Based on Essays

Social practice: Contrast cultural aspects in short essays

Page | Learning Outcames Product Self-assessment Evidence
20-21 | Revise short essays Make a list of the Revise short literary | List of cultural aspects
Understand the general meaning, main | SWitural asuec'ts_that g | ey
ideas, and detalls of essays important or unlawetoa
country.
Describe and compare cultural aspects
2 Revise short essays Choose a cultural aspect Mindmap of cultural aspects
and make a mindmap.
23 Describe and compare cultural aspects Compare cultural Paragraph with similarities
aspects and differences
2425 | Understand the general meaning, main Understand general | Chart with information of
ideas, and details of essays details national event
Describe and compare cultural aspects
2627 | Understand the general meaning, main | Write a paragraph for Describe cultural Paragraph of subtopics from
ideas, and details of essays each subtopic of your aspecls mindmap
Describe eultural aspects mindmap.
28 Revise short essays Use your essay to make a | Compare cultural Comparative essay
Describe and compare cultural aspects cemparative chart. aspects
29 Describe and compare cultural aspects Present your Product evaluation list of tips
comparative chart, questionnaire
Self-assessment
30 I Evaluate Your Attitude I Evaluate Your Progress I Evaluate Your Achievements




Unit 3: Natural Disasters

Academic and Educational Environment

Final product: Instructional Poster

Social practice: Create instructions te help people be prepared for a natural disaster

Page | Leaming Outcormes Product Self-assessment Bvidence

32-33 | Read and understand instructions Make a list of natural disasters Analyze an List of natural disasters
Analyze the language of instructions | that are commeon in your example of

community. Instructions

34-35 | Analyze the language of instructions Choose a natural disaster, Notes on how a natural
Select key information and roview Make notes enwhat to do ina disaster occurs
instructions natural disaster. Drawings of signs

36—37 | Select key information and review Make a list with the contents of | Analyze Emergency kit list
instructions an emergency kit instructions and Motes of key actions
Analyze the language of instructions explanations

38-39 | select key information and review Write instructions 1o avoid Instructions an how to
instructions forest fires avold a natural disaster
Analyze the language of instructions Write instructions for a
Write and edit instructions natural disaster

40 Analyze the language of instructions Evaluate your partner. Write and edit
Write and edit instructions Deslgn a ninstructional poster. | instructions

a1 Read and understand instructions Aninstructional poster Product evaluation | Discussion

rubric
Self-assessment
42 I Evaluate Your Attitude Evaluate Your Progress I Evaluate Your Achievements

Unit 4: In the News
Familiar and Community Environment  Secial practice: Compare news stories in different publications
Final product: Comparative Chart

Page | Learning Outcomes Product Self-assessment Evidence
A44-45 | Analyze news storles Make a list of recent news stories. Recognize types of List of news stories
news stories

A6-47 | Read news stories Select a news story and make notes. | Exchange opinions Motes on the news
Analyze news stories stories

A8-49 | Read news stories Identify the key aspects of your Notes on key notes
Analyze news stories NEWS STomy. from news story
Contrast news stories from different Rele-play an
NEWsPapers interview

50-51 | Read news stories Ask and answer questions about Questiens about news
Analyze news storles VOLUIF NBWs story. Story
Contrast news stories from different | Use the answers to write a news News story
NEWSPapers story

52 Read news stories Make a comparative chart of the Comparing news Comparative chart
Analyze news stories different news stories. stories
Contrast news steries frem different
NEeWspapers

53 Contrast news stories from different | Display and present your Peer evaluation List of suggestions
NEWSPapers comparative chart. questicnnaire

Self-assessment
54 ] Evaluate Your Attitude ] Evaluate Your Progress Evaluate Your Achievements




Unit Planner

Unit 5: Theater and Drama

Recreational and Literary Environment

Final product: A Dramatized Reading

Social practice: Read and analyze plays

Page Leaming Outcomes Product Self-assossment Evidence

56-57 | Read short plays for their general Review short Discussion about the parts
sense, main ideas, and details theater plays of a script

58-59 | Read short plays for their general List different genres of plays and List of plays, movies, or
sense, main ideas, and details examples of each, stories
Select and analyze short plays

60 Read short plays for their general Choose a play and describe its Tahle with characters’ play
sense, main ideas, and details characters. analysis
Select and analyze short plays

61 Select and analyze short plays Analyze ways to Practice saying
Participate in the dramatized express aititudes | exdamations
reading of a short scene from a play

62-63 | Read short plays for their general Make a scene map. Analyze actions in | Scene map for the play
sense, main ideas, and details Analyze the stage directions. aplay Script with stage directions
Select and analyze short plays

[ Read short plays for their general Make notes on the uwse of Dramatized Motes on the use of
sense, main ideas, and details nonverbal language in your script. | reading nonverbal language

65 Participate in the dramatized Perform a dramatized reading of Group product Checkdist and notes from
reading of a shert scene from a play | your script. evaluation discussion

Self-assessment
73] I Evaluate Your Attitude I Evaluate Your Progress Evaluate Your Achievements

Unit 6: Inventions That Changed the Warld
Academic and Educational Ervironment
Final product: infographic for the Operation of a Madhine

Social practice: Paraphrase information to explain how a machine works

l Evaluate Your Progress

Page Leaming Outcomes Product Self-assessment Evidence
68-69 fead and understand infographics for Brainstorm a list of List of machines
machines machines.
Select and evaluate materials for infographics
70-71 Read and understand infographics for Create a mindmap of your | Understand information | Mindmap of
machines irvention. imvention
7273 Read and understand infographics for Draw your invention and Understand and write Labeled picture
machines label the parts. infermation Description of
Select and evaluate materials for infographics | Write a description of the | Write information imvention
Explain the purpose and process of a machine | PUrPose of your machine.
TA=T5 Explain the purpose and process of a machine | Create a flow chart Write information Process flow
Edit texts accerding to criteria describing how your Describe processes chart
machine works.
Select and evaluate materials for infographics
76 Select and evaluate materials for infographics | Design an infographic for Edit information Infographic
Edit texts according to criteria your invention.
r Explain the purpose and process of a machine | Present your infographic to | Product assessment List of
the class. checklist suggestions
Self-assessment
78 Evaluate Your Attitude Evaluate Your Achievements




Unit 7: Complaints
Farniliar and Community Environment  Secial practice: Complain about a product
Final product: Oral Complaints about a Product

Page | Learning Cutcemes Product Self-assessment Evidence
80-81 | Listen and analyze Make a list of possible problems Analyze complaimts | List of problems about
complaints about products | with preducts. abowt products preducts
Make a process chart for
complaining.
82-83 | Examine the different forms | Create a chart with expressions to Analyze complaints | Chart with expressions to
and situations of complaints | make a complaint. about products complain
Make oral complaints Wirite dialogues
84 Listen and analyze Examine the Comparison chart of
complaints about products different forms complaints
and situations of
complaints
85 Examine the different forms | Create a chart with expressions Chart of expressions to clarify
and situations of complaints | to express and clarify misunderstandings
misunderstandings.
86 Examine the different forms | Wiite role-play cards for different Make oral
and situations of complaints | complaint situations. complaints
Make oral complaints
&7 Make oral complaints Role-play your complaint. Product evaluation List of suggestions
rubric
Self-assessment
2.3 I Evaluate Your Attitude Evaluate Your Progress Evaluate Your Achievements

Unit 8: Keep Talking
Recreational and Community Environment
Final product: An improvised Monologue

Social practice: Improvise a short monologue on a topic of interest

Page Learning Outcomes Product Self-assessment Evidence
50-91 | Analyze monologue genres | Create a list of situations where you | Analyze a List of a monologue’s
hear monclogues. monologue situations
92-93 | Analyze monologue genres | Choose a situation and a suitable Recognize types of Notes on the audience,
Plan a monelogue genre, monalogues purpose, and topic
94-95 | Analyze monologue genres | Make a graphic organizer for your Menologue graphic organizer
Plan a monologue genra.
56-57 | Analyze monologue genres | Create a monolegue using your Meonologue with fillers
Plan a menclogue graphic organizer.
Provide and respond to Add details like fillers to your
taedback monologue.
58 Analyze monologue genres | Create audience cards for different Audience cards for
Plan a menologue possible monologues. monclogues
99 Present a monologue Improvise a monologue. Improvised Anecdote
moenclogue
Self-assessment
100 ] Evaluate Your Attitude I Evaluate Your Progress I Evaluate Your Achievements




Unit Planner

Unit 9: Water, Water, Everywhere
Academic and Educational Environment
Final product: Roundtable Discussion

Social practice: Discuss viewpoints in a roundtable discussion

Page Learning Outcomes Product Self-assessmaent Evidence

102-103 | Understand the general senseand | Cheese a topic affecting your Exchange Mindmap of topics that
the main ideas of texts related to community. infermation affect the community
civics and ethics formation

104-105 | Analyze texts related to chics Write questions and notes to Teplc questions to guide
and ethics formation and select guide your topic research. research and roundtahle
infermation discussion

106105 | Discuss viewpeints in a roundtable | Give your opinion on the topic | Express opinions Discussion
discussion you chose. Notes te Suppert your
Analyze texts related to civics questions
and ethics fermation and select
infermation

108-109 | Understand the general sense and Research the toplc using your Research a teplc Infermation from research
thie main ideas of texts related to questions and notes. Wiite an article Discursive essay
civics and ethics formation Write a discuirsive essay:

110 Discuss viewpolnts in a roundtable | Create a roundtable gulde with | Roundtable Chart guide for the
discussion your question. discussion guide roundtable

111 Discuss viewpoints in a roundtable | Hold a roundrable discussion Group evaluation Discussion
discussion on the community tepic,

Self-assessment
112 Evaluate Yoeur Attitude I Evaluate Your Progress I Evaluate Your Achievements

Unit 10: Teenage Problems
Familiar and Community Environment

Final product: Public Service Announcement {PSA)

Social practice: Express support and solidarity when facing an everyday situation

Page Learning Outcomes Preduct Self-assessment Evidence

114-115 | Define ways to express yourself Analyze the features | Discussion
according to the audience of PSAs

116-117 | Sympathize with others and give Make a list of common teenage Identify features and | List of teenage
advice problems, audience of PAAs problems

118-119 | Sympathize with others and give | Choose a problem and create a Use the language Research table for
advice research table, of suggestions and chosen problem
Contrast effects created by suppert
prosedic resources

120-121 | Define ways to express yourself Keep record of your advice for your Netes on advice for
according to the audience chosen problem. problem

Discussien

122 Define ways to express yourself Wirite and evaluate a script for a PSA | Create a PSA Script for PSA
according to the audience for the problem you chose.

123 Sympathize with others and give | Perform your PSA, Peer evaluation Paragraph on personal
advice questionnaire improvement
Define ways to express yourself
according to the audience

Self-assessment
124 ] Evaluate Your Attitude I Evaluate Your Progress ] Evaluate Your Achievements




Unit 1

People in Mexico typically celebrate

Share What You Know @

= Work in groups. Discuss the questions about celebrations.
o How do peophe celebrate special mntshrwmrrvmw;-f
b. Whatwas the most recent celebration you went to?

. What happensd in thal celebeation?

. What doyou think the unit title “Coming of

Aye" means?
* Think aboul your performance in the
discussion and answer the questions,
a, What language did you use to talk about
jour experiences?
b. Did you have any communication
prablems* Why?

Family and Community Environment

Sacial Practice

= Talk abaul your own and olhers’ s perisnces

Leaming Outcomes

® Listen ta and analyze conversations abaut
personal experiences

= Lnderstand the general sense of a conversation,

the koy ideas, and the details

# Shaie peisonal experiences by telling an anecdote 'Y

Product: Autobicgraphical Anecdote @

Step 1: Make a list of important events ina person’s

life and choose one event,

Step 2: Write questions about your important event.
Step 3: Make a diagram with key information of

your anccdote,
4: Make a scrapbook for your anecdote.

to the group,

5: Tell your anecdote and present your scrapbosk

This unit explores the theme Coming
of Age. The expression refers to key
moments in life when people are
aware of reaching an important age.
Typical examples include Sweel 165,
Quince Atos, and others, A good
wehsite to learn about coming-of-

age rituals around the world is Global
Citizen: https://www.globalcitizen.org/

en/content/12-amazing-coming-of-
age-traditions-from-around-thy,

The Share What You Know section
discusses celebrations. The first two
questions in which students name
celebrations can be used to generate

a list of celebrations for the first step
of the Proaduct. Question ¢ allows you
to monitor and record examples of
the students’ use of the simple past.
Knowing how students use simple past
helps you see common errors (use of
past forms, recognizing regular and
irregular verbs, use of did etc) and how
to individually support students.

special events with parties or

with farnily meals. The answers

to questions b and ¢ will vary
according to student experience, but
you might want students to name
as many celebrations as possible
and to use simple pastwhen
describing a particular personal
example. Coming of age refers to key
moments in life when people are
aware of reaching an important age,

Students should use simple past
to answer the questions. It is
possible to use present perfect
to list recent events, but details
of events need to be provided in
the simple past. You can monitor
and record student examples for
Pre-Evaluation.

To help students understand

the final product, you can refer
back to their examples of specific
evenlts from the Share What You
Know section. The students’
recollections of recent celebrations
can be used 1o show them how lo
tell an anecdote and what could
support their presentations, This
will help them see what needs to
be produced and how each step
supports the anecdote.

The hinal product for this unit is an
oral anecdote. The main supporting
subproducts are a written anecdote and
a scrapbook. The scrapbook supports
students telling oral anecdotes.

If presenting an anecdote is too
challenging, a way to support students
could include the use of written notes.
Itis good to prevent students from
reading a complete written anecdote,
as this is not genuine oral production.
Iftelling a complete anecdote & loo
challenging, students can produce

L individual sentences about an evenl




Cormmon celebrations will

depend on the community the
students are from, but birthdays
and national holidays, such as
Independence Day, are typically
celebrated throughout all of
Mexico. These questions can be
used to generate a list of common
celebrations for the first step of the
Product when the students create a
list of events.

These questions focus on the
emotions of the speakers both for
comprehension and for students
to understand how emoation is
expressed. You can ask students
to say how Dana and Mary feel,
but also how they recognized
the speakers’ emotions through
the language and tone used
(e.g., Dana says she can't wait to
hear the details and she sounds
excited).

Listen to personal experiences

= 1 In groups, discuss the following questions about colabrations,

a. Which events in a persan's life are always colobrated?
b Wit re comman celebrations inyose community?

2 Listen GHER 1o A phone conversation abont an impartant eveit, Number the
pictures 1-7 in the order the events ocoured.

Possible answers: a. Because it is
the short form of the word;

b. Because it's an expression that
eXpresses surprise; ¢ No, they
wouldn't; d. with peers/friends

AT 5 Work in pains, Discuss the questions aboul the phone conversation, Theo

Vs =

use the Seff-Check 1o avaluate vour parficipation in ihe discussion. Think

z,,fm:,-m of wavs la improve.
[ e rime a. What event is being celebrated?
RREA LI b. How did Dana feel about missing the event?
L@, o - o =
Ol et . How did Mary feel when Sarah fell over
[T _
ety d. How did Mary feel when there were firewarks?
[0 aveag e the
Luukibioi 4 Work with vour partner, Use the words in the box e well vach wther whit
happuied un Micy's sweel sixteen,
mara limo  pholoshoor  Sarab's dress. cake  fieweorks
W 5 Listen again and analyza the langnage that Mary and Dana use,
o Why docs Mary say Feve and nol Dmousine?
b. Wiy does Dana say “Oh my God!™?
e Doy think Mary and Dana would use (this type of language with everyons? Why?
d. Wha is it appecpriate to use language like this with?
10 = Land
" L] L]
. L -

Eesources

The Reader can he used by students
to research more about dif ferent
coming-of-age events. The lwo
events described in the Reader are
Rumspringa and Quinceatieras. If
possible, it would ako be good to
use the students’ experience as a
resource by encouraging them to talk
about Quinceaitera parties they have
altended. The Reader Amswer Key can
be found on page 175.

Self-Assessment

The Seff-Check looks at students'
understanding of the themes,

the emations, and the events of
corwersations. You might help students
to discuss how they recognized the
emotions of the speakers, because
students need to understand the
contextual cues they use to recognize
speakers’ emolions. Contextual cues
include the vocabulary used or the
intonation. You could also replay the
recording, and stop it at the moment
that the speakers demonstrate their
emotion.




G Wark in pairs, Road the rale play cavds and take tums rolo-plaving P

i vonversation between Mare and her grandmuther,

Mary's
grandmother

5.
1

Mary

YYou wanl 2 find oul afl about Mary's perty. You wanl
I imowe if everyone lied the cake you made, Mary's
meihar manbered b things that you tirk are
sirange and yau want fo chack them with Mary:

» Mary redi 8 birotesens with very loud musc

Yiau want o tell your grandmelher eboul your party
because she mada you & lowaly cake. There are
twa datals that you do nol want io menton io your
grandmoler.

= ou played very loud misic o the mousing.

Before the activity, you may

want to draw a chart on the

board lo categorize words and
expressions by register (into formal
and informal language), so that
students notice the differences, for
example: H Grandma! (informal),
Good afternoon, Grandma! (formal),
Higher-level students can use Lthe
chart on the board to role-play in
front of the class belore the rest

® Saemhis dress was 3 mess ® Cne of hay friends ruined her dress attempt the actiity.
Yaur grandmalher is & serous person and you reed Yeu are @ senicus person and you appreciate peopls
1obe carehul how you speak 1o her using Ihe appropriate language.
Hi, Grandma. Thank you
o much for my cake
Yo' re welcomie, disar,
Huvme weas, your parly?
7 Wark with your partuer. Analyze how the language Vary uses with Dana
is different fron the language vou used in activity 6.
2 Work in pairs. Describe the last paty vou attended. Use appropriate i
The list of events for the Product

language vou would ase with a biend. 4 .
can be the same list created in the
prople's lives, discussion questions on page 10,

- " activity 1. The events that the
10 Choase an avent fram the list that you eauld tell an anecdote 1a your students list should be events that

Produet group about. Identify which moments might be menorable when P .
1wl ling this snecdote, Kasp tha list in vour Evidenee Portfolia, lhE'gr are I'?m“m Wlﬂ'l, because the
next step is for them o choose an

When [ smowe my dad daner...
event they have expenenced. The
eis M second step i only possible if the list
of events includes familiar events

Peanct 8 Form a Product group. Make a list of the events that are very important in .

When my gmndinather made a speech. ..

Learning to Learn

Language Knowledge

Ongoing Evaluation

The simple past & used to express You might want to show students how As they progress through the unit,
finished actions in the definite past. to use the verb list in the Grammar students will continue to build on their
A common problem is the three Reference section to help them study. knowledge and their confident use of

The verh list contains the most
common irregular verbs. You can ask
students to see which irregular verbs
have the same spelling pattern in

the past (e.g., caught and taught). If
students create mindmaps of different
spelling patterns, they will find it easier
Lo learn the irregular verbs.

pranundations of the -ed ending of
regular verhs, which are affected by

the final sound of the verb: voiced =
Jd!, unvoiced = [t/ or after d/t = fzd/.
Irregular verbs in the simple past do not
follow a single rule but they do have
spelling patterns, and you can help
students to be aware of these pattems.

the simple past. It could be useful to
record different exarnples of their use of
the simple past lo show students what
they need towork on




Possible answers: a. She went

to New York to start a summer
computer programming course,

b. Over 500 students enrolled,
and she was interviewed by a
newspaper. ¢. He is excited about
his friend's success. d. The online
course she created was aboul the
Amishway of life. e 1'd like to
teach people about how to setup
a community service program/the
use of new technology/to learn
sign language,

Away to help students notice
intonation pattemns is to look at
the answer that is expected for the
question. A question that requires
a ves or no answer goesup at the
end. A question answered with
information goes down.

Lo
B o v
abe 1 €. repangs
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Kxehangn information aboul parsonal expariencns

1 Wark in pairs. Look at the newspaper stary and identify where the girl i<
from and what she did.

Amish Girl Creates
Hit Online Course
By Tom Richardson
Rebecca King, 16, from an Amish community in
Pennsylvania, came to New York on Rumspringa
and started a PrOgTETmnG,

course ot Mew York University. However, soan,

the NYLI students were leaming from her as she

2 Listen QI 1o Bebecca's anecdote sboul Mew Yook and answer Lhe questivns,
@ s, Why was Rebecca in New Yark?

b. Whal made the experience special?

. How does Noah leel about Rebecca's experience?

. What was Rebecoa's online course about?

@ a0

. If you could make an online course, what would you want to teach people?

g Cueck

12 - Uit

3 Listen to Kebecca again and make notes about her time in Now York.
Comparn answers in pairs.

The: summer course The TV intervies
VERY FOSHAL] 1WA SYRLGOSUR D8 LUDOUS FODD
FAETY GAMES
ATATID GLENT DSk PALY RS
CARBIED FEafuD Ooi & Ekid
TRREW CANDY PANCLD

4 Listen Q1 to the questions and decide if the intonation goes up [+ or down
() at thw el of each guestion,
. How have things been? ‘T

. Was it amazing? <

. What did you do? &

. Can you create courses?

(- - I - ]

. How many people registered? T

5 Work in pairs. Ask each other
fuestinns about an impartant
event in your lives.

The Amish is a community mainly
settled in the United States and
Canada. They originated from Swiss
immigrants in the 18th century.
What makes this community unique
is their way of life. After settling in
Pennsylvania, they decided to not
assimilate with the culture around
them Since then, they have not used
modern technology, such as farming

can be used to research coming-of-age
celebrations. Globalcitizen.org provides
a list of 13 different coming-of-age
celebrations with flustrative photos. You
coulld provide students with descriptions
of these different celebrations and ask
thern what the similarities are. For
example, the Inuits and the Maasai both
have traditions where young boys leam

taols, cars, or telephones. They also warrior and hunter skills,

maintain the clothing style worn
| about 100 years ago.

There are many sites on the Internet that




& Wark in pairs. Ulse the words in the hox ta rolall the details of Roboera's
anccdote.

New York University  online course 500 students
1V interview  Mayor af New York

~

that Rehecca gave in her TV intervimw.

Whao ! What— ¢ When. ! Where. ! How.?

@, Wimer po vou cous rmeu?
I come from Lancaster County in Pennsylvania,
b, When oip vou come 1o New Yom?
| came to New Yark a manth aga.
€. W0 D0 vou LivE witk?
| Fvewith my parenis and my brather,
. WIT B hu LE 15T ABOUT iUl CoMMUNTYT
Thie thing | like most about cur community is that people help each othee.
@, How MANY PEOPLE RECISTERED B vouR couess

Croer 500 people registered for my course.

Wark in padrs. [Uss the prompts in the box toowrite questinns for ths answnrs F

B Lse the table w make putes aboul the special event you chose foom &

your list.
T, el
Yes = :
T
| ime
wirnaten
Cirsr sl Place
[
I hidad Peaple
(R i
details 10z ot
esmdiian Activities
| Dhmedesrat
L= Haaran, Feelings
a

If students find this activity
difficult, you can help them focus
on the key words in the senlences
and the appropriate questions to
find out that key information. For
example, a sentence about age (a)
requires the question “How old..?"

Similar to activity 7, you can

help students notice how the
information affects the questions
produced. For example, a

Special event.

Wark with a Produect partner. Write questions abooi the speeial avent
vou chose in Step 1, Use the ideas in your tahle and the prompts from
above. Keep the questions in vour Evidence Partfolio.

10 Wark in pairs. Ask sach ather questions ahout the special events vou bath
chosa. Use the correct intoanation. Use the SelfChock to avaluats vour work.

guestion for the topic of activities
could be “What did you da?”

This Product Step requires
students to ask each other
questions. Part of the Seff-Check
focuses on intonation patterns.

Unt 1= 13

You can combine question
practice and intonation practice
by asking students to work in
pairs with one forming questions
and the other listening for the use
of the correct intonation pattern.

Language knowledge

Aclivity 7 contains both subject
questions and object queslions. In a
subject question, the question word
is the subject of the sentence. It does
not have an auxiliary verb, and the
word order is not inverted. ¥Who was
there? This is different from object
questions. What did you wear? Object
questions have the object of the verb
as the answer. (What did you wear? |
worea suil)

Ongoing Evaluation

The students produce questions for
the Product to help them focus on the
different elements of their anecdotes.
Itis a good idea to record examples of
their questions so that it is possible to
see how they improve at formulating
questions. You might consider two
aspects of forming questions: the
accuracy of the question and whether
the questions focus on the key aspects
of the anecdote.

Self-Assessment

The students assess themselves on
making a list of questions, incliding
appropriate details, and using the
correct intonation. The appropriate
details can inchude place, lime,
people, what happened, and why

it happened. Assessing their own
intonation may be difficult for
students. One way to help them is
to ask them to focus on the type of
question (yes/no or information) and
have their partner in activity 10 help
them to notice,




The pictures can be used to tell
alternative anecdotes. Clearly the
stories will be around graduation
and parties. Itwould also be good
to include the emotions of the
women and the reason for their
feelings.

It is important to look at the
relationship between the

context of the anecdote and the
memorable moment. The context
is the graduation party and the
memarable moment i both girls
arniving to the party in the same
dress, which meant there were
not any pictures of the party.

It is possible to recognize the
memorable moment because of
the expression “whal a nightmare!”

B

Let e ey o great story. On gracoalion dag affer fhe achool ceranang and ol the
pictures we foolt with oor Friencs ond fasly, we went fo our hoosen fo getready for the
pariy My friands one [ decided fo waor black salfs. Al the girts promdsed rof o wieor the
sarss oolor ond definitely not the somss dross. Bat nuess whatif Later an, At ond Doria
shownd cpwearing axootl) the same clack dress. What o nightmarel Thes wiers fosoos!
W thought it was idarious. but they wouldn't even foft fo sazh othen After o whils, They
sfarbad donaing with as and soghing again. Tha prebiamwas that they didn't went teba
nony of the plctares we took ot the porty. Now that school i oven we don't have ony
piohires fo remtriser that fusry night by

The checklist could include;
Context (place, time, people,
weather etc.) and Event (what
happened, why it happened, the
consequence of what happened,
how people reacted etc.).

m 2 Ruadl the ;radlmﬁull anecdole. Work in pairs Iulllf_‘um'l[ﬂr the checklisi
Veg = with details Gom the auecdote.
M:h‘.lﬂ:
sruture of an 2
saarot 4 Details
111 morened = Background
celel ol i
reckite Ponple mesheced v | Aleite and Do
100 rezegn e
ie wroatie Date
e
L0 b Py
b o tia Place
x;“* Description of past event
Mematble mamen! v | They showed np wearing the same dreis,
—i) !
Consequence
3 With your partner, use the Self-Cleck o evaluale your work, Think of
winys Lo Emprove.
4 Work with yuour pariner, Look al the anecdols checklist in ad inily 2.
Discuss the information incloded in it and say what olber imporiant
detuily wouhl be imporient W include,
18« Uit
| | L}
j ]

Self-Assessment

To analyze the structure of anecdotes,
students need to understand that
telling an anecdote effectively
depends on the balance between
the context of the anecdote and
providing a detailed description of
the memorable moment. You can
refer the students to their answers
for activity 2 and use the anecdote
on this page and page 10 to explore
this balance hetween context and a
memarable moment.

Curricular Flexibility

The activities on this page lead lowards
the expansion of a checklist for the
contents of an anecdote. Students

will find this checklist very useful in
knowing which elements are in their
anecdotes. However, the checklist does
not let students know which elements
are more important and which are not
as important. For example, the context
of each anecdote will be different,

and some may focus on the people
whereas others focus on the place. The
students can explore these differences
by sharing their anecdotes.




wm

Complate the diagram with questians ahouot the graduation anacdate.

ANTALES HAY vl

Whiat fun/fsurprising/
embarmasing
mament happened
during the svent?

Where?

Wby it it funmy?

Whe?
e
—— Whe was imeolved in
the situation?

'S

The diagram is not designed

to list all of the elements of

an anecdole. There should be
more elements on the students’
checklists than in the diagram
However, you might want to
make students aware that for this
particular anecdote, these are the
important elements. Logically,
each anecdote has different
important elements.

m

Make a diagram of key information like the one in activity 5 far your .nJ
anecdate. Lse the questions yan wrale in Step 2,

Product

-4

Waork with your Praduct group. Make sure vour diagram contains all of
the clumenls avcessary lor an ancedule,

w

Work with s Mroduct pudnes, Share yvour diagram with your partner, @
Practiee tolling vour sanecdate and have your parteer chock your diagram
b pmake sure you have included everything. Keep your diagram in your

Evidence orlfoliv.

9 Discuss ways lo improve your anvedole.

Unt 1= 15
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Sharing their anecdote helps the
students focus on the details of
the story and it provides useful
speaking practice. Ways o supporl
students include; checking their
use of the simple past and their
use of the checklist to help them
see if they have included all of the
important elements.

On g Evaluation

The students should produce at least
two drafts for their written anecdote,
The first they edit with their Product
partners, and the second is the
version they add to their Evidence
Partfolio. In order 1o evaluate the
students’ development, it could be
interesting to keep the first draft as
well as a copy of the final draft, or to
compare the first draft with their oral
presentation of the anecdote,

Curricular Flexibility

Some students will naturally be
better storytellers than athers, and
therefore there will be students who
find this task easier than others.
By making students aware of the
structure of anecdotes, you can help
the students who are not confident at
telling anecdotes. You can represent
structure in different ways: mindmaps
(as on this page), different colors for
different elements, or lists of elements,
Whichever you choose, il is important
to look at the balance of the context

| and the memorable event




Suppart yoar anacdate with visual matorial

Typically sharing photos, videos,
or telling stories are common
ways to remember key events.
You will probably want to bring
oul ideas of the importance of
visual support when they tell
anecdotes in the Final Product.

Some students may think it is fun
to make a scraphook, but they

@ 1 Work in paire, Migcuss the questions abowt remembaring avents,

a. How do you remember the by events inyour fife!

b. How do you share thase events wilth glher peophe?

e

-7

-

Befane social meda, belors cell phones, belors compulers, thens 1was an amaging way 10 shars your

GenaPhot Ry,

e
f
i
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-
M
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merreries vt ends and famies. I ey watys, | was bebier Suan wheat we v now, Donlt baieve me?

Just magine shaving phobos and alao eventng else thal reminds you of a special day. chjecls,
Fowers. even pichures and posms. All in one book. How is Ihis pessible? Ll me introduce you 1o he

warld of scrapbocks.

brvented in the 18008, scrapbocks ware how people could Tl a bock with newapaper clippings
md other pacer culouls, As pholographs becams cheaper, paopls starled to add pholos bo their
scrapbocks, nd Bre world of scrapbocking ws bam. To stard a scrapback. choote an evenl Ihal is
specal b yoeu, and start coleching |hie obyects. thal will hedp you rememiber iL Chocse a book you ke
ol otk o, a0 aliracive peper kor $cking, witng. and drassng, @nd then slart hawing fun. AT pou

neod are the follownng sippliss:

Photos

To share your memores of your saecial doys
with others

Patterned Gnd colored paper
Touse a3 @ background far your photos
Coissors

T crop your pholos and ol paper b size

need tounderstand that creating
a scrapbook will help the telling
of their anecdotes because they
make the story more dynamic.
The key elements in a scrapbook
are: visual representation of
events, a variety of designs, a
range of colors and textures, and
inclusion of physical, real ohjects.

Praduct 3
4
16 = Umi1
| L}
Amas

Adhesives W e
Liguid giue, glue dols, or sSchy tape 1 E
Reat-iife ohjects 'f‘;" l- |
To make your seraphack mans parsanal 't A ’fﬁd\."
v BY
Fett-tipped pens, colored .y __:IJI_:.__":.!':
.t

PEncig, of wateércolors
To demsy and llusirnbs yeur seranboox

Read the article and disruss the questiong with your partner,
a. Why would it be fun to make a scrapbeok?

b. How conild a scrapbook help you tell your anecdote?

o. What ey elements are important to inchude in a scrapbook?

Wark in your Praduet group. Make a list of what vou could indudes in s
scraphook of vour special event. Keep vour List in your Evidence Parifolia.

Make a scraphook thal vou can preseut with your anecdote.

Ifyou want to get more ideas for
possible designs for scraphooks, there
are many Internet sites with a wealth
of resources. Pinterest has many
examples of scrapbooks that people

have produced {(htlps:/fwww pinterest.
comux/scraphookcormy/favorite-

scraphooking: | You can print
out examples of scrapbooks, display
them in the classtoom, or create a
scraphook to inspire your students.

Scrapbooks are a great way to visually
represent stories. They nol only show
pictures but akso any form of souvenir
from a memorable event. The modemn
equivalent of a scrapbook (a webpage
or a blog) still cannot include some of
the elernents of a scrapbook such as
physical, real objects. Also, because
scraphooks look personally produced,
they are much more personal You can
see aspects of the person's personality
in the design decisions.

Ongoing Evaluation

For students to know what to include
on their scraphook lists, they need

to know what happens in their
anecdotes. The scraphooks in the final
Product provide visual support for the
telling of their anecdote. However,
scraphooks can be used as projects
in their own right. Scraphooks

with examples of writing can be an
excellent way to monitor the progress
of students throughout the unit in
both written and spoken English




Autobiographical Anecdote Step 5 P
4 Iligplay vour serapbaok and tell vour group your anecdato, using
the diagram from Step 3 as reference. A, pepmdlllg onlthe size of the class,
2 Uisiuss your expericoces and fnd oul if anyene in the group had o rowurbes it may be possible fo.' students
similar experience. [ to present to the entire class. If
3 Usw the Self-Check o evaluate your performance sl those of your -::%‘ﬂ' the dass 5 too big for individual
ki Al :I:-;;::‘. pl‘ESEﬁIaI.IOﬂSJ then stludents Cla'll'i
4 [ill out the Product Assessment Checklist o evalnate vour work on :::‘uﬂ:m prsent Slnﬂlaﬂe_ﬂ._lsh‘ to their
the Product, i o groups. However, it 5 necessary
e to evaluate each student using
Produet Assussimuent Checklist the Observation Guide so make
Mavk (] the itams you sl you soomefilly complated with your sure that not loo many students
priantatiin, are presenting at one time. While
Tk students listen to the presentations,
_ I disensacd my ideas with my partmer. they can have a task to do such as
I was supporiive anil s sl il wf oy purdners i EDITIpIE'Hng SDITIEIhiﬂg similar to
___ We shared ideas and workload. the Content section of the Product
= Assessiment Checkfist, or creating
ontent @ 5
___linld a memerahln story. mlndm.aps for the anecdotes they
1 gava valuahla information in wy anendate, hear. 45 0n page 5.
I wand a variety of weords and rxpressinns.
u 1 tonk tums to speak.
s mermsgruna Each step of the Product involves
o N e vorkirg vt parter o
3 _! campleted fhe work on fime. group. You m‘.w want to Ieml!ld
= students of this when they think
Complete the fullowing stalemnls: about tearmrwork so they are able
My strengths o this project were to assess themnselves,
i d:a]h!lsﬂ ot this projuct ware
Changes Lwill make for the next project | will do are
5 Tlse the infs tion in the Produoct Asse. Chockdi Dﬁmﬁ'ng gﬂod EKENP"-'S
s e ol o b el ssmani (a2 s bo pive it
each other feedback. Write a list af fips for the other group laﬂlmn tar of d.?SKI'IbIIHg A Jastevert, .
futarw prochucts avd mocings them. representing an ane-:do!e wu_h a
) . scrapbook, and presenting will
e e o TN help students assess themselves
=imoem {See Self-Assessment)

Self-Assessment Final Evaluation Instrument: Observation Guide

You can help students to evaluate
the key elements of the telling of
their anecdaote. The first element asks
students to consider if they are able
to accurately and fluently use simple
past. Then the sludents have to
evaluate if their scrapbook supported
the telling of the anecdote. This is not
an evaluation of the quality of the
scraphook itsell. Finally, the students
need 1o evaluate whether or not their
anecdote contained an appropriate
context and a memorable event.

You can use the observation guide or a similar one to evaluate the students’
anecdotes,
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Unit 1

If you remind students of their
collaborative work, you can help
them provide an honest and
accurate assessment of their
attitude in the unit. Examples of
collabarative work in this unit
include: asking and answering
questions about their chosen
events, deciding on the content
of their anecdotes checklists, and
editing their partner's written
anecdotes,

To be able to achieve this unit's
Learning Oulcomes, the studenls
need to understand how to
analyze personal anecdotes so
you can help them reflect on their
use of a mindmap and a checklist.
They also need to understand the
general sense, main ideas, and
details of a conversation. Suggest
thinking about their analysis of
the stories told in the listening on
pages 10 and 12, and the written
anecdote on page 14. Finally,
students need to evaluate how
well they can share personal
experiences (i.e., the presentation
of their anecdote). The final
arades in this section can be for
student use only or can contribute
to your grades as a teacher.

Self-Assessment

To help students with the Seif
Asessment, you should encourage
them to consider the attitludes they
showed during the unit and the work
they contributed to the Evidence
Portfolio. The work in the Evidence

the list of events, the questions about
the event they chose, the anecdote
checklist, the final written draft of
their anecdote, and the list of what to
include in their scrapbook

Portfolio should inchide the following:

+ Seli-Assessment

bralzate Yomr Aftitude

Think abwul the altitudes you showed in this unil. Mack () the oplivns

that hast describe you.

1 abways completed my work |
| showed respect for myself and othess

I caltaborated with iy classmales. [
| participaled sctively in cliss.

I made my best elfort

Yes  Somelimes Mo

Lok at the attimcdes that you marked s Yes How did you achieve them?

Evaluale Your Progress

2 laoak at the work in vour Evidenca Partfolio and add any other wark
vou want toinclade in it Then loak af the Solf-Cheek bxes, Think abaui
yaour progrss throughout the unit and camplete the slataments.
. Dhuring e wmie, 1 eollscted _ouwtof ___ aciivitiey for my Evidence Porifolio,

. lako added
. | can see |impooved at

as evidence, because

in the cvidence aclvifies

and

., Lesking at my answers in the Soff Cheek boxes, | realize | need to waik on

. For the naal unit, 1'm going la

Evaluales Your Achievoments

1 Choose from 1-3 to oxpress how well vou achisved this unit's leaming oulcomes.
Reflect on vour answers and write a comment or suggestion in the Reflection

column.

| cani..
= | sten and revise conversations about
personal cxperiondes.
= understand general tenss, main ideas,
and details
® share personal experiences ina
conversation,

Final Evaluation

Students should reflect on their ability
to listen to and analyze personal
experiences You can remind them of
the examples from the unit (pages 10,
11,12, and 14). They can also reflect
on their telling of the anecdotes. 1f
they find this difficult, you can ask
students guiding questions such as
How did the different steps help you

fo tell your anecdote? The grades they
produce can be compared with your
arade for the Product.

Grade Reflection

Assessment

Pholocopy Assessment 7 on pages
153154, Have students complete the
assessment individually, Correct and
go through the answers with the class,
The Answer Key can be found on

page 173,




Unit 2

Share What You Know i

community! Which ane?

d. How oftsn do you visit ansther country,
slale, of CZDI'I'II'I'lsIII”'l'!I
= Think about vour participation in the
discussion and answer the questions,
&, What language did you use to compare
cultural aspects?
b. Did you have any communication
problems?

» Ingroups, discuss the following questicns.
@, Hawveyou been to another country, state, or

b. How is this place different fram whare you lve?
. How 5 this place similar to where you lve!

Cultural Differences

Social Practice
s Contrast cultural aspects in short essays

Learning Outcomes
= Examine short cssays

and details of eesigs
» Describe and compaie cultural aspects

create a comparative chart

Step4: Add examples of Mexican stercotypes

Step &: Present your comparative chart.

= Lnderstand Lhe general meaning, mamn ideas,

Product: A Comparative Chart of Cultural Aspects
Step 1: List impotant cultural aspeces of Mexico and

Step 2: Add a list of eultural traditions to your chart.
Step 3: Add examples of Mexican food to the chart,
to the chart. b |
Step 5: Find information about traditions, foad, stereatypoes, and

other cultural aspects of other countries from the essays,

This is an opportunity to diagnose
the students' use of language to
compare and contrast places,
and to talk about frequency. To
introduce comparative charts,
you can creale a two-column
chart on the board with one
column for similarities and one for
differences. Students’ answers lo
the questions will vary depending
on their experiences, but you
should encourage students to

use connectors of contrast and
comparson.

Students should nate the
descriptions they used

and the connectors, They

might express difficulty with
comparisons, [requency, or other
misunderstandings. If you want
students to discuss their language
use and communication problerns
in new groups, then you can spht
the previous groups in half and
recombine thern.

Curricular Flexibility

The final product is a comparative
chart, The supporting subproducts
are a list of cultural aspects, a
mindmap of one cullural aspect,
and an essay about that aspect. If
presenting information is difficult
for some students, the presentation
can be broken into smaller sections
with each member presenting a small
part. Equally, students should discuss
whal their strengths are (e.g., some
students will be better al wriling

| essays and others at presentations).

Pre-Evalu

It's a good idea to keep a record of
which connectors of contrast and
comparison students use when
answering questions b and ¢ and
which frequency adverbs they use in
question d. This record can either be
written or recorded using a cell phone
or recorder. If recording students,
you should check school policy and
make sure they are comfortable with
this. This information will help you
see which connectors and frequency

adverbs to focus on.

By using the two-column chart
from the Share What You Know
section, students can recognize
the advantages of charts (clear
representation of information)
and their disadvantages (not
detailed or persuasive).




You can help students discuss the
pictures by asking them to think
of more than one interpretation
for each. You can also point

oul the food in the pictures to
talk about cultural customs and
whether the food is traditional
(e.g., Christmas) or food eaten
every day. Possible similarities
and differences hetween the
pictures could be related to
physical appearance. The piclures
generally focus on relationships,
and can be interpreted as family
or friends.

Belore students read the text,
you can do some pre-reading lo
enhance their understanding.
One idea is to have them look at
the title of the article, the format
(a blog), and the organization
(paragraphs) along with the
pictures they already discussed,
and then ask them to guess the
topic of the article. Additionally,
the first sentence of each
paragraph will help students
predict the topic.

—

@ 1 Work in pairs. Look at the piciures and discuss

Examine a short essay

the questions,

B, What can you see in the piclures?

b. Hew are the people in Lhe picuses different from
and similar to each othes?

e, When do people do the activities in the pictures?

d. What type ol relationship do yeu think they may have!
i bl grorsofibeveand conm

My Trip to Mexico
by @JustAnotherElogper

e

1 | have Jast gotten back from a trip to Mexico, My grandmaother [on my mom's sde) b Maxican, and we all went
s windt hoer vy ants, uneles, and eousing. | had never left the United States badore, and it was great to mest
my extended fBamily. It was a real eye-onening experience for me, beeause | realized that sven though we ane
nelghboring countries, many of the cultusal aspects of our two countries ane very different.
First, | noticed hiow femily fife in the US i different from farmily e in Mexico (o many Motcan homes. he)

(extended family lfves together—lor sampe. in my aunt’s house, there are thres pensrations) Meanwhile,
In this LIS anly the imrediate family members (e together in a houss. | anly see my American prandparents
Ll ] 3L Wi ik gyl vow @ menth. [ also notived
that both Mexican and American lamilkes respect the opinion of older people.

ir AN

3 Anather thing that | noticed s that prople greet ather peagle
Inavery diffrent wary. In the US, v uswally just sy "Hil How
are you doing?” o scknowlodge another person by nodding our
heads, and that Htll_n [T Ern& mc_lﬂ m ]

a5 M wrh.:lm.ml'uzl:rr.':k “P||1. men fug and 35
(THRr T he hack Similar bo Mesicans, in thie LIS, we sometimess

l..l(.h

hug our dose friceds. it only very bricliy,
4 | also found Mexican eating habits very ditfenont from the LS,

At hame, | normaily eat my breakfast before | go to schaol,

a sanchwich. Then we have dinaer in the evening. when
pasrents get hame from work —amund 7 or & [Eimaes for)
(efeicon;, e Bizost meal & botween Jand dg.m fnaer)
(Before golng o sleen, 15 umially Rgnmecyt was very difficult to
adnpt to their ichedule. But, even though our sating habits ane
wery different, we hawe ooe thing b common: we all love pizzal k

"ﬁ
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About the Topic Curricular Flexibility

The blog on this page is an essay about As mentioned in the Share What You
some differences between Mexican Know section on page 19, students
and American cultures. It's important may have varying levels of exposure to
to remind students that the essay may other cultures. You can ask students
reflect some common differences, to say what surprised them and then
but that there are always exceplions ask them to share other interesting

to cultural norms. Not every Mexican differences they know about to cover
family lives in a multi-generational hoth bases. You might want Lo pair
home, and there are some Amencans students with less travel experience
who do. However, cultural norms can with those who have more. This way
give us useful ideas of the expectations the less-experienced students can ask
of a society, To contextualize the follow-up questions of the students
discussion of this lopic, you can use with more, and you will encourage

| the images on the Ciass CD. | hoth groups lo participate,




A

0

b

®ead tha essny. Then disruss the quastions with vour parimer, (@

a. What is the purpose of the essay: fo explain a topic, 1o express a problem and 2
solution, o1 1o contrast and compare!

b. What type of information is presented in the essay?

€. How is the essay organized!

Match the numbers af the paragraphs to the parts of the sy,
Introduction: __1 Conclugion: __S Body: _2-4

With vour partier, choose one of the paragraphs from the body of the
ramay. [Tnderline the infarmatinon about the 115 and cirele the infarmation B=

abaut Mexica. Then disaiss the quastions and give examplos.
o, How is the paragraph organized?

b. What similanities does the paragzraph mention?

&, Wit differences does it mentian?

TN 5 Look at the Sedf-Check bux and svadute youe pocfomanos in
m=s previous activity. Think of wavs to nnprove.
s short
“'_wm“ & Work in groups. Compare the cultural aspects the author ohserved and
P tumplulu e cumparalive chart, Rulor buck e the W s nedinl.
T avbeand
bl
7yt o Cultural aspects I'! I E
LIVE I ST CEERATION BOMES, oMLy F CENERUTIONS PER KOME, SEE
Family life SEE CHARDAARENTS OFTEM CRANCPATENTS & FEW TIMES & VEAR
Meuiin 4 HORT TOUCHING, RISSES, HUGS AND  USUALLY MO TOUCHING, SOMETIMES
CEUINE PEOP®  iars WG VERY CLOSE FRITNOS
Eating habits URCANFAST BEFORE SCHOOL, BIC= ESEARrast BEAORE SCHOOL, SANOWIH
ik arst weaL 2=4, LIGHT DIKRER LEsumn KooK, BsSEsT ba 4t T 02 B
7 Form a Predoct group. Make a list of cultural aspects that are impoctant

5 Afwor my trip to Mexeo, | realined there ars many difforences
between my life in the US and the bwes of my famiby in Mexsico,
Hawever, | alio noticed many similarities. Now my cousin and |
are abways chatting with each other oaline. It's great to mow that
we can be friends despite being from different cubtures. | think
that it Is possabie for us ta Integrate withoul losing our Identithes.

in Maxion, Thae the chart and your own knowleckge of Mexica to help vou.

Possible answers:

4. To contrast and compare

b. Comparisons of personal
experiences of the blogger

. The essay is divided into
paragraphs, each with a topic
sentence that surnmarizes one
point of comparison between the
United States and Mexico.

It's a good idea to assign
paragraphs to the groups so that
you can cover the whole hlog.
Possible answers:

a. Each paragraph has a topic
sentence, examples of similarities
and differences, and a concluding
sentence,

b and c. Check essay for answers.

Start & comparative chart of cultural aspects like the one in activity 6 wil
n column for Mexico and columns for other connlries.

Add some of the aspects to the chart and leave room for others. Keep vour
chart in yaur Fvidence Portfolin,

Self-Assessment

Ongoing Evaluation

These cultural aspects predict how
people live and interact every day.
However, students may also have
other answers forwhy cultural
aspects may be important to a
country (e.a., a source of pridel.
IFyou ask students for more than
one possibility, you can encourage
different answers and students can
recognize all answers are valid.

This Seif-Check looks at how students
recognize language, patterns, and
organization of a comparalive essay.
This is important because they will
be writing their own comparative
essays later, If students had trouble
identifying with this, you can rewrite
a paragraph fram the text in more
formal language so students can
identify the differences. Students
might discuss the differences in
pairs or groups, or even create a
comparaltive charl

You might want to check students’
lists of cultural aspects at this point
before they get further into the
project. A good list should have a
variety of 5=10 different cultural
aspects. Mote the language they are
using in their discussions too. You can
record students any time they discuss
or present in order to check their
fluidity and use of connectors. Check
that they can use conneclors, even if
“but” is the only one they use.




Possible answers:

a. A fireworks party or a large fire
b. They are all at night and feature
explosives.

Listen tn amdd describa a culiural trodition

Sludents may not recognize the
Palace of Westminster, where
the Members of Parliament
meet in the United Kingdom.
You can point this oul by asking
whether students have ever seen
the building or the clock tower
(commonly called Big Ben) in a
movie and having them guess
that the city is London.

Possible answers:

a. To explain a topic

b. ¥here, When, Why, Activities,
Food, Clothes/'Weather

. Somebody who wants to find
out about Bonfire Night or British
culture

d. To give background
information, and context to the
traditions

e. Answers will vary.

® 1 lack atthe pletures and answer the questions,
a. What tradition is happening in the piclunes?

b, How do youthink the pictures ane related?

2 Listen Sia 1o the radio documentary Cultuee and Traditions

and answer the questions,

A, What iz rhe other name for Banfee Mighe?
Gur Famwis Nigur

b. What did Guy Fawkes try ro do?
B_m\n.p THE Il_nuu or Pn\uuu'r_

. When vais Guy Fawkes arrested?
Tie worsars oF Noveuace Ste_

d. What da people do on Bonfire Night?
Huve & posFase gty

ﬁﬂ Wark in pairs and discuss the questinns about
the documentary.
a1, Whal is the purposws af the documentary: (o express s problem and a
salution, io explain a lopic, or (o conlras) and compare?
b. What iype of infosmation is presented about the topic?
. Who might find the information ussful?
d. Why b the histary of the event explained?
u. Do you think this is a culiural tradition you might enjoy?

B

Listen again and make notes an this British
cultural traditivn,

]
‘mm

Mame of cultural tradition: Boanfire MNight

Where: Tug Unimen Mineoom

When: Novessts 5

Wy ey gpmares THE pisgovery of TeE Guupowoes Puor
Activilien: wamme "eurs,” coLLEETME oNEY,

BOHFIRES, PROCTSSINS, NBIWORKS, 1000
Foud: potnces, soup, MEAT, Pamian cake
Clothes: wamm cLotees, uMeRiLLas

Riiganies.

T resx T abour O
Bovi Mgt drciaon
0 o A

P 150

5 ook at the Self-Check hox and avaluate vour

use of language. Think of ways to improve.
il

[ 1 rempared sed
[ 00 [ o8

22 - Ut 2
L L}
g

Guy Fawkes was an English Catholic
He spent time in continental Europe
looking for support for a Catholic
rebellion in England. At the time, there
were many wars between Catholics
and protestants around Europe. The
members of the Gunpowder Plot
hoped to replace King James 1 with
a Catholic ruler, Because Fawkes
was the first member to be caught,
he represented the plot and the
celebration is named after him.

The Reader can be used lo research
mare about Bonfire Night and the
members of the Gunpowder Plot. It
might be useful to divide the Reader
into sections. Pages 17-22 explain the
background of the plotters and the
conspiracy. Pages 23-26 deal with
the discovery of the plot and what
happened to the plotters Finally,
page 27 lalks about the celebration of
Bonfire Night. The Reader Answer Key

can be found on page 175.




& Wark in groups, Chonse a cultural tradition and diseuss how it is eslebrated (@

in vour region. Make notes following the example from activity 4.

Mame of cultural tradition:
| Wherne:

When
| Why:

A i ilies:

. Food:
| Clothes:

7 Wark with the same group. Compare the fond eaten at Banfive Night with
the fvod eaten st the cultural radition vou chase,

B Makaa Venn diagram with infarmatian aboul the two traditions. Write tha

Students can use any example of
a celebrated national event for
this. Events like Independence
Day or Christras would be
ohvious choices. Sludents can

list any big events when they
have the day off school, or when
families around the country

get together, Answers will vary
depending on the event, but they
should discuss and write about all
the aspects listed in the charl.

fonds they have in comman in the center section of the diagram. Fallow .
Hhae e ple.

T Hefire Mg, oftheDead
. Ve i // \Da’nln I:Iak:caea \
\M Parkin cake \\lﬁl dlu'l.//

Bread in the shape

¥ | -
Ly af a skl =

N

Produc 2 Work with a pastoes Gom yous group, Compane ansther aspect of the
cultural tradition yoo chasn with the sameo aspoct from Bonfire Night [a.g.,
clothes, activities, ete.).

On Bonfiwe Night, people
wearwarm clathes because
the weather is not good.

On the Day of the
Dead, people dress
up in traditional
Mexican clathing
OF Wedl CostuImes,

10 Weork in vour Prodict group. Bralnstorm and write & List of ditferent
culiural traditions in Mexion, Add some of these cultural traditions ta
vour comparalive chavct froms Step 1. Keep your comparative chard in
vour Fvideiree Paitfalio,

Unin2» 23

You may want students to copy
the Venn diagram into their
notebooks. If students have
difficult with activity 9, you can
ask them to complete another
venn diagram for the aspect they
choose o talk about.

raluation

Ongoing E

Curricular Flexibility

This step of the product builds on
what students did during step 1. By
focusing on cultural traditions that
may take place during celebrations,
students will build on the more
common, everyday cultural aspects
they worked on during step 1. More
advanced students may wish to add
exlra aspects to those which they
have looked at in the previous two
pages.

1Fyou have students who are not
from Mexico, you can allow them to
use a country they are more familiar
with, such as their home nation, for
their product steps. If these students
are confident and comfortable, you
could ask them to share their cultural
traditions with their classmates.
Some students may appreciate this
opportunity, but be sensitive to less
outgoing students' needs,




Possible answers:
1. Answers will vary.

Ieseriba and eomparn cultural aspects

2. From top to bottom: Witchetty
grub - Aboriginal Australian;
Barbequed sausages - Britain;

Kebab - Turkey

Possible answers:

a. On awehsite

b. To explain a topic (Australian
foad), and compare this type of
foad with other types round the
world

c. They add visual references and
clarify some of the less common
terms (witchetty grub, kebak).

d. Information about how food in
Australia changed over time

1 Lenk at the pletures af the faed in the aesay and discuss which foand
P 3
you would like to try and why.

e Vi Bstra ko Tedaacom,

Australian Food

Unlie eountries such as France, Mexzo, or Incia, Austraka does nat have an
mbernational reputation for food, However, Australia han a fascnating culture and
its history pupining 2 ot about their cuisine,

T Firsy people of Australia waene the Aboriginals and, naturally, Uy abe Lhe
food fromm the land around them. This included erimals such o kangamoes and
crocodiles, as wel as msects b the witchetty grub. Now this type of food i known
a8 Dush tucken” a name ghaen by the Beitish immigrants &viing In Austraia

oL Bl The British eolenization started in 1778, and due to the lange numbers of
British peopie amiving. the faod of Australia changed dramatically. Soon,
it was muh the same a3 the food of Britaln, For this reason, fish and chips
and barbequed wausxges [or “tnage”) 2o now part af the natiaeal identity
of Australia,

Thee Brittsh were not the anly nmigrants to oome to Australia. People from
Tk, Turloey, Greece, and all over Asia have completely chanped Australian lood
Similarky to the Behish, they brought their tasmes in food with them. Incontrast 1o
the Britich, howaver, thie flesars and soyles of food wone much more warked, and
Marstraliars are now as el to eat a Tuskish kebab as ey are (o ezl 2 meat p'e.

Entirely because of its rich history, the food of Australfa is now amang the most
warniod and intesesting in the ward. What Australian food wauld you moet lilke ta try?

@ & Reanl the essay and idvnlily which cultwme providsd the fed in each image,

B 3 Work in pairs. Analyes the features of the essay aml answer the quastivas,
a. Where might you read this assay?

b. What i5 the purpase of the essay?

6. Why are the pictiret important to the essay?

d. What type of information do you Ffind in cach paragraph?

4 Work in pairs, Discuss the elfect that bumigration hacd on the food of

Australia.
2 . Upi 2
G- " I- L ]
About the topic Curricular Flexibility

Students have already begun to some students in your classroom
describe the cultural aspect of food, may be immigrants to Mexico. You
hut this essay goes into more detail. could offer them the opportunity to
Australian food is very multicultural, share their perspective on Mexican
50 be sure to clarify any new or food. Alternatively, if they have a
unfamiliar terms for students. The solid knowledge of the topic and wish
Australian slang featured throughout to speak, they could talk aboul the
the essay is explained within the same cuisine in their country of origin.
sentence,




Z Find the sentences in the essay containing e oxpressions in thll

box. Then, work in pairs and discuss the questions,
Unlie Due o Sameas Therefore Similarky to 0 conlrast lo

a. Which expressions explain the 1eason something happened?
b, Which expression cimine similar cullural aspects?
©. Which expressions show dilferences in cultural aspects?

E Work in a group and complute the table of Mexican food affectied by @

Possible answers:

a. Due to, Therefore

b, Similarly to, Same as
¢, Unlike, In contrast to

imumigranis rom other couniries.

Focd Country of origin
bacalao Spain/Poriugal
tacos al pastor Lebanan
e hamburgers

Compuars ol pizza

| ke sl

| armpacts

Chanabzed

ard s bed

0
L5
:
X
~

Wark with samenne from vour group. Use the inlarnation fram vour table

':ﬁ:’:’ﬂ ta dissuss how fond from athor countrics has affectad Mesican foad, and
:“""-"" how Mexico is similar to or different from other countries.
P10 | 5 ive cach othes feedback wsiog the Self-Cleck bus.
2 Wark with a Prodect partaes, Make noles un the food of Mesioo and add
= thesa sxamples to your comparative chart, Keep yoor comparative chart
= in yaur Hvidenes Porifolin.
W wal hamburgers in Mexico
the “.m! as lots of D‘Jj!l Toue, but wnbike a lot of sther
couilfies due 10 Amerien 3 tries. Mexico is the oriky
hamburger restauranis SRR, MR 1 :m'
openingintemationall: country thal coaks mols,
¥
] i
7
5 /’, A Unszs 25
i ..

Possible answers:

Hamburgers originate from
Germany and were made popular
in the United States, Pizza is from
Italy. Sludents' answers in the
remaining spaces will vary.

This is an opportunity for students
to not only contrast and compare
different foods, but also to
compare and contrast how cullural
aspects develop within different
countries.

¢ knowledge Self-Assessment

The connectors used here usually
function as introductions to a
phrase or transitions between two
phrases. They tell the reader why
the information is being presented.
Explain that some are used directly
hefore nouns (unlike), some before
a noun or verb clause (in contrast
to), and some are used for either
(similarly to).

This Self-Check looks at how students
have used connectors of contrast

and comparison as well as their
descriptions of cultural aspects.
Students who had trouble analyzing
and describing cultural aspects should
either look for examples that are
more detailed or concentrate on other
cultural aspects, students who found
the use of connectors diffioult can
practice with flashcards or activities
which offer less choice of connectors.




While the first two questions
encourage students to make
guesses aboul people based on
their appearance, the last question
asks why that might not be a

good a thing. Students can talk
ahout the clothes the people are
wearing, the countries they live in,
and the foods they might eat.

Uindarstand the details of nssays

Possible answers:

a. Readers interested in
intercultural communication

b. To express a problem and
provide some solutions

© Judging people by preconceived
ideas, differences in the way
people express themselves

d. Change yvour ideas and opinions
asyou learn more about the
aulture, listen and observe, don't
judge people or their behavior
hased onyour own cultural
hackground

Title: AWSWERS WiLL VY

b, What miekes you think tha?

Ve all hane ideas about ditferent countries and
the peaple from those countries. However,
hiree weell do we actually kniow what those
pecpie ang like? Luckily, we e nan ago

in wwhich we hive much grester scceds to
nformation than ever before, but it is stil
Impeetant toavold getting stuck in the trap of
stereatypes. 50, how can we do this? How can
wa develop realistic ideas of what people are
D@ In countries wa have nener boan to?

Possible answers:

a. Being (lexible with your ideas
b, Germans and British peaple
going against stereotypes

© Change your ideas

Possible answers:

B 1 Work in paire. Laak at the pieiires and discsss the questions.
a. How do you think these people are different culiurally?

2 Kead the essay and write a suitahle title.

.:! Waork in pairs. Analyzs the assay and discuss the questions.

The first thing 1o do i to be Mexible with
youf ideas. Often, people reduce their idess
about & country to a single word or

a singhe idea—Germans hive the reputation
of being well organized and the British

arg famous for not cooking good food.
Howsver, the truth & thare are arganized
and disorganized Germans just (ike thers are
good and bad British restaurants. The key

b to change your ideas and cpinions is you
learn more about different cultures.

a. Who is the intended audience of the eway ¢

b. What is the purpose of the essay?
©. Whal problems ae idendified in the essay?
d. What solutions are offzred to thess problems?

Wk with your partner. Analvzs tha saacaond paragraph in the sseay and

Leaming Tip a
| 1] Thnct ' .
ity discuss the guestivn,
parsgpaskii et . What is the wpic of the first sentence?

S b. What examples of flexibiliey are given?

. What is the conclusion of the paragraph?

5 Work with your partuer, Discuss stereotypes and how to avoid them,
a. Why is it important to aveid steratypes?

b. How can you avold sterectypes?

e. What stercotypes abaut other countrics have you heard?

a. Because we are all similar
b. Follow the advice in the essay

© Answers will vary

26 » i 2

There is a difference between
cultural aspects that result in
misunderstanding and negative
cultural stereotypes. When discussing
this topic in general, it is best to
steer students toward examples of
the first type and away from the
second. Negalive stereolypes are not
helpful to anyone, whereas cultural
misunderstandings make fun topics
of discussion.

g to Learn

After students complete the activity,
you can have them go back to the text
again and underline any connectors
they see. These can include
connecting phrases. This will help
students see how different connectors
can be used in different types of
essays and expand on whal they have
already learned about comparing and
contrasting connectors.




9 L
e Yy
Ancther imaortant thing 14 1o listen and obiarve, Be
sentitive to differences in the way prople supress
themseles. Seme people are very elequent, olhers
are quiet and modest, and others are direct and
practical. Thess differences can sometimes cadte
problems. For exemele, some Japanese people con
find Westarnars too direct and cffonshve, whila
some Westerners can find Japeness people 100
secretive. To evoid misunderstandings, it is hefpful
nat te judge peaple ar thelr Behavier bazed on

i you have the opportunity to visit another
culture, make suro you ane curious and

ask questions. People are normally proud
of their cuiture and want to show it to
otherz. Most people want foreigners 1o feel
welcome, so they will be understanding and
patiant. Just maka an effort to ramemnber
thar the differences between cultunes add
richness, humar, and varisty to the warld.
After you understand a few basie rules, you

You can ask students ahout
exceplions to common
stereolypes in a class discussion.
If you do this before activity 6,
students could incorporate their
exceplions into their brainstor ms.

vaur own culturel background.

wngii, ord
amaddng
SRS

5 Wark in your Product group. Brainstorm ditforent sterootypes that @

wpewnieme, | 5 Work with a Product pariner, Exchange your paniggraphs amd wse the
Self-Check box (o wvalwite anid corod your work., Choose suime of
slerenly pes frum v pam;;rujl!'ls 1o seeldd 1o _I'uurmmpnmli\'u chuards.
Keep your puragraph and your charl in your Evidence Poctfolio.

will soon discover just how similer we all are.

f

Mexicans a
not puncival

7 Wrile u paragraph aboul Mexican stereotypes. Include a lopic senlence,

Praduct
roer el have about Muxicains,
Meicans are
very friendly,
Yo =

Dertarribn v llenal

o

Ln gt u

el s, enamples. and o concluding senlence,
Chhirceced

As students work on and correct
the paragraphs, they should
make sure each one contains a
lopic sentence, examples, and a
concluding sentence. They can
also check the paragraphs for
clarity by seeing if their partner
is able to identify the main idea
of their paragraph. Partners

Un 2= 27

might also make suggestions for
adding connectors if there are
none Finally, they should check
for punctuation, spelling, and
grammar efrors.

Learning to Learn

To help students understand the
importance of the topic sentence, you
can ask them to cover up the topic
sentences of the paragraphs in the

text and try reading it again. If they
compare what they understand with
the topic sentence and what they
understand without it, they will see the
importance of the lopic sentence. Topic
sentences help you understand why
the information is important. Students
can apply this strategy to any lexL

Self-Assessment

Ongoing Eva luation

This Self-Check looks at how students
have been able to apply knowledge
of paragraph construction in essays
If students have had trouble with this
topic, they can learn to check their
own paragraphs using the following
questions. /s there a lopic sentence
that explains why this information &
important? Do | provide examples to
support the topic sentence? Does the
conclusion summarize what we learned
or make a suggestion?

This step of the product checks how
students are able to take what they
have learned and researched and
write about it. As such, in addition

to the inclusion of a lopic sentence,
examples, and concluding sentence,
they should dermonstrate clarity of
thought and connectors. Mark students
down for lack of connectors, confusing
descriptions, or points that do not
support the topic sentence, Praise
them for providing connectors, logical
, examples, and using clear language.




You right want to revisit the
stereotypes and exceptions that
were studied on the previous
page before students begin to
work in pairs,

Comparn enltural aspercts

pr— 1 Work in pairs, Loak at the title af'the escay and disencs the questions,

., Whal dn:.-clll krow absosul thie couniry baing discuseed ?

b. Hew doyau think peaple frem that country behave? -

Mury peope vial Btz every yeor Tourels ore otiracted T /U avrasing views coslies ety
and of course. s precpie Britsh prosle =7 4w To e ey poite and reoecTil so f yoo

Enleh Manrérs

?:

St

Students should use comparing
and contrasting connectors to
talk about the similarities and
differences.

o phrring T vt Englnd there are soms things et youshoukd hrows

Tongic my the Bolah wre very rossrund Foe sxanls when they first el it 5 normred

oy sraue s, o Soarrrmd st orm, ey of ter s Vi a0 you do® T o, fo ather
sourlriss when Britsh poople groe semeane Chay binow, They do riot hug ar b cach ofher
Thay usualy el sy W o Wl

Annher imporant Bing 5 Tl Britsh pocpe e very patond wnd orderly Foe ol ey
Sy clard n ko o0 2 ‘e’ a thay 3l i Britiin when wating o the s Anvbady
wh fries To et indis the Ine i comideres very ke S iF pou v B it Endandd you

Students will work as a group
on this step. It's important to
make sure they all spend time
interacling with the group and
describing the similarities and
differences between all of the
countries they chose instead of
simply filling in the chart.

You should encourage students
to find the most surprising or
interesting details to focus on in
their presentations. You can help
them by asking students to write
whalt they found most surprising
and compare noles,

L

et b B2 b patiant

Flmcluatly s aso vy mperlard Peack-opact you To o on tims anc To nel owesly
your vyl It rel corcdered impo e To sel @ meslng ord erdryg tres -éu.mftwlz
i 1o Ther hotres

Thes vy ks if sourd] e £ 5 ¥kt (o travel o Beain b lowsver 7 you chearae bow
peope bekan and remetrber your mETE y0uwont, have any probisme Stk puock are
S50 vy friendhy wnd v lors ey the combry rorenesly

e 2 Wk i pavirs and discuss the questions.
a. How is the behavior of the British described in the essay similar 10 behavior
in Mexico!
b. Whil are the impostan! differences?

3 Work with vaur Pradoct group. Take aut vour comparative chart, Complate
2 the chart with information about fraditions, food, sterectypes, behavior, and
.EIEE:-/ ather cultural aspects of athor countrics. Lse the information from the essavs
[ —— celiud in this wnit, your Beader, and allier sources o research other countries.
s
) ieatad & Wark in your group, Coampare the different caltural aspects in your
nfar Eoeds comparative chart.
) CrTpd
L:::'h“’_ 5 Agron on how you are geing to prasent the infarmation in your charis
sveatret Fractice your presentations.
S v wiilampl
£ B Lsethe Self-Check to evaluaie vour chart.
28 » Uniz
mom
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Self-Assessment

This is the last step before they
present their chart, so it can be useful
to have two stages of evaluation. The
first stage could be to see if students
have included everything they need in
their essays. With feedback from that,
students will be able to create a better
charl. Before they present their chart,
it could be good to evaluate students
on their chart and provide them with
feedback,

This Seff-Check looks at how students
are able to transition information
from an essay to a chart to an oral
presentation. To improve their skills,
students should focus on only the
mast important information at

each step. The chart simplifies this
for them. They can refer to their
essay and remove any nonessential
infarmation. If students had trouble
with the essay or the cultural
aspects, you can refer them to earlier
Seff-Assessments.




A Comparative Chart Product Unit 2
Step 6

4 Prosent yowr Comparative Chart to the class. Remember lo use
axprassions of contrast and comparison.

Groups should be able to present
to the entire class. If you have

a small enough class and there
is time, you can leave time for
questions and answers after
each presentation. This will give
the listeners something to focus
on during the presentation. You
can have themwrite a question
they want to ask. Make sure to
use the Questionnaire 1o evaluate
students.

2 Fill oot thee Product Evaluation Questionnaire ta svaluate your work
and the wark of anather group an the Product.
Product Evaluation Questinnnaire

1. Did ull the group members prosent (heic comparativie charti

My group:
Anvther group:

2. Was the chart pressntation nnderstondshle and interseting?
My group:
Another group:

. Wus informativn e e cssavs or fom rescarch ncluded o
e counparative el ?

My group:
Another grougp:

. Waz the char divided clearly inta ooliorsl aaperta, traditiona,
foed, and stersatvpest

My group:
Another grou:

You should remind students here
that constructive criticism (and
reflection) focuses on ways to
improve, rather than complains
about things that were not good.
Students can think about ways

to improve their mindmaps with
areater variety and development
of topics, ways to improve their
essays with better transitions and
topic sentences, ways to improve
their presentations with prepared
points and transitions, and how
those improvements might apply
T to their future projects. It might be
good to discuss the tips as a class.

"'1 5. Huw would vou grads ihe vvaal] peclormsnce of U group?
My group:
Anvther growp:

3 Work witls the growp vou checked. Use e information in the Product
Evelluntion Questivnnaire Lo gziver wanch olher leellback. Weile s list of
Lips for the other group (o use for luluee products and exclenye them.

Self-Assessment Final Evaluation

Students will use the Product You can use the Product Assessment Questionnaire or a similar one to help your
Assessment Questionnaite to compare students self-evaluate,
themselves to another group and look

Suggested stions for the Evaluation Questi ire:
specifically at the chart and the essay. ERRE (uesions (v T ENeea/ion DiEIORAG

vou should ask students o reflect 1. How did your partners respond lo your ideas?

on their performance and provide a 2. How did you respond to your partners ideas?

grade. You might want to work with : " . i

Sulints and disass the grades Uiy 3 Iiowd!d vou divide the speahng parts for the prese.ntatlon,

are giving themselves. You can have 4. How did you prepare and practice for the presentation?

them describe what they did well in 5. How did you include the chart and the ideas from the essay in your presentation?

the chart and the essay and what they

4 6. How did you feel about the presentation and your part in it?
would improve,

7 Overall, how would you rate your group?




Unit 2

Students’ evidence portfolios
should inchude the list of
cultural aspects, the mindmap,
the essay, and the comparison
chart. students could have also
added work from any other step
of the process, perhaps even

a video recording of the final
presentation. However, all video
recording will require official
permission.

The learning outcomes are a good
summary of students’ progress
through the Product, but they do
not necessarily reflect Product
performance. Here they can
reflect on how well they revised
essays and understood the
meaning and details of essays.
You might suggest students

look at their work on essays on
pages 24-28. They will also have
to review how they compared
cultural aspects.

Self-Assessment

In order to help students evaluate
themselves, one idea is tovideo record
their final presentations and have them
add those to their fvidence Portfolios. If
students watch themselves presenting,
it will make them aware of their body
language, tone of voice, and use of
English, and they can provide feedback
This can ao alonaside the list of cultural
aspects, the mindmap, the essay, and
the chart already in their Fvidence
Portfolios. However, all video recording
will require official permission.

+ §eli-Assessment

1 Think abont the attitudes von showed in this unit and use the scale to

wvaluiite yoursell,

Cxcellent

l. Grade

turned in mry werk on time,

did rmy bast with my work.

paid attention during lessons.
participated actively,
worked well with other students,

Meeds improvement

Henw can | got a batter
grade next tme?

2 Look at the Salf-Chack boxes and your Evidance Parifolio. Add any other
work von want to include in it and answer the guestions.
o, How rmany aciivities did you collect from the Evidence Porifolio?
b. What other activities did you add as svidence?

c. Which activities were easy to complete!

d, Why?

. What do you need to work on?

Choose from 1-3 to express how well vou achieved this unit's leaming
outcomes, Refloct on your answers and write a comment or suggestion

in the Roflection columun.

FaWerypood 2m 0K 1w With dilficuly

I can...
® rgvise short essays.

® pnderstard the general meaning main
ideas, and details of essays.

w describe and compare cultaral aspects,

Final Evaluation

Students should reflect on how well
they were able to transition information
from brainstorming to research to essay
to chart to presentation. To help them
with this, they can compare the parts
of their Evidence Portfolios separated by
steps. For instance, they can compare
their first mindmaps with the final
presentation they gave, Students can
be evaluated on their ability to link the
different stages of the product together.

Grade

Assessment

Photocopy Assessment 2 on pages
155-156. Have students complete the
assessment individually. Correct and go
through the answers with the class. The
Answer Key can be found on page 173,




ﬂ' Share What You Know @
&

. Work in groups. Discuss the questions about
== natural disasters,

" a. What natural disasters (apart from the one
N

Hlustrated in the plctured can you think of 2

b. How can you prepare fora namral disasier?

c. What should you do ifyou are in a natural
disaster?

» Think about pour performance in the

discussion and answer the questions.

n. What Enguage did you use Lo talk aboul |

Natural disasters in Mexico include
hurricanes, earthquakes, and
volcanic eruplions. Typically, all
Mexican students know about
earthquakes, but may not be aware
of other natural disasters. Students
should know disaster procedures,
but you should review thern

Students should list the actions

natural tisasters?

b. Did you have any communication
problenms?

Social Practice

= Create nstructions to help people be prepaned

for a natural disaster

Learning Outcomes

= Select key information and review instouctions

# Read and understand instructions
= Write instructions
= Edit instructions sheets

Academic and Educational Environment

Product: Instructional Poster

Step 1: Create a list of possible natural disasters,
S1ep 2 Choose a natural dizaster and make notes on what

doifit ocouas,

Step 3: Make a lst with the contents of an emergency kit
Step 4: Write instructions for your chosen natural disaster, Tt
Step 5; Assemble an instructional poster for the natural disaster you chase,
Step &: Display and evaluate your instructional poster,

they need to do before and
during a natural disaster using
imperatives. Students can also use
conditional sentences for possible
situations (if you are oulside, you
should stay away from cables)

and adjectives (it is essential to...)
to prioritize actions in order of
importance. You can monitor
and record student examples for
Pre-Evaluation.

The final product i an
instructional poster, so the
various discussions of their
actions in a disaster will help
them build the elements for
the poster. The discussion on
this page relates to two of the
Product steps: creating a list of
natural disasters and thinking of
instiuctions. It is good to make
them aware of how each step
supports the poster.

This unit explores the theme Natural
Disasters. Thisunit features typhoons,
taunamis, flooding, fires, volcanoes, and
hurricanes. The information should
come from official sources, such as
https:/Awww.ready.gov/ and hitps/f
www.epa.gov natural-d sasters'seneral-
infarmation-disaster-preparedness-and-
response. However, please make sure
the advice follows the school's procedure
for natural disasters. students need 1o
know what to do in an emergency. To
contextualize the discussion of this topic,

| you canuse the images on the Class €D, |

The Share What You Know section
asks students to name natural
disasters. This list can be used for the
first step of the Product. Questions

b and ¢ allow you to monitor and
record examples of the students’

use of imperatives and conditional
sentences for possible situations. A
common error for imperatives is using
subjects or changing the form of the
verh, A common error for conditional
sentences is confusing the condition
with the effect.

ricular Flexibility

The instructional poster, which is

the final product for this unit, is an
effective way to combine the talents
of the Produet group members. Fluent
students can explain the elements
on the poster. Strang writers can

be in charge of producing the final
written instruclions, Students good

at design can decide the final design
of the poster. Itis helpful for students
to learn which ways to support their
Product group.




The disasters listed here are the
three most common disasters in
Japan. It might be interesting to
explore the difference hetween
common disasters in Japan and
Mexico. For example, tsunamis
are not common in Mexico,
although they are possible (e.g., in
Cuyutldn in 1932\ Typhoons are
identical to hurricanes, but the
expression fyphoon is used in the
Northwest Pacific and the word
hurricane is used in the Northeast
Pacific. Another difference is that
many of Japan's disasters are
related to problems in the sea
and on the coast because Japan is

Read and nnderstand instructions

MNatural Disasters in Japan

Staying in Japan fs a fantastic experience There is alot to dein
this country. There are the busy streets of Tokyo and the famaous
wemples of Kyoto. More adventurous people can even cimb Mount
FujL But Japan can sometimes be dangerous. Natural disasters
oour frequently because of its location. These include typhoons,

earthquakes, and tsunanmis.

Passible Natural Disasters

Typhoons

Typhoans are tropical storms that accur
between May and Cctober. They bring strong
winds and can cause flocds and landslides,
Dneof the bigge it typhoons was the lsewan
Typhoon in 1956 & caused record amounts
of damage (o coastal areas. However,
typhaons mowe quite siowly, o the Japanese
government has time to give the pulblic
refinble information, Novadays, the number
of human crsasaltes is kwer than in the past,

Emergency Procedures

Before a natural disaster
Matural disasters are pat absays predectable, but people
in Japan are well-prepared. You should be, too!

First, prepare a survival kit, You should
inciude a flashlight, spare clothes, o firsr
aid kit, and basic food supplies, Take it with
woul, and keep it ina safe place. Second, if
you plan to be in Japan for an extended
period, identify the nearest evacuation
zone. An evacuation zone is a place nexi
toa community where large numbsers of

an island. Earthquakes . peaple can go after a disaster, Make usre
Japant located i amajor eanhguakes you know the quickest route.
2ome. Sorme earthouskes, calked remors, ane
small. Move serious carthguakes can cause @0uring a natural disaster

7

The information provided in this
section is different from that
which is provided in Mexico.
Please make sure that students
know that in Japan, students use
tables as a safety zone. In Mexico,
this is not recommended, and
instead we stand in Safety Zones
or Evacuation Zones, The school's
emergency procedure must be
clear to students,

condiderable darmage. There has been alot of
carthaualke sctivity in Japan's history. The Grest
Kanio Easihauake of 1923 caused 100,000
deaths. There was another brge earthguake in
1995, which damaged the ity of Kobe.

Tsunamis and other effects of earthquakes

. Theoffocts of sarhqualees can bo dramatic. They

can damage buldings and the tarsportation
bk, Thy can sk causo fires, and they can
shop th enargy supply, Sometimes, sarthauakes
take place under the sea. This can leod 1o tsuramis.
Teunarris are kege ticil evaves that flood aeas
alonag th coast.

I yous are mdoors during an sarthquaks,
find o safety zone—undar a table, a
doarway, or any ather selid object. Do
niok run outside—stay in the bulding. In
a typhoon, o bo the strongest part of
the building. Il there is a tsunarmi, stay on
highor groumd.

if an earthguake happens while you are
outside, protect yoursall from falling

| objects. Find an open space avway from

* buildings, such as & park. In a typhoon, go
inside the nearest strong building.

32« U3

Eesources

IFyou want students to know more

aboutwhat to be careful about

in Japan, there & official advice

on this website: https:/fwww.gov,

uk/foreign-trave l-advice/japan/
ral-disaslers,

about Japan. Often, guidebooks

You can also explore information

Curricular Flexibility

some students may find it hard

to read a text as long as “Natural
Disasters in Japan.” Something to
consider is dividing the text with
different students in charge of
presenting the different information
in each section. For example, the
seclion on possible natural disasters

presents three types of disasters. The
class can be divided into three groups,
and members of each group can
explain what they learned about their
respective disaster,

provide good cultural advice about
different countries as well as the best
places to visit and see. This website
(hitps://www.lonelyplanet.com/japan/
travel-tips-and-articles) provides an
insight into Japanese culture,

A




Mot importantly, don't panic. Try
o stay calm. Stay in a safe place and
wait for furthar instruction.

After a natural disaster

‘Wait until the initlal disaster has
stopped. Itk important to urn off
any appliances in the house that
s gas, such as ovens. If you can,
closs the rmain gas valve, Open ol
daors if you arein a building. It is
important 1o evacuate by foot and
avoid slevators, Thene i ahvays an
oacUation 2onein every community,

Try to be calm if there are
aftershocks after a large earthquaks,
There could be several aflershocks
with a shart time between them.

Enjay your visit and stay safe!
Hopaefully, you won't experience any
matural disasters during your visit

10 Japan. However, it s impoartant to
remember the information in

this leaflet.

1 Kend the leaflet shaut natural disasters @

in Japan amd answer the questivns,

8, Whe are the instructions written for?
Fan reose wmmng Jepan,

b, Which section tells you what you nged 1o
lenvowr aboul natural disasters?
Possinug HATYRAL SEESTERS,

& Which section relis youwhatyou need to
doin a natural disaster?
EnEstiney PRoCIDUSTS.

=

. How is the language dilferent in the
It sections?
THE Fifch T SUCTROM WSES & LOT OF SINFLL PRESINT,
WAILE THE SECOHD SECTRON USES 4 LOT OF BPCRATWES
e. Why does the leaflet use illastrations?

1ummumumv:umnmucnw

This type of infarmation is
typically seen in official leaflets
that give advice to tourists or

to citizens of a country. These
leaflets can be found in tourist
information centers or on
wehsites such as www.visitroexico,
com/enfuseful-information 1t
might be interesting to bring

in physical tourist guides, such

as the ones here: htlps./fwww,
e : / ist-quid

Possible answers: a. Leave the
building calmly and quickly; b, 6o
to the nearest safety zone; ¢. Use
the phone or intercom or your cell
phone to call for help; d. Move to
higher ground; e. Ask an official
for help (e.g., a policeman). The
students should use imperatives in
their answers.

The Self-Check helps students
understand the importance of
graphics in the text. Students can
discuss how these symbols not only
tell people what to do, but also help
them understand where to find
information. When students are
analyzing language, you can help
them see the difference hetween
imperatives, which in this leaflet

.

This step of the Product can use
some of the same ideas from the
Share What You Know discussion
of natural disasters. However, the
disasters should only be examples
of what is common in your
community.

2 Use the Self-Check towvaluale your work. AT N
2 In pairs, wrile a lisl of places where m!’#:
vou have sean information similar to [T
i baelogse. T prmieed e
A2 chgipws
. i 4 0
4 In groups, discuss whal you nssd lu Mksiie
know and what you need 1o do in the e o
situations below, st
L s " 71 o abymend s
8. Youare i aliein apublic place. aag s wad
b. Yeu are at scheel and the ground RN
starts shaking.
€. Youare in an clevator that stops
‘hl"l.'li'l.‘.n “lFDf\
d. Vouare at the beack and the ovean starts
receding rapidly.
o. Youare lost ina new town or City
5 Form vour Produet group, Thiek aleu Produat
thy common nulural disasters in Japan. .
Diiscuss whal aulural dissstors am
comEmen in your cormmunily vr ceunloe
and makw a lisl. Kowp he list in your
Evidence Portfolio. G 53
'

Curricular Flexibility

The Product groups will be formed
for the first time in this step. Working
on this instructional poster can
combine the talents of the Product
aroup members, and therefore it
might be good to work with students
so that they are able to combine
different talents in their group.
Typically, students want to work with
their friends, which can make for a

Ongoing Evaluation

The first step of the Product is a list of
natural disasters which will provide
little language to evaluate. However,
oneway to extend this activity and
have examples of the students' use of
imperatives is to record or note their
discussion of what is important to do
in each of the natural disasters. This
is a natural extension of this Product
step and also will help students with

typically begin sentences, and other productive atmosphere, but it may the following steps of the Product.
verbs, Finally, students need to he be better to use the opportunity to
aware that the leaflet has different combine abilities,
sections for different lopics.
b _4




Unit 3

Possible answers: a. The salety
zones are the supporting/
external walls of the building. b
The evacuation zone will be in

a communal area. ¢ A flashlight
could be found in a drawer/closet/
toolbox. d. 2 minutes (Students
need to recognize that however
long they take, they will probably
take too long. This underlines
the importance of having an
emergency kit).

¢ the language of instroctinns

You may want to write some
instructions on the hoard

and elicit from students the
characteristics, for example:
the use of sequencing words,
imperatives, and conditionals.

® 1 Workin palre. Answer the questians abaut things vou need 1a know o stay
safe during a natural disaster.
. Where are the salety zones in your home?

. Where s the cvacuation zone autside your house or building”
. Where could you lind a ilashlight in your house?
. In adisaster, how quickly canyou pack clothes and supphes and keawve the house?

L) 2 Mark the vocabulacy NI (natural disasters) or B (ememsgency

&
oty

. aftershocks  ND
evacuation rone _El
. Pashlight _E)_

. landsldes  ND

BEO FHE

Possible answers: a. Prepare a
first aid kit; b. Extinguish any
fires; c Alert the emergency
services; d. Leave via the
emergency exit; e. Seek medical
assistance

Preduct
sl
Step 2 of the praduct.
1= iz
ol m
mm LI L]

instructions). Then discuss tir myanings busvd on the contest.

e, safely zone El
f. spure chothes Bl
g. supplies Bl

h. tremars ND

pr—) 3 Work with your pariner, Anslyze (he insteactions in the Jealle on
prangees 32-33, Disvuss and sggroe on the characteristics thal instructivos fur
w natural disaster need (o have to be belplul and why.

) 4 Diruw these symbols in your oolebook and write an instruction for each.

NP NN
FAINE
o Y @
e[
A [

5 Compare your answers with yenr partuer. Discuss if the instructions are
useful or not and whal you can do fo improve them.

& Waork in your Praduct group. Choose a nataral disaster from your st from
Step 1, Disenss and make notes on what you think you need to do if the
uatural disaster sccurs. Keep vour notes in your Evidence Portfolie for

Language Knowledge

Imperatives are used lo give
instructions; they don't have
subjects and they don't change form
Imperatives can be used in conditional
sentences to tell people what to do
in possible situations. Conditional
sentences have two halves The half
beginning with § is the condition,
and the other half is the effect. The
examples on this page have present
simple in the condition hall and the
imperative in the effect hall,

Learning to Learn

The vocabulary exercise can be
used to help students see how

they can classify vocabulary into
lexical fields. In this exercise, there
are two lexical fields—natural
{sasters and Emergency Instructions.
Students will find it easier to learn
all the words associated with natural
disasters together, and then all the
words associated with emergency
instructions. They can also learn to
record vocabulary in the same way.




Review instructions and seleat key informatinn

Unit 3

1 Wark in pairs. Laak at the thros read signs and answor the questions, @

a. Have you ever seen (hese road signs?
b. What di you think the road signs mean?
¢. When do you think it is impartant to follow these 1oad signs!

2 Read the instructinnal paster about flooding, MHscuss with your parines:
haow each road sign repressnts a section of the poater.

> "." 'y Hnﬁdh‘ oocurs whan there is maere walar than it s possdbla to control. Fleeding can hapgen
":" o - because of heavy rain, storma, of blocked watenways. Every year, there are mone reported cases

o of floed:. This paster tellz you what 1o do in cose of a flead.

e = T3 s

= G,I-Hlunwnd—lnl flood, meowe 12 higher ground, such as hills or mountains. However, consider

; ¥ ,ﬁ AL .Ih"!'_ﬂ!luwinl\ﬂwn planning your escape routes:

. ;@'4 . D Rivers—Rivers can casily change their course, The water level can rise and quickly floed ronds
. and paths.

Bridges— Floadwater moves fast and can damage the faundabans of a bridge, making the
4" bridge unstablo,
(D) skippery ground—aAlways move slowly and carefully in floodwater because you cannot see
i“!_".ﬂne condimon of the ground, Drivers can lose control of the car and have an accident.

Turh around, don't drewn—Change your roule and avoid walking of driving through floed
weters even if the altsrnete route is longer.

I

(4]

Wark in groups. Demonstrate your widerstanding of the "Higher ground” @

These road signs might be seen
near bridges and rivers. Answers:
a. Road can get flooded; b. Slippery
road when wet; ¢ Turn around

The parts of Mexico that often gel
flooded are Chiapas, Guerrero,
Michoacan, Oaxaca, Tabasco, and
Veracruz. The answers lo question
b will depend on the town or

city. The road signs woukd need to
represent a hill or a mountain for
higher ground and a bridge with

a cross to represent that crossing
bridges should be avoided.

Passible answers: a. The ones
that experience floods are around
main streets or close towater
hodies. b. The biggest dangers are

and “Bridges” seclivas by drawing road signs.

getling carried away by moving
waters. ¢ Stay on higher ground.

4 Work in groups. Discuss the [ollowing questi @
a. Which aneas of your community of country ofien experience flosds!
b. Whai da you think are ihe bigeest dangers in a flaod?
c. Besides the things mentioned in the poster, what might people do in a oed
to stay safef

"]

Wark in pairs. Read the poster again and write instructions fa prepam -.

You may want o give the students
poster paper towrite, design, and

for a flood
Uniz 3« 35

decorate their posters, The sludents
should use imperatives for the
instructions and appropriate signs

About the Topic

Ongoing Evaluation

Language Knowledge

Floods are one of the most common
natural disasters and one of the most
dangerous. Floods can occur any place
it rains. However, the most dangerous
are flash floods, which is when it rains
a latin avery short period of time,
The best advice in times of lloods is

to move to higher ground. This might
mean moving o a hill or mountain but
also could be the top of a building.

The students produce questions for
the Product to help them focus on the
different elements of their anecdotes.
Itis a good idea to record examples of
their questions so that it is possible to
see how they improve at formulating
questions. You might consider two
aspects of forming questions: the
accuracy of the question and whether
the questions focus on the key aspects
of the anecdote,

The students need towrile
instructions using conditional
sentences. Common errors might
include confusing the conditional

half for the effect hall. Using an
exarple from above, this could be:
You are careful if you are driving near
a river. Here, the student is using
present simple in the effect half of the
conditional sentence. The effect half
should be in the imperative. Equally,
students might write an imperative in
the conditional half.




The images in the picture that are
not referred to are the gasoline,
the matches, and the candles,

The instructions are probably
wiitten for parents or older family
members. The web page refers

to “you and your family,” but the
language is too complicated for
children The web page tells you
directly to include food in cans

or packets, to whistle to signal for
help, and to cover your mouth and
nose, among other actions. The
reasons given for those actions are
that is it not possible to store fresh
food, that whistles can help people
locate you, and that covering your
mouth filters contaminated air
The students will consider different
items o be important.

o

e

Emergency Kits
Natural dizasters such as hurricanes and earthquakes are often
diffieult ta predict and it 5 important that you and your family
ane prepaned in caze of an emergency.

You need to react quickly since every extra second can incremse the
darger. An emangency kit can significantly reduce the time you take
to leave the house. The instructions below tell what to indude in your

emergensy kot and why itis important.

.:E_- Food and water

= Water: You can survive for three weeks without
food but only thres days without wster.
Therefore, your kit needs ane gallon of water per
persen per day for ot least three days.

= Food: It iz not peasible to store fresh lood. Only
includs food in cens or packsts.

= Manual can opener

E Documents

= Key docurnents for you and your family
[passport, natlonal identity card, recent
photographs, etc.): After an emergency, it may
not be possible to retumn to your house, so you

Students may be tempted lo create
a list of exactly what is listed on
the page. However, there are other
elements that are not listed which
would be useful. For example,
spare clothes, matches, maps,
medical supplies, etc

e i\_awdamnnl.i with you.
[ setchnar Y

1 Tank ot tho phatagraph and identity the itomes that are not mentionmsd on

LT
ek the hrachuore.
It ard
AN 2 Work in pairs. Discuss the gquestions about the brochure.
Cirsz a. Who are the instructions written for!
;f:.;:i-’mn b. What docs the brochure tell you to do direethy?
;"L".‘i'” ©. How does the brochure explain the reasons lor doing these actions?
L :-:;’i?h d. What are Ihe most important items mentioned on the brochure?
Iniir.c) 3 2 i
Ci n;,;’;" 3 Lse the Self-Check (v evaluate vour participation in the discussivn.
Lang g bt

(T4 P 4 Work in pairs, Discuss why il is important (o include thiese ilems in your

wimergency kil

L ] m.mualnn opener
B moit toweleties

R 5 Work in vour Product group, Resd your notes with instroctoms, Make a list
. with the contents of ian ALY lil. Kme;.rl]:n list in yuur EI'HmnPurl’fu!m

Krviow instructions and snlect key informatinn

-

£ Edactrical sguipmunt

= Battery-powered radio: Lsten for any updates to
amergency information.

= Extra batteries

= Flashlight: It is essential that you can see the
dungers around you.

= Cell phane with chergers and & backup battery

ﬂﬂlhnﬂwnlill equipment

* Whisthe to signal for help: in a natural disaster,
you may become trapped, and It s crucial to
hanve 8 way for emaergency services to locate you.

* Dusl mask: Cover your mouth and nosa ta help
filter contaminated alr,

* Meolst towelattes

o cell phons with charpers and a
backup battery

Self-Assessment

The most difficult part of the Seff
Check is the students' understanding
of the relationships between the text
and the previous knowledge. You can
help students to reflect onwhat they
previously thought was important

in an emergency and what they now
think is important. The students now
understand how lo use imperative
for instructions, but the language for
explanations is new, Students should
| reexamine question cin activily 2.

ing Evaluation

Students are working towards the
creation of an instructional poster,
and the emergency kit is an important
part of this poster. It would be good
to discuss with students how they
intend to illustrate the emergency

kit on the instructional poster. When
evaluating their illustrations, you
should consider the relevance of the
image 1o the poster. 1L is also possible
to evaluate the research they do for
the image.




Analyze the language of instroctions

1 Laok at the examples taken from the brochure. Clagsilfy the exprossians in
biold in the chart.
T is important hal you and your Femily are propared in the cove oFan emergency,
Yau need to react quickly since cvery extra second can increase the danger
Therefore, your kit neods one gallon of water per persan per day for atleast three days,
14 vy el b possitele ta relurn lo your howse, $o you need your docasmenty with you,
Itis essential that vau can see the dangers areund you.
lva mistural disist e, you mir beoome trapped, and it is orucial o have: a way for
emargency services Lo bocle you,

Highlighting key ideas

IT 15 MR OSTANT, o 5 ESSEMTWL, 1T 15 CRUbAL

Expressions used to provide reasons
SINGE, THERTFORE, $0

R

Work in pairs. Discoss the kiy sctions in a nalural disaster and the
reasuns why it is important (v follow these activns,

It i essenbial thai you keow whens (he safely
zones in your house are. 50 you can avoid danger

I i cruscial b Lk with yousr Family about what o
do in anatural disastes, since being prepared will
hrl;n}l!lu e fanier,

(5]

With your partner, agree on the most important actions aned write them
o, Make sure you highlight your key idvas and provide reasons,

ACTONS: ANFWERS May VaRY,

4 Work with another pair. Exchange instructions and give each ather &

constructive feedback, Decide if the instructions highlight the key ideas
sl if they provide reasons.

Unit 3

Students will vary in their
opinions of what the key aclions
are in a natural disaster. However,
the important part of this
activity is the use of adjectives

to highlight key ideas and the
expressions lo indicate reasons

in their discussions. You can
monitor student discussions and
gently remind them to use the
appropriate language. Equally,
positive and negative examples
can be recorded for later analysis.

students can reflect on the
examples they wrote in their
notebook to analyze their
language use, Students can also
think back to the examples they
used in the discussion,

Self-Assessment

Language Knowledge

The students can discuss the ideas
in the Check What You Know hox in
groups and think of examples using
each of the options. This will help
them to understand which option
does not complete the rule. Also,
working in groups will make it easier
to think of a range of sentences. If
they find it hard to see the difference
between the options, you can

help them by providing thern with
examples.

The phrase it i5 used with an adjective
is 4 way Lo make someone pay
attention to the adjective being used.
Any adjective can be used this way
such as in the sentence it & weird that
she decided. ..., You should check that
the students include the complete
phrase. The expressions used to
provide reasons are used in different
places in the sentence so it is good to
elicit examples during the Check What
You Know aclivity.




Undarstand the eorroct ardor of insbructions

All of the images are related to
fire and are mentioned in the
talk. Dy forests are more likely
to burn, Insects eat trees and
make thern dry up. Lightening is a
common cause of forest fire,

The intended audience of the talk
are children. There are sounds

of children moving around

before the fire chief talks and he
mentions the principal. The two
sections of the talk are things to
do every day and things to do
whenwe're in a forest. He makes
a comparison between using
energy in the house sensibly
(wrning off things that use energy
like lights) and using energy in a
forest sensibly by putting out fires
when they aren't necessary.

The instructions should include
ideas from the listening. Students
can mention being careful with
paper and glass, putting oul fires,
only using designated areas, and
being careful with fireworks.

i ]r

=

@1 Work in paire. Laak at the images and diseuss baw they might be related.

|.?J . Wk

Tistan 452 1o a California fire chief giving a talk, and match the captions
with the pictures, Campare your answers with a pariner and eeplain how
you knew the answar

a. It ivimportant 1o pratect the forest from Fres,

b. Insects cat trees and make them diy up.
. Mone starms mwean higher chance of trees getling hit by lighining.
d. When lorests are dry. there are more [orest fires,

3 Wark in pairs. Discuss and answer the questions about the fire chisf's talk.
Make notes in your naichonk,
@. Who ks the intended audience of the talk?
b, What are the two sections of the talk?
. What comparison does the fire chiel make betwesn using energy in the house
and using energy in (he fores:?

R 4 Listen again and complete with vowr own words the instractions the fire
I!_’;l'::'.':".:;ﬂ_ chief mentioned. Compare vou answars with your pariner.
g bl wming [Flesi, THeow TOUR TRASH [ THE TRASH CAM.
e w4 aTen
o0k 1S, 20 Mext, pos't USE EMERGY IF YOU DOK'T HAVE TO.
v A,
Fagis 15 34 Then. BPENEMAEE THAT FIBEWORKS A5 GEEAT FUN BUT THEY CAN ALS0 CREATE FIRES.

Fimally, 1 von SEE SOMETrums THAT MICHT CAUSE A FIRE, TELL SOMEONE.

. 5 Wark with annther pair. Thscuss whist you learnad about forest Fres and
write different instructions for yvour families on how to aveid them. Keep
your instructions in your Evidenes Portfolio 1o check your progress,

38 = i3
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Curricular Flexibility

Resources

The Reader contains more information

Listening activities can be very

ahout global warming and the effect
it has on forest fires, It explains that
warmer weather means that tree-
eating insects have not died in the
cold. This means that there are more
dry trees. Another source for looking
al the relationship between forest
fires and global warming is NASA
(https:ffclimate. nasa. gov/ news/ 2602/
lightning-sparking-maore-boreal-forest-
fires/). The Reader Answer Key can be
found on page 175.

difficult for students. To help students
understand the fire chief’s talk, you
can divide the talk into two sections.
Students could create a mindmap or a
graphic organizer which represents the
ideas of the first part of the talk, and
then they can complete the graphic
organizer with the ideas of the second
part of the talk




Wrrite and edil instroctions

1 Read the text and identity wha it is aimed at, @

Stay safe from volcanos!

Do you lonow what to do if a volcano enupts in your area?
Follow our eagy-to-understand Instructions and stay safel
Voueane Lwa
Pecgle think that volancs sre dangerous because of the hot lava, but nosmaly,
poopk do nat live cless enough far the lna to affect them. Tedl your schoolmates,
friends, #nd Eamily that bva s not scmething to worry about,

Woutanie ads
The biggest danper from velcanos i the hal ash. i you are outdoors, it is exsential
1 got indoors. If you are indoors, clode the doors and windows.
Cover your mouth and nose with a mask. it 1s important to avold breathing ah.

MibFons
I'yaun e mear the waleana, the next biggest danger i from mudfiows This & what
to do: Move away from the mudflow. It is important to stay a3 far away a3 possible.
Do nat try ta run faster thas a madfiow, because mudfiows mave very fast.

GEsEmaL Tes
-'I,'ﬁg,'unumm.upnmmmdnhmmd
. avcleanic ersption. Thea, prepare an emergency kit. Finally,
G learn the phone nurmbers of the emargoncy servites.

Stay calm. Stay smart. Stay safe!

2 Complele the poster seclions wilh sppropriate beadings, Compare your
answars with a partner and explain why vou chose sach heading.

3 Work in pairs. Decide which of the following eloments ave included in [

'
Py
e

Unit 3

The text is aimed at
schoolchildren, It makes reference
to schoolmaltes, and the language
is clear and simple.

The elements that are included
are an introduction (under

the title), general tips, and
instructions for specific situations.
There is no definition of what a
volcanic eruption is.

iha poster.
® an intreduction
m instructions for specific situations

u adefinition of the disaster
m general instructions or tips

4 Work in vour Product gronp. Use and develop vour notes from Step 2 to
writis instructions for vour chosen natural disaster. Use the poster as s
moidel. Make sure vou use the correct language and inchude the necessary
aspiscts. Keep the instructions in your Fuidernes Portfalin,

This is a key step in creating the
product, because students need
towrite instructions for their
chosen natural disaster. You

can help them by highlizhting
the language demonstrated in
the poster. There are examples
of imperatives and conditional
sentences (paragraph b), examples
of adjectives for highlighting key
ideas and expressions for reasons
(paragraph ¢), and examples of
sequencing words (paragraph d)

Ongoing Evaluation

Curricular Flexibility

students may find it difficult to write
instructions with so many elements
to consider. There are two possible
approaches to helping them. One

is providing a resource for them to
independently evaluate their use

of all of the elements, for example,
using a checklist. The other is them
using examples from the poster on
this page bul changing the words for
their own natural disaster. Stronger
students will find it easier towork
independently.

This s the step before students create
their instructional posters, so this is
an important moment lo evaluate
the students’ use of imperatives and
conditional sentences, adjectives for
highlizhting key ideas, expressions for
reasons, and sequencing words and
provide them with feedback before
they create their final product. It &
useful to record exarples of their
instructions before they work on their
posters,




It might be good to work with
students collectively to check
the examples they find in the
poster, These examples will be
used to help them to create
their instructional poster, so it is
important that they understand
what is required of them

The instructions are very long and
complicated. Instructions should
be short and clear. The piclure is
not related to hurricanes and is
therefore confusing.

Students sometimes find

peer correction difficult and
uncorfortable. However, for

the students to learn how to
write instructions correctly, it is
important that they can evaluate
different examples. The most
important element of this editing
rubric is the examples because
they will help the students focus
on what lo repeal. This is more
useful than an overall comment
of good, ok, or needs work,

Writa and adit instructions

@ 1 Workin groups. Complote the aditing checklict for the Binal praduct an

instructinnal poster] with reamples fram the valeana paster on page 30.

" Example
Appidpriate piclures 4
= Valeank Lava, Yolcank Ash,
D fferent sections v | Mudtlows. General Tips
Cleair, concive linguage 'y
Clear instructions v

M you ave Inifoies, cloe fha

Diferend sitizali v
reen silisalions ireaid e
Sequencing wirds v
» Ty et
Highlighting key ideas » It is hmportant to stay as far

away as possible.
Exprossions 1o provide reasons | o
Waork in groups. Look al the example fvom an instructional poster for

what ta da ina hurricans., Use the editing cheeklist to discuss what the
problams are.

Exampic 1

Ifa hurricane i3 elose ta amving and you are notin an
area that is recammended for eracuation, it could be very
dangercus o leave your house and walk areund outsde,
Friends and family might warry abaue you i you do not get
in tauch with them and tell them you are safe.

Work in your Product group. Evaluale vour paroens’ instructivos [rom
their Evidemee Portfolio usiog the editiog cheeklist from adivity 1.

e
Variw wrald sck|
it 5
| 2 e

2 anhuane
Ll sl g
[ remngn zed
ponil e
i ol
telucon
o irpmezd vy
i

Uhis paage,

48 = Uniz

4 Work in your Preduct group. Design an instruclivaal poster for your
chusen oalural disaster. Use your emergency kil and instruclivas from
provivus steps wnil add images and illusicstions.

Use ths waliting checklist from activity 1 W edit your work, Make linal
corrections, Stove vour poster for the final product step,

B Use the Self-Check to evaluate vour performance in the activities on

Self-Assessment

The Self-Check focuses on the use of
an editing rubric to edit and improve
writing. The most important element
of the Seff-Check is the recognition of
positive and negative examples. Often
students focus on negative examples
in their writing and are not able to see
what they have done correctly. The
benefit of the rubric is that it focuses
on the positive examples, which
provides the students with models to
use in their poster.

ivaluation

The rubric on this page can be used

to evaluate not only the students’
instructional poster (see following
page) but also, as in activity 3, their
instructions. Instead of three categories
of good, ok, and needs work, you could
use numbers, Another idea is to use
examples of student work 1o describe
what good, ok, and needs work actually
represent. This would provide useful
information for you, and valuable
feedback for the students.




Instructional Poster Product
Step6

4 Work with your Proaduct group. Display vonr instructional poster in

tha class oo,

participation an the praduct.

Product Evaluation Rubric

Catogory E\:mllﬁnr_
[EB-11) paints)

Content Instractinnal poster

Scome: included clear
instructions and
appropriate picires o
support them.

Ve of Luzigunge | Was abile Lo wiils

Bevi: Eris Lo aoas 1 soguciioe
Fur dillwronl possible
situations will no or
Ferw mmistadws.

Praparation Had all the matariale

Seome; niided, Complated his
o har patl corrant v,

;ﬂ Organization Bogan work promptly

R T and finished tasks on
tinie,

Tutalk: Comainile:

Adrquate

(64 paints]
Instruetional poster
included tome
instructions and
pirtures tn support
them.

Wiule instrilions i
samjuence fur Jdilforenl
pursible siluations
with diliculiy.

Had maoat of the
materinl naeded,
Campletad his or her
part of tho wark with
difficnliy.

Diicu’t start to wok on
time, hut conld Rnish
task om time.

2 Tlse the Product Evaluation Rubric to evaluate your work anid (e——

Inadequate

145 poants]
Tnatroctinmgl poster
didn’t include smough
instructions and
pichares to support
them,

Newdud a lot of bl p o
wirile bnsliuclivis i
swgquanicw [or di [fereut
possibile silutions.

idn’t have all tha
mnterial needid,
Comldn't complate his
or her part of the warlk

Dicdn’t start to work on
time, and didn’t finish
task on time

3 Work in groups, Use the infocmation in the Produdd Eveluation Hulreic
o discuss your padicipalion in U Prondiset. Discuss willy VUUE grong

whil sspeds peed bnprovement,

T

wige a1
L]

Unit 3

The instructional poster needs
to be displayed while the class
evaluates the different exarmples.
Itis not necessary to have the
students explain their posters.
However, if the classroom
allows for students to move
around, it could be good to
have a representative of each
group available to explain the
elements of the poster. I this is
nol possible, sludents can write
questions for their classmates.

The Product Assessment Checklist
looks at how the Product group
worked tozether, how they
organized their time, and the
poster itsell. Examples of the
group working together include
deciding how the group could
be divided according to their
strengths for the creation of the
poster, and their work on editing
and providing peer evaluation of
the instructions.

Self-Assessment

Creating the instructional poster
required tearmwork, content, and time
management. The first section of the
checklist asks students if the different
elements described were present or
nol. The second seclion asks students o
identify their strengths and weaknesses.
If the students divided up the work on
the poster by ability, then they can think
about their teammates strengths and
what they could learn from them in
order 1o develop.

Comlent
woe

Ul e | Wy abde

TR

FANM bl oader iniluded | ITntnatonal pote e

N W 5 e
Appmpeiale p e )
appatt them

a1 secpenie bir ditiermi

ko
conulie uhy st dm with
¥ OF Rew it g, Lved
|ompei e (ool
Fipatatian Mt Sl I TR e
g Compitried be oo hes pari
aaTe ity
Grgatstamon | bewan morl romgtiy nd
G | ninhied 1%k on bine
Toual: | Commengwtic

e i

You can use the nbric or a similar one to evaluate each student’s instructional poster.
Photocopy the Rubric on page 177 o use itwith your class.
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Unit 3

If you remind students of their
collaborative work, the students
can evaluate their attitude to
their work in this unil. Examples
of collaborative work in this
unit could include: deciding the
rales for each team member,
making notes about the necessary
aclions in a natural disaster,
and evaluating and editing their
partner's writlen instructions.

The Leaming Outcomes for this
unit center on the creation of
instructions to prepare people

for a natural disaster. To do this,
they have to read and understand
instructions from which they
review and select key information.
They saw multiple examples of
instructions throughout the unit.
They also have to analyze the
language of instructions and use
it to write and edit instructions
You can suggest they look at
page 40 in which they analyzed
examples and edited their work.
The final grades in this section
can be for student use only or
can contribute toyour grades as
a teacher.

Self-Assessment

To complete the Self Assessment,
they showed during the unit and the
Portfofio. The work in the Evidence

the list of natural disasters, the list
of the contents of an emergency kit,
a sequence of instructions for forest
fires, and the instructions for their
chosen natural disaster.

students should consider the attitudes
work they contributed to the Evidence

Portfolio should include the following:

+ §eli-Assessment

Evabeate Your Ritmade

1 Think about the attitudes vou showed in this wnit. Mack («) the options
Ihat bt describie you

Yes Mo

Mare or kess

abways completed my weork

1 shivwet] revpect for el and others.
1 collabanated with nyy dassmates.

| participated actvely 0 class.

I made my best sifore

= Look at the attiludes thal you marked in the Yes column, How exactly did you show
these attiludes?

Evaluate Your Progress

2 Look at the work in vour Evidence Portfolie and add any other work vou want
to include in il Then ook at the Self-Check buses, Think aboul your progress
thraughaut the unit and complete the statemonts.

During the unit, | collected out of pieces of evidence lor my Evidence

Partfelic,

b. lako added

. In the svidence activities

se | improved at
. Lowking al my answers in the SeltCheck boves, | realies | need (o work an

as evidence, hecause g
and Nean

@, Forthe next unit, I'm going o

Evaluate Your Achlevements
3 Choose from 1-3 to express how well vou achieved this unit's leamning outcomes.
Rallocd on your answers and wrile @ commenl or vaggestion in the Beflection column
1 = Perfectly 2= 0K 1= With diffizulty
| can.- Grade

® yedecl ke informration and review
natructions.

w el and wndeesland inskuciions,
= analyze the language of instructions.
w it and ed s uchions.

Reflection

42 « b3
HHrAdhes

Assessment

Final Evaluation

Students should reflect on their

ahility lo create instructions to
prepare people for a natural disaster,
Examples of this include theirwork on
instructions for a forest fire, and the
writing and editing of instructions for
a natural disaster. They can also reflect
on their classmates’ comments on their
final product and the Seff-Check box
on page 41. The grades from the final
evaluation can be compared with your
arade for the Product.

Photocopy Assessment 3 on pages
157-158 Have students complete the
assessment individually. Correct and go
through the answers with the class. The
Answer Key can be found on page 173,

—




Share What You Know @

o, Where do peaple get their news from? @
b. What s the most reeeni news sbory you have readi
c. What happened in that news story?
d. What were the peogle mvelved in the
story doing?
» Think about your perfarmince in the
discussion and answer the questions.
o, What language did yvou use to talk abour |
a recent news story?
b. Did youi have any communication
prokiams?

= Work in groups. Discuss the questions about news stmiear/‘ E! }
i

Familiar and Community Environment
Social Practice

= Compare news stories in different publications Uy
Leaming Cutcomes L
= Analyee news stories
« Read news stories 2 Ii'rTIU-"" Disjin

This unit is aboul newspapers and
comparing different newspaper
stories. Potentially, the students
or their families may not read
newspapers, given that people
get their news from multiple
sources (TV, social media, phone
notifications, etc.). However,
students can refer to any news
source when describing what
happened in a recent news

story. You should help students
remember what the people in the
stories were doing

Students should discuss recent
news events

Possible answers:

a. Tv, social media, phone
notifications

b., c, d., Answers may vary.

il

= Conlrist news stores from different newspapers E 'C]..e'ar,
Product: Comparative Chart b
Step 1: Make & st of recent news stories.

Step 2: Make notes on the news staries

Step 3: Identify the key aspects of your news story.
t: Ask and answer questions about your news story.
Step 5: Use the answers to write & news story, f‘_ -
Step 6: Make a comparative chart of the different news stories, ‘2‘0 A
Step 7: Display and present youir comparative chart o

20

This unit looks at the different types
of news stories, and also the elements
of a newspaper story. Therefore, il
could be good to collect examples of
newspapers. Ideally, the examples will
be from English language newspapers
This website contains many examples
(http:/fwww.thebigproject.co.uk/news/
index), but it could ako be interesting
to compare the elements of local
newspapers with the examples in the
unit. To contextualize the discussion of
this topic, you canuse the images on

| the Class CD.

The Share What You Know section asks
students to remember the events of
recent news staries. Typically, students
will use past simple to describe what
happened in each news story, and past
continuous to describe what the people
in each story were doing. However, hoth
questions can be answered using either
the past simple or the past continuous,
which allows you to record students’ use
of the two tenses.

Students should reflect on the
language they used and any
difficulties they had.

Possible answers:

a. Students should have used the
past simple and past progressive.
h. Answers will vary.

Curricular Flexibility

Students work towards the creation
and presentation of a comparative
charl, The students will compare the
stories they write in different styles.
The Social Practice the students need
to achieve is the comparison of news
stories in different publications, so

if you have access to a number of
English-language newspapers, away
to achieve this social practice would
he for students to compare the same
story from different newspapers.




Possible answers:

a, Answers may vary, but could
include any of the words from

the box: science, entertainment,
international news, local news,
sporls, weather

b. Tv, social media, phone
notifications, radio, news wehsites

The examples of news stories
here all come from actual events
in 2017, although the date given
is not exact. If students are
interested in the stories, these
are the sites for the dust storm
story (hitp://zeenews.india.
comy/india/massive-dust-storm-
hits-agra-tourists-at-taj-mahal-
dash-to-take-cover-2106562.

hlm]j. If-1e m:;vie SI.OW {Illilli.ﬁ
www.independent couk!

w -
b.mﬂm_rgmd_npmma
weekend-us-world-a8329266.

html), and the Ronaldo story
(hittps.fwww. telegraph. couk/
foothall/2017/12/07/ ballon-dor-

2017will-cristiano-ronaldo-lionel-

messi-triumphy).

@

Aunalyze netvs stories

the questions. Lse the werds in the box to help vou.

@ 1 Work in pairs. Look at the pictures and heardlines on the nevwspaper front page sl answor

Science  Ententainment International news Local news  Sports Weather

. Whal iypes of news stoncs can you find in s newspaper?

b, Where ebie can you find similar types of news stories?

Mexico Times

The Best in Mexican Journalivm

'ierwhir It IIlI?

Dust Storms in Indla
Kill 100 People

A massive dust storm displaced trees and demolished homes
across northern India Last nighr, killing ar least 100 poople.

By Abexander Smith

INIDLA, After & wask of conlimeous rein, the habitants in northem Indis it
suffered termible damage bo ther hauses and services. Agra, the home ef the
Tinj Minhal, was the worst affected city = the northern state of Uttar Pradesh,
India, Thausardi of peop'a wire laft without 3 place ta live, and aight
theottarz have been crested and ane neady o recere sver 2,000 pecple.
Hamns, trees, and s'sctrical lines wern destroyed snd thoussnds of people
ran ko the safety of malls and farge buildings. Tourts vising the Taj Mahal
vonre able to hide inside itz giant wall,

“My skilar was playing on the streel with some friends whan they staried
screaming and running around. The house vwas covered with dust ard it
hurt mry wyns 50 | cowldin't ses enything. My tister hald my hand and tock
i out of the house just bafore it foll. Fva rever folt 20 xaned befora.”

fiowt nust nn naga A3
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Superhero Movie
Breaks Records
By Christopher Cruz

LOS ANGELES. The lstert sddaion

to tha superhars genra haz had the
Bigpast apering weekend of all time.
Thir mcwie, which premiered last
weekeod, broke all box office records
and mads an incredible 51582 million
in the US. Cembined with sales from
wround the world, the mevin made
SE30 milllion In just three days.

Thar woorldl pr amiars was in Lo
Angeles, Calfarnia, and all the stars
from tha movie wens thers. Soms fam
weaited for hours 1o see their favorite
stars and take their picture.

I mn interdecs with the it of the
b, one of the maln actors sald,
“F'm wery proad to be part of the team.
This manvie is muciting and dynsmic.
And i's one of the funniest and mast
entertaning movies ['ve besn in. | was
amatod by thir movia's idoss of porasd
and teamiaoek”

Sa tar, thae reamas of the meve e
ben extremaly positive with crilics
praizing the director, even before its
prmrbain, I sales continue, this could
be the biggest seling movie of all time.

Coainued oo ]

CES

Curricular Flexibility

Mexico Times is an invented
newspaper (although the stories on
this page are based on real events—
see abovel. However, you can find
English-language news in Mexico,
auch as Mexico News Daily (http//
mexiconewsdaily.comy). Local
English language newspapers include
www. theyucatantimes com, www,
theguadalajarareporter.com, and
www. gringogazette.com (from Baja
California).

The class can read all three texts, but
the texts could be divided equally
among 3 different groups in the class,
and then a representative of each
group could discuss and compare the
contents of their story. This would
reduce the amount that the class

has to read (in case they are not
strong readers), and it also allows

for more discussion. In a large class,
the students can talk to the students
around them rather than move around

| the class,




—
LE

Vo=

Recogizs tyoes.of
s s
= benchiand
hesdesy
L e an

Cristiano Ronaldo Receives Ballon d'Or for Fifth Time
By Rachil McDonald

PARIS. Cristiana Ronalda wa ghven

tha Baton d'Or for the fifth lime 313
ceremandy a1 the toi al the Eiffel Tower,
The Portuguese superstar was viled the
bwves player In the woebd and AW has WO ¢ aniyng reacted to winniag the Balion
the Ballon d'Or the 1ame number of
a5 Lianel Measl, who this year -H*H‘cm! family, riends, ramimates, and cosches.
place. Ranalda has had a spectacula
2017 lwmnwrdawmufﬂw-"*"

— e

3 With yeur pariner, discuss which types of news stories are mure important

all competitions for cub and country, snd
Puaes. wan four indhidual awords inthodeng
the Ballan d'0r and Fuz tropkies for

hiis LEam.

UES gy o sockal modsa and tharked Ris

Unit 4

Students will learn more about
the key information for a news
story on page 51.

2 Wrk in pairs. Analyzs the nows staries and answar the questions.
. Which story do you think i thie most important ! Why?

THE BUSH STOSM STOTT BECAUSE 1T IS THE MAIN TEXT 08 THE FIRST PACE.

-

. Whil is the main purpose of a headline?

Te TH R T T IMSORTART INFORMATION Bad| TELY.

. Do you think piciures are important in thess news stores? Why!
'VES, BECAUSE THEY CAPTURE READERS' ATTENTION AND WELP THEM UNDERSTAND THE BAPACT OF EVENTS,

. What information is incheded in neves slorles?
!Iiﬂﬂli l!m WHLT, WHERE, WHT, *FE"J
e, Which story interested you most? Why?
ANTWILES WL VAR,
w Use the SelfClreck box to evaluate your analysis of the news stories,

oL

The news stories are examples
of international news,
entertainment, and sports. The
students will find different types
of stories interesling, but they
should provide reasons why

one type is more important and
not merely discuss their likes or
dislikes.

and which are morn intoresting. Use the examples on the rewspaper front
pargee we wlher stucies you have read,

1 think speets sinries like the

s e
— liziogzed

Ronaldo one are more interesting.
because most peowle like sports,

e el
ot o
kbl i e,

=) SRS

Trese, fiast | think science siovies are
mare Important because...

4 Form your Praduct graup, Discuss and agres on a list of imporsant or
interesting recent naws stories.

5 Rrainsiorm all of the different sources in which you might ses these naws
staries linternet, newspaper, TV, ete.). Keep the list of nows stories and
sourees in your Fvidonas Portfalin.

Uetd s 85

In order to recognize the different
types of news staries, the students
can read the headlines, look at the
pictures, and use key information
from the stories. You can help
students to recognize that using
these reference points is a reading
strategy that they can employ for
any newspaper story. Students may
not be aware of this strategy, soit is
helpful that they reflect on how they
analyze news stories by using the
self-Check box.

ng Evaluation

The first step of the Product asks
students to create a list of news
sources and a list of stories. The
students should discuss how different
sources can represent the same story
in different ways, or focus on different
elements of the same story. You can
evaluale the students’ understanding
of how different sources treat the
same story in different ways by
creating a list of features similar to
those on page 52.

You can refer students back to
their discussion of recent news
staries from the Share What You
Kmow section on page 43 and
ask them where they got their
news stories from It is good to
encourage students to find the
same story in multiple sources,
because this will help them to
make comparisons belween
different styles of newspapers




Possible answers:

a. A local news story

b. The facts (who, what, when,
where, why)

. To inspire them

Possible answers:

a. So readers can scan for the
maost important information

b. To give more information about
the story

. To make it more relateable

d. To help readers understand the
story hetter

e, Factual. It contains who, what,
when, where, and why.

There are a range of possible
answers as to what comes next in
the story, but here it ends without
mentioning how Jack becomes a
hero. In the original story (which
can be found in the Reader), Jack
speaks to reporters and becomes
famous. If students work in
aroups, they can explore different
endings.

Identify nlomants of 0 nows story
1 Wark in pairs. Laak a1 the newspapar articln and answer the questions,

Then read the story and chock your answers.
o. What type of story isit?

b What information will the story inchude?
. Why do peaple like to 1ead this type of story?

Whexion Times Devermber 1, 20140
Local Hero Saves Sisters i f
Young man saves his younger sisters from o drowning car  w e fesdre |
By Guser Firth 2 Py sereaming.in bear but he stayed calm. Immediatcly, he

NBULLMSLANLE ALSTIALIA.  J scosine

Jack Osboarne. 12 years oid, and his Lamily weere drbving
Ibacik home after wisiting friends. What they dd nat know
i ey verre moments away from disasten.

s e armilly i losikdg ol of Dhe wisiline,, bty Dol
soc ihat 3 powerbul thurdersiorm was getting doser and
whoer. Honndiops amd loilsunes were crashing vicdendly
againat the rar

Jst b f-lllir_rmyvﬂd-mrluh_ sl Uit U biee canemcdLhinsin
Aot very bid, very quickly: “Water was rising fast, The
el ancrumad s oo ke Bl I 1 bl v when § beand
ithe crash”

The Samily wais drbving aleng 4 rad when widdealy an
CROIMOUS $C0N Eoflapscd, and the car started to Brk
Lishesr W wealien. Jack’s sisbinrs, Lriniaml Lildey, weeve

relered Uies sealbells smd possed s poungser sode, Lo,
#ro bk mther. Then, he helped his nffer deter, |ty B the
Front.of the car belor jumping out of & windaw.

IS JCHONT WEIT AT, 30 Jack's mather, Elsic. THE
soveedd his sistens” e ™

- By

Trve G btarn tam by gar b e 1he auemoritios were trying |
R gl ol it ool Pht wealies. e (]

2 Analyee the parts of the news story amd waite the leter of each lag next

¢ The person who wrate the stary
& The title of a news story
o Whers the siory happened

. Wy is it necessany to have a headline and an extended headline

. |5 the language of the story dramatic or factual® How do you know?
Work in groups, Discuss how vou think the news story Gnishes,
5 Louk al the Self-Check box and sviduate vour participation in the

Bwsouries
——— 5 e
s, B, 100y to its dobinition,
m'lg"’_t:“' 1 A wr: lence summarkeing | he
details of a news story
_&__ The text ofthe story
¢ Information about the image
@3 Wilh your pactner, discuss the questivns aboul aews stories.
a. Why do news staries have headlines?
=}
T | o Why do readers want to know where the event happencd?
o= d. Why do news stories have images?
Fachange opinior
]
[ ok turw s
T Y
Ciipores 4
pilbeey’ oz
™ I geriad
Fipeetl iliscussivn, Think of ways lu improve.
A6 » i d
- | ] L}
aEm N

Eesources

The Reader provides the full story

of Jack’s rescue. The Reader Answer
Key can be found on page 175. The
language used is very dramatic, and it
provides a lot of detail, If this were a
newspaper story, it would be a feature
story explaining the background and
delails of a story after the story had
stopped appearing in the aeneral
news cycle, Typically, newspapers
provide brief stories when the news is
still relevant that day, and then more
detailed features later in the week.

Self-Assessment

The Self-Check refers to activity 4

and the students’ discussion of the
next part of the story. As students
discuss their story ideas, you can
monitor students and encourage
them to listen to each other’s ideas,
ask questions about their opinions,
or make constiuctive comments, If
one student’s story ideas dominate or
one student & not contributing, it s
good to ask the opinion of the quieter
stludents so that everyone contributes.




Identify the events in a nows shory

1 Wark in pairs. Loak at the avents fram the nows story an page 46 and
decide which of these events happened at the same time.
m A powerful thunderstorm was m Jack's sisters were screaming in fear.
gl tinig ol g, ® He staped calm.
m Thecar started to sk below the u The family was looking cut of the
water. window.

-

2 Work with your purines. Create alimeline with the wwenis of the story,

THE FAMALY WS LOOWING DUT 0F THE WIKDOW,
A

Hig Srities Wi SCREANING B FEAR,
I

THE Gal SLARTED T0 SoMK BELOW THE WATER,

Unit 4

This is quite a difficult task,

as students will need to
remember the story. However,

by concentrating on the details
of the story, students will not
focus on the tense they are using
This means that the examples
they produce will be a useful
diagnostic ool as to where
students need supporl.

1
B
]

1
L]

' Jnin STAVED Cauh,

A PONTRIUL THUMOLESTORM Wi GLTTNG CLOSR,

3 Work in LT Rutiall 1hx naras slory. 'll'sui]mprurqll:. i U banx: T ||u]|:: yutL .—

friends  thundersborm oo collipsed  wink  seatbelis  fronl  window

4 In vour group, dizcuss the questions and give reasons to support
wyour opinions.

Possible answers:

a. Because he saved his sisters'
lives

b. Students may mention medals
or other commendations for
hravery.

. Answers will vary.

a. Why is lack considered abeio?
b. What reward should Jack reccive for his actions?
a. Could you do something like Jack in a similar situation?

om

Work with yonr Preduct gronp. Take out your list of news stories and @
sources from vour Evidence Portfolio. Discuss brietly what happens in
wach stary and whao the important people are.

B Choose a Product pactner and together select the news stary that yoo find
most interesting to research.

As students discuss stories from
their list of recent news stories,
you can encourage them to
describe longer actions (which are
typically in past continuous) and
the key, short actions [which are
typically in past simple)

Language Knowledge

Ongoing Evaluation

Past simple and past continuous are
used together to compare the duration
of actions. Past simple uses the past
form of the verb or the infinitive with
the auxiliary did. Past continuous uses
the auxiliary was or were and the verh
with -ing. Typical student problerns
include using past forms incorrectly
or describing short actions with past
continucus. An incorrect example
could be [ was breaking & window,
which is normally a short action.

The students produce notes on the
details of their stories for Step 2.
You could use these notes (or a copy
of these notes) to evaluate their
understanding of the form and use
of past simple and past continuous.
Equally, as students describe what
happens in their stories, you can
record any positive or negative
exarnples of tense use and look for
common errors that would be useful
1o study with the class.




The two aspects not mentioned in
the story are the date of discovery
and the characteristics of the
fossil. However, there is no reason
why these couldn't be mentioned
in the story. Given that the main
focus of the story is the dinosaur
fossil, that is what the reader is
expecting and what makes the
story interesting, Therefore, it
would be unusual for the story o
provide lots of information aboul
the research team or the museum.

The students previously made
notes on what happens in all of
the stories on their list. In this
step, they make notes on the
important aspects for one story
fram their list. This means that
the notes will be much more
detailed. They may need support
in remembering the details of the
story. You should encourage them
lo select details in an appropriate
style for the story.

Undarstand the impartanl aspoe

1 Lank at the newspaper hoadling and gay what the stery is ahaut,

M, 4

T

Ancient Dinosaur
Discovered
in Coahuila

abecrbebodiats from the Museum of the Desers (MULE)
discorsired a fotsliized K5 million: year ol dinosur

“This i L el dlinweomir arcd U B speimen

il wty et dincesmir 1] deoerod i Wi

In predistore times, this species wed o mbukic the
rorthvrest ocass of harth Arerica

The finding was the resuk o over et years ol
research, and 3 provides clar evidence that Mexico was
wcounury of cimeairs. Joe Kb Gurda, ol of e
reanrrh san cnviientid thad “Peoghdeac] o hink
ol rerioms N South Africa or the dessrts of Arpenting
when they think of dincssurs, But hee fin Mexdoo| we
e Iporait palsondeioatcal resmmoes. And it s
itz W i all i, Cids orl lesiugon) bnom
this, becaase it befomps to all Mexicins”

L S
ki wwesns
el ro el
A R, R

Thee pannsead U prowe s [ Aceimlfiolipom goscnliss,
Tt lire. wecwd eavsnies Srvotn emensdindnig K (el o]
arafics, meaning, spine with Lo, in horar of

e Apachee tribe thar wed to inhabi: the regon. The
sepord W ovi iz, s gven i pecogindthon of
Artnara Chonesile et or of § e RIVEE crvd e b,
prometes of e research inta Mezico’s priecatolgy
Tt st el e mvenwealss (el L alimpmsior wais yrang,
measuring 3.5 meters In length and welghing more
than hall a tan

By Leanas Santiaga

2 Work in pairs. Rewl the news story amd answer (he questions.
a. How long did it Like to discover the fossil? ges pewr waes
. What type of dinosaur was discavered?

ARMDRED=—ACANTHOLIFAN CONZALETI

., Wy B the fosd] found so special? 1r's nee ouoest seigsaen o e iscovrsen s Misco

AND THE FERST EXAHPUE OF AN ARMORED DOHOGAUS,

3 Wark in grovps. Mark (/) the important aspects mentioned in the story.

ﬂlu-:nu'c-n of the discovery
-flu.mm ol the research head that discovered it
ﬂthc name of discovery

a. Whal clse would you expect 1o be mentioned in this type of news story?

5 Work with vour Product partiuer: Aualvee and make uotes on the bnportant
ausparcts of Thes news sty you chose sned researched in Step L Dse thes aspecis

in setivity 3 as a reference, Keep your notes in your Evidenee Porffolio.

e
|__]d.n'.cnr discovery
[ Teharacteristics of the lessil
|ﬂ impartance of the discovery
@ & Work with classmates, Discuss and answer the questions,
b, Why are these aspects importani for U story?
Predud
i
A8 « Wi d
- | ] L}
mm LI L]

About the Topic

Newsweek also reported the story
(http:/www. newsweek com/
new-heavily-armored-dinosaur-
species-weighs-hall-ton-found-
mexico-978852), as did El Universal
(http:f/www.eluniversal.com.my/
english/ancient-dinosaur-fossil-found-
in-coahuila). Students might find it
interesting to compare the different
versions. The Mexican version
mentions the museum and the
research team much more than the
American version

Evaluation

The important thing to evaluate in

understood the important focus in

this Product step is that students have

their stories and the relevant aspecls.
For example, if the story focuses on

a person, then the important aspects
will all be related to the person. To
evaluate the relevance of aspects lo
the focus of the story, you could count
the number of relevant aspects in
their notes and award a grade,




Listen to and participate in an interviow

1 Lok at the pictures and nowspapor head lines and decida what the @

stories are aboul.

| | .4
'DAILY NEWS DAy NEWS ~ DAILY NEWS
Hurricane Ruins Vacation ~ po = B“’ch Hotel  Huge Wave Hits 35-“,“]"

ra

Listen S8 1o an interview and mack (¢) e pletore of the story you
bz wbeonl.

2 Listen wgain and snswer the questions.

a. Where was the girl? Owa peacs m TraLaso,

b, How did she know whal was going 10 hapgen? BECaUsE S4E MaD cosPLETED & PROEET
M TSNS,

. Who did che tell” Hen Panents.
d. What reaction did she get? Az pingy, Day cos't BEUIVE NS,

4 Work in pairs, Discuss your answens lo activity 3 and predict how vou
ithink I].w nlnr_r \rﬂl c:nll.

Listen GHE to the snd of the story and note the main svents,

(o]

The stories are about different
forms of natural disasters,
hecause the listening is about a
natural disaster (tsunarni.

Students should identify that
Tina's teacher is important
hecause he told her how and why
tsunarnis happen, which helped
her save her parents and the
people on the beach.

E With your partuer, compare your notes and discuss why Tina's teacher is
soimportand to the story.

UsilogTp 7 Listen to the questions Q8 and decide if the question intonation (@
Quition

Eadiaan peas up (1] or down (1)
Wi tapan birn a Whar did pou do next?
I"::,:,'i“d . What did your parents dod
Qi1 e. Didyou save everybody?
AETEET F Wk in puirs, Role-pluy the eod of Tina's interview,
e Student A: You are the inleviewer. Ask questions about what happened.
e viewring Student B: You are Tina, Answer the questions and give details about your stery,
L e
Ltk fadetain | 8 L the Self<Check bus o eviluate vour perfonmonce in the sole play.
L) proinder deta
Ui & » 48
L] - L]
maam [

Questions that begin with a
question word (how, where,
what, which, when, why, whose)
typically have intonation that
falls. Questions that can he
answered yes or no typically
have intonation that rises. This is
because yes or no questions are
used to check information, and
English speakers show uncertainty
by using a rising intonation.

Self-Assessment

The Seif-Check box looks at the skills
involved in interviewing, Students
should take turns asking and answering
questions, and providing each

other with details. To help students
assess their ability to ask and answer
questions, they can keep a record of the
questions. Thiswill help them o see
how relevant they are to the interview:
An added benefit of recording questions
is that they can check the structure of
the questions is correct.

Learning to Learn

The Listening Tip helps students
become aware of intonation palterns,
It does not tell them directly which
question type (wh- or yes/no) rises or
falls, so some students may not be
able to hear the difference. To help
students become aware of intonation,
you can ask them to focus on yes/

no questions, because the rising
intonation is typically easier to hear,
Then they should be able to hear the
difference independently.




The use of wh- questions is
important not enly o continue
conversation and find out
information but also to focus on
the elerments of the story.

Possible questions could indude:

Who was Tina with? When did the
wave come? When did the story
happen? Why didn't her parents
believe he? How did people reacl?
Who does Tina want to give credit
tc? How did Tina explain tsnuarmis
1o her parents?

On the following page, the students
use the questions they write here to
help ther write their news stories,
so it is important towork with the
students and make sure that their
questions are accurate aswell asin
the creation of a news story.

sk for information

1 Think abaut Tina's stary from page 40 and write the questions anathor
reporter asks Tina. Use the words in the box and the answers provided 1o
help vou.

o 0 2 W
el el

Where Wha How Why ‘What
Rrenemra: Whar did you do, Fina?
Tiniaz | wam éd peeple about the tsunami,
Fiponne 1) Weeae wees rou?

Tina: | was at the beach in Thailand.
Fivinanaz 23 HIW DD 700 KHOW WHAT WAS WAPPTHING T

Tina: | lsamed about tsuramis in my geography class,
Hevowina: 3)_Weo g vee tew?

Tinaz | todd my parenis,

oinna: 4) W ip PE0PLE Mavi To Pvazuari?

Tina: Everpane had ta evacuate the beach because the
WaVES WenE Coming.

2 Waork with your partner, Think of some athor quastions
that vou enulid ask aboul Tina's stors.

3 Waork with another product pair and ask each sther your quastions.

She was with her parents,
What happenwed to Tina?

®

4 Wark in your Product group. Write questions abomat
ithe nows stury vou chose and rescarched.
What happened to¢ What was he'she doing?

5 Work with s Product pariner. Ask and answer

yueslions aboul your steries, Beep your questions
untl answers in your Evidence orifolio,

50 = tnid

Learning to Learn

One way tounderstand the importance
of using wh- questions to focus on the
elements of the story is for them to
highlight important aspects in different
colors according lo the question thal
could be asked (e.g., red for who, blue
for when, etc) Thisway students can
see how by providing answers to these
different questions, they are building
up the necessary elements of their
news staries.

| relevance of the questions.

There are different elements that

you can evaluate in the students' use
of questions. You can evaluate how
acaurately students use intonation by
keeping a chart with examples of rising
and falling intonations. You could also
keep a copy of the questions they use
with their Product partners and evaluate
the structure and the relevance of their
questions. For the Product, the most
important aspect to evaluate is the




1 Read the newspaper article. Wark in paire and diseuss the quostions, @

a. Where have you read this slory before!
. Whiet rewe indarmuticn did you find?

The Queensland Gazette

Young Boy Saves His Family

Twebve vear ol Jack Osbourne saved i fanily from droweiog veslerday,

My B s

Tuelve year uld Jock Oslamame srvesd
s family from deowning weiterday, The

weal ol ibe veldele belure escaping with lis
mother, Poliee recovesed the car thus naormang

Py wame laveling im ilwir oo ucas Rono,in froen sy tuce usleon of waler

Uncemslunedl. hey had an sccident as they ook Wi fhink Jack (v incredible,” sud his parcets.
a curve, [lowever, beavy min ¢aused the road 1o ~1le dida'r pasie a all™

oollape, and the cai vulp.l-m\nu; s by, Bovein b 8 eew heio

Nk stayed enbis, He belpod bis sivters

2 ek the information from the avticle 1o complete the graphic arganizer. [ e

Jukx Dﬂlumﬂm Pabaiyy

Juck weLPED ;M;:s FamILY

Whace?

Whend
TEETERRAY

x’
& W

e -"3 _'__‘_” Tlﬁlhtlllﬂ'{!lﬁﬂl LT R

[A]

Roses, Oueeniziass, AusTeii

2dl5 of the Story
Jacx 4 12, THERE Wit & LOT OF BAm.

|

Spnei be detaily
THE P CAUSED FHE BOAD TO COLLAPSE.

THE CAR WENT OFF THI BOAD A53UNE A&
‘-J UL, JACK HELPLD HIS SISTERS [3CAPE
FIBST, JADE SEAVED CALM.

Work in vour Product group. Use the questions about vour story from vour
Evidence Partfolio to make a graphic erganizer like the one on the page.

4 Write a news story. Make sure each person in the group wriles the story in
their own wav, Read the tips as a guide.

(i}

= Lse appropriate enses for describing evenis in ihe past,
® (30 to page 46 te chock the elements that can be included ina nows stary.
® Youcan chooss 1o be very descriptive or be concise and just state faces

‘Wark with a Praduact partner. Fxchange and correct vour waork,

& Write the final draft af your news stary. Keap it in your Eeidence Partfolio

tn evaluate your progress,

Unit 4 = 51

This story is the same as the
story on page 46. The slories are
used for the comparative chart
on the following page. The new
information is the name of the
town, Roma. This makes sense
hecause this story comes from a
local newspaper, the Queensland
Gazette. It also mentions the
actions of the police, which is left
out on page 46. The story on page
46 focuses more on description,
and the story here focuses more
on facls.

The information from the article
is the following: Who = Jack
Oshourne and family, What = Jack
saving the family from drowning,
Where = Roma, When = yesterday
(no specific date), Why = They
were in a car accident.

In the graphic organizer

they create, students should
distinguish between the
background details of the story
and the specific details which
are the focus of the story. For
example, the inclusion of the
police is not necessarily relevant
to the story and would be a
background detail.

Ongoing Evaluation

Curricular Flexibility

You can evaluate the students’ writing
of news stories based on the tips
listed. The students need to use past
tenses appropriately. They should
include all of the relevant elements
of a news story (headline, extended
headline, byline, placeline, photo
caption, and body). They need lo
wrile either descriptively or factually.
Itis better to check which style the
student was aiming for (descriptive or
factual) before evaluating their story.

into their story.

There may be differing levels of
ability in terms of student writing,
and some students may need more
support. Students who need support
might benefit from having a template
to copy which they only have to
complete with details. The template
could have all of the names of the
elements of a news story and a list
of questions. That way, students can
move the answers to the questions




The similar information in both
stories is the age and name of the
boy and the fact he rescued his
sisters. The differences are in the
use of the name of the town and
the inclusion of the police, The
reason for not having a placeline
is that the newspaper is only for
Queensland, so it does not need
to mention that the story is from
Queensland. The style in the
story on page 46 is descriplive,
whereas the story on page 51 is
factual. The newspapers may use
different styles because the local
newspaper was first to report it,
but the international newspaper
iswriling as a feature,

The students create a comparalive
chart using the stories they wrole,
They can compare the facts of the
story or the styles. If they want to
compare styles, you should help
students choose a partner who
wrote their story in a different style.

Compara diffrrent stylas of journalism

1 Wark in pairs. Road the news starios fram pages 46 and 51 and complamn
the infarmation in the comparative chart.

Mews story page 46 News stary page 51

Source The Moxico Times Tik Queersiand Galirme
Headline LocaL Hord Sives SsTins Yourg Bog Sawes His Famdy
Extended headline  Youwe usn sams ws vouncen smries prow s | Twehva-yoor-old Joek Osbouene saved

[RACURANG Ch his fardly from drowning pesterday.
Journalist Gwis Firme John Graves
Placeline CurrssLamn, AUSTRALIA =
Specific # Jock Qabourne, 12 gaors old. and his. | » They hod anacoident
Information Fmgwmd-mng back home aftes oa thay ook natrve

viaiting frienda. » Nean Rowa
» THERE WAS A THUNDERS TORM AND HARL. # THE ROAD COLLAFSED AaiD THE CAN STARTEQ:

SINEHD T & RIVER.

o JncK STAYED EaLm,

# JACK MELFED WIS SETERS ESCAPE FIRST AND
THCH ESCAPTD WATH WIS kedat,

Comtamons WEsE BAD.

= A SECTION OF THE ROAD COLLAPSED,

& Jack STANED CALM,

= Jack RELEASID THEIR SEATRELES AND HOLPED
Wi ITERE QUT OF THE CAR.

2 Work in groups. Look it the eximples in Che compacative chart and
discuss e guestivas,

a. What information is similar in both rews stories?

b. Whal differences are thene between the two slanies?

. Why is there no placeline in the story on page 517

ek vy e
7 g s d. Whal style of Linguage i used in (he tvo slores?

smianitios and o 3 i

s . Why do the dilferent stories use dilierent language styles?
I aanel

STevsn 4 Use the Self-Check bax io avaluate vour participation in the activity.

" | VRO TS TON ;

Py —— Think of ways tn imprave.
5 Wark with a Praduct pariner. Make a camparative chart like the one in
T activity 1 or & similar one and compare the dilferent news storvies v

1 and your Produet pariner winfe.

& Wark with anothor Product pair and sxchangn comparative charts.
Lrive each ather feedback using the madel and the Self-Cheek hox
as rafaronces,

7 Write a final drait of vour camparative chart, Includs your news stary,
Kmop wour chart for tho next stop of the Prodoct.

ssment Ongoing Evaluation

Students use the Seff-Check to evaluate
their comparative charts They need to
consider the source of the information
and make reference to the publication,
the byline, and the placeline, They
also need to look at the similarities
and differences in the information
contained in the stories and the styles.
They can refer back to the comparative
charl they completed activity 1 and
compare their work to that.

In the Final Product, the students
display their comparative charts

and their news stories, so this is a
good opportunity for lastminute
corrections. Itis good to help students
peer correct their evaluation, and

you can keep the version with their
comments on il for evaluation
Comparing their final draftwith the
corrected draft will show you and the
students the progress they have made.




Comparative Chart Product
Sten7

4 Display vonr comparative charl and news stories in the classroom.
Walk avouy il readl mach other's charts and news starias, Ask and
aAnswer questinns,

2 Tlsn the Pear Evaluation Questionnaics o make noles amsossing the
information in vour comparative chart and that of ansther group ou
the Praduct.

Peer Evaluation Questionnaire

. Thidd il tha gremp members prasant thair comparative chan?

My group:
Another group:

. Was all the infomation from the news anticles included in ths

Unit 4

The comparative charl needs

to be displayed with the news
stories. 1L is useful for the students
to know how the news stories led
to the creation of the comparative
charl. If the students feel
confident to explain their ideas
and there is time in the lesson,

it could be interesting for the
groups to explain why they chose
the elements they focused on.

comparative chart?

My grotip
Another group:

. Dl the wroup membiers inelude (e news article o compur
the infarmation prosentod in the chan?

Moy groop:
Another group:

4. How were your comparative charts different from one another!
A My guuge
Annther group:

w

. What elemsats [rom e newspaper reposl were the muest
pupulasin e chasis?

| My group

Another group:

3 Wark in groups, Use the informarion in the Peer Byaluation Questionnaire
ta discuss vour participation in the Praduct, Come up with o list of
suggrstinns for fuiure prodacts.

The Peer Evaluation Questionnaire
looks at a number of different
items including the chart, the
news stories, the difference
between charts and which
element was most often included
in the charts. This adds another
level of comparison—the
comparison of comparative
charts. The final level of
comparison is the students
comparing themselves with
another group.

Self-Assessment

For the students to compare
themselves with the work of another
group, it would be interesting if their

Final Evaluation Instrument:

ionnaire

You can use the Questionnaire, or one similar to evaluate the students’
comparative charls. Photocopy Questionnaire on page 177 to use it with your class.

comparative charls had significant
differences. For example, one chart
mizght focus on style, while the other
focuses on information Students can
use the questions in the Questionnaire,
and the Seiff-Check from page 52 to be
sure that they are correctly assessing

their work and that of another group. information and styles?

1. Did the student include all of the relevant elements in their story?

2. Did the student use the different elements to make sensible comparisons?

3. Did the student compare the information presented in the stories?

4. Did the student compare the different styles of the stories?

5. Did the student describe how stories in different publications contain different

6. Was the student ahle to reflect on their work and learn from i?




Unit 4

For students to evaluate their
altitude toward the work they
did in this unit, they can consider
the collaborative work they did.
Examples include discussing
different sources and details

of news stories, asking and
answering questions about news
staries, and evaluating and
editing the comparative charls.

For students to understand their
progress, they look back at the
contents of their fvidence Portfolio
and how they answered the Self-
Check boxes on pages 45, 46, 49,
and 52, Their Evidence Portfolios
should include the list of recent
news stories and sources, the
notes on the news story, their
questions and answers about
their news stories, and the
different written drafts of their
news stories. The comparative
chart itself is not included in the
Evidence Portfolio due to ils size,
but photographs could be. You
might want to help the students
with the final reflection questions
as they consider what they need
to work on,

Self-Assessment

To evaluate their progress, students
need to not only list the work they did
during the unit but ako understand
what their strengths and weakneses
are, To help students be aware of their
strengths, you can ask them what they
found easy to produce, or they can
compare what they were able to do

To reflect on their weaknesses, they
shoukd think about which elements
they found more challenging,

easily in comparison to their colleagues.

+ §eli-Assessment

Evaluate Your Anilide

1 Think abont the attitudes yon showed in this unit and use the scale to

wvaluite yoursell,

Excellent

prepared for class,

turned in oy work an time,

pad attention during lessons,
participated actvely,

warked well with other students,
asked for help when needed.

Evaluale Yomr Progress

oooooo § ¢

= Meeds improvement

Viow can | achieve a bedier
rade neat time?

2 Look at the Self-Check buses and vour Evidence Porifoliv. Add uny olber work
void wanl o inclwde in i and answer the questions,
o, How many activities did you collect from the Evidence Porifofio?

b, What eiher activities did you add e evidence?
<

. Which activities were easy to complete!

d. Why?
&, What do you need to work on?

Evaluale Yomr Achievements

3 Chonan from 1-3 10 axpress how woll yow achioved this unit’s lenming osteomos.
Reflect v your suswers and weile o comeent in Uhe fefTeclion column,

3 =Perfectly 2-0K 1= Withdiffcully

| can.
® Gitalyse news slorke,
® read news stores
= gontrast news staries from different
MEWSfapers,

Final Evaluation

Students should reflect on their ability
to compare news stories in different
publications. Examples of this include
their reading of news stories, their
analysis of the elements of news stories,
their creation of news stories, and

their comparative charl. They can ako
reflect on their classmates’ commenls
on their final product and the Seif-
Check box on page 52, The grades from
the final evaluation can be compared
with vour grade for the Product.

Grade

Assessment

Photocopy Assessment 4 on pages
159160, Have students complete the
assessment individually. Correct and go
through the answers with the dass. The
Answer Key can be found on page 173,




Unit 5

Share What You Know i
= Work in groups. Discuss questions.
o, What is a2 play? r
b, What are the dilferent types or gemes of plays!
e. How does an actor show the emations of the
characrers in plays?
= Think about your performance in the
discussion and answer the questions.
a, What language did you use to talk about
different types af plays?
b [ ye

problemad

any communication

Social Practice

 Read and analyze plays

Learning Qutcomes

» Read shori plays for thelr peneral sense,
as, and details

® Sefect and analyze sharl plays

imatized reading of & short

= Participate in the dr
seene from a play

Product: A Dramatized Reading
s List different genres of plays and examples of each.
2: Choose a play and describe its characters.

p 3: Make a scene map for the play you chose

4: Analyze the stage directions of the scene you chose

ant create ntw ones.

Step 5: Make notes on the use of nonverbal language in vour script.
: : Perform a dramatized reading of your script.

[LELELE

If students have little expenence
with plays, they can compare TV
shows to different types of plays.

In both plays and TV shows,

there are genres and aclors show
emotion through tone of voice,
body language, and physical
actions. Students can make a list of
all the genres they can name and
describe the emotions of actors.

You can ask students to make a
list of the genres they mentioned
and the tools an actor uses from
the previous activity, This way,
they will have concrete examples
of what they talked about, and
you can look at the lists to get a
sense of how ruch they know
about the topic.

Curricular Flexibility

One of the key elements that students
look at in this unit is the different genres
of plays. Students may not know the
different names of genres, but they will
probably understand the difference
between genres. You can evahiate theis
understanding of the differences by
asking them lo name movies, TV shows,
or plays which are examples of those
genres. This i also a uselul exercise for
step 1 of the Product.

As students work on their scripts
and practice delivering them for
the product, some students will

he naturally more comfortable
performing than others. You might
support students by suggesting
different techniques, for example,
practicing in front of a mirror,
practicing with friends, shouting
or whispering lines to feel more
comfortable with their voice. Students
will feel more comfortable the more
practice they get.

Students might not know what
dramatic readings are yet. You
can have a discussion about how
actors know what emotion to
portray in a play or a TV show.
You might ask How does an

aclor decide wiich emoltions or
intonation to use in a scene?

Pre-Evaluation




Road short plavs for thelr general sense, main ideas, and details

NN 1 Work in pairs, Look at the toxt and the

5
L R A.‘-I:":'-.um picture and answer the questions.
When describing the PIC[UI'E, "_':_‘-‘m'r_“: @ How ane the text and the picture elined?
students should mention the Yo e 'y b, What Lype of text is this?
slage, the SCliPlS. and the woman ;\-',-':I.FT.,...- . Wht wrc 1he peaple doing in the piclunc?
vy y . reTsion Vou
giving instructions. These show :;::‘:n.‘;ﬁ 2 Work with your partoer. Skim the let

for a play. You can take this o .

these peaple are praclicing ke, kv 1 T anit] dliscuss whal happens in the story.
opportunity to talk about the

L You Can't Take It wicth You
aclors studying the play and P by Moss Hart and George 5. Kaufman
mi 1al Cast: Pixgiors Svoawsr, Feors, Raoi Swauces, Me. DE Proi (Essic’s
Ie:a ning the dialogue, and them E— e — .
discussing the characters and Towy Kri, ote.
actions in the play. The textis a 2 Act el Act T T
. : Scena 1: THa Home oFf Marw Vamssne . < % Seting
Dlavscr'pl'Wh,Mh you ,can tel hY (The sound of the outer door closing, and Auw Siuess eaters the
the way the dialogue is formatted, - e oo A dovely. fresh young girl of wbout twanty-two. She is
pribhi plainly Gowvama's grandduughter, but theoe i something that sets
her apuct from the rest of the fwmily. For ooe thing., she is
in daily contact with the world: in addition, she seems to have
escaped the tinge of mild insenity that pervades the rest of
them. But ske is & Sycamore for all that, and herc devotion and
Jdove for them wre inly apparent. At the moment, she is in a
_small, nervous flutter, bur she is doing her best to conceal dr.)
CAITeE, (As sho makes the rounds, kissing her mothar, her facher,
her grandfacher.) And £o the beautiful princess came inhto
the palaca, and kissed her methor. and her fathar, and hor
grandfather..
Guoats. Hello, darling!
Aua, Hi, Grandpa-and what do you think? Thoy turned into
the Sycamere fomily. Surpriscd? (Removing hoer hat.) (Ev gots
anocher sot of hammers.y
; Exsre. (Entars UK. Examining Aove’s drass.) 5 Shane drechos
To help students skim the lext, Tt T TR e Tt UR = tpsiage Figt
you can sel a short time limit e | AT, Do you?
(30-60 seconds), because this GO N | Eanr, Ti's new, isn't 17
Puoor. Looks mice and summery.
means that students do not have Siits Wi el Gat TtT
lime to read in detail. Students Auc. Oh, I ok u walk during lunch hour.
might notice the title refers to Guages. You've bean taking a ler of walka lazely. That's the
. aecond new dreas this week.
4 ;Dl'ﬂmﬂﬂ SW:‘EahMIdealh- A, (Takes off gloves.) 1 just like to brighten up the office
which means that when we ence in a while, I'm known as the Kay Francis of Rirby & Co. .
: : Well., what's new arcund here? In the way of plays. snakes,
die we cannot lake material bullet duncing or fireworks. Dud. I'll bet you've been dowa in
possessions and that relationships that collar all day. (B soes iff hammors ace stradght.)
+ x Pun. Huh?
are more important. The story is e
about how Alice learns to love her 56 = U5
eccentric family. aha" ™2 2" s n

This play won the 1937 Pulitzer Prize
for Drama. It is about an eccentric
New York family. Their one “normal”
daughter wants to marry a man she
works with, but she is afraid their
families won't get along. She is right,
but in the end, they all learn that
it's better to do what you want to

do instead of worrying about the
expectations of others. There is a 1938
TIHOVie VETSion.

Skirnming is a useful skill that
students can use when selecting
which texts interest them, and
when they need to do research. If
students want to practice skimming
independently, they can give
themselves a 30-60-second time limit
when first looking at an article and
then check what they understood.
They can practice this in English and
in their native language.




step exercisa.)

Pa. Raally?

[}
m Aurs. Listen, pecple. Listen.

scattered sort of attencion.) I'm not home to dinner. A young
gentleman is calling for me. (Ep fixes a xylophone hammer.)

Esm. Really, who is ic?

Posy. Well, isn't that nice?

Awrce. 1 did everything poasible ta keap him fram coming hera
but he's calling far ma.

Poor. Why don't you borh stay to dinner?

Awrce, Mo, T want him to taka you in casy dosos...

Poer. 1'm going back o the war play, Alice. (Fwm does dance

Auck. Really, Mother? (She rakes her hat to vhe hat rack.) (o
strikes a nore on & xylophome.)

Emme. Ed, play Aliece the Eesthowen thing you wrote.

(Eo ar xplophone. He plays. FsmE s up on her toes)

Guunm. You know, you can mail a letter all the way from
Nicaragua now for two pesetos.

(The music dies owi. She gets a

Adapted Trom “You Can't Take Tt with You™ (1837

by Moss Nart and Gaorge 5. Kaufman

http: s rodrana. confaploads /LB TARTITE R you_cant _take_it_wdth, joa.pdf

w

Work in groups and answer the questions.

f. Hewr do you know what type of text this 57

b. Heaw s ihis fype of text different fom other types of text*

&, Do you think this is the whole text ot just an excerpt? How do you know?
d. Who are the maln characters in e lest?

&, What happens in the text and where does it happen?

4 Write the number of cach fag in the seripl nexi fo iis definition.
§ Instiwctions telling the actors what 2 The different sections of the play

to o and whire to move
1 List of the characters in the play

& Inkormation far the actor about
the character

Possible answers: a. This is

a play, and we can know that
because the characters are listed
in the beginning. There is a very
clear difference in farmat for the
scene description, the dialogue,
and the actions. b. Other texts use
dialogue, but it is incorporated
into the description. ¢. You can
tell this is an excerpt because of
the note at the end of the text.
d. The main characters are Alice,
Grandpa, Essie, Penny, and Paul.
e. In this excerpt, Alice comes
home, we meel her family, and
Alice tells them a boy from her
office is coming to the house to
take her out on a date.

& Conversation between characters 3 Detads of where the scene happens
Yk
Aevicw {hect 5 Work in groups. Discnss the questions, &
Tater pys a. Why do you think each part of the script is impartani?
'L;";',M:’”L, b. Hewr does sach part af the script help the actar?
ot o
e 5 Look at the Self-Check box and evaluale your performance. Think of wave
':._f':.’_‘ﬁ?ﬂ 1o improve.
ot of the sip
iungireon
gk e i

Ure s 57

Language Knowledge

For students to understand the
difference between plays and other
texts, they will need to understand
the different elements of a scripl
Students can check and improve
their understanding by finding
short excerpts from other plays and
labeling the parts, as in the script
in this lesson. Stage directions are
instructions for the actors. To check
their understanding, students can
follow the instructions,

There are several examples of complex
language in this play that you might
want to explain to the students:

tinge — a little bit; Kay Francis — a
Hollywood actress from the 1930%; call
for someone— old-fashioned way of
saying take someone out on a date; in
easy doses — st a little bit at a time

It might help students to break
down each section of the script
mentioned in activity 4 and say
why that section is important. All
sections of the script ultimately
lead to a better understanding of
the play, and the better an actor
understands the play, the better he
or she can portray the character.




Students will be fariliar with
these genres, not least because
the word in Spanish is extremely
similar to the word in English.
You can check the students’
pronunciation as they identify the
different images of genres. It is
also worth discussing the image
for Horror because this represents
the play Dr. fekyll and Mr. Hyde.
This is the reason far the use of
dark and light imagery.

Soloct and analyze short thoator plays

they represent.
o. Horor

b. Comedy

@ 1 Work in paire, Lahel the phates with the names af the genres of playe

e Musical d Romance

students can prepare themselves
for this activity by thinking of
examples they know from each

of these four categories of fiction.
They can think of examples of
plays and also movies and TV
shows. As the students read the
excerpts, they may want to disauss
what happens in each excerpt and
underline the parls or words that
augaest the genre, Students can
use these different parts to support
their answers when checking

their answers and answering the
questions on page 59,

. 2 Wark with your parinor, Read the sxearpis fram plays and mark them

& feomedy), H (hovror), M iwmusicall, oe B (romaneea).

B
Roszo, Bur, sofr, what light through
yonder window breaks?
IL is Lhe easl, and Juliel is
Lthe sun.
Arise, [alc sun, and kill the
wnyious moon,
Whe lIs alceady sick and pale
with griel
Tukar From Rowes wmd Tuller (1897) |
by Willlam Shakespeazw |
—"

1]

Jacn, _J'it_.:u:ﬂy, up e uffig-drsdi] Ol thal is
noneense; vou are slways talking nonsenss

Auammm, ek, v ars a1 the miffins again! Lwish
you veeadda't, Thiss siaw wialy tovw befl. [Tukew
thean ] 1 told vou | veas particulisly bond of mufting.

Tacx. But I hate tea-cake.

Avcemson. Why oo warlh then dv you ullow lea-cake
10 be served up for vour guests? What kdeas vou
haws of hospitality!

Tucx., Adgaenon! [lave alevsdy Wl you w go. T dou't
want youn here. Why don't you go?

Avcrmoes. | haver't quits finishod my tes yot, and
thera is atill ane i ftin lef [lace groans, end sinke
inbo o el Azcemaeon sl counlinges et ]

Taicsn from Ths Impertaner af Asiag Bareed (1A05)
ey O Wil
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Lasyos, Well, il was Unis way, Tle wis coong
howne from some place ar the end of the wadd
abuad three 1o (be mormine, with aollang (o be
scen but lamps. Tvervhody aslecp - stroct after [
street highted like 8 processiou snl eugay s a
chureh. All ot ooee be saw o fignres, ooe 8
huiidee 1o, shu(Tlie alowe ot o goed walk and
the ather a girl = a mere child, maning down
a cross streel. Nalually encugh al e cone
the twa tan inlo one another  (Serikfang hamds
roperier) Like that. And then cane the horror
of the thing. For the man went on like some
dammyed Juggenon - wampled on e clubd's
hady, left her sereaming. Mathing when yon fell
it_ e sand — bust hellash to see®

| S Dasvees. Horribla! What did Enficld do?

Lasyies, He rm aller ny weritknem Colleed
‘hirn amd bronghe brim hacke, perfectly ealm and
offening oo resistance. A cyowd had callected
v il voomen were wild as ITarpaes. The man
stoiod i Ehe maddle with a kind of black, snocring
coabness, frightencd, st carrying o off like
Satae, He called it ap accackent “1'll pay foo it be
said "N.'Ame:.\mr I'lgllr"
aken froum the play adaptation of
Tie: Syl o M Tyl (1287
by ‘I oman Hunaed Sellvan |

These are classic examples of their
genres. The excerpt from Romeo and
Jufiet is from the famous balcony
scene. In The imporiance of Being
EFarnest, this is a scene between the
two main characters The excerpt
from Dr. fekyll and M. Hyde describes
a horrible act by Mr. Hyde, the
monstrous alter ego of Dr. Jekyll. West
Side Story is a 1950s musical based on
Romeo and Juliet, about gangs in New
York. To contextualize the discussion of
this topic, you can use the images on

Students may have difficulty with
some of the language in these

play excerpts. You can focus their
attention on the main ideas instead
of understanding each word. For
example, if you ask students Why is
Romeo comparing fuliet to the sur?
students can explore the ideas that
she is beautiful like the sun and also
because it is the end of the night and
Romen is outside as Juliet wakes up.

| the Class (D,




Chaase a play excarpt fram activity 2. Angwor the questions in vaur

(5]

notchook.
a. Who are the characters in this excerpt?

b. Whatare the characters in this excerpt like?

. What happens in this excerp:!

d. What examples from this sxcerpt demonstrare it geare?

4 Work wilh people who chwse different excerpts aml share vour answers,

Write € [comuedy], B (hurros), M (musical), or K lromance) oex) Lo the
lulining characiuristic of swh gonre.

.+

_H_There are monsters or ghasts in M The story of the play is explained
the play. theough songs.
R The relaiiorship is the main focus _R_Tws people (o1 more) fall in love.
af the play, M The actors dance on stage and the
€ The characters do silly things. story is told in songs.
_H_Aldot of the play happens at night. € 1t makes you laugh,

€ Form vour Product group. List examples of plays (or movies or stories G
can be adapted to plays) that you know,

(e guestivns from activity 3 wnd classily the examplis by genre, Keep (he
list of wxamples amd characteristivs in your Evidence Porifolio.

L]
Acrion. Tony ain't been with us for over a menth,
Swowsor. What about the diy we dobbered the Emeralds?
A-Rue. Which we couldn’t have done without Tory.
Basy Joun. e saved my everkoving neck.
Re. Right. He's always come through for us and he will now.
[Riff sings]
When yourre a Jet,
You're a et afl the way
From your first cigarette
To your fast dying day
Takar Froem Wit Sike Sty {1958) by Arthier Lurants,
Liotirasd Bermstoin, Stophon Sondheim, and Jerama Rolabing

[

7 Cousider the charactevistics of the different examples vou discussed nsing (-

Romeo and juliet—Romeois a
young romantic. He is outside

as Juliet wakes up. He discusses
ideas of beauty, which is common
in a romance,

The importance of Being Eamest—
lack and Algemnon are rich
gentlernan. They are complaining
about their manners. This is a big
argument about very unimpor tant
ideas, which makes it funmy.

O Jeiyll and Mr. Hyde—Lanyon

is a scientist. Sir Danvers is a
politician. Lanyon describes seeing
a horrible act by Mr. Hyde. The use
of words like hellish, horrible, and
Satan suggest it is a horror,

West Side Story—hction, Snowhoy,
A-rab, Baby John, and Riff are
members of the Jets, a street gang.
The gang is discussing the loyalty
of another gang member, Tony,
Then they sing a song.

You can use the examples you
discussed in the Share What
You Know section and help the
students create lists of plays,
miovies, and stories, and their
respective genres.

Groups should be able to creale a IFyou need to find examples of
long list of plays (and/or movies, genres of movies, then Film Site is a
books, stories). To check this, you greal website (htip:/fwww.filmsite.
should request that the groups have a org/filmgenres htmil). The site has a
list of at least ten examples from the number of examples and explains
four different genres listed here. Also, the characteristics of each genre.
you can listen as students discuss To find examples of plays and find
to see that they use the names of playscripts, you can use Playscripts.
the genres correctly and discuss the com (hitps:/fwww.playscripts.com/
characteristics of the genres, middle-school). To create an account,
students need an email. This site
allows you to find appropriate plays
for the age of your students.




Katahlish relationship batwenn charactors

Students can describe the

@ 1 Work in paire, Laak at the pictsre and answor

the questions.

o. What dilferences are there between the characters?

physical differences belween the
characters and the differencesin

‘ b. How doyou think they are related to cach other?

-
(e i excorpl from Prgmalion and wades e the corred oplions,

ages. By looking at their clothes .M,.,..,m E l“""'f" i
i me i @ The people of the house are
and !mw confident they look, it is bt ioedidsEltia. 2 . P ——
p_osatlhfe to tell that |h€'1,'OLII'I$'E_Sl e i b. Liras reaction to the peopleis 2. 1) palite 2 agpessive
girl is not from the same position ot G. Lizawanis 1 toghveherlessens. 1) Higgins 2) Pickering
in sociely as the others. MJ\'M:: d. Livawanis io sell lowess 2, 1) on the street 2) in ashop
I:O;;-.:mb e. 2 treats Liza with respect 1) Higgins 2) Pickering
Py
3 Work in pairs, Listen again and malch the suljpetives in the bux o the
The accents of the characters in w churacturs frum (he excerpl.
this P'ﬂv are extremely il'llPDJ'I-iﬂt .s.,,._n'!‘“‘{f [ thoughtful  impatient |r-|dependen.t brave  courteous
and that of Liza {cockney) I'I'Iighl practical  conflident bullying  semsible  respectiul
be hard to understand. You might :
want to repeat difficult sections, mt::f:. u. Henry Higgins: psanemy, suscvcs, cuemon, snse
Mﬁl"'r‘a.' . Lira: NDEPERGENT, BRAE, FRACTICAL, COMFIDENT
Yotk e Do e. Colorel Pickering: THOUGRTFUL, COURTEOUS, SENSIBLE, RESPICTRIL
d. Mrs Prarce: THOGEHTFA, COURTIONS, SENIHLE, BIAPLETIUL
Groups should choose a play thal & Wock In groui Disceiss e Shacastecs i O jilay sand cussplon U chisy
has enough character parts for . il
everyone in their group and that o Shcaci s dmoirton i Dinebiivel "'1‘:']" the pley
they will all enjoy participating in Warks:  AUMTSRALOEMINN. | R BT
If they do not know where to find Liza A WOMAS WHG SELLS FLOWERS 06 TRE  Sus wanTs T CHANDE HER CCENT 50
¢ SIEEET SHE CAN WORK 4 A SHOP,
a playscript, you can refer them to Pickering  Hieaws's rstno H 15 pouTs 12 Lizs anp EwcouRases
the wehsite in Resources. _] l Mrs. Pearce  Hisomis's sousEniEren Kmlhﬂmnuim Liza.
Produd 5 Work in your Preduct group. Take out your list from Step 1 and agree on
. ; a play vou want te nt. List the characters of the play amd write the
it [l'llg_,ht help Sll-ldl'ms WhEﬂ = nrrm; o-In Pmd'nrrm memnben nasxl to sach clmﬂr.rl'r.r,yﬂu ing the seript
“'III'IIEII."Ig a_h‘llll the character ‘ of the play you chose for the next class.
LEE;E?#:;SE::::?&L%:Ehﬁi:;t q-mm 6 Make an analysis of the characters on vour character list. Think about
d thelr attitudes, characteristics, and selmtionship with the rest of the
on ”'I?Weh d d'ﬂ"l[te‘r, and on charactars in the play, Use tha takls in activity 4 as o model. Keep vour
the fines that connect one point analysis in your Evidence Pactfolio for further use, :
lo another, they can describe the BD » ptt
relationship between the characters Ly Lw

Learning to I

Sludents can listen to a dialogue

and describe the emotions of the
people speaking by listening to their
intonation and the exclamations
they make. By listening first for

the emotions and attitudes of the
characters, it then becomes easier to
understand the information in the
listening. Students can practice this
by listening to dialogues on TV or in
movies and recognizing the emolion.

Eesources

The scene in the Reader is from Act 11,
inwhich Eliza first goes to talk to Mr,
Higgins aboul laking pronunciation
lessons. The scene demonstrates that
Higgins, Pickering, and Mrs. Pearce are
from the upper class, and Eliza is from
the working class. You can also see
that Higgins is impatient and he bullies
Eliza, but that Eliza, an independent
and brave woman, defends herself
and gets what she wants. The Reader
Answer Key can be found on page 175.

Ongoing Evaluation

Check that students were able to

find the script for their play, find

the characters, and assign them to
students in their group. You could
meet with groups individually if they
are having trouble with any of these
steps. Ask questions to figure out why.
Are you having trouble agreeing? Are
there enough characters in your play? is
your script easy to read? etc.




Underatand and valos the porposs of punctuation marks in dialagoes

1 listen again 1o the excarpt fram Prgmalian and match the examplos
af statemients from the play with the examples of exclamations.
B, “Ayoung woman asks to see you, sir.”
b “Did you tell him | come ina taxi?™

. “What do you think a gentleman like Mr Higgins cares what you came in?~

. “Good enaugh for e oo, Mow you know, don't you? I'm came to have

lezsans, Lam, And fa pay far ‘em foa: make no mistake.”
€. “How much?™

o0

6 “Well!!! What do you oxpect me o say o you?”

_0 “Momsense, gidl”

& “Oh, we ar¢ proud!™

_A_ A yourg woman!™

_&_ "Mow you're Lalking! Thaught you'd come off it when you saw a chance of
getting back a hit when you chicked ar me last night.”

If, when you are checking
answers, you find that students
had trouble categorizing any of
these comments by function, you
can play the audio again. Pause
after the comment in question
and see if students can better
identify it based on context.

2 Write the axclamations alwve next in the appropriate fanction. .

Agreeing Nemy youi've Lalking!

Expressing surprise i st Wik 148

Joking/mecking PO

Telling someane off Housmise!

3 In pairs, practice saving the exclamations in activity 2. Try to change @
vuur voice Lo express sach Tunclion, Have your pactoer ideatily the
function vow used.

4 Look at the Self-Clicek box and svaluate vour performance during this
lessom. Think of wavs fo improve.

You are defmitely
SXPrELSing SUTprise,

You should recormend that
students change the order of the
phrases and functions (so that
they aren't just following what
they laid out in the table in the
previous activity). Students can
also say the same phrase for a
number of different functions.
For example, Now, you're talking!
could be said with surprise if
someone isn't expected to talk
Students should pay attention
not just towhat is said, bul how
itis said. Students should focus
on their tone of voice, volume,
and body language as they try lo
deliver the appropriate function

Self-Assessment

Curricular Flexibility

Students who finish the activities

If students are having trouble reading
the emotions in a play, they can read
the parts aloud or look for a recorded
performance. They can expand their
use of punctuation by incorporating
exclamation marks, ellipses (to show
someone stopping in the middle

of a thought), and dashes (to show
people interrupting someone). Finally,
students who have trouble expressing
different intonations should try
shouting and whispering the lines to
experiment playing with their voice.

quickly or want a greater challenge
can write a list of their favorite lines
from maovies, TV, books, or lines from
the play excerplts in this unit. As soon
as they have the lines, the students
can use the list of adjectives in
activity 3 on page 60 to work in pairs
delivering the lines with a random
emotion, while their partners guess
the ermotion.




You can support students by
asking thern to think about the
elements of the play they saw
on page 57 and how a play is
organized (into scenes). They
should think about genres,
purposes, setting, and how they
want the play to end.

A scene is everything that
happens in a particular place and
lime in a play. A scene can explain
the story, show the consequences
of an action, suggest what

will happen next, show how
relationships are developing, or
something else. The students
should consider where and when
the scene happens, who isin it
and why, how it connecls to the
previous and next scenes, what
happens in it, and its mood
(funny, serious, scary, etc.).

1 Wark in pairs. Discuss what vau need 1o know 1a be able te write a play.

The Essence of a Stol

Moeels, stories, plays, er Hims are a series of . o
events put together ke beads on a wire in
scenes that build up the story. Each scene is

Where does the scone toke place?

. [ Wha is in the scene and why?®

an action or event that s necsssary for the . i How do the previous scene, this
next action or event, scene, and the next scene link?
A scene must happen for o reason. It can . L] 1 do the chamctors do what

tell the reader the consequences of previous
actions or give clues of what is going to happen
next. [t can alse give the reader defails about
the characters and how they are connected

in the story, Scenes make a glory more
understandable and castor to follow,

writers must think and answer the following
guestions when writing scenes:

they do in this scene?
The effectiveness and success of a story
depends on how every single scene is a strong
and independent block of the plot. Therefore,
a soene must have a cear beginning, a middle,
and an end to be a unit of its owmn.

2 Kead the wriivle and complete it with the missing words.
@ conpeclion b, characlers o purpose d location

@ © Read the article. Work in pairs and discuss the questions.

@ Whal is i weene?
b What are some of the reasons lor a scene?
. What aspects are important to consider in a scenef

You should ask your students
to consider the number of
speaking parts in the scene (for
all members of the group), the
length, and the action in the
seene to choose the hest one.

Produc 4 Work in your Produc group, Take oul the sceipt of Oue play you choss in
o Stups 2. Disamss I}luqln.limls&um the surdiclis in melativn W e scune that vou
chose and complete the scene map with the information from vour scome.
Locatiors Purpose;
Comretior: Characiers:
oo = |
Anakze scticns
I phay
1 el ‘
sons o8 4 |
L 1 oderned T
1l e |
e desis J
R TR
I—"::”"'d': 5 Look at the Solf-Check box and evaluate vour work. Think of ways to improve.
Lk © B Keep acopy of your scene map in vour Evidenco Portfolio.
B2 » Uni B
- | ] L}
i N

Self-Assessment

This Seff-Check focuses on students’
ability to examine a play at the scene
level Students can work on improving
this by asking themselves questions:

Ongoing Evaluation

Groups should refer back to the
article as they are completing their
scene maps, You can help them by
choosing a scene from Pygmalion

and doing a scene map as a class, What did | mis or not understand?
As students complete their scene What techmigues can | use to find
maps, you can evaluate their use of these things on my own while reading

terms from the article, You should
also evaluate the level of detail in
their scene maps and see if you can
understand their scene maps without
reading their scene,

{underfining, looking at adjectives,
saying the dislogue, etc J? Can | compare
this play to a similar one | know? Can |
guess what might happen next?




Analyze and create stage directions

L8
Jua.

ANTNERS MY VST,

BN

.) This cannot bo happening!

Bexnamd. (Crying. ]What are we going o do?
Caxea. We have ta get out of here.
Bocname, But where are we going va goil

Jraw,

-J T don't know. Rut thay are

goteing closer and we're going to be trapped if we don't get out of here.
Becnamd, We maed a plan firae.

Juam, Theze is no tioe for a plan. We aced to ge!

Cuna, Calm downl My car's right hore. Got in and lec’s plan what te do.
Lihey get in the car.)
Beawun, Well, first we need to get back to the base,

(=1 F 9

Yo, we nesd Lo drive somewhere else.

They mustn't find the base!

Beawuw, Did you hear thur?
Juaw. They're here. Carla. quick! Starc che car!

L8

Y

8 ]

)

Wark in pairs. Read the dislogue and answor the questions,

a. Whal is the genre af the story?

b. How are the characters differant
from each other?

e. Hew do they express their emolions?
d. What is the beginning middle, and end
of this lite scene?
Think of stage diractions far the story and write them in the parentheses. E—

Wark in grovps of thran, Read the sconn out loud and practics osing
differemt innes of valeo in rxpross different emations

This seems like a horror story
hecause the characters want to
escape from something. Sorme
characters are calm, and others
just want to mn. The characlers
express their emotions by crying
and exclaiming. In the beginning
of the scene, they don't know what
to do so they getin the car to plan,
and al the end, the enemies arrive
and they try to escape.

The first stage direction should
describe the scene. Then Juan
should sound desperate in both
of his lines of dialogue. Finally,
Carla should start the car.

Wark in vour Froduct group. Take out the analysis of the characiers in @
veur play from Slep 2 and answer the questivns. Moke aules.

a. How are the characters different from each other?

b. How do the characters oxpress thelr emolions?

S Take vul your svene seripl from Stvp 3. Analysee the dialogues betwesn the

characters and underline the gage diveetione,

(&1

Analyze the stage directions you underlined in your script: edit them il @

nevessury, Add stuge direetions (v your suripl where approprinle,

7 Swap your saripl with aoother pair, Check their work amd give feodback,

m

Mk the final chinges o your sceipl, Look al the models in the wail or in

vour Rewder, prages 45-38. Kewp the suripl in '\'mlrﬂw’lrﬂlr.u Purl_fo@a'u.

Uiz s » 63

Students can make a chart with
character names in one colurn,
keywords about differences
between characters in another
column, and how they express
themselves in a third colimn.

-
L LB

A helpful exercise here is for
students to close their eyes and
visualize the story as another
aroup member reads the scene
aloud. This will help students
understand if the stage directions
are clear.

Ongoing Evaluation

Students will end up with an
annotated script after this stage of
the Product. As you monitor, you can
encourage students to incorporate
adjectives describing emotion,
descriptions of actions, and notes on
voice. It might be helpful for students
to read the lines aloud. You can later
check their annotated scripts for their
descriptions You can count how
many good descriptions they write
and give them a score.

Language Knowledge

Stage directions are normally written
in simple present tense. You can
make students aware of this by asking
them to look through their own plays
and the sample excerpts from this
unit. You might want to elicit this
information from them to reinforce
the idea. Some students might want
to use present continuous, because
of the present participles used to
describe character states (crying), but
this isn't correct.




n in dram

From left to right, top to
bottom: confused, depressed,
ecstatic, frustrated, entertained,
desperate. Students will be
tempted Lo give a simple
description such as "happy.” You
can help students to increase
their vocabulary by asking
them to provide mare detailed
alternatives.

You might want students to

move around for this activity, so
separate groups physically if you
can. If possible, head to a bigger
COMMoN area or even outside.
This will encourage students to
use the space as they act out their
scene and follow the tips from the
lesson. If the classroom doesn’t
allow for movement, then you can
have the “performers” lake turns
to stand up at the front of the
class, while the rest of the class

1 Wark in paire. Loak a1 the piciures and deseribe the emations of the
s ¥
peaple in the pictores.

watch. However, this means there
is more pressure for the group
performing, especially as they are

still practicing their scripts. £

Facatien 2 Listen to a thealer expert giving acting tips. Mark [+] the pichures that
E'f'lj:‘o?-:ﬂ the speaker usas fin her presentation,
MR,
3 Listen again and answar the questions.
@, Whal s the name of The expen? Juie Hedues
b What is her job? 5w i & TuEaTkR TEACkER,
. Whal is the expert talking aboul? wes-vEsGal comaumcanan
4 Complete Ui listof lips with infosmation from the preseatation. Theo
" s chece Y work in pairs and discuss how to follow those tips,
=y
I‘n'n:humlie Tigs
L et e
P it 1. Use fact . Allofit.
e Gveikn . T menen of rouR 800y « 1t tells the audience how voa'm dealing
W appon he
sabaas with tha amation.
[ menkreat 3
- e by 3, Think about THE SPACE arcund you and malataln
P D VK COMTALT
e e
2w
octh 5 Wark in vour Prodne! groop, Take out vour script from vonr Step 4 and
- ? practice reading it with vaur group. Ukse the Hips fram the theater expert.
Makn notes an your uss of nonvarhal languagn and keep the notos in your
Lvidence Portfolio.
B Lsethe Self-Check box to evaluate vour parilcipation in the dramatized
B4 - UntS reading. Think of wavs 1o improve,
- .- -

Resources

The theater expert gives concrete tips on
things actors should consider, including
hands, body language, spacing, etc.
You can use it if students have concerns
aboul their performances or if they are
just curious. Alternatively, you can look
up sore acting games ahead of time
and play them with the class to loosen
them up. Some websites where you

can find acting games include hitps:/
dramaresource.com/drama-games/
and https:/actinginlondon co.uk/
exerckes-improve-acting-skills!

Self-Assessment Ongoing Evaluation

Here students will continue

developing their annotated scripls
and follow the tips in the listening.
In this step, you are not evaluating

This Self-Check is all about how students
feel about their performances—
delivery, tane, emotion, elc. Students
who feel they could express themselves

more fully might be self-consdous. You
right suggest they do some physical
activity to get physically ready and try
the whispering and shouting exercise.
Stludents should provide constiuclive
criticsm on ways to improve the
performances in their groups, focusing
on concrete things like movernent

and tone.

their annotations hut their use of

the tips. Encourage students lo use
their face to express emotions, to use
appropriate posture, and to maintain
eye contact with other students.
Students should get good marks on
this process as long as they follow
those tips. 1t is not a question of how
well they follow the tips.




Dramatized Reading Product
Step 6

4 With vour Preduct groap, perdorm the dramatized reading of vour,
seript to the vest of the «lass,

2 Tlse the firanp Producr Evaluation to evaluate vour wark an the
preseniation of the Product.

Grraup Praduct Kvaluation Seared _ fa0

Wite the number that best descrilies your group'’s performance
during this Product,
4 = Excellent 253=0K

1 = Needs improvement

. ODur group rebearsed before the perforuance. L
b, Lveeyuome fnvar group koew whva o spoak. L
. Dur group spoke lowdly and clearly. .

il Our group kept i audisoe sngaged and ool L

. Growp mombars corroctly need nonvorhal langnagn.
I Grouwp mwmbees usad proguer prosodic nesotmes. L

g Gronp membears usad praper hady lainguage
during tho reading,

b Everyone participaled in the dranatized reading. L
i. Fworyana in the group prosonted their dialognes Huontly.
"'1 jo O group worksed o aod (o o bigh viapdad

Additinnal Commants:

2 Work in grosips. Use the Groap Froduct Evealuction 1o discuss your
participation in the Product, Wrile 5 checklist of aspects o consider
fovr Tubure products,

A Work as o class. Discuss VO expericnues il answer Uhe yueslivns,
Kewp nules ol your discussivn in your Evidence Pocifulie,
&, What do you think about plays now”

b. What did you bearn in this unit that you Gin use in your daily life?

If the school has a stage or a
large performance area, then
this is the natural place for

the performance. If not, you
can move the furniture in your
classroom lo make one, Groups
should take turns presenting to
the entire class. You can make
a simple rubric for students

to mark while they watch the
performances. The rubric should
consist of just two calegories:
prosodic resources and non-
verbal language.

After students finish, you can
have them share their checklists
with the class, You can check
that they included specific things
about performance, voice, and
expression that they learned
about in this unit,

You might ask students to rate
how much their opinion of plays
has changed over the course of the
unit. The lessons from storytelling
and acting can be used in any
form of public performance or
presentation, for example.

Self-Assessment

Final Evaluation Instrument: Graphic Organizer

It might be helpful to have a class
discussion after all the presentations
(or after each one]. This would he

an opportunity for students to use
the Group Product Evaluation Lo talk
about the performances. You should
encourage them to concentrate on
constructive criticism Students can use
the evaluation formwhen reflecting
on their own performances or on the
performances of olher groups.

You can use this graphic organizer or a similar one to evaluate each group.
Photocopy Graphic Organizer on page 178 to use it with your class.

Posture

Men vedhal

Faclal gestures
language

Eve conlact




Unit 5

It's important that students reflect
on the way they approached the
acling in this unit, because that
can be socially uncomfortable
for some people. Have them

pay special attention to their
participation in the discussion
on page 55, their openness lo
lalking about character emolions
and moods on page 60, and their
group work with stage directions
on page 63, You can ask them o
write a concrete example of their
good or bad attitudes during
these activities in order to gel
them more engaged.

Students’ Evidence Portfolios
should inchude a list of plays or
slories, a character analysis sheet
from a play, a scene map, an
annotated script of a scene, and
if possible, a recording of their
group performance.

Self-Assessment

One fun activity could be to

let students evaluate their own
performances at the end of

the project. You can record the
presentations of course. You should
wail a few days to give students a bit
of distance from the excitement of the
event, then you can let themwalch
their own performances in their
groups and fill out a ubric or graphic

+ §eli-Assessment

1 Think abont the attitudes yon showed in this unit and use the scale to
wvaluite yoursell,

Excallent Meeds improvement

Viow can | achieve a bedier

L Geife wrade next time?

prepared for class.
turned in iy work o time,

pad antention during lessons,
participated acvely
warked well with other students,

2 Look at the Self-Cleck buses und your Bvidenve Pertfoliv. Add any ollicr work
vou wani ta inclode in it and answer the questions.
a. How many activities did you collect from the Evidence Portfolio?
b, Whai sther activitics did you add s evidence?
©

. Which activities were easy to complete!
d, Why?
a, What do you need to work on?

honse fram 1-3 10 express how well von achieved this unii’s leaming nuicomos.
Kellect on your answers amd write o commuent in Uhe HefTecion column,

J=Purfealy 2=0 1= 'l"'lllldif'f-cullrl

| @an... Grade
= read short plays for their general
sense, main ideas. and details.
= gelect and analyze short plays.
® participate in the dramatized reading
of a shout scene fom a play.

Assessment

Final Evaluation

Students should reflect on how well Photocopy Assessment 5 on pages

organizer evaluating their own acting. »

they were able to understand the
elements of shorl plays and analyze
short plays for their features. To help
them with this, they can look at their
character analysis and their annotated
scripts. Finally, the students should
reflect on their performances You
can use their grades in combination
with the grades from this section for
an overall grade.

161-162. Have students complete the
assessment individually. Correct and go
through the answers with the dass. The
Answer Key can be found on page 173,




Social practice

machinge works

Learning Outcomes

* Select and analyze materials

s Read and understand information
= Wiite information

« Edit texts

Step 1: Make a list of machines,

= Paraphrase information to explain how a

Product: Infographic for the Operation of a Machine

Step 2: Create a mindmap of your invention.
Step 3: Draw your invention and label the parts of the machine,
Step4: Create a flow chart describing how your machine works,
Step 5: Design an mI‘ngraphuc describing how your machine works.
Step & Presenl your infographic o the class.

g‘ = = The theme of this unit is how
| Share :“""ﬂl""'u Know % - machines work and what their
.l Wor ”’i’:”‘"ﬁ'i';‘““':h" “‘F""“““’ abotfimachines. L | | different uses are. The machines
o : m: t U115 ”:he S * '1'-J. e in the pictures include tablets,
T AR N e ISR : : microwaves, cell phones, drones,
c. How do they work?
A - ’ e : and MP3 players, You could ask
= = Think about your performance in the discussion s z 1
ri A v e aetion s -~ { | |which machines the students are
8, What language did you use to talk about - . m_DSII [EDTII“{-IT 'lW“h- becau_se they
how the machines work? will find it easier to describe the
b. Did you have any communication uses of those machines and how
problems? they wark,

Students should discuss what the
machines are and what they are
used for. An example could be An
MP3 piayer is used jor [stening fo
music. Students may not produce
# this structure naturally but it

l" is useful to discuss the uses of

¥ machines and present a model,

The Final Prodwct in this unit is an
infographic for the operation of a
machine, To be able to produce
this, the students create an
invention, describe how it works,
and name the different parts of
the machine and the process the
machine uses. Finally, the Product
groups present their infographic
to the class.

There are explanations of different
machines in this unit: 30 printers,
lightbulbs, satellites, and microwaves. If
students want to know about how other
machines work, then Kiddle, a search
engine for children (www.kiddle.co), has
an encyclopedia section which explains
how a number of different machines
work. Another way to explain how
machineswork is by using instruction
manuals, as these often have piclures
of the different parts of a machine. To
contextualize the discussion of this topic,

| you canuse the images on the Class €D, |

The Share What You Know section asks
students to describe whal machines
are used for. When describing the uses
of machines, we can use the passive
voice (the image & sent o the printer)
of the expressions # /s wsed fo and

it &5 wsed for. After the preposition

for, we use the gerund (e.g., making).
By exploring the different uses of
machines, you can evaluate the various
ways sludents express their ideas,

The infographic contains a number
of different elements: written
explanations of a machine, the visual
design of the infographic, and an oral
presentation of the infographic.

It is likely that different students will
have different strenaths for these
three elements. The social practice is
the paraphrasing of information, so
the students will need to be aware of
their audience and explain their ideas
in a way that best suits their audience.




The text on this page and the
following is an infographic which
explains how a 30 printer works
and what the different uses

are, The main features of an
infographic are text providing
information and images
representing different ideas.
More information can be found
on page 76, This type of text is
commaon in instruction books,
magazines, and presentations of
new machines.

The meanings of the words are as
follows: Filament = a thin wire,

software = program for a computer,

tray = a flat container, layers =
different levels of materials, spool
= the cylinder that wire & wrapped
around, axes = (plural of axis) the
line along which a machine moves,
ncezle = the narrow end of a tube
that directs liquid or air. You shoukd
encourage students to use the
Giossary in their Activity Books.

30 printers are used to creats o solid object based ona

digital image. This revolutionary invention can change the

wery Inddustrles work. Here s haw 11 veorks.

Tha citject ks ro.m.umup platfarm,
whans it stays untl] 1t cocls down.

a. Whal type of text is this?

software flament nozzle layers  platform

3 Wil vour pucloer, rellect and discuss how coch of the clements below
helps you widesstand the infugraphic. Then write whit vach vlemunt dees,
a, image: Musirates (he text graphically
b, 1Kl GESEAISES THE MACHINE PROCESS ;
©. label gwes e wamEor A mackmemarT
. Arrew: INDICATES HOW THE FROCESS FLIWS.

analyze materials to understand how a machine works

What s a J1) printer?

Lok al the poster and answer the guestions.
b. Where can you find this rype of toxt?
. Whai da you think the test s aboui?

@2 Work in pairs. Read poster and use the words from ihe box to explain in
vour own words how the 2D printer works.

68 = LG

About the Topic

The technology for 30 printers has
existed since the early 1980s when
the idea of additive manufacturing

fa way of creating physical objects by
adding elerents of material together)
started to be explored. 3D printers
can use a range of materials including
acrylonitrile butadiene styrene or ABS
(the most cormmon malerial for home
30 printers and the one described on
this page), resin, aluminum, steel, and
| even aold.

Learning to Learn

Students should leam to understand
words from context, and the images

in the infographic support this. For
example, the filzment spoof shows a
round object with wire wrapped around
it. Students can deduce that one word
is the round object and the other is

the wire, They can also use previous
knowledge, For example, yer & used
in cooking, beauty products, art, and
geology and students may know one of
| those subjects.




Why do we have 3) printers?

) ) The ideas mentioned here are
i pivns-ashmn e eyl discussed in the introduction. The
challonging, With 10 printers, what used to take weeks can now take minutes. 30 printing ks world before 3D printing used
e by sy clffirent lodistres. Trsein st a i eximptes: | physical models that took a long
| time and a lot of resources to
create, Now, physical models can
be created in minutes and for a

significantly reduced cost.

4 Work in growps. Discuss what the world was like before and after 3D printing. @

5 In your group, discuss the questions and congplete the talile with vour ideas. e

30 printer
Need
i IMAKING NOGELS [N THE RRST THOK & LOT OF TI4E,
{Whey was il created?)

T'I'I:;'il:::;tlﬂ] 17 i MEKE MOOELE AND PAETS 1N JUST MINUTES, The gloupsshuuld use the ideasin

Benafits 17 AN PEOCUCE BETTER PROSTHETICS AMD THAMSPLANTS W the article to help them complete

i e kvt | IS PAMSR VAR % ATSLE SR, A the table. However, it is important

that they do not copy information

R 8 Form your Product group, As a final product, vou are going (o creale an from the article into the table. The

_ infographic Like the ooe in activity 1 (o lustrale bow o machine works, social praclice for this unit is the

Urainstorm o list of machines that have changed the world and discuss
wilh your group whal the world was like before and afler their invention.
Keep vour lisl in your Evidence Portfulie.

paraphrasing of information, and

this exercise is a good opportunity

for them Lo select information and
et s e B9 then express those ideas in their

e aw s T own words.

Learning to Learn Curricular Flexibility Ongoing Evaluation
As students complete the table, you The first step of the Product is based The students create a table with
can help them to express the ideas in on the first question in the table, Wy information about their invention.
the article with their own words One was it crealed? The students should The students will complete this table
way is by asking questions. You can use identify a need for an invention that with varying degrees of detail but
the suggested questions in the table does not yel exist. Some students may it is good lo encourage answers in
or your own. For example, you can ask find this hard, but you can support complete sentences so thal you are
students Why were 3D printers created? them by brainstorming everyday able to evaluate their use of language.
or Why do we need 30 printers? Also, problems that could be solved by a The first question can test their use
by asking students the same question possible invention. Another approach of passive voice, and the second
in different ways, they can begin to is 1o combine current inventions in question could potentially test their
understand how to paraphrase, new ways (e.g., a 3D printer that can use of the struclure it i used for with

| print cooked food). | gerund.,




The invention in the picture is the
electric lightbulb. Students will be
very familiar with the invention.
However, they may not know how
it works They will probably know
that it uses electricity and that it
is made out of glass and metal.
However, they may not know
about the inner parts of a light
bulb, They may think that a light
bully is quite an ordinary thing,
but the first two paragraphs of
the text explain how difficult the
world was without the light bulb.

It would be good to explore the
diagram with students and make
sure that they understand how
the different parts work. The

key elements are the bulb, the
tungsten filament, the inert gas,
and the electrical contact. Also,
these are the elements which are
described in detail in activity 4 on
page 71, so it would be good for
students to be familiar with how
the bulb works.

Kead amd understand information about hew a machinn works

@ 1 Work in groups. Laak at tha pieturs and discuse the quastions,

a. YWhal imvention can you see in (he picwre!

. Whiat do yau kivew abwiat this inveition?

©. Do you think this irvention is an incredible invention?

Why o why not?
An Incredible Invention

In: thee past, Gghting your kouse at mght was a dilfealy
and dirty job. Mamy peaple used candles, but the Hght
wad mot very strong. Others uied gas lamps, but they
weze very dirty. Gus lamps were 2lo deagerous, and
eald cnase explosions.

I was net any better in the streets. Pecple could not
see anything bhecwess 1t was so dark. Can you imagine
1ife belnre the lghalb?

Scientisis bagan thinking about how to light the
world, Englishman Humphry Davy was the first
[persmn to condict experiments with electricity. He
imvenved the electrical buttery in 3811 He connected
nbattery to u plece of carbon with wires. He found
that the current made the carbon glow. He called his
invention the Flectrical Are.

The Clecteical A had two peeblems: it d3d net last
very long, and it was 1ea bright m use insdde. Erglich
phyrsteiat Sir jeweph Wikson Swan searched for something
mere practical In 1878, he gave demoestrations of an
electric lamp he was creating. A year Later, ko prduced
Aourbon filament Eghttaalb. [t gave light for forty hows.
So, Une firat electric buld in the world was imvented by
Swar. Hawever, in the US, srother scksntist waz already
improving on Swan's work

In 1678, after reading about Swan's sxperiments,
Thomas Alva Edizon—who is considered the most
imyprartant Aneerican inventor—marned his amrention
to the eleciric bulb. He wanted (o {ind the perlect
lament for predusing light. He was very hand-
working, and e performed thousands of sxporiments
Eventually, Edlson and his tsam discovered & marbon
thread that produced Bghe far long perlods of time
Thils scon bed to the first commercial electric Hght
system. It was installed on Feanl Stavet in the linancial
district of Lowrar Manhattan in 1883,

Lightbulb Stracture

Ediscr's Drat comepercial bulb was very simple. 3 was
reazde of ondy a few parts, but It produced beight Sight
et hours, The madern lightbull hasn't changed much
[From this version, Thers ame two metal contacts at the

T0 = Uni &

base. The contacts are sttached to two wires. Thess are
attached 1o 2 metal filament in the middle of the ulk.
The glacs balb fa filled with inert gas, such 59 argen

Hewr does & Hghtbul werk?

support

e

——a msulation
=] =
Wacr
T——y wlexirical ool
conlach

When the bull: is connected o a power supply,
eloctric current flows from one contact to the cther.
The electric cureent £ » mass movemnent of free
clectzons. They constantly buzap inteo atoms as they
truwe] through the flament made of tungsten metal
Thie stoms vibiste and heat up. As a result, (ke boand
electrana in the vibrating atams are piven & higher
energy level When they return to thelr normal level,
phetons are rebeased and this emits visible Light.

The invertion of the lightbul and the &lectric
Tight system wene acts of genfus. Seme people think
Thomas Edlen, Humphry Duvy, s Sir Joseph Swan
were responslble for creating (ke modern world Think
shout that the nexi fime you tum an a light

Eesources

For further explanation of how

a lighthulb works, you can go to
mocomi.com, which is a resource
designed for 9- to 13-year-olds. The
site can be found here hitp:/mocomi.
com/how-does-a-light-bulb-work. For
more information on the history of
the lightbulb, you can go to hitps://
www livescience. con 4-who-
invented-the-light-bulb. html, which
explains the history from the first
lightbulbs to the ones used currently.

Curricular Flexibility

You might decide lo divide this text
if students find it difficult to read
long texts. One way would be for
one group of students to read the
histary and another to read how the
bulb works. Another way you can
make this more dynamic is to ask the
sludents questions and have races
to find the relevant information. You
could use the gquestions from the
mindrap on page 71.




Vol e 2 Coamplate the mindmap with key information about the invention. B—

Bechnical e —————
What is it? W
Some o o
iy Bl i Tl LISNTRULR
et bt used
B ol sudyact o w4
¥ RN
oW Uy the
magcs rthe
16 A 3
3 Why I it important? whywas it ereated?
CAMDLES &WD 045 LAMPS WESE “' ‘*
IFFICULT AMD DANGLROUS, smn Prop e wasimin & DETTER LiEHT
WIRE BARK AME DANGERIUS, SOURCK &7 MgHT L R
Who uses (1 3 ¢ What ts il made of! (Paris) ™y
D A TURCSTEN FILAMINT IH A BULE
\ OF INERT Q43 J

3

Work in groups. Mark the words from the text as T (lechnical) if you think
they ave technical vocabiilary. Use your glossary to check their meanings.

T photons T contacts &
___metal T frew aluctions
T tungsten wires L
T _T_ el s T bound elvcirons.
Vo= o electric bulb T carbon thread
Umdzroturd
Indsrmateny 4 Umn your own wards to summariza the infarmation in the text of how o
b'”m‘:" lighthulh works. Fallow the example.
Aroswzcige: The bull s comnecrad te a power supply.
L wdersiae
il iz
e R
Clhreaeee =2 eat
1 o

produnt 0 Work in your Product grosp. Take oul ihe list fom Step 1 and schect a

like the ane in activity 2, lo complele any information vou do not know.,
resvarch o U libewry or on the intemicl, You cun alse ssk someone whe
might know the amwer, Keep vour mindmap in your Evidence Parifolio.

E Analyse your performance in this lessun, Use the Self-Check box (o

mauchine fur vour infographiv. Make & mindmap with key information ®

evaluate yoursell,

Usni= T

=

The mindmap should be
completed using the information
from the text. Sudents should
paraphrase the information rather
than copying it from the text. The
question Wiy & & imporiant? is the
hardest to answer because there
is no specific answer given in the
text. However, the text talks about
the world without lightbulbs being
difficult and dirty, dangerous and,
of course, dark

You can refer students to the
definition in the Vocabulary Tip

of technical vocabulary being
words specifically used for that
subject and not cormmonly
known. Electric bulb, wires, and
metal are exarples of words

that are cormmonly known. Free
electrons and bound electrons are
examples of technical vocabulary.

The students can ask each other
the questions from the mindmap
to help them complete their own
mindmaps for their inventions.
They will need to be imaginative
with their answers and pretend it
is a real invention

ge Knowledge

Passive voice isused in the model

of the process description and the
mindmap, but it is not directly covered
in this unit. Students can use the
passive voice in their answers for the
mindmap by following the question
structure. The passive voice is formed
with the object of the verh followed by
the auxiliary e and the past particle
of the verb. Anexample s: The bulp is
connecited to a power supply.

Ongoing Evaluation

Students can work together and discuss
their answers to the questions in the
mindmap. Many of the questions can
be answered using passive voice. You
can evaluate their use of the passive
voice structure. However, students

do not need to use the passive voice,
Instead, your main focus of evaluation
should be on the students’ ability to
explain the components and uses of
their machine.




The ad shows the robot, the Multi-
bot, and its three main uses. There
are abso slogans advertising its
ability 1o do homework and that it
is perfect for teens and children, it
mizht be found in electronic shops
or mayhe bought online.

Analyza and understand infarmation

You may want to have above level
students do a demonstration in
front of the class prior to atterpling
the activity. You could alsowrite
prompts on the board to support
students, for example: | befieve the...
True, but I think..

@ 1 In pairs, Inok at the ad and answor the quostions.
a. Whal product is the ad promeoting?
b Wha wisuld bagy 17
e, Where can you (ind this type of product?

2 Wark with vour partoer and readd the sd. Tnfer and discuss what thie Multibat

might he used for: Make nates in your natehonk.

- TN
I think the Mudti-bot is used to do
you chores, ke washing the dishes.

-K‘\a;'he,buﬂ think it can l':D ke used |
for searching informaticn online,

3 Listen S35 o James describing his oew Multi-bol and compare it 1o your
nates in activity 2 10 cheek your answears,

4 listen again and answer the questions. Cheek vour answers in pairs,

EEETETIR,  o. Wherewas it invented?

SR, Juman.

Undpvard ard
wite Inforraticn b. Whatis it for?
L bekcee e L

|;l-u?-.-.,n‘ 17 HAS THREE bAll USESY IOMTWORN, INTEEMNSINT, AND DOC TRAININE,
[ okt idain ©. What did James train the rebot to say?
’_:': :‘;m Seanxy, eif oown!

| pangsiod 1 ; ini

Taailén Fum . What can it store in its memoryd

& htmrglos A DaCTIMART, MO S,
T2 + Uni§

| ] L}

LI L]

Self-Assessment

Curricular Flexibility

The Self-Check hox focuses on
students’ need to understand the
relationship between text, images,
and explanations in an infographic.
Students can ask each other about
their labeled pictures to demonstrate
how clear that relationship is.

students who feel less confident with
listening might spend extra time on
aclivity 2 in order to generate the
predicted vocabulary.




5 Wark with anathor pair. Read and analyze the diagram af the parts of the g
Multi-bot and discuss what James said about it. Then answer the questions.
a. Did |ames mention every part of the diagram?

b. Do you think there are some parts missing?
. Why are only those elements mentioned?

ro—— T T TR
Scanner j - I:_mmwn Demmr_j
- D
il
i — - i B
S ~=—. Prajectar |
( Memory .
WJ P ! 1]
‘Ls_?.m_m_fr 4 w———— Charger |

5 Compleie the table with the missing pacts aud whil they are wsed o, One
prart is used twice,

From the labels, it appears that
the Multi-hot can scan documents,
detect movement, project movies,
store files, and play music or
movies.

&

Other possible uses of the Multi-
hot could include using the robot
as a burglar alarm to detect
people coming into the house,
displaying photographs on the
projector, checking for mistakes
in e-mails or reports, and playing
music. The memory presummably
could be used to store files, songs,
or photographs,

Functian Part Function o
Dog training Speakens 1) MuLT-BOT TELLS THE D04 TO OET OFF THE BED g
% 2 Demeros | The eyes can detect movement, .
Wibe Irdommasicn Homework Scanner 3} FEADS & HESALWORY PRGE
[Ciweese Memary 4 USES A DICTIOHARY TO SHECK SPELLING
:;.:,\.'_ a Entertainment 51Popgcron [ is used to project mavies,
E"“ 6 Memory 11 can be used for stocing hundreds of inavies,
hr.‘_inpu-lln
:ﬂ h:‘lh 7 With your group, discuss other possible uses of sach of the parts of the @ —
' r?:': Multi-bot,
| ;:‘,-_::, 2 Look at the Self-Cheek hox and evaluate vour participation. Think
ul ways lo improve,
3 Work in your Produet group. Draw a pictune of the invention you chose, (=

Then take out your mindmap from Step 2 and use the What is it made of?
section fo identify the parts of the maching.

10 Diseuss what each part is used for and salect the ones that are esseniial
1o explain how a machine works. Then label its parts. Keep vour labeled
pleture in your Evidence Portfolio.

Unit= T3

The Product step involves the
students drawing and then labelling
a picture of their invention. It is not
necessary for them to personally
draw the picture if they are not
confident at drawing; however,
they need an image for their
infographic The image could be
made on a computer or by finding
relevant images in a magazine and
sticking different parts together

Self-Assessment

The Self- Check hox focuses on the
language the students use to describe
the purpose of their machines.
specifically, students should consider
their use of gerunds and infinitives to

Ongoing Evaluation

The students will produce a laheled
picture for this Product step. The
aspect to evaluate is the relationship
between the text in the labels and
the picture. The labels should point

describe purposes. If students need
help to understand the difference
in usage of gerunds and infinitives,

then they can use the Check What You

Know hox for the rules or look back

at the examples in the sentences on

the page.

oul the most relevant parts of the
machine and should clearly explain
the function of each part. You can

evaluate students for their clarity and

for the relevance of their text.




The listening and the image
explain the process behind
satellite television A signal is sent
by a programming source 1o a
satellite, which then sends it to a
broadcaster. The broadcaster can
receive programs from multiple
programming sources and compile
thern all into one broadcast. The
broadcaster sends it to a different
satellite, which then sends it to the
satellite dish on the house.

The meanings of the words are the
following: satellite = equiprment

for receiving and sending signals
through space, receiver =
equipment for receiving siznals,
broadcast center = the place that
sends programs via signals, dish =
the equipment for receiving signals,
programming source = where
programs are created, television

= equipment used for watching
programs. You should encourage
students to use the Glossary in their
Activity Books.

Writn infinrme

the images in the infographic.

Inseribn o proaoess in o diagram

1 Wark in pairs. Digcuss how vou think catallite telovicion works, Refor ta

Satellite television is a service that allows TV viewers to receive
signals that are then decoded into television programs.

snrl

First, o signel is
senthyo
FRCORAMING SOURTL. ST 2

Mexi, asancast

” CEMTERS SECHNT SiCMALS

SATELLITE

Swer 3

FranLy, THE pris
RECENVES TWE SICHAL
ARD FASSES 1T T0THE
TELEWISHON,

oEH |

2 Work in pairs. Discuss the meaning of the lechnical vecabulary in e bus,

a
R "
Bt slelile  receiver Broadcast cenler
dish  programming soune  leleviion
mac. | 3 Listen S and label the items in the infographic nsing the
i ormation techuical vocabulaey.
1w tmihevcn
ey 3 Work in pairs, Discuss how salellite television works and complete
L“L%;'._t,ﬂ_f:h steps 1=4 of the infagraphic in yoor own words.
Far dew

L parsghessed 5 lonk at the Self-Check box and svaluate vour vse of language.

Think of ways to improve.

Learning to Learn

Students should learn to understand
words from context, and the images
in the infographic support this. For
example, images of the programming
source and the hroadcast center are
different and suggest different types
of buildings with different functions.
The term programiming source
contains the word program, which
students will be familiar with and
associate with television 1tis good for
students to use the elements of the
words they already understand,

Self-Assessment

Students should reflect on their ability
to understand lechnical language
and use that language to complete a
diagram. They also need to express
the ideas from the listening by
paraphrasing the information. If
students reflect on how they were
first asked to explain something that
they might not have known and

that finally, they could use technical
vocabulary o label a diagram and
describe a complex process, they will
be aware of the progress they made,




Write and odit information to deseriba a procnss

1 Wark in paire. Loak at the pictores and answer the questions.

Unit 6

L
T s Kool a. Whal do you know aboul miceowave ovens?
[rEETEr i el ® 3
!‘w' |w&‘f’" b. How do you think i woiks?
312

2 Kead the law chart ahaat the process of using 2 miceowave aven and discuss
willh yuwr paroer bow the pictures help vou o aedesstand the prooss.

A microwave oven works by
creating microwaves that bounce
off the walls of the oven, enter
food, and cause the water
molecules of the foad to vibrate,
The vibrations make the food
hotter. The more water the food
has, the quicker it will get hot.

[ When you cook,

| wlectricity is lurned
| into microwaes by
| the raagnetron, a

| generator inside the
| machine,

the fead

These microwsves
bounce back and

forth off the metal
+ winlls until they anter " ingide tha faad start to

The microwades enfer

The vibrahans
the food and the cause heat, As the
molecules of water malscules mave

faster, the food gets
hotzer. Finally, yoar
foad iz ready.

wibrabe quickly.

3 Answor tha questions about the proenes with vaur partner. Wark with
anathor pair ta check and compare your answors,
o, What information is included in ihe deseripion?

JUST TiE Mash DETARS GF THE PROSESS.

b. Hew is the infaremalion aranged?

I THE DOOCR THAT THE STEPS HAPPEN IM THE PROCESS,

©. Why do you think & imporiant io know this fype of information?

BECLUSE IT GIVES ¥OU A CLEAR WDES OF HOW & 14ACHINE WORKS,

Vo s
Dertgriben proscess.
[ ol iy
e

Lihwidkuae
1 dmctng
s

Lrmzamazusge
Erdeing
poncsses

E Work wilh anuther group and exchange your Dow charts, Explain your &
ideas to the other group and justify the inclusion of certain information.
Check vour classmubes’ work and give coch ether constructive feealbuack

Work in vour Product growp. Take out the Lubeled picture fom Step 3,
Brainstarm and discoss idoss ahout the proones of vour invention.

The flow chart for the students’
inventions describes how the
students” inventions work They
can use the notes they made in
Step 2 and convert them into a
flow chart. The important feature
of the flow chart is that the
process has to be described in
order, and the descriptions have
to be clear and succinct,

Make a flow chart describing haw your inventinn warks, using the Ialiolod [ e——"
piciure, Remember o keep il short and clear bease it will be part of
your infographic, Use the Self-Check bux o check vour wark,

7 Maoke correvtions and suve the Gonal deafl of your OQuw chart in your
Evidence MPorifolio.

UntB= 75
- -
EaEm

As students edit each other's
work, you can help them by
encouraging them to comment on
which information is important

to include and which is less
important. Also, they should
miake sure that the order of the
information is correct.

Ongoing Evaluation

Self-Assessment

To describe the process of their
invention, students need to describe
how their invention works clearly
and in a way that their classmates
can understand. To produce a flow
chart, they also need to consider
how to orzanize their ideas and the
appropriateness of the order of each
step. You could create a rubric with
clarity of expression, relevance of
information, and order of ideas as the
three main criteria.

Students need to be aware that their
ideas are organized and that they have
described both purposes and processes.
They can ask each other questions such
as: Do you think the steps of the flow
chart are in the right order? What & the
machine used for? How does my maching
work? The students will be able to see
from their classmates ability o answer
their questions if they have been clear
or not

Resources

The Reader looks at a range of different
inventions. They are all important
inventions that have had a significant
impact on society. The inventions that
are covered in the Reader are the GPS;
personal stereos; robots; computers;
game consoles; the concept of and the
technology behind social networking;
texl messages; sneakers; drones; and
eco-friendly inventions. Students can
discuss which invention i the most
useful or create their own alternative
list of important inventions. The Reader
Answer Key can be found on page 175.




The purpose of an infographic

is to represent key information
visually with the use of charts,
diagrams, and flow charts.
students should be aware of

the graphics they have seen
throughout the unit, and also
the ones they have created. They
chould also be aware of the use
texts and flow charts,

Kvaluate the usn of imagos and Inxt

The students have all of the
elements they need for the creation
of an infographic. You can help
them to decide which elements
they should focus on and how they
shoukd organize their ideas, both in
termis of visual representation and
textual explanation

The students can compare

their infographics to the other
infographics throughout the unit
(pages 68, 69, 70, 7, 75 and 76).
They can also compare their own
infographics and see how they
have made different decisions and
perhaps add different information
or make changes based on how
their classmates have organized
their infographics.

@ 1 Work in groups. Think ahout the infographics von have soon thraugheut

the unit and disruss what yon think the purpose of an infagraphic is.

Infographie
Hirve yau heard the phease "a picture 18 worth a
thousand weerds"? Throughaut histery. peaples hve
expresied themselves with pictures becsvae images
grab our attention much quicker than words., The
hurman brain is capable of analyzing pictures in a very
sheort amaunt of tme,

Think about it When you opened this page, what was
henastly the firsz thing pou saw: the images or the
‘words? For this ressen, infographics are very pogular,

The term infograehic comes from the words
“Information™ and “graphic.” An infographic Is a visual
reprasentation of infarmation with the purpose of
making the data understandable. It uses little text,
and instead shows the mformation through chanz.
dingrama, flow charts, statistics, and symbols.

Thers are several types of infogranhecs, bul despite their
differences, they all have kiy elements in common

l\w '@j ]afﬂ il
i—-a-m.m-_ Wil s

L e TRy A e

—

Kay Elements of an Infograghic
mmmw someoas ta chaoze to

also add a small Introdection

- M:MWM-MIMM

chaosing the font. Do you nead to ba formal or
<an you ke more relased and infarmal?

= Text: As menticned previcusly, there should
e ltie fat. Only acd key infermation that
cannot be replaced by pictures.

2 Kead the article and mark [v) the elomonts includad in an infagraphic.

& a conchasion
b. kghit colois
c. diagrams anl charls

d. atitle and shor introduction [#]
&, keywritten information il
. tons of imiges ]

Frochrt 3 Wk in PMrodfuct groups, Tuke ol yowr mindmag Gom Step 2 and use il

imformation to create a tithe and a short introduction for your infographic.

m 4 Make a draft of vonr infographic by considering the advice and elements
o mentioned in (he arlicle, e te loboled iminge and the Bow char from

Ed inlorma tioa g
Cifiodiis previoes sleps.,

L S s
Il vwyeom

5 Work witl another growp and excliange infogeaphics. Usi the Self-Check

o to give sach ather constructive foedback. Make a final draft of vour
inflgrurhh_' aml luﬂfp ilin :\'IIIIIEVHEIN.'E I’wl_l‘ull'u Tur your presentalivn.

T6 = Untg

Self-Assessment

The elements of the Self-Check focus
on the editorial process: adding
different information to and changing
the information in their infographics
in order to develop a final version of
their work. The students can use the
different models available to them
and decide which elements they want
to adopt and how they want to adapt
their own infographics. It is important
to support students in their decisions,

The creation of the students’
infographics should be an organic
process involving discussion between
students and comparison of the
different infographics they have
created and that are available 1o
them However, as students change
their infographic, you can use

the different drafts to record how
students have progressed. You can
take photographs or make noteson
the visual elements and take copies of
the students' written work.

A




Infographic of a Machine Product
Step &

4 With your Preduct groap, use vour infographic to help vou explain to
tha class how vour machine works.

2 Exhibit your infographic in the classroom or anather part of the
scchoal o other studenis can sen your work.

3 Tlsn the following Product Assessmont Chacklist format to evaloate h
vour wark on the produrt.

Product Assessment Charklist

Plwase merk () the following ilvms vou feed vou successfully
completed with vour presentation.
Teanwurk:
___lcollaborated with my partnes.
| was supporiive and respectiul tv my pariner,
___ We sharad the work equally.
Cunlunl:
I presented illustrative diagrams and charfs.
I provided shios and clear sxplinations.
_lexplained the visusl ceganization of the infographic.
T hisfinsid tha puncpiose wind process of the machioe

Tima Managemant:
1 ln-s_;m wurk llen]:ll_r.
_':1 —Vhad all the provions msterial niesdad st hand,

1 completed the work on timie,

Complete the fol lowing statements:
L My strwngihs oo this project wi
My challanges an this project were
Changes L will ok for the mext projec Do s

a4 Waork in Produet groups, Use e informsition in the Prodicet
Assessinent Checklist to discuss your participation in the product,
Write a list of sugyestions for fulure products.

Unit 6

The infographic needs to be
presented to the class. Therefore,
it should he displayed in the
classroom, and students rmust be
prepared to present or explain
their ideas to the class. Itis
impaortant that the explanation

of the students goes beyond
reading aloud the texts of their
infographics. Students need to
add extra explanation to the
information they already have, You
could ask students to explain both
the content of their infographics
and the decisions behind the
creation of their infographics

The Prodrict Assessment Checklist
asks students to reflect on the
presentation of their infographics
and their ime managemenL
They should also look at how
they worked with their Product
partners in identifying an
invention, thinking of different
uses for the invention, and adding
and changing the content of their
infographics. Students can reflect

] H H
T e, on their work independently or
S . A m AR discuss the ideas in groups.
Self-Assessment Final Evaluation Instrument: Anecdotal Record
You can help students to evaluate You can use the Questionnaire or one similar to evaluate the students' comparative
their work on the infographic by charls. Photocopy Anecdotal Record on page 178 to use it with your class.

asking them to change the staternents

short and clear? This discussion will
help students to explore the idea of

on the Product Assessment Checkiit e M
into questions which they discuss. prstpdromad e yrojaric

For example, students could ask:

Were the explanations you provided

what a short and clear explanation is.
With this criteria, the students will be

better able o evaluate their work




Unit 6 + Seli-Assessment

Evaluate Your Aniide

1 Think abont the attitudes yon showed in this unit, Choeose the aption that hest

Students can reflect on their iy T o O Gawtlon

attitude to the work they did

in this unit by considering the
collaborative work they did.
Examples include identifying an
invention, thinking of different
uses for the invention, and adding
and changing the content of their
infographics,

During this unit, L..

Always Frequently Rarely  Mever
campleted all of the subproducts,

delivered ihe tasks on time.

delivered compleie assignments.
parlicipated actively.

was respectiul 1o my classmiates and teacher,
worked hard te achieve the best results.

Think of an example when you werefereren’t respectiul to your classmates orland
teaches, How did it make you and others fesl? Why?

Evnluate Yomr Progress

2 Look af thee wark in yoor Eviderce Portfolio and add soy other work you wand (o
inchade in it. Then look af the Self-Chock boxes. Grade your progress on the scale.

For students to understand Very good Yery pow
their progress, they can look Quality of evidence ;
back at the contents of their Extra evidence added

Evidence Portfolio and how they Self-Check grades

answered the Seff-Check baxes on
pages 71,72, 73, 74,75, and 76,
Their Evidence Portfolio should
include the table for identifying
the need for an invention, their
mindmap, the description of their
machine, the flow chart, and the
different written drafts of their
infographics. The infographic
itself is not included in the
Evidence Portfolio due to its size
but photographs could be. You
might want to help the students
with the final reflection questions
as they consider what they need
to work on,

Self-Assessment

To evaluate their progress, students
need to not only list the work they did
during the unilt but also understand
what their strengths and weaknesses
are, To help students be aware of their
strengths, you can ask them which
elements of their infographics they
found easy to produce and what they
were able to do easily in comparison
to their colleagues, To reflect on their
weaknesses, students should reflect
on the most challenging elerents of

the infographic.

Imprevement from previeus unit

Evnluaie Your Achiownments

3 Chooso from 1-2 to express how well you achisved this ymit's leamning outcomes.

Reflect om vour answers and wrila a commsent in the Refloction column.

¥= Pl‘.rﬁ;(l'}' =0 1= Wﬂlldfﬁ{uﬂ; |

lcan..

® read and understand 1he infarmation in
an infographic.

= pedect and svaluate the materials for an
nfagraphic,

» anplain the purpose and process of &
nachane

= adit texts according to eritera.

T = Uen &
HHP WA dhen

Final Evaluation

Students should reflect on their ability
to paraphrase information to explain
how a machine works. Examples of
this include the listening on page 72,
their explanation of satellite television
on page 74, and how they adapted
their explanation of their infographics
for their audience. The grades from
the final evaluation can be compared
with your grade for the Product.

Grade

Assessment

Photocopy Assessment 6 on pages
163164, Have students complete the
assessment individually. Correct and go
through the answers with the dass. The
Answer Key can be found on page 174




Share What You Know i -
" huw.dlumsmefuﬂwmthnsdhuwmdihﬁ.;f
a, Why do you sometimes complain about the things
o buy!
b. Wha da you complain to?
©. What do you normally say?
= Think about your performance in the discussion
and answer the questions.
o, What linguage did you use lo Lalk about
making complaints? !
b. Did you have any communication
problems?

Complaints

Familiar and Community Environment

Social Practice
= Complain about & product

Learning Qutcomes

= Lisien to and analyee complaints abou! products

* Interpret general sense, main ideas and details
of complaints |

* Make oral complainis

Product: Ovral Complaints about a Product i

Most students have been in
siluations where they have bought
something they are not happy
with They may have complained,
or their parents may have
complained. People normally
complain to the sales assistant

or the manager. They use the
language of complaints (e.g., {'m
sorry to have to say this but...).

Students should note the
language they use for
complaining. You can evaluate
the language students use for
complaining and decide if it is
appropriate for the situation they
are describing.

To help students understand the
final product, you can refer back
to their ideas from the Share What

Step 1: Make a list of possible problems with producrs, 5 A
Step 2: Make a process chari for complaining
Step 3: Create a chart with expressions 1o make a complaint,
Sep4; Create a chart with expressions to express and

clarify misunderstanding.
Step 5: Write mle-play cards for different complaint situations.
Step &; Rele-play your complaint,

-9 5!

You Know section. You might like
to write phrases on the board

as astarting point, and then ask
students to add more phrases and
expressions for different situations
throughout the unit. The list of
products they describe in the
Share What You Know section can
be used in Step 1 of the Product.

This unit explores the theme of
making complaints. 1t is often
necessary o make a complaint, and

Itis a good idea to monitor and
record the phrases used in the
third question of Share What You

to be able to do it appropriately

in different situations is a very
difficult skill. 1t is important to take
into account the seriousness of the
complaint, who you are complaining
to, how they offer solutions and if
you accept or refuse the solution. To
contextualize the discussion of this
topic, you can use the images on the
Class CD.

Know to evaluate students’ previous
knowledge of making complaints.
This list of phrases can he compared
with the chart of expressions students
produce as part of the product You
will also be able to see how students
use and expand on these expressions
in role play situations.

| oral production.

Curricular Flexibility

The final product for this unit is a
role play of a complaint. Subproducts
include charts with expressions for
making complaints and expressing
and clarifying misunderstandings.
Role play cards support students in
conducting their role play. If the role
play is too challenging, students could
add notes to these cards. However,

it is recommended that you prevent
students from simply reading what

is on the cards, as this & not genuine




Students may need help with
vocabulary as they discuss the
picture, such as the things on the
tahle (screws, nails, brackets),
Then you might like to elicit more
information about how the man
is feeling and what we can use the
items on the table for.

Listen to and analyze complaints about products

You can help students here by
pausing the recording from time
to time, This will give students
time to write down the answers
helore continuing to listen, It is
also a good idea al this stage to
ask questions about the man’s
tone as he complains (angry,
happy, sad, etc.).

You could write these stages on
the board in a more visual way.
For example, you could draw
simple stick figures as “speakers”
and write the relevant stages in
order under each,

® 1 Wark in pairs. Look at the
image and discuss what the man
uight be complaining ahoul.

2 Ldsten G 1o the telephone

conversation and identify the
reason for the man'’s complaints.
THE STREWS FOR THE TABLE ARE 1SS0,

“hn L v
]

-
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- m 3 Work in pairs. Listen again and answer the questions.

Students can refer to the products
they discussed in the Share What
You Know section and use the
examples of the product they
experienced problerns with.

il A, Wha is the man talking to? Jusmin, o CusPoMER SERCE ABENT
Anchis { ol St 5
about prochcty b, What does the man have a problem with ! a meie ne ssvasr
L:mﬂs? & What is the problem? na seetws ant HiSsing
gk, o, What solutions is the man offered ! He ean aur wone scagws.
Llp.ﬁ':ﬁ,‘u HE Can GoME 10 THE STOSE T0 G£T HISE SebEms.
"M"‘_"' . . Which solution does he accept” He way coss To THE STORE b oET scarws.
I—:;-':::;:;J 4 Kumbar the different stages of the convarsation in the order yoo heard them.
it e e |7 | Accept a sulution. | 2] Ask for details.
E fer a solulion, m Offcr an altcmative selution,
| 3] Provide details. | 8] Say thank you and gecdbye.
|1 |Stata the problem, | 5 | Fefuse a solution,
5 Form vour Praduct geoups, Crests s list of products that vou normally by
anel what the possible problems couled be with those products.
apst
& Wark in pairs. Follow the stages from above and practice making &
camplaint ahout a product from vaur list. Kaap the list in your Fvidenne
Fratfolin,
Bl = U7
] L]
Ll L -

Ongoing Evaluation

Students need to create a list

of products and the associated
problems. They can use the list from
the Share What You Know section.

You can evaluate the relevance of

the problem to the products they
mention. An example might be buying
a color of T-shirt they don't like,
because this is not a problemwith the
product. You should make sure that
all their examples are of products and

| not services like restaurants.

Self-Assessment

The Self- Check looks at how students
analyze the different stages of a
complaint, including the reason for
complaining and possible solutions.
This & important because sludents
will role-play the different stages of
a complaint procedure later in

the unil. Sludents can look out

for contextual cues such as who

the speaker is and the lunctional
language used {e.g., Can 1 help you?
| fvegota probiem... elc).




n 7 Wik in poirs. Loak af the complaint process disgram and identify whethor
¢ the groen stigges are fog the person complaining or the customes service ageot,

After students have completed the
process diagram, they can create
l another diagram that uses simple

State the problem.

phrases to create a dialogue that

l Ask for detalls. follows the process. They could
| follow the same pattern as the
PROVIDS DETALS. diagram or use their own ideas
v [speech bubbles, etc.).
‘ OFFER A SOLUTION.
or Reruse souumion,

Students should be familiar with
some words and phrases, such as
asking for information (Wiy..?),
making offers (Would you fike..7),
and accepting and refusing (0K
Fine. No, | dont want to buy
them.). You can support students
lw drawing attention to these
Work in pairs. Discuss at what stage of the process a customer or customaer s':mp!e phrases.

service agenl uses these expressions,

. The small screws are missing.  Prowoe orws. ._J_
Thank you for contacting Fumiture Dehoce, Have a good day. Goodbye.
ST GOONETE AND THAME TOU.

b | \—' Acceprt soludon.
Say goodbye and thank you, }_. Say poodbye and thank you.

A Work with your parmer, Kead the stages of the process and diseuss whers
thew g in the diagram. it
& Offering a solution. » Explaining the details of a problem. = Refusing a walution.

o

=

&, The prablem is that this table is impassible to make. _S7are The peosLbn . 2

d. Ihave 1o go 1o the store again? OK, Fine. Acceer seiumion. since students already have their

o Mo, | don't want to buy them. _RErvss souuties. lists of DlﬂdUClS and Fmt"fms-

f. Would you like me to tell you the size of the sciews 50 you can buy them? it mighl be worthwhile ha"'ing
Deren s soumon, groups spend more time thinking

g Mo, thist ' ik Thinks, Goodbye. Sar c0oDsrE AnD Thass vee, of solutions before creating their

h. Wiy is that sir! Ass rok oemaas. charts. The benefit of students

thinking of solutions is that this
will support them when they are
doing their role plays, because the
students role play the customer
and the customer service agent.

Product

12 Wark in your Product group. Choase & product and a problam from your @
list from Stap 1. Make a complaint pracess chart for the product and
problem. Keep the chart in vour Evidence Portfolia,

Uerzs 81

Curricular Flexibility Ongoing Evaluation

This step of the Product asks students
to analyze the steps involved in

Students can create different process
diagrams for the phrases in the

complaint. It is important that you
allow students to be creative when
developing their diagrams. Some
students may prefer to illustrate
their diagrams with pictures of the
speakers, others will want to use
speech bubbles, others maybe only
use a lisk. 1t is important to recognize
the learning styles of the students.

making a complaint, and who says
what. Students need to understand
the difference between what a
customer and a customer service
agent might say. You should evaluate

the suitability of each comment based
onwho the student thinks is saying it.

You might want to draw atlention to
any information that is missing from

the complaint process charl.




Examinn eomplaints and analyza language

You can help students make
predictions by asking them why
they believe that people might
prefer chat over making phone
calls (see About the Topic) and to
give reasons for their answers.
You might want to write the best
reasons on the board,

You can suggest 1o students

that they make a comparative
chart. You could write topics or
categories on the board such as
speakers, reason for conversation,
suggested solutions, etc. Then you
could ask questions like: What

are the similarities and differences
between the complaints? Which do
you think is better? Why?

As students act out the
conversation, you can monitor
and support their pronunciation.
The main areas to pay attention
to are the -t sound in Bluetooth,
the use of a rising intonation for
yesino questions (Did you switch
on Bluelooth on your phone?), and

e A"".

@ 1 Workin paire. Loak at the eomplaint. Predict the reasan the parson has

decided 1o make the complaint via chat instead of telephone.

[2:05] tartin says: Wiskoome | You're now.
cennected ta Arnazona Live Chat. My narme
s Martin. How can | halp you teday

[3:08] Alice zaye: Hi. | wander if you can
help me with my Amazona speaker.

[3:06] Martin says: Of course. Con you
please explain the problem?

[3:07) Alice says: The Bluetooth dossn't
connect 1o iy phore.

[3:08] Martin says: Let me help you with
that, Get the speaker and the phone.
Switch on Blustooth on your phone. Held
the méddle speaker bution down for five
seconds.

[3:21] Alice says: OK. | hold it dewn and
nothing happens.

[3:22] Martin says: Does it make a long
baping sound?

[3:22] Allce says: No, nothing happens.

1 knicw how to use Blostooth. I'm sorry o
e to 2ay this, but | think the speaker
doesn't wark.

[3:25] Martin tays: 0K ma'sm. Did you
switch on Blustoath on your phone ?

[3:26] Alice says: Yes, | did. | switched
Blugtooth on, | held the middie button
down for e seconds but nothing
happens. How can you help me fix this?

[3:35] Martin says: OF. ma‘am. | spoke to
my supensar If taks your speaker
and the recelpt to the Amazona stone, wa
will hapgily give you a replacemant.

[3:38] Alica says: Oh, great. Thanks
very much.

[3:39] Martin say3: Thanks for cartacting
Amazona customer sendce.

2 Waork with vour partner. Answar the quaestions about the information in the

chat complaint.

. What are the benelits of using chat to make & complaint?
b How do the stages of this chat complaint compare te the stages of the

telephone complaine!

. What problem did Alice hawe?

d. What is the solution 1o Alice’s problem?

o. What rype of language does Alice use 1o make her complaint?

the use of falling intonation for
Wh- questions (How can you help

me fix this?). You can encourage
stronger students lo act oul their
dialogues for the class.

. K

Work in groups, Gompare the telophene and chat complaints,

Work in pairs, Acloul the conversation belween Alice aold Marlio ws il i

W Iu]ulllmqu Luln_pla.lnl. If ovwenlasd, ke |;|1III".,'II 1o e conyversal ion.

B2 = e ?

Customner satisfaction is very
important to companies, and
technology has made customer
support a more collaborative effort.
Online community tools, such as chats,
allow customers to talk directly to
technicians and supervisors. Chats are
sometimes better than phone calls,
because you can leave the chat for a
few minutes to follow the technicians’
instructions to fix a problem When
you come back, you can continue your
chat with the same person.

This might be a good time to rernind

explain that just as there are correct
ways of complaining face to face or by
phone, there is also a code of conduct
for online communication, There is

a areal infographic at iste.org called
“Citizenship in the digital age.” You
could ask students to study this and

to online complaints,

students of digital citizenship. You can

identify which points could be applied




Laak at the sxprossions Fram the chat complaint and answer the que S
“Vwonder if you can help me with my Amagona speakes,”

“Fim sorry to have to say this, but..” You can help students identify
“Himw can yous hielp me P this the function of each statement h\‘r
“We will happily give you areplacement.” asking them to idenlily them in
a. Which two expressions are used to ask for assistance? the chat

b. How is the problam intreduced? Answers: a. |wonder if you can

. How is a solution offered? help me... How can you help me

fix this? b. I'm sorry to have lo say

this, but... c. We will happily give
7 Wark with your parmer. Lonk at the products and discuss what possibile you a replacemenL
probloms you eould experirnes with thom.

8 Wark in pairs. llantify which of the scprassions are the wost polite,

If students find this exercise
difficult, you can brainstorm
suggestions for what type of
prablems each of the products
might have. Students should choose
one of those products' problems
and give suggestions

-
Worttes ko) e

Another way for students to assess

their understanding is to answer
Work wilh vour pariner. Chovse one of the prodects abuve. Wrile a chal queslimts like: What was the
cemplainl belween u customer and o vuslomer service agenl, Use the mDﬂl'b'Eﬁ?f rhfmmpfnjnp How o

exproscinns in activity 5. 5 3 x
the complaint expressions different
1 Lok at the Selfedheck hax and svaluate voor production, ‘Think af ways .—-u fmm each other? What EEI'J‘R’SSJ'G"S

o improve, can you use to propose sofutions?

Wurk with o dilferend partovr. Sclect a dilferent product and ot oul o
spuken complain between a costomer and @ customer service agenl. Uss
ithe expressions alove,

11 Wk in your Produet groug. Create a chac with expressions thil can be @ Students can create a_l'lis'ua_l
e usind i complaind. Use the expressions you've seen, and sdd sume mooe, represenlalion of their choice
e Kewp the churd in your Evidence Portfoliv. |:5L|Ch as a mind map or Iilhil.‘:l for
U7 B3 complaint expressions instead of
T E a chart with expressions.
Language Knowledge Ongoing Evaluation
This Check What You Know section The students produce charts for The sludents assess themselves on
gives students the opportunity the Product to help them focus on their understanding of the general
to focus on the specific uses and the different expressions we can meaning of a complaint as well as their
meaning of some of the complaint use to make complaints. You can analysis of specific expressions. They
phrases, and which expressions are evaluate their charts and make sure mightwant to copy the chart they
polite. n English, polite language they understand the meaning and made with their product groups and
is longer, uses a greater number of use of different phrases. You might continue adding different expressions
words, and there are set expressions consider evaluating the students’ to it as they move through the rest of
such as/ wonder if. Students should use of different types, such as offers, the unit. This will help them to build a
understand when to be more direct requests, and complaints You can large base of expressions for them to
and when to be more polite. grade them on appropriateness of the use in the role play,
expression for the situation.




Students can look at the picture
individually before doing it in
groups. You can monitar the
aclivity to check that students are
participating and taking turns.
Possible answers: a. a kitchen
stare; b. a stove; c. The product
might not work.

Interprat gomoral seman. main idoas. and details of complaints

Students can hear the anger in
the man’s voice at the start of the
conversation and how he calms
down when the salesperson
affers him water and a seat. The
benefits of face to face complaints
are that people can see how you
feel and react accordingly.

Advantages and disadvantages
could include: Face to face—
The sales assistant can show
you what they mean instead of
explaining, Disadvantage—You
need to be confident to talk to
the sales assistant; Telephone—
The sales assistant cannot see
your reactions. Disadvantage—
It can be expensive; Chat—You
can try the solution and return.
Disadvantage—Not all businesses
have this option.

discuss the questions,

o. What kind of stare is this?

b. What is the woman shopping bor?
. What kind of problems can people

have with that product?

Warrk in groups. Lenk al tha pletire and

2 Listen 330 to the conversation and decide why the people ace

Listaning Tip ramplaining,
,L;w ialoun THE FITCHER THEY BOUGHT B T00 SHALL.
L 't e v
x“"!_i-:'l‘-l 3 Listen again to the complaint and answer the questions,
-;,-.-.;.:'.:‘;;:w a. How are the man and woman complaining — by phene, via chat, or face 1o face?
. FACE W FACE
b What problem do the man and the woman hsve?
Thigsh wEw KITCHEN 15 TOO SNALL FOR THE SPACE.
€. Whal solution does ihe salesperson finally offer them?
v Wikl COME B8 T0 THE MoUSE 10 Fax i1,
4 Wark in pairs. Discuss the questions aboul the conversatinn.
a. How doss thie man feel at the beginning of the converation? Why?
b. How does the salesperson change how the man feels?
. What are the benefits of making a complaini e 1o face?
5 Work in pairs. Discuss the advantages and disadvantages of different
Tormy uf complaints.
MEEEEIR - Chat
Yei= - fa [
e the ace 1o face
coTrRee » Telephaone
il situstions of
fonrpdidery B Work with your partnen Discuss which foem of complaint yon would
C "‘"'l. "'"“_ prefer to make and why.
[FE%Te
pc;;“. - Create a comparison chart for vour Evidenec Porffolio with the different
Lo 2ed advantages and disadvantages vou listed.
Foeoben )
m?:;ﬂ 4 Usa the Self-Check bax to evaluate vour work. Think of ways o improve.
[ h ey red the
st ats
chazwirtage of
Pt T
of g ands
BA » i ¥
- | ] L}
aEm N

Eesources

This Seff-Check box allows students lo
reflect on their analysis of the three
different forms of complaints. You can
explain that the first point refers to the
content of the complaint, the second
Lo the way the complaint was made,
and the last to drawing conclusions
ahoul the complaint's effectiveness.
Then they can review their information
as they check each box.

Learning to Learn

One way for students to learn to
listen for ideas rather than details is
for them to listen for emotions. The
questions about how the man feels

in activity 4 could be used before the
main listening task. Then the students
could ask each other about how the
other characters feel, Often it is easier
to understand how people feel than
to understand the details of their
conversation,




Explaining situatinns and clarifying misundorstanding

1 Wark in paire. Choate a seeme from the anns below, Write a camplaint

Unit 7

dialogue and then act it out.

| A customer bought alaptop. The mause touch

i A custamer bought headphones, The volume
: pand deesa’t work. Explain the prablem.

: bution doewn't work, Explain the problom,

2 Wark with vour partner, Tiacuss how you explainad the problams and
haw you made sure voor pariner understood you.

% Head the cxpressions taken from the eomplaint ahout o kitchen. Classify the
epiressions wsing the clart. Add ofher scpressions you know o the chart,
a) Eaxcuse rmed o} Scwiy, Lel e explain,

bl 'm not sure | Tollew you.

) What | mean is that..

&) I'm not sure what you mean.
Expressing misunderstanding Clarifying misunderstanding
Excuse wr?

' mior sune | FauLow vou,
1" HOT SURE WHAT VOU MELH,

WhaT | s 15 THAT..
Sommr, Lov wE ErpLAIN,

4 Work with vonr pariner. Analyze vyour complaint dialogue and check the
usir of wapressions Lo expross aml clacly misunderstanding.

Both of these situations are
similar to each other; it is only
the device that is different. 1t
might be useful to brainstorm
vocabulary associated with
each device and write words on
the board (switch on, connect,
receive, sound, elc.). You can refer
students to their process charls
and encourage them lo use
expressions for offers, requests,
and complaining.

Itis important for students

to understand that there are
many different ways to express
misunderstandings and that the
phrases are interchangeable. The
same is true for phrases clarifying
misunderstandings. You might
like to elicit other expressions that
can be used for these situations,
(Express misunderstanding:
Pardon? Can you repeat that,
please? Sorry, | don't understand.

o

Work in vour Product group. Create a chart with expressions that can be
usid Lo express aud clarify misunderstanding. Use the expressions vou've
sen, anil add some more. Keep the chart in vour Fvidence Portfolia,

Clarily misunderstanding: Lef me
show you. In other words...)

You can refer students to the
expressions on the page and any
additional expressions elicited
during the class, including those
used in the dialogues,

Curricular Flexibility Language Knowledge

some students will be more confident
acting out dialogues than others, By
monitoring the activity and providing
positive feedback on intonation and
pronunciation, you can help the less
confident students. You can also

The expressions on this page are very
comman and can be used in a variety
of situations where it is necessary to
express or dlarify misunderstandings.
Also, we can change the expressions
without changing meaning, For

ensure they are using the example
expressions for misunderstandings
on the page. Students with stronger
language skills can use a wider variety
of expressions, such as those you
elicited in activity 3.

example, we can say fet me explain or
'l explain and 'm not sure what vou
mean of § don't know what you mean.
It &5 a good idea to make students
aware of this flexibility.

Ongoing Evaluation

Students should now have a

variely of expressions to use in the
final Product. These will include
expressions for making complaints
and expressions for expressing

and clarifying misunderstandings.
You should evaluate the students’
understanding of the expressions and
if they recognize how the different
expressions are used. You might
consider having them create a “master
chart” or mindmap of expressions
separated into different categories,




Make aral eomplainis

1 Read the rale-play cards and answer the quaestions aboul the custamers.
a. Which customers are the mos| upset? Femusos an Auew
. Wha needs 1o explain the problem in detail? Masm ase Auos

. Who needs to have something liaed or 1epaired? fusn

You might want to hold a mini-
discussion with students about
each situation, You could ask

them if they have ever had similar ket b Curtomes name: Femands Gonmi
-] ¥L e ¢ Ongaler
experiences and how they felt. N Age: 43
L

Many stores have return policies. e,
You can ask students whal these B

are and how they can vary from
store Lo store, You can also discuss
the reasons that the people

might have bought the itern

For example, Alicia bought the
backpack because of the photo

Description of problem: You bought a watch. It looked
amazing in the store but it fooks really ughy now.
Emotion: Angry. The watch was VETY EXDENIS Ve,
Expected solution: A replacement for the watch.

Custamer nama: Martin Delgado
pge: 15

i Description of problem: You bought a pencil case
o the ey o students could far your little sister. The design is badly printed.
discuss if that is a good reason to Emotion: Not concerned. Your skter didn’t really

Hikoe 2,
buy a product. Expectad solution: Monay back or store credit

Customer name: Alicia Cruz
Age: 13
Description of problem: You beught an incs

: edible
b.arlcp.lnckfut school yesterday with your favorite
singer's phato on it. But the Zipper dogsn't work,

Y= Emotian: Worried, it is Sunday and -
nrtjman OMGETow, ay and you have schoal A F
; Expected solution: Hel, | ‘
o [ 1 snidgrd. P with the zipper. ¥
if they wish, students can use Hmh s

e
Pasinr: 2
wlleml "

their Product notes to help them
with expressions. As they conduct
their role plays, you can evaluate
how the students use the different
expressions they have studied,
and also how they express the
emotion in the situation. You
might encourage students to s
show these emolions through
intonation and gestures aswell as B » et 7
the language they use. e S

Resources

In two of the role play situations, the

customers bought something because
it looked good in the store (Fernando
and Alicia). This is a good opportunity

Work in groups. Acl oul releplayvs belweoen cuslomer seryvice agenis aml
the customers above. Use the chart of complaint expressions and the chart
of expressions for expressing and clarifving misanderstandings from your

Evidence Morifolio.
rhadaide, | o [ g the Self-Check box o evaluate vour participation in the roleplay.

Tt womnam
R

L h oo eopreamaon
e

4 Work in your Product group. Copy the role-play card format and make
vole-playv cards for two people in vour group. Use the comparison chast
fram your Evidence Partfalio to halp you think of different complaint
situations. Kesp the role-play carnds in vour Evidonce Parffolio.

Self-Assessment

This Seff-Check box looks at how
students have combined all that
they have learned so far in this unit.
Students can reflect on whether or

Ongoing Eva luation

The role play cards are a great
apportunity for students to set up

a meaningful situation. They will
provide context and support for the

to look at the Reader and read about
how stores influence shoppers. You
could hold a discussion about the
different topics in the Reader: the
music that stores play, placement of
products, “dwell zones,” etc. You can

also invite students to share their own

experiences. The Reader Arswer Key
can be found on page 175.

not they followed the order on their
process charts and used appropriate
expressions for complaints and

misunderstandings that they have in
their other charts. Students can peer

check their analysis in groups and give

each other feedback,

final Product activity. You should
evaluate the students’ examples

of situations and decide if they
provide enough details to role-play

a complainl Each card should have

a problem, an emolion, and an
expected solution. They can also have
a motivation for buying the product,




Make Oral Complaints Product
Step 6

4 Work in your Product gronp. Take out vour rele-play cards from
vour Fvidenes Potfolio and axchangs them, Aot out with a parmer
tha rale-play vou got. 1se the Salf-Check box to evaluate vour

performance and those of vour classmates.

2 Use the Product Evaluntion Spoalking Rubrie to evaluate vour work
and participation on the product and that of your partner.

Praduct Bvaluation Rubris

3 Lxcollont Adeqguate Inadequate

Catepnry g ¢ Tt
[B=100 points) {688 pivinis] {45 points]

Crammar and Comect use of Good use of language, | Limited use of
Vorsbu lary lnngunge. Sampe mistakes, lamguage.

My Svore Al no mistakes. ldeas easy 1o reguenl mistakes.
My Parinar'a Tdeas easy to undaratand maost of the | Tdeas are diffienlt ta
Scone: understand. timwe, nrderstand,

DMty wxprvssing
vopiplaiute, Dillicully
using phrases lo
clarify or wxpress
atisunderstunding,

Exprossus compluints | Expoussws cumpluinls,
whoaiy, Usos phiass
o elarily e wxpoess
miswnderstunding

vaszily.

Do wof Langumgs
My Srare: Lt vl always
vorrwelly. Uses
soane pluuses Lo

My Pustnur's

St

clusily ve expavss
isndvrstanding,
Specch s suawtines

| Pwnuncistion | Speech is vay tu Specch i dilfivull to

Unit 7

Depending on the size of the class,
it may be possible for students to
act out their role plays first to their
Product group and then to the
class. Students will need enough
time for the groups to conduct
their interviews to evaluate their
role plays. While students listen

to the role plays, they can make
notes about the strong points or
things that need work, and give
each other feedback later,

It's a good idea to remind
students of all the subproduct
steps and important areas

lo consider before grading
themselves They can think about
the content of their role plays,
the language they used, and

the emotion they showed while
interacting.

My Score: undarstand, difficult ta undarstand, | vnderstand most af the
My Puslner's timn.
Ao
| Intemnction Understands Understands almnst Mifficulty
My Score: everything everything. uniderstanding.
My Pattnar's and responds Sume pauses before | A ol of puuses when
Scap sppmpriataly. WS Wi, WAV L,
Tokul: .CUEI.II.II.ILILI: .

3 Work in pairs. Compars vour score in each of the categories. Give
wach vther leedback and weile a list u']wﬂinw Tur lulure II[BI'III.'.‘.

You should remind students that
constructive feedback involves
suggesting ways to improve. You
could teach them the feedback
sandwich: when students provide
positive feedback, then negative,
then positive again. If there is an
area for many students to work
on, you could focus on it together
asaclass

Self-Assessment

Students can use the Product
Evaluation Rubric to reflect on their
performances with their group.

Final Evaluation Instrument: Interview

You can use the Product Interview Questions or similar ones to evaluate
your students. Photocopy the interview on page 179 to use it with your class.

They need to focus on the difference
between categories. You could

give them questions to reflect on,
for example: What #s the difference
between expressing complainis clearly
and expressing complaints but not

3. Whal new language did you learn?
4. How well did you interact with your partner?

1. How did you feel when making or responding to a complaint?
2. What useful things did you learn about making and responding to complaints?

5. Which aspects of making complaints do you need more practice with?

afways comecth? Students can also
write comments about each other or
describe what new things they learned.




Unit 7

If you remind students of their
collaborative work, you can help
them provide an honest and
accurate assessment of their
attitude in the unit. Examples of
collabarative work in this unit
include: making complaints about
a product, making a process
chart, acting out a telephone
complaint, creating charts with
expressions for complaints, and
creating charts for expressing and
clarifying misunderstandings.

To be able to achieve this

unit’s Learning Quicomes, the
students need to understand
how to analyze different forms
of complaints in order to make
oral complaints themselves. You
can suggest returning to the Seff-
Chack boxes throughout the unit
lo reflect on their performance
at each stage, Finally, students
need to evaluate how well

they made or responded to a
complaint in the final role play.
The final grades in this section
can be for student use only, or
can contribute toyour grades as
a teacher.

Self-Assessment

To help students with the Seif-
Assessment, you should encourage
them to consider the attitudes they
showed during the unit and the work
they contributed to the Evidence
Portfolio. The work in the Evidence
Portfolio should inchide the following:
A complaint process charl, a chart
with expressions for complaints, a
chart with expressions for expressing
and clarilying misunderstandings, and
role play cards.

+ §eli-Assessment

[Evadate Tour Riiade

Ihat bt describie you

Vibways comgieled oy wirk,
I showed respect for myself and others.
I collabarated with my classmates,

| participated actively in class,

Pworked hard on the work {or my Lvidence Portiofic.

Lok at the attitudes that you marked as No. What could you do 1o improve?

Evaluate Your Progress

2 Loak at the wark in your Evidence Portfalio and add any ather work vou
el o inelude in it Then leok al the Self~Check boxes, Think aslewl your
progress thronghout the onit and complote the statemenis.

a. During the unit, | collected outef

Portfelic.

b. lakso added

©. In the evidence activities
lcan see | improved.

d. Locking al my answers in the Self-Check boves, | realive | need io work an

o, For next unit, 'm gaing to

1 Think about the attitudes vou showed in this wnit. Mack («) the options

pieces of evidence lor my Cvidence

as evidence, because

Sometimes

Yes Mo

and

Evaluate Yomr Achlevements

3 LChoose from 1-3 to express how well vou achieved this unit's leamning
vulvumes. Relleol on your answers anmd wrile o commenl or suggestion in the

Reflectiva column.

| can.

w finnen tee and analyse comglenis aboul
praducis

® caamine the difecnl formes and
viuations af complaints.

® ke ofal complaints.

Final Evaluation

Students should reflect on their ability
to listen to and analyze complaints
aboult specific products. You can
remind them of the examples from
the unit {pages 80, 82, and 84). They
can use these examples to reflect on
the different forms and situations for
complaining, They can also reflect on
their oral complaints in the role play.
1F they find this difficult, you can ask
students guiding questions such as:
How did the different steps subproducts)
help you do your role play? The grades
they produce can he compared with
your grade for the Product

I =Perfectly 2= OK 1= WithdiMiculty

Assessment

Photocopy Assessment 7 on pages

165 <166 Have students complete the
assessment individually. Correct and go
through the answers with the dass. The
Answer Key can be found on page 174,




Unit 8

Share What You Know i

To introduce the topic, you can

quaestions aboul monologues.
o, Where can you see or hear manalagues?

= Work in groups. Look at the pictures and discuss the l 4’1 T
-

b What i the purpase of diffscent types of
meonclogues (in drama, conversation, etc)?

. In what siluntions might you need 1o give
a manclogue?

write the words Monofogue and
Dialogue on the board and ask
students what the difference

is (A dialogue is a conversation
é between hwo or more people,
& a monologue is when only one
A person speaks) You can ask

= Think absut your performance in the
discussion and answer the questions.
o, What linguage did you e to talk about
monologues?

b. Did you have any communication
problems?

Social Practice

* Improvise a short monologue on a topic
of intergst

Learning Outcomes

= Anilyze monologue genres

# Plana monologue

# Present a monologue

= Provide and respond to feedback

Product: An Improvised Monalogue

| students how famous examples
of monologues in plays or movies
were used. You could ask students
for their personal experiences

of giving monologues, such as
speeches and presentations.

Students can share with the

class their thoughts regarding

the discussion they had about
monologues. They can reflect on
the communication mistakes or
problems they had and receive or
offer peer correction to make sure
they improve their skills

Step 1: Create a list of stuations where you hear menclogues.
Step 2: Choose a situation and a suitable genre.

Step 3: Make a graphic organizer fion your genre.

Create a monodogue wsing your graphic arganizer.
= Add details Bk fillers 1o your monologue.

6: Create audience cards for different possible monologues.
: Improvise 2 monologue.

You could ask students how they
feel about this Product, and what
they will need to do to achieve
it. At this point, some students
may not feel comfortable with
speaking for an extended period
of time.

This unit explores the theme of
monologues. A monologue s a long
speech by one person. When one person
dominates a corversation, or deflivers

a speech to an audience, itis a form of
monologue. However, monologues are
more common in drama. Shakespeare’s
plays are famous for their monologues,
and monologues are often used asa
dramatic device in movies to move the
plot forward or describe a character’s
inner thoughts. To contextualize the
discussion of this topic, you can use the
images on the digss (0.

Itis a good idea to monitor and
record what students know about
monologues when they are discussing
the Share What You Know questions.
If students decide to create a KWL
chart, you will have a written record
of students’ pre-existing knowledge
and what they want to learn. You

can then tailor activities to meet
these expectations and have concrete
evidence of students’ learning.

Curricular Flexibility

The final product for this unit is an
improvised monologue. Subproducts
include lists of situations for
monologues and graphic organizers
of genres that help students to write
a monologue, Analysis of different
types of audiences and the writing

of audience cards will support
students when they improvise their
monologue. If the monologue is too
challenging, students can annotate
their written monologues according lo
the audience on their card.




Listen to and review different sitnations and andiences of monelognes

The people could be in a
classroom and ina recording
studio. The people may be talking
for any number of reasons but

the girls appear to be friends and
the man is working. The main
difference is that the man is talking
to an audience he can't see,

@ 1 Work in pairs. Look at the pictures and discuss the questions.

You could have students call out
key phrases that help identify the
purpose. (You have to waich . It
was only then | discovered Joke's
terrible secret)

You could ask for examples

of each feature and pause

the audio at various stages as
you listen to the monologues
again, You can aid this process
by asking questions to check
understanding: Who is the
audience? Does the girl like the
movie? How do we know? etc.

a, Where are the peaple and whar are they doing?
b, What dilferences are there between the situations?

2 Listen 0 te twa manalogues. Match the pictures fram activity 1 to tho
pictires below according to the type and content of each monologue.

Select the correct purpose tor each monologue
Monalapue 1
__Someone is describing a scene from a movie lo persuade a friend (o watch it

oy el '
anow nere Jbowr
WOW O G0

toyear Saader

""‘ .;;’:’rﬁl Someone is telling a story about something they saw happen on the stieet,
r

om b anie Monologue 2

A g of _ i e J

——ry Someone is describing the people wha live in his neighberhood

+ Someone is setting the scere for a dramatic story,

Students can share their ideas in
aroups. Possible answers: One
addresses the audience directly,
while the other doesn't and
expresses personal feelings.

@2 Listen ugain and mark (v) the featires of coch monelogue,

AT, Features of each menologue 1 2
b 1. It usos the Brst-person singular, o «
::Fm:. .: ::- .L:';-.'n Inrplaifl ordf'nnufr.;nlinT:-.t language. j
Ll e o . addresses the audienoe directly,
shazton, he 4. The speaker expresses persanal feelings, o &
:T‘:E;, 5. There is a critical larning point thit moves the phel forsard, o

Dilkecatbed 5 Work in groups. Discuss the similaritics and differences between the features

o Awa wl the iwo munologues.
oo #
6 Lse the Self-Check bux tu evalusie your work. Think of ways (o improve.
90 s g
] L]
Ll L -

Eesources

The Reader can be used by students
to learn more about monologues,

You could look at the way dramatic
monologues are used and go through
the step-by-step process of creating a
monologue. You could ask students to
find examples of famous monologues

Self-Assessment

The Seff Cheek looks at how students
analyze a monologue, including
recognizing general fealures like the
situation, audience, and purpose, as
well as specific features such as the type
of language used. This is impor tant
hecause students will create their own

from movies or bring in the script of a
monologue they like. You could suggest
they try writing short monologues using
the ideas in the Beader, The Reader

| Answer Key can be found on page 175.

o

monologues later in the unit and select
their own situations and purposes.
Students should be encouraged to
look at as many different types of

| monologues as possible.

100



7 Camplete the table with the 1S and UK voeabolary froem the oo
Cumpare your answers with o pastoes Discoss wiich vession is moee
coanmen amd why,

logues. @
gues.

sidewalk  panis  sncabers
featball

merie  mparimeni  resiroom

| store  holidays  garden

w us UK us UK
AP 1) HOLDEFS 7) smEssERs

s vacation ainers

biscuits  sweets

sagcer ) FOOTRALL g MOEMUE | pavemenl
) R_— toilet

L0} AT flat

3) mane fitm
conkies ) MW
candy §) FWIET yared

&) PRNTS 12} amet shop

) Ll

({11145

Students may know some of
these words, but they might
not be aware of which ones are
used in the US or in the UK. It
is important to make clear that
native speakers will usually only
use one or the other. It is also
necessary to make clear that
checking with a partner is helpful
lo get a different point of view
regarding their use.

8 Work with your pastner and choose one monologue from activity 3. Decide @
weho will wse UK I'_ugﬁsﬁ and wlho will use US Eug]'nﬁh 1o ke S STy ol
U manodogie voun chose, U s vocubobiory taliles in adivity 8,

_ Bucsssteo amowess 1L NEVER FOSEET TME 0UY JAKE MOVED M T0 THE WOUSE wxt poos, Dhmwa g
 SEMMER VAGATION, JAKE MOVER IMT0 THE MEUSE WEYT 0008, WE WERE SITTRG N THE TABD AND EATING

OMEMADE COURIS WHEN TMEHE WAS A SMOY FANE VYA WP M TH LARACE 1M Iy 18R al
__SMEED AN WAVED S0 | WENT 10 TALK 10 Wi, HE OFFERED WE A CANIY AND WE FOUND 0T THAT WE BOTH
LIKED SSECTR, |7 Was WLy LATER TIRET | DIEONTRED JAKE'S TERSIDLE SICRIT,

9 Work with asuther pair. Compuire your summarics aod analyzce
the examples of US and UK English vocabulary. Discuss how these
iffervoens alloct s monologue aed if the main ides is kepl in all
viersions, Give reasuns fur youi answers,

This activity will give students

the chance to see how a text
changes depending on the type of
English they use, but the meaning
doesn't. It does nol matter which
form students choose. You could
hold a follow-up conversation
about Spanish and ask if they
know of any differences in
Spanish around the world.

10 Form vour Product group, Create o List of situatioas in which vou might @
hwar s muonolugue, untify what Uhe purposs and the audivooe for your
monalogre would be, Keep your list in your Evidence Marifelio.

ICTERR: ||

Language Knowledge

ing Evaluation

The UK/US differences seen here are
some of the more comman instances,
However, it will be useful to point

oult that there are many more words
that are different in each country. You
could advise students to make a note
of these when they appear and keep
a UK/US vacabulary notebook. You
should explain that it & important to
recognize both forms but only to use
one form when writing and speaking.

The first step of the product is an
important one because as well as laying
the foundation for later stages: it also
checks that students understand the
variety of situations and purposes that
monologues are used for. Therefore, it
might be useful to evaluate students’
lists and see if siudents have comrectly
identified a number of situations for
monologues and their respective
purpose and audience,

The first step of the Product is

an opportunity for students to
brainstorm as many situations for
monologues as possible. This will
give them more to choose from in
later steps.




Identify diffarent genras of monnlog

You can help students make
predictions by asking them who
the people are and what they are
doing. Ask: How does the boy feel?
Have you heard this monologue
Defore? Which movie is this? What
are the stories?

Students could point o specific
examples in each monologue
that help match the monologues
lo the definitions. For example:
Dhad, wifl you siop that please?
(Conversational) That's Katie.
(Expositional) The Hamlet quote is
difficult, but you can elicit more
information by asking students
who Hamlet is talking to (the
audiencel. You could explain that

@1 Wark in paire, Lask at the pletsres and discuss what the monaloguns
might be about.

[A]

Dad, will you ctop that pleaze | ean.., it's graat that you're
enjoying it but really, you know... don’t dance fike that. L1, ... my
friends can s you. Stog. Pleasal It's my party and you're.. wall,
frankly, you're embarrassing me. There is a right way to dance 1o
hip hap and there is a wrong way to dance ta hip hop. That's the
werong way. Really it is. | mean that—thatl —what"s that move? |
swear you'ne going ta break your neck i you spin around like that
Did anyondé tell you that you're not a teenager anymore? Dadll

P o i

[c]

Te ke, or nat to be, that is the question:
‘Whtthar ‘tis nobler in the mind to suffer
The skings end arrows of outrageous fortuns,
Or to take arms against a sea of troubles,
And by opposing end them...?

= Hamlot {1609) William Shakespeans

these are his private thoughts
about life and death.

This chart gives students the
opportunity to analyze the
monologues more closely,

o sy 2 Read and match the definitions to the monelogues.

- s ! — )
.--A'I.:"L il a. Comversational: A one-sided menologue that gives the speaket’s point of view
et g O A Topit

riswabcr i

b o b. Expositional: Sets the scene, provides necessay background information, and/
SRk Bt or moves the plot forward,

el cnyiiog e Solilaguy: A type of monologue fram a play whore the speaker reveals his or her

inner thoughts 1o the audience (but not ather characters).

You can make sure students
understand that their answers
refer specifically to these
monologues, You can point out
that in other circunstances,
conversational monologues can
be to any audience, soliloquies
can be funny, etc.

@ 5 Camplete the tahle with infarmation ahom the three monalogues,

Comwersational  Expasitional Soliloquy
Wha is the person talking in? kil i Tl aLSluel LL
Why is the person talking? DAD STOP GANCINE TELL JBOUT His LIFE SHOW MIS THOUSHTS
I= the: tapie funny o serious? Fumsy FuRMY RS

4 Wark in groups. Compare the differencos betwmen the monalagues.
B2 v UniE

Monologues can take many different
forms. Shakespeare's soliloquies
could be tragic or comic depending
on the play, but they all involve the
speaker sharing his or her thoughts
with the audience and without other
characters hearing the speaker.
Similarly, monologues can be used in
this way in movies, where techniques
such as voiceovers can show a
character’s thoughts, set the scene, or
move the storyline forward.

Learning to Learn

You can draw attention lo the Reading
Tip about scanning, or looking for
specific information. Students can
practice this technigue by looking
for words, phrases, or puncluation

There are many websites dedicated to
Shakespeare and his works. All of his
plays are available for free online, so
you may wish o find more examples
to focus on, One of the best resources

for secondary students is at http:/
www.sparknotes com/shakespeare).

This site contains a scene-hy-scene
summary and analysis of all of
Shakespeare’s plays and is useful
for researching the main ideas and
| themes of each play.

that give clues as towhat type of
monologue it is (see activity 2).
You can emphasize that lo be able
to match the definitions it is not
necessary to read, or know, every
word in the texts,

102



hadarrs il Pommes Pt 2

V=
meeegmzengesel | 5 Rasiel the sxamples sgain and morck which other cilesoriis they coulid
I g e i .
i belong to.
[
::?" Categories Corversational  Expositional Saliloguy
Clrideniud Dramatic [discusses setious
o
P, ideas) td <
L8
Ll undermane Comic (discusses funny idaas) v
e driviies L o
m' Interior {ideas ~inide
| aeeen semeonce's head™) s s
) E Work with a Product pariner. Take out vour list of monologue situations ®

from your Evidence Portfelio. Choose a simation and disciss which
genre is tha most suitable for that situation. Make notes oo the sudienees,
purposa, and topic. Keep the notes in vour Evidenco Perffolio.

Sl

7 Use the Self-Check box to evaluate vour work. Think of ways lo improve.

Unit 8

If you have access to the Internet,
you might be able to find this clip
from the heginning of the movie
50 students can listen to intonation
and see how voiceover works.

Fwe bved in this city all oy life. I'm
Ml And 'm the luckiest dog in New
York because of her. That's Katle.,

Katie and L well, wa hinde the porfect
réfationship, We met a few years ago
and, boy, let me tell ya', we ot slong
right aveay You know, it was ane of
thase relationships whisre. . whers you
pust knaw, A-And get this=—she was
locking for a reommate...and 5o was 1|
5o | just maved In that came day, it
wias perfect. We've been together sver
since. Kave would do amything for me.
And Fm har loyal protector.

= Max. The Secret Life of Pets

There are ako lots of performances
of Hamlet available online.

Like in aclivity 3, page 92, this
activity draws attention to
the fact that different types of
monologues can be used in
different ways. It is important
students understand this so they
do not restrict themselves to
thinking a soliloguy is serious, a
conversation is humorous, and
so on Tone and style can vary
o depending on the situation.

Now that they understand the
difference hetween lypes of
monologues, students can apply
different types of monologues
to the situations they chose. You

U= 93

might like ta monitor pairs as
they do this aclivity and offer
alternative suggestions for their
sttuations or discuss how they can
change the type of monologue if

necessary.

Self-Assessment

Ongoing Evaluation

The students choose a situation

from their list from Step 1. Then they
should discuss what genre is most
suitable for the situation Then they
produce notes. You may want 1o have
students exchange their notes and
evaluate if their classmate identified
the genre, audience, purpose, and
topic correctly.

The students assess themselves on
their recognition of monologue genres,
identification of audiences, purposes,
and topics, and their understanding

of the similarities and differences
hetween monologue genres,

Students need to know that these are
fundamental concems before planning
what to say. Students could make a
chart or mindmap showing all of the
categories and subcategories to help
them remember.




You can help students make
predictions by asking questions
about the pictures before
listening to the audio: How do the
people feel? Vehat are they tafking
aboul? Who & their audience?

Flan a monaloguae

Lo
Whuaack Doy Pl
Sociey 1o e
wmamzien ol et

1 listen

monologue and where.

e
Analgme how The
el S
W2 1D mOwe e
iy -

You might want to ask students
to work with a partner. Some
pairs might even like Lo read

out and discuss each section.

It could be useful to ask
comprehension questions to
check understanding: Wy do we
read and write poetry, according to
the teacher? How is poetry different
from medicing, law, ele.? What do
you think the quote means? What
does the teacher mean when he
says “What will your verse be?™

Ateacherinaclass

You could ask students if they
agree with this monologue. There
is an opportunity to extend the
idea and have groups discuss
what else is necessary to really
live. You could write their ideas
on the hoard or have groups
make inspirational posters

tir & monalagie from a movie, Mark (W) wha is giving the

A father 12 his daughser at hame

@ o Listen sguin and follow along, Then work with o partaer, Talk about

untd agroe e whal (he teacher i brving W communicale o his students,

[A]

WWie dan't read and write postry bacsusa it's
cute, W read and write poetry because we
are members of the human race. And the
human race is filled with passion.

[C]

To quote from Whitman, “0 mel © fel... of
the questions of thess recurring: of the endless
train: of the fathless . of cities filled with the
foalish; what good amid these, O me, O lile™

@

And medicing, law, busines, enginecnng.
thesa are noble pursuits and necessary to
sustain life. But poetry, beauty, rormance, love,
these are what we stay alive for.

@

Arwwcer, That you are here —that life sxists,
and |dentity; that the powerful play gees
on and you may contribute a werse. That
the powerful play goez on and you may
contribule @ verse. What will your verso be?

3 Match the parts of the monologue to their function.
@ Asks the listeners a question about what theywill do next. D
b, Gives a reason for reading and writing poetry, A
¢. Contrasts the study of poetry to other subjects. B

d. Supports the message with someone else’s quote, C

. 4 Mark [+) the best summary of the monalogue.

a. Some things are necessary in order to lve. Poetry is necessary in order to

healive. o«

b. Studying poetry is mare useful than studying medicine

94 - ek

About the Topic

Monologues are a common feature in
mavies and are used to move the plot
forward or to convince someone todo
sorething, as in this example. Here
the teacher is corvincing the students
to explore the true meaning of life as
he talks to his sludents. This scene i
afamous powerful scene, and many
of the monologues used in movies
appear in inspirational scenes, or scenes
inwhich the characters dramatically
change.

Resources

The monologue from this class

is taken from the movie Dead

Poet’s Society (1989) starring Robin
Williams. It is one of many inspiring
monologues throughout the movie,
You can encourage your students

to watch the movie, It will be an
opportunity to see how the purpose
and audience changes for different
manologues. Other monologues can
be found at http/fwww filmsite.org/
| hestspeeches html
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Wark in pairs and discuss the questions. -
a. Wht do you think happens after this monolague in the movie!

b, How does thie monologee help the glat 1o mave fanwand?

©. What is “the powerlul play”™ the speaker refers tof

d. What is "averse” inthe pawerful play?

B Wark in pairs. Discuss vour answer ta the speaker's question What will
o verse be?

7 Think ubuul the menclogue Irom page 94, Complete the noles in lhe '
wraphic vrganizer wilth the answars lu the guestions,

BEGINNING WIDDLE END

Why do people How is poctry Whal is ihe What is the

write postry? different from poct’s question? speaker's answer?
Brcavss mi medizine, e1e.? Whist 5 wre ForT Wi can sase & smanr
HAVE Passaon, Parrin aerects sun conTRIBYTE To Thi

REASCMS FOR LMD, GREAT STORY OF LIFE.

It is important o note that the
monologue moves the plot
forward by providing a point after
which everything will be different.
Passible answers: a. The studenls
feel inspired. b It provides points
the audience can relate to. ¢. The
speaker is referring to life itself

d. "Averse” might be one person’s
actions or behavior that affects
what happens in the future.

E In groups, make noles in the graphic onganizer e a monologoe on e (e—

importance of learning English. Choose a genre for your monologue
lelramatic, comiv, inlerior, elc),

BEGINKING

Product

MIDIDLE END

9 Work in vour Product group. Help each other complete similar graphic
. organizers for vour monologue genre and situation, Keep vour graphic

arganizer in your Evidence Postfolio.

Students need to look for specific
information in the monologue
and divide it into sections. After
they have finished, it may help
to summarize the monologue
and show how it describes an
opinion (the beginning), gives
examples {the middle), and then
asks a question about the future
(the end).

To use the model to discuss
learning English, students could
identify important benefits of
learning in the beginning. The
middle might link the benefits
to different things to learn, The
end might suggest one important
thing to remember.

Curricular Flexibility

Learning to Learn

Ongoing Evaluation

‘When completing the graphic
organizer, some students will
have more ideas than others. By

monitoring the activity and providing

positive feedback, you can help less
confident students. You can also
ensure that the ideas that they link
together will form a coherent whole.
Students with stronger language
skills may have time towrite a short
monalogue on the topic of learning

English and share it with their group. Y

The use of araphic organizers is a
good way lo separate and visualize
information. Students can copy these
into their notebooks and adapt them
inways they find useful By using
araphic organizers, students can
understand how to join information
together. The important thing is that
students learn to organize their ideas,
so it is fine for ditferent students to
use different formats and styles of
araphic organizers.

Students should now have had a
variety of practice in analyzing and
organizing information and will be
able to apply the same skills to their
own monologues. You may want to
evaluate students’ work at this stage
for the level of organization in their
ideas. Their notes should be complete
and logically sequenced. Students
could compare graphic organizers and
give feedback on each other's ideas.




You could listen to Track 21

again at this point, so students
can identify the conversational
lone, Possible answers: a, The
fillers rnark an intervention of a
different person. b. To pick up the
conversation where she left off.

It's a good idea to draw attention
to the flexibility of the language.
There are a number of different
ways for speakers to change the
subject, ask themselves questions,
and so on. You could elicit some
ideas or write ather expressions
on the hoard, Wait a minute.
Hang on. It wasn't [ike that. Let me
think, etc. Students need to know
that they don't have to use one
particular phrase.

Practice a mome

1 Wark in pairs. Read the ceript af Maonalague 1 from page 0 and answer
the questions.
o. How dowe know this is a comversational monologue?
b. Why do you think the speaker uses the highlighted expressions (fillers)?

Do vou want 70 watch thal movia on the weekand? | want 10 see
it again. Serlousty, it's the coolest movie ['ve ever teon! There i
one part wiiene 1S puy escepes from an apartmaent, He jurmps
Frar this restroom windgw it was on the fourtn fiood, | think.
By, he jumps anta the sidewalk o csuape. He rigs his pants
and loses one of his snieakors when ne falls. And, ger. thien what
happens? Ohyesne s off down tae streel and poes info a
srone... Lven it gots really @xciling, | was on the ecge of 1My seat
Fim ol golng t0 Tl you &y more. You have 1 waton I

Students should understand the
monologue is easy to assimilate
despite the fillers. The key is
fluency. Possible answers: a, Yes/
no; b. They mark how a discourse
changes intention; c It facilitates
the interaction between speaker
and audience,

) 3 Listen

.2 Match the Gllers from the monolegue (o the reasons for using them.

B, aryway & He on she remembers what 1o say.

b. |ihink _4 The speaker changes The subject.

. thenwhat happens? ¢ The speaker asks him or herself a question
d. e _8_ The speaker pauses (o think

&, Ohyes ®_The speaker considers something.

ti Mo lugue 1 amd discuss the questions in groups,
a. Is the monslogue casy ta understand?

. How do the fillers help the speaker ta be Auent?

c. How do the fillers make the monologue seund moms nawral?

4 With your group, analyzs the examiples of fillers and thoir use
in the monologue. Agree on and write a definition for fillers,
WoRtes o PrEASES USED 10 MORCATE & CHAMNGE IN IWTENTION, E10Ti0N, 0F Paci,

Prod: 5 Wark in your Product group. Taka oul your graphic srganizer for vaur
monologue from your Evidence Portfolio. Create a monologue that

includes filleis.
& Write vour monologue based on the graphic erganizer. Keep vour
manalagun in vour Evidence Parifolio.
96 = ik
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Language Knowledze

The use of fillers is common in any
language. You could have sludents
think of what types of fillers they
use in Spanish and look for English
equivalents. However, it is easier to
recognize what a filler is than to use
one. Students should practice using
fillers in all oral activities in order
to make their speech sound more
natural. You could remind students
to use fillers whenever they pause
kllilu ring speaking.

oing Evaluation

Students can annotate their graphic
organizers with different types of
fillers and attempt to use them.

You could monitor and evaluate
students work by ensuring students
are using the right kind of fillers
according to their use. It is also
important to ensure that students
don't use too many fillers. There is a
balance between sounding fluent and
breaking up your speech so much
that a topic is difficull to follow.




7 Listen

to the seulonces taken from Monologue 1 and &

mark P [pausa), § (stressed word), or T {change in tona),

. It's the coolest movie e cwer scent J 5

ol

h. He jumps riom the resmoom window_ |P]
itwas on the kourth Aoor, | think .

ﬁ e Anmyway, he jumps onlo the sidewalk 1o escape. |

d. O pes, he rans of down the
streel and goes into u stane..

[P]

£ Work in pairs, Practice the sealences lrom ctivity 6. Lse pawses, stress, (@
anel ehangas in tone.

w0

yuur decisivns.

@ |'was on the edge of my seal, 'mnot
going to tell you anymere.

i

Students can now analyze the use
of pauses, stress, and intonation
in more detail. You can draw
attention to the fact that fluency
is achieved by how people say
things as well as what they say. You
could pause the audio after each
sentence to analyze in more detail
which words are stressed or which
tone the speaker uses (angry,
happy, sad, elc.).

Students should be aware that

Wark in groups. Kank the Mueney tips in order of importance. justify

a. Use fillers toindicate pauses or change the subject. 5

b. Don't be afraid to make mistakes. 2

. Keep talking! Practice makes puifect. &

d. Don't forus too much on grammar but more on communicating

your message, 1

. Use pauses, stiess, and changes in tone to convey messages. 3

10 Analyan the Muency ecanplis on pages 6 ancd 97, Discuss with
vour group their function and why it is impartant ta include them

in a manalague,

ry

A 11 Wark with o Fraduct pariner, Take aut your monolague from vour (@
Evidence Portfolio and discuss where vou could add fillers, pauses, siress,

all of these fluency tips are
important. However, they could
reflect onwhich points they

find most useful in their own
speech, For example, if someone
is worried aboul grammar, you
could encourage them to keep
talking and focus on mistakes
later. It's a good idea for students
to make their own “action plan” of
fluency techniques.

and changas in temao, Liston 1o aach athor's monologues and give fesdbarck.

Students can now apply these
tips and techniques to their own
monologues. You should allow
plenty of practice and peer
evaluation time.

Curricular Flexibility

When practicing their monologues,
students can make adjustments
wherever and whenever they think
itis necessary. Some students will

be more fluent than others, so they
will need varying degrees of support.
You can suggest students make their
monologues shorter and encourage
them to change their scripts and read
from them Stronger students can
make more improvisations or changes
to content.

Language Knowledge

You can expand on this point by
holding a short discussion on fluency
versus accuracy, It's good to remind
students that both are important,
but that the first priority is effective
communication. To communicate
effectively, speakers need to show
some level of fluency. Students should
understand that all of the techniques
seen in this class can help achieve
that goal.

Ongoing Evaluation

It's a good idea to monitor students as
they are practicing their monologues,
It makes sense to evaluate the
students’ use of fillers, pause, stress,
and changes in tone, but if not all
techniques are used or some are used
more than others, it doesn’t matter.
You should focus onwhether the
students achieve fluency. You can
also give students feedback on how
their oral conlidence develops as they
practice their monologues.




Annlyze Lypes ol uudicnoes

You could ask students to work in
pairs. They can use the audience
cards to review when and why
people give monologues. Possible
amswers: 4. a coach/a young
person; b, younger kids/kids in
the same age range; . They adapt
lo the point the speaker wants

lo comvey and the tone he or she
wants lo use. =

Before students create their

own audience cards, you could
brainstorm ideas for different
audiences, situations, and reasons
for listening with the class. You
might want to draw a table on

@ 1 Workin pairs. Look al vach pictwre aod uuilicnee cund, Then discuiss
Ihs questions.
a. Who in the picture is giving a manalogue and why?
b Who is the audisnce?
e What da you think sach monalogue will be abaut?

Aget Younger than speaker [children)
Situation: In a gy or arena
Reason for listeningt To get advice or
motivation from the speaker

2 Lislen 'y

Age: Same age (13-15)
Situation: At schoal or at home [relaed)
Reason for listening: Interested in the

speaker’s feclings

1w the munelogues amd diveuss with your partner how they we

similar and difforent. Make notos in vour notehank.

3 With your puriner, answer Ui question.
a How does the monolegue change according to the audience?
Thee TYFE OF AUBIENCE COAULD DETERHING WHETHER 1T TARES DN & SERIOUS O RELARKED TONE.

the board with three colurns of
students’ ideas. Students can then
choose from these ideas for their
audience cards

It's a good idea to go through

this rubric with students before
listening to the monologue again.
You might want to play the audio
a number of times so students can
focus on each area. Alternatively,
you could divide the class into
groups to focus on and discuss
each area and then share ideas.

Frodud
pent
Maonalogue Rubric Heeds work
Theme and Unibear organization
organization of topic and lack of
purpose.
Language Inapprepriales ar
incoherent languags;
Tt le wocabwlary range.
Stressand tone Mo changs in tane, and
little stoess or emphasis
Audience Inappropriate for target
audience.
98 « ke
III i -.. =

Goad
Clear beginning, middle,
and end. Main points of
topic addressed
Goad range of
vacabulary and effective
i maevica o,
Some use of stiess
and fone,
Appropriate for some

members of the audience.

4 Create your own audience cards for different possible monologues. Keep
tha audienes cards in your Evidencs Portfalic.

@ 5 Tictem again and grade sach manalogue using the rubric.

Excellent
Tepic addressed (n detail
with very clear beginning,
middle, and end
Wide range of vocabulary
and clear communication
with appropriate fillkes.
Wide range of stress
and mone
Completely appropriate
for the target audience.

Language Knowledge

While the majority of this unit has

this could be a good time to review
the importance of language in their
monologues. You can draw attention
to the language section in the

rubric and talk about aspects of the
language that are important for their
topics. 1o you have a good range of
vocabulan? Is your monologue about

the past, present, or future? What lenses

afe you using? ele.

focused on organization and fluency,

Ongoing Evaluation

The audience cards are a key

product. You could evaluate their
cards to ensure their audiences,

component for the final stage of the

situations, and reasons for listening
make sense, and that giving a short
monologue in this type of situation

is achievable. You can encourage
students lo make adjustments to their
cards, allowing them to lead the way
inupdating their ideas,




An Improvised Monologue

Students canuse the Rubric on page

98 to reflect on their performances
with their group and give themselves

a grade. They have already assessed
their participation and monitored what
they included in their monologues in
the checklist, so here they should focus s
more on the overall effectiveness of T
the monologue. You can monitor o

Work in your Prediset groap, Take oul vour audiencs cards from vour
Evidence Partfuliv, skl them, and pul them Foe dowo in s pile. e Depending on the size of the
Take out vour monologue from vour Evidence Portfolio and take an Mossbgue class, it may '_Je I.‘!DSEIIblE for
wadiance card. il 2 students to give their monologues
. b first to their Produwet group and
3 Tmprovise ways o adapi vour manal For the audienca an the card. [ =
: g : Pirgele Sy then to the class. Whichever
4 :.sn thln ;‘:m:f-(.‘frcri h:‘: n:: I::;m:rm! Assessment Checklist J{:ﬂ::;ﬂi?n way "!E‘!" doit, you should leave
SV FTHE IR R S (e yourself enough time to evaluate
Produrt Assessmani Chacklist Mok otk the monologues using the rubric.
Please murk () the folluwing items vou feel you successfolly wl:lllersmdemls listen [;:_: each
completed with vour monelogie. other's monologues, they can
Tmwork: make notes about the strong
—_ Toollaborated with my Froduet group. points or things |Ih3l need work
1 was supportive and respectiul and listeoed 1o idwas. and later use their notes for the
_ Wa shamd ideas and helpad anch other prapare. Product assessment,
Conlent:
Vol & mismaorm hls menologus.
1 gnve my |:fm|u]ulguv williout helpe. . Itsa gﬂﬂﬁ idea to remind
— Tuiad Evininty of wiied sanil axprassimis, students of all the subproduct
___ 1 organized content into a clear beginning. middle. and end. steps and impﬂﬂﬂnl areas to
Tused flusney rechniquas, such s fillars ate, . .
= nsi tking the
__ ook into account the intended audience to give my monologue, o d'&'[ be'ﬂﬂ‘,‘ Wi ngt
: checklist. They can think about
Tune munagemenl: the content of their mﬂnulugues.
— D started work promptly the orzanization, and the fluency
1l wll oof e smsteerial 1 sowdend ab band, techniques Ihw used,
— leampleted the work on fime.
Complets the following sitements:
My strengths en this project were
My cliallsnges v Uhie projecl weis You Shwkl rEmind Studems le
Chunges b meke for e sext project could include how [hev felt at the hl?si"niﬂg of
the unit when faced with the idea
i T ime,
5 Work in groups, Write an anecdote of vour experience dudng this of spri*ahngklﬁ : |tl:|l1l'lg [;mT. You
prachuct. Share it swith He rest of the clas, Can also ask how their leelings
) have changed and what positive
T~ s ke s 83 or challenging experiences they
Rl

ool have had.

Self-Assessment

You can use the Product Rubric to evaluate students by assessing each monologue
according to the calegories. You might want to give an overall grade or grade
according to each category. Photocopy the Rubric on page 179 o use it with your class.

The Rubric is the same as that on page 98,

Final Evaluation Instrument: Rubric

make sure that groups agree on the et e
arades they give each other,
astw |tavomn s aar | appopmine srone s b
[ | e Rt e |e—m.—._—--|...-m st e
|
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Unit 8

If you remind students of their
collaborative work, you can
help them provide honest and
accurale assessments of their
attitude in the unit. Examples
of collaborative work in this
unit include; creating a list

of situations and purposes

for a monologue, making
notes about topics, creating
graphic organizers, practicing
monologues, making and
checking audience cards, and
improvising monologues.

To be able to achieve this unit's
Learning Oulcomes, the students
need to analyze different
monologues in order to plan
different types of monologues
themselves. You can sugaest
returning to the Seff-Check boxes
throughout the unit to reflect on
their performance at each stage.
Finally, students need to evaluate
how well they presented and
graded a monologue in the final
Product, The final grades in this
section can be for student use
only or can contribute to your
grades as a teacher.

Language Knowledge

100 = U8

HHF A dhen

+ §eli-Assessment

wvaluiite yoursell,

Cucellent Newds improvement

- Carade

turneed in my werk en Ume.
produced my best work

paid attentson during lessonc.
participated actively,

wirked well with ather students.

2 Lonk at the Salf-Chack boxves and vour Evidance Parifolin. Add any other
work yvon want to include and answer the questions.
o, How rmany aciivities did you collecl far your Evidence Porifalio?
b. What other activities did you add as svidence!

1 Think abont the attitudes von showed in this unit and use the scale to

Haw can | get & battes
rade next time?

c. Which activities were easy to complete!

d, Why?

. What do you need to work on?

3 Choose from 1-3 to express how well vou achieved this unit's leaming
outcomes, Refloct on your answers and write a comment or suggestion

in the Roflection columun.

FmPerfectly 2mOK

I can...
® revise monologue genres,
=plana mmolér,;.e.

= present a monalogue,

® promate feedback,

Final Evaluation

1 = With difficulty |

Assessment

To help students with the
Self-Assessment, you should encourage
them to consider the attitudes they
showed during the unit and the work
they contributed to the Fvidence
Portfolio. The work in the £vidence
Portfolio should include the following:
lists of purposes, situations and topics,
araphic organizers, a monologue scripl
with annotations about fillers and
stress, and audience cards.

Students should reflect on their ability to
revise, plan, and present monologues.
You can remind them of the exarples
from the unit (pages 90, 92, 93, 96, and
98) aswell as their own versions. They
can ako use these examples to reflect
on the different forms of monologues
and their purpose. They can also reflect
on the feedback they gave and received
in the final product. The grades they
produce can be compared with your
arade for the Product.

Photocopy Assessment § on pages
167-168, Have students complete the
assessment individually. Correct and
go through the answers with the class,
The Answer Key can be found on

page 174,




Share What You Know i

= In groups, discuss the guestions about water problems. -

o, What problems relatad to water are common in
yolr cammunin?

b. What water prablems do you think humans will
Tace in the future?

©. What do you think can we do lo preveni ihese
problems?
* Think about your perfarmance in the

discussion and answer the questions.

o, What language did vou wse to express
your point of view?

b. Did you have any communication
problems?

pmic and Educational Enviranr

Social Practice
* Discuss viewpoints ina roundtable discussion

Learning Outcomes

= Analvee texts related to civics and ethics
formation and select information

# Understand the general sense sind the main deas
of texls related (o civics &nd ethics formation

= Discuss viewpainls in a roundtable discussion

Product: Roundtablbe Discussion
Step 1: Choose a topic affecting your community.
Step 2: Wirite questions and notis 1o gusde your topic rescarch
Step 3: Give yow opinion on the topic you chose

Step4: Rescarch the topic using your questions and notes.
Step 5: Write a discursive ossay using your rescarch and notos
Step 6: Create a roundtable guide with your question.

Step 7: Hold a roundtabie discussion on the topit affecting your community.

Students may have experienced
many different problems
associated with water (not
having water, flooding and
water damage). They may know
future problems, or you can
elicit how the problems will be
more extreme. Students should
think about what they can do
personally to prevent these
problems. You could draw a
problems-and-solutions chart
on the board and make notes in
each column.

While students reflect on the
language they use, you could
make a note of useful phrases
and write them on the board, The
biggest problem is..., We showld ..,
We must... etc. Communication
problems may occur because of a
lack of specific vocabulary on the
lopic, 50 you can alsowrite useful
words on the board that students
may need: flood, storm, poffution,
cut off, lack of, etc

It might be good to explore what
a roundtahle discussion is and
how it is meant to advance a lopic
by discussing key points.

Curricular Flexi

This umit explores the theme of water
and the environment. These are issues
that can promote a lot of discussion,
Water covers 70 percent of our planet,
but freshwater is limited, In fact,

only 3 percent of the world's water

is freshwater. As a result, 1.1 billion
people lack access to water and poor
sanitation affects 2.4 billion people.
Unfortunately, the rate at which we
consurme water means that these
problems could get worse,

Itis a good idea to monitor and
record what students know about
water when they are discussing the
Share What You Know questions. 1f
you choose to have sludents create a
problems and solutions chart, you will
have a written record of students
pre-existing knowledge. It is a good
idea to relate these problems and
solutions to personal experiences and
return to them throughout the unit.

| them out loud.

The final product for this unit is a
roundtable discussion. subproducts
include writing questions and notes,
giving opinions, research noles, a
discursive essay, and a guide. These
aubproducts will support students
when they hold their discussion
Students can add to their noles or edit
their essays, but you should ensure
they only use them as prompts during
the discussion and don't simply read




Listen to a group discussion to understand general sense and nain ideas

® 1 Lookatthe pictures and

answer the questions,

& Whit da you think {he
students in the pictures
are deing?

b. What are the differences
in the way the students
are talking to each other!

You can help students by asking:
What do people do in debates
and discussions? You could

write their ideas on the hoard:
agree, dsagiee, give opinions,
compromise, persuade, etc When
students discuss differences,
you could ask on what sorts of
occasions people hold debates.
Possible answers: a. They are

having a discussion. b. The ‘ Roundtable
dehate is more formal than the W > 11010 Oent e T —
ian S Lo group ol students discussing s important lupic. Makes
roundtable. Sk notes noxt to each hoading.
a. Topic ol the discussion: Wares.
ke of b Imporiance of iopic: 11 s THE HOST IMPORTANT MATURAL RESIUECE.
il sl
You may need to pause the audio i 1..;1111.,-.“ G, Problem: THERL 15 HOT ENOUSH WATCR FOR EVIRTONL.

o, Solutions: WSELESS wATER i THE ShowER, TURN OFF THE TAP, ETC. .

pr— 3 Listen again and answer the questions.

& How many students ane talking? Set.
b, Who is the mederator in the discussion ! Soev 5 THE MosRama,

at various stages lo allow sludents
tirne to answer the questions.

You can ask for key information

at specific points. Who says “Shalff
we start™? (Sophie) So who i the
maderator? (Sophie) You should do
this for the other qUESTiOHS. How 4 Wark in pairs. Labal the sentences with B {rouncdiabila) ar D (debate)
many names do you heai? Who ar RD (both).

recods the information? etc . The people taking part want 1o explore a wpic. RD

&, Who it the secretary in the discussion? Eme s n seceitam,
d. Do all the students agree with each other? Yes, mer oo,

. The people taking part want lowin by presenting thie hest argument, o
% are given a limited time to partiziparod

pand prepares their angurrent and cannot changs (hwir aggament o
. Participante reseanch the topic. but are froe to change their minds, R

You could askwhat the audio There is a judge who decides who wins, D

was (a roundtable discussion) and
have students label the sentences
using the information from the h.
audio. This will help them identify
the features of a roundtable

discussion and a debate, sl "2 2% s w

Learning to Learn Resources

To help students prepare for the The social practice of this unit is

| P anpoa

. Thene is a maderator wheo introduces the topic and helps 1o keeg the
participants focused, R
There is a secretary 1o take notes of the ideas, R

listening, it is useful for them to
read and follow the Listening Tip
belore activity 2. They can mark
the key words or information in the
sentences, which will help them
identify the answers, These are the
words and phrases that answer
what, who, how, why, and how much
questions. You can go through the
sentences one by one and write ideas
. on the board.

discussing viewpoints in a roundtable
discussion. The students analyze the
features of a roundtable discussion,
but if you want to know more
about how to organize a roundtable
discussion in the classroom, or how
to avoid the common problems,
then busyteacher.org has a good
explanation of the four main issues,
https:/busvieacherorg/24153-

| foundtable-discussion-esl. html.




5 Wark in groups. Hiscuss the questions. Tnke notes of vour answors for— (@

Tutare relerence,

& Heoaw is aroundtable discussion dilferent lrom a debats?

b. How is a maderator different from a judge?

€. How do the mederator's questions guide the discussiond

d. Why is it nacessary to have 2 secretary?

. What do you think the purpase ol a roundtable discussion s?

f. What topics would be good 1o discuss in a roundtable discussion?

@

Facts about water

& 70% of aur plane! is
covered by waler,

& 39 15 PRt WaTER

Listen wgain lu the discussion wnd complete the disgram with idvaes fom it @

™ R
Recycling and reducing
® Tuke your awn buagy

to ihe store.

Saving water
& Lse less water when
wewash clothes,
® LJ4E LESS WATER IN THE ® Lk vouns O CuS wiEN

SHEWIR, BUYHE COFFRE,

® TWO-THEDS OF FRESH

WATER 5 FROZEW W
CLACERS

= Tisnn OFF THE FALCET = TaxE PLASTIC BOTTLES T0

el W ABEN T USNG 1T & COLLECTIoM CiNTTE,

7 Form your Product groups. Have a discussion to compare your notes from (e

rAY A

Yisa the discussion on water problems. Use the following tips:
m_ = Use the notes from the diagram as well as your own ideas.
i & |nclude a2 maderater 12 introduce the topic and ask guiding questions that meve
sl the discussion alang.
gttt = Explore the ideas of the topic. The idea of a roundtable discussion s not to fry to win,
1 i el
deareme | 9 Usothe Self-Check box to evaluate your participation in the roundtable
discvssion. Think of ways to improve.
8 Form a Product group. Brainstonn and make a mind map of problems

that aftect the commmunity where you live, Cheose a tapic that interests

your group. Keep the mind map with the topic vou chose in vour

Fvidener Portfalin.

ntde 103

Students can use the information
from the previous activity to help,
them answer questions a to d,
hutyou can point out that the
questions e and [ are more open
and ask for the students’ own ideas.
Possible answers: a. Participanits
can change argumentsin a
roundtable; b, The judze decides
whowins; ¢. Helps to keep the
participants loused; d. To take
notes; e, To explore a topic; £ A
problem of the community.

To help students with this activity,
you can pause the audio again
while they write down ideas. To
make it more fun, you could ask
students to call out when they
hear relevant information and ask
you to pause the recording.

This works as a preliminary step
to the Product and gives students
an immediate opportunity to hold
a guided roundtable discussion.
Students can add their own ideas,
but at this stage the point & to
gel familiar with the concept

and procedure of a roundtable
discussion.

Ongoing Evaluation

The students assess themselves on
their ability to exchange relevant
information and participate
confidently. Students can think of
how many questions they asked or
answered and how they contributed
to the discussion. They might want
to write an idea for improving their
participation in the next discussion;
Listen more to my Product pariners.
Ask if 1 don't understand. Wait until |
have an opportunity fo speak, etc

The First step of the Product is an
important one because it generates
ideas for the later stages and final
discussion Therefore, it might be
useful to check students” mind maps
at this point, Before choosing their
final topic, groups could add to
their mind maps with two or three
ideas related to each topic, such as
problems, solutions, and what may
happen in the future.




You can ask students to look at
the URL of the website (org).
These URLS are normally used for
nonprofit organizations.
Possible answers: a. Water2live
looks like an orzanization
designed to inform people
about good water habits, b,
similar organizations include
healthychildren.org {children’s
physical health] or care.org
(actions against poverty).

Kevige a text tn snloct informatiom

You could allow the students to
continue towork in pairs to read
the text. They can take it urns
reading paragraphs. You might
pairweak readers with strong
readers.

After matching the topic questions
to the paragraphs, pairs could
write another question aboul the
information in each paragraph.
They could use these questions

to test another pair. You could
follow up by doing a class survey
about which students do the
recommended activities for saving
water. Who closes the faveet when
Brushing their teeth? etc

L=

@ 1 Work in paire. Laak at the pictres and answer the questions.
a. What type of oiganicativn do you (hink this web page & for?

b D yois know of any similar edganizations? I so, whil do they do?

wrsrate 2 ive.ong

[~ tome IS
% Water To Live

MHm-,uuurlMLrghuhn oA day you may not
have enowgh water o lve? Well, this it a reality for
ene-thind of the in the world™s pogulation, One out
of ewery eght people have to search for clean vater
every day,

| A |.N:ufd|n.|,1.o the Werld Health Organization,
only 0,.007% of the water on our planet is sale for
consumphion. Thene are rmore than seven billion
people on the planet and, fallowing curment trends,
this number is going to increase by about a billbon
ivary ten years. 1tis estimated that by 2025,
half of the world's population might face fatal
walter-related problems,

[I_Iihmane two reasons for not having enaugh
fresh water. One is piyncal water scoraity , which
affects India and countries in northern Adrica, This
hapgens when there is not enough water available
to meet people’s needs.

st lion of Uhe wipage.

a. How muchwater is thee in the wedld?
b. Why isn't there enough fresh

104« el
| ] L}
EmaE

byt e e e ma e

The ather reaton is acanomic wader seareity, which
affects countries in Central and South America.
Thiis is when acoess to water & limited for political
or financial reasons, even though there is enough
water nailable.

E Paliticians can help by providing economic
rewards in poarer countries to use water-saffe
praclices that conserve fresh water resources,
However, govemmants will not make changes
withaut pressure from the citisens. We need 1o
change the way we use water 03 5000 a3 possible.
Hany ara some simple changes:

® Buy products that use less water,

® Stop buying water botthes and fill
up reusable bottles. Revounes
PETER 1R
bom™ worm st
- Calvahon
T O A
padis 37 10l

® Spond bess tima in the shower,

® Close the faucet when you brush
your teath,

@ 2 With your pariner, discuss the lupic guestions and muich them with each

¢. Do you have enough water?
waler? d, Whaot can be done 1o make sure

there is enough water?

You might like to talk about why there
is physical and economic water scarcity,
The World Wildlife Fund highlights three
main causes. The first is pollution that
makeswater unfit to drink. The second
is agriculture, which uses 70 percent of
the world's accessible freslwater The
third is population growth. This has put
presaure on freshwater supplies through
the production of extra commodities
and energy. To contextualize the
discussion of this topic, you can use the
irages on the Class (0.

Students can look at their Reader to
learn more about why we need to
conserve water. You might like to list
the main problems described in the
Reader on the board, You could have
students work in groups to think of
solutions to each problem Another
g,real resource is hitps.fwater.org/our-
c -crisi¢/, which provides
an overview of glohalw.ater problems
and the people that they most affect.




(%]

With your partnor, anewer the following questions about water shartages. @

Give reasons for your answers.
0. Doyou think this problem is a priority. or are there other mese important

problems (o sobe?

b. What do you knew aboul water in your country? Is there enough?

c. ls there a problem of water shortage in your community?

d. Do youor other prople in your community nod have sasy acoess (o

Freeshwinter

4 Work with unother paie Compuare your answers nmd the information in

the web page. Discuss what coulid be done in vour communily (o help sulve

this problen:.

0

In vouir group, read the predictions from the web page. Discuss which @
prsilictions you think are more Likely 1 haggaan aml why,

a. This number is going o increase by about a billion every ten years.

. Have you ever thought that one day you may not have encugh water to live!

. Dy 2025, halfof the world’s population might face fatal water-related problems.

d. In 2019, more than cne billion people will net have enough fresh water,

wd

& Work in your Product group. Analyee and discuss the cawses and elfiscls of
the compmmity problem your group chose and any possible selutions.

‘With your Fraduct group, write topic questions like the ones in activity 2
abaut yeur commmunity problem. R‘mp them in your Fvidence Portfolin in

guide your research and the roundtable discussion.

Students may need help
identifying problems in their
community. You could draw

a mind map on the board to
brainstorm common water
problems. It is a good idea to
have all students share their
knowledge and experiences.
After brainstorming logether,
they can continue working in
pairs answering the questions.
Answer may vary, but students
should know that there is not
enough water in Mexico, and
that there are many places where
people do not have access to it.

Students might use the
information from the previous
aclivity. You can encourage
groups lo suggest other related
predictions. You can help them
with vocabulary and write their
ideas on the board. Students
should be able to share different
predictions. You can monitor the
aclivity to check that all students
participate and take turns.

Learning to Learn

To help students support their answers,
itis useful for them to take noteson
the subject. It is a good idea to have
them read the webpage on page 104
again You can allow students o lake
notes from each paragraph. Students
can use their notes to give reasans for
their answers, and have a discussion.
You might want to allow students lime
to share their answers and compare
them with another pair.

Ongoing Evaluation

The students write questions for the
Product based on what they want to
know about the topic they chose, You
can refer them back to the gquestions
in the article on page 104 for examples
of the types of questions they can ask
As these questions will be the guiding
questions for this discussion, you might
consider checking them for language
and topic appropriateness. Students
can review and change their questions
at this point.




Analyza a radin imtarviow

Students should look at the places
on the map and say what types

of places they are (mountainous
or polar). You can help students
make predictions by pointing to
the title ice AMeft and asking what
it refers to.

Possible answers: The
disappearance of ice from the
poles and mountains

You could draw a problem-
solution mind map on the board
to make the link more visual
Students could then suggest other
prablems and solutions associated
with global warming and ice melt.
Too much polfution from cars. Walk
to schood. Chopping down trees.,
Protect forests. elc.

M

@ 1 Workin paire, Migcuss what the map reprosents,

2 Listen 5350 1o the radio interyiew and answer the questions.
a. What problem are the speakers discussing? cuoes wasseng

b. According o the guest, whai can people do now to help sobe the problem?

STOP EMITTING CARGON MOXIDE QAS

3 Listen again and match sach prediction to the region on the map.

L}
b
[+
o

. Itis predicted there will be no ice in the summen by the end of the century. A
. Seea levels are rising very yeir baciee of melting glicies, B

. Glaciers have reduced by five kilometers in the past lifty years. O

. Some scienlisis predici ihere will be no lce cap by 2022, _€

Work in your groups. Comipare the global problem from the interview with

the waler shortage problm vou analyeed belure, Discuss (e similasities,

differences, and possible causes.

Students should be using the
information they heard in the
audio to give informed opinions
some of the information is not
given in the audio, so students
should be creative in coming up
with suggestions, Politicians can
convince people not to drive by
closing roads in town centers, elc,

@

i Taning.

‘With your group, discuss the guestions about other problems the world

a. What are the bizgest global problems we face?

Frpwa opian

1 o v
oA

L med
nosbin ben | B
Feokmos
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b. What things do you find unbelievable about those problems?
Voiw ¢ Which people in the world are the most vulnerable?

d. How canwe stop emitting carbon dioxide gas?

0. How can politicians convinge paople nat to drive?

Lok al the Sedf-Check bos and evaluale vour participalion in the
discussivn, Think of ways o Lmprove,

About the Topic

Melting ice caps are a major problem
for the world in the twenty-first
century. If we keep buming fossil
Tuels, global warming will eventually
melt all of the ice at the poles and

on mountains. This could raise the

sea level by 216 feet, which would
dramatically change world's coastlines.
Cities like London and New York would
disappear. Although the process may
take a few thousand years, our future
will he an ice-free planet.

Self-Assessment

This Seff-Check box allows students to
reflect on their use of b and v sounds,
as well as their understanding of the
information in the interview and

how they used it to form opinions
Students should make lists of useful
words and phrases that they used in
giving opinions and write ideas on the
board: in my opirdon, 1 think, | believe,
ete. Students should make a note of
these phrases in their vocabulary
notebooks.
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1 Wark in pairs. Read some ssntonces from the radio interiesw. Look ot the (e

underlined expressions and discuss with your partner what their function is.
*in s said that there will be o foe o all In the Arctic”
“Some scientists say that we anly have filty years to sohee the problem.”

“In my opinion, the siluation & warse®

*| believe there will be no ice cap on Kilimanjaro by 2015.°
*| feel sure that things are: going to gel worse,”
*1 think we should recycle more.”

Work in groups. Give your opinion abeul the following siluatives. Ly @
axprossivns [um activity 1 to belp you.

a, People in developed countries waste alot el water.
b. The polar ice caps are mehing,

@, The world’s population is increasing.

d. Carhen dioxide is a ciuse of global waiming,

e

. Many cities are in danger from rising sea levels,

Answar the questions.
a, What vetby Cin we s
THein, BEUIEYL, FLLL, S

=

. What words ar phiasie can we use 1o shiow e

are certain about our opinion?
| ¥Rkl surE, It s sam

e What phr.‘llet canwe use to express opposing
apinions?
000 THE DNE AN, @i THE OTHEE HAND

b

Waork with vonr Product gronp. Take sut vour notes and questions from
Step 2, Use your prediction notes to give your opinion on the topic that
yuu chuse wilth your leam, Use aclivily 2 as model,

(3]

Make notes that could be nseful 1o support your questions from Step 2.
Keap them in vour Evidonce Portfolio tor lurther nse.

What do pou think about.,? |
We need to lind ways to.. | B

. =m -
18 LB | L LB

Unit 9

After discussing the function of the
phrases, students can add them

to the lists they started in the last
class. You could draw attention

1o how these phrases differ from
one another: Which phrases give
personal opinions? Which phrases
report others” apinions?

Students can use the expressions
from the previous activity or any
other expressions from their lists.
You can encourage groups to
respond to each other's opinions
with short phrases. Reallv? I know.
Ale You sufe? elc.

students can now analyze the
language in more detail. They
should be Famniliar with the
opinion verbs (think, believe, feel)
and be able to identify certainty
(strre). The contrasting phrases
on the one hand and on the other
hand may be new to them, so
you may wanl to provide more
practice with these. You could
have students work in pairs to
give opposing opinions aboul
various topics

Learning to Learn

It is a good idea to rerind students of
the different grades of certainty and
possibility when expressing opinions,
First, you can make clear that phrases
like I'm sure, | befieve, and 1 feel
express personal opinions, and that
in the case of I'm sure and | definitely
Jeel, il is more common to use going
to, although wilf can still be used. It

is very rare to use may or might with

these phrases,

Students should now have a list of
expressions they can use for giving
opinions. You can evaluate their

use of expressions as studenls talk
ahout their Product topics. Students
should be able to clearly express the
difference between an uncertain
future and a cerlain fulure. You can
monitor students and make sure they
are using phrases appropriately, and
with varying degrees of certainty.




The photos are all of the UN,
which students can recognize
from the flags. The UN was
created to maintain international
peace and security.

Students should consider why
research, negoliation, diplomacy,
and leadership skills are
important It would be good for
them to consider the team work
they show in the product steps
and disouss how they research
topics, negotiate the approach
they will take diplomatically, and
show leadership in the decisions
they make. The students at the
MUN do their research by writing
discursive essays, which help
them to understand key ideas and

Medel United Nations

el molnet infarmation

1 Wark in pairs, Loak at the pictures next 1o the text and answer the quastions.
a. Whal is the place in the photos?
. What Is the impostance of thal place in the workd?

Be the voice of a nation
Tha Model United Nations (MUN] halds roundtable discussion simulations of the
United Nations (UN) sessions. The simulations help students around the world to
improee skills such as research, communication, leadership, teamwork, diplomacy,
and problem solving, Participants are required to act like real UN delegates ey
reprosenting difforent countries, and to nogotiate the bost passible reult for the |,
country they represent,
Unsurprisingly, the secret to successiul internationsl negotiations is preparation. | -
Students have to research thelr topic tharoughly so they can explain their ideas
and present their position. When the MUN first swared, they asked students 1o
simply research wopics and keep noles. Bul they notioed thal whin Use student
delegates had o negotiate, their ideas were often disorganized. Then they found
the perfect solution: discursive pstays. To be able to write a good discursive euwsay,
wau need 1o understand all the issuss af the tople, and then select the main anes.
Mow all students prepare by wiiting discursive essays.

Howeever, knowing the main issues is just one part of being prepared. Students also
need towork on thelr speaking shills to be able to negotiate effecthvely dusirg the
reundtable sessions. This means, they must kncw how to confidently present theirideas
and expross thedr opinions. Finally, whils there are ranslsters svallablo, dolepates stthe
MUN are definktely at an advaniage if they can present their ideas in English.

Waould you like to be a stedent delegate at the MUN? This is what you could learm:

organize their arguments. Good
negotiation requires speaking,
and by speaking in English,
students improve their fluency.

Students should keep a record

of the websites or books they
used. You could use this as an
opportunity to remind students of
the importance of using legitimate
sources and acknowledging them
in their work

m Research skills m Hegotiation skills — m Diplamacy (] Leadms‘lrhﬂtllls, y .‘
AT, 2 Wock in pairs, Read the test and discuss the questivns.

Y=o a. Why are the skills in the teal important for students 1o develop?
"‘_ﬁ’::‘:::’" b. How do the students ar the MUN do their rescanch?
AN 27 SR . Whal are the benefits of this ressarch techmigue?
l Lﬁ_‘ﬁ{ s d. What do the delegates need 1o knaw ta be ahle to negotiate effectively?
71 i 2 bt . Whan are the benefits of the sludent deleganes presenting their ideas in English?

ey st
3 Work in Product groups, Use vour questions from Step 2 to research your

Predent tapic in hooks. on the intemet, or by asking people.
o
4 Record the information and keep your nates in your Evidence Partfalio.
5 Usa the Self.Check box to avaluats the rasearch you carried aut. Think of
ways bo improve.
108 » el
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Self-Assessment Ongoing Eva

Resources

To increase interest in this topic,
encourage students to explore the
site in the Resources box. You too can
explore the Resources for Teachers
section and get ideas for classroom
activities and how o run discussions
and simulate events. The site provides
a good overview of what the Model
UM is, as well as detailed instructions
in the Resources for Students section
that will help them plan conferences
and roundtable discussions.

This Seff-Check box gives students
the apportunity to reflect on their
own research skills and what they
found on the website. Students can
consider if the research leads them
to any other websites and interesting
information, They can also check
whether they were able to answer

all the questions in relation to their
comprehension of the text. They could
draw a mind map of the key issues in
kthe text and in their research.

Students should conduct their research
independently and then share their
findings with their groups. Although
they have already formed opinions
about their topic, they can now research
in more depth to find information that
backs up or rejects their ideas. You
could monitor and evakuate sudents’
discussions to check they are displaying
learner autonony in their research
skills and showing a good example of
leammwork by sharing information




Wiite a discursive sssay LTlllt 9

1 Wark in pairs. Read the titls of the following text and loak at the image.
Predict what thie text will talk aboue,

Students can analyze how the

AClean Society text is put together, They have
hr i tort preacte that offects cur canaeity 1 Peopia drop frost already seen different linking
averipbiara, ored Shis will croate nangy peoblans i fhe futora. Thara one amaty caps, words, but this text contains some
bt flen, oA g of over the atrest. cnd peopie dorl dean op affer their doga new ones. You could write these
LIthor con eovsn nuttiplo protiess: Sonatine It blooks Ha deaing coasing floads on the board: more importantiy,
when it sains. Mors bpor fonfiy, If attracts vernin such as rats and cockronches. furthermore, in comparison, for alf
Furtherpors, in hot warthen itfer can procecs a weeg streng ssall. the reasons mentioned. You can

Gremirrats hove 40 spared hoga omounts of miroy avd s deoning up alter

peopa. [n confran?, the proper ons of frosh cons b axtranaly Hiee of flcieet 5
:l

For dl of tha regaces nentoned I think keeping oo commanity clean iaa pﬁdmaj‘ﬂiﬂ_e.ﬁ. [T(LdlStIJJSS

reaponalbiity for seary e of ta. Wa nsacl fomahe sinpis chonges fo oo daly and give an opinion a l]l.l 4

hekits, cinprsing e e Ertorin e right frash aan nat theawing BHoe i the problem). You can explain that

slrect, and modirg pocple cwore of Fie protiems with e this is known as a discursive essay.

ask students: What is the averall

a £ Wark in pairs. Srudy the wav the article is arganized.
f Pay attention to..
o g VT ; i
® the use of Fnking words lo connect ideas,
= theway the writer uses Lhe [anguage 1o evoke a reaction from the reader,
Pradact 3 Wark with a Prodect pariner. Take vut the information you gathered in @
ror your research aboul the lepic you chose, Make noles in Uhe Lible.
What is Who is How does it What can
affected? affected? affect people? people do?
Students should organize their
information into the relevant
columns of the chart. However,
you can help ther create other
categories if the information suits
m 4 Lse the information w lhe previous lable and your soles lom previous another format. For E‘rﬂmple, lhey
esw slups lo crwale a disciesive msay, Use e acticle in activily 1 o o moded, cmld hwe w[un’ms !o[ poﬂ'!'ﬁ.ne
Wik on il T ;
’_I“:ﬂ" il Usar the Self-Check box to chock your 1_-wr|t- Effects and Negative Effects, or
Bactlen s e # |nclude an introduciory paragraph outlining the problem. they may want 1o focis on Who of
bmpangnat. = Weite topic-based paragraphs developing your paint, ey ¥ :
/ E:“’j:ﬁf.ﬂ » Finish with a conclusion and recommendations far the future. Irlll{-llur(f:lm milﬂmme"r' ThE}' will
. aln o in & 4 column ror
E:A‘:‘m 5 Work in pairs, Exchange sud comect your work. Write a final draft of vour Ee L
SR 5 < - ; Sofutions or What can people do?
liseaursivis issuy. Kowp il in vouwr Evidence Porifulio o evaduesbe your progress. et F
i+ 108 as this will help them express their
. e IO final opinion.

Ongoing Evaluation

About the Topic Self-Assessment

Litter on the streets is common all over After students have completed the It's a good idea to monitor students
the world, and it can cause a number of Seff-Cheek box, they should peer check as they complete their charts You
problems. These inchide contaminating each other's work They can grade can evaluate students and provide
water supplies and harming plant each other onwhether they stated the on-the-spot feedback regarding the
and animal life, 1t also costs hillions of main problem, had a clear topic in organization of their notes. Students
dollars for governments to cleanup each paragraph, and linked their ideas can use the feedback to create new
our trash. The simple answer to this with connectors. After that, they can calegories. You can also evaluate
problem is for people to not litter, but make corrections lo their essays and students’ written work and use of
you might want to ask students for their look at the checklist one last time to connectors in their final essays,
own kleas. see if they have included everything. You might like to grade them on
organization, language, and clarity of
opinions.




You can help students by
reminding them of the audio in
the first class and the roles of the
different speakers You can play
the track again if necessary.

Buundiable disce

® 1

You should give students
sufficient time to review their
notes, essays, and questions.
They can organize the order in
which they will speak and who

Work in pairs, Look af the pictures and disvuss the role of the participants,
T swerwlary, il the moderator in s oundiahle discossion.

)
|

e
Secretary

Moderator

Farticipants

Wark in your Proedned group, Chovss o mudersior and o ssoodary for your
voumltable. Agree on the order of the participants during the rowndtable.

Take aut vour list of questions from your Evidence Portfolio. Look at your
list of yuestivns from Step 2 and the information Iom vour discusive
essay from Step 5.

will answer which questions. This Waork in pairs, Decide on IIn.mMI logical order For the questions 1o be
mdef S|10U|t| ile\'E eUE'WhDd'p } included in the roondiable disoossion,
in the group, and you can make 5 Wark in your Product group. Camplete the chart with yaur questions in
sure this hilDl]f.‘I'lS b?. ITIEIkiI'Ig ﬂ the proposed order. Use vour research aml discursive essay to complete
SUBE.I’.'STiDnS. For E‘Kﬂmme the the nates section. Decide on a tme it foe each question to be discussed,
format could be question, answer [Question number | Time Question Nates
from one person, group response,
and summary by the moderator.
o= - L &
Question number | Time Question | Mates
The chart will help students
be ready for any format
they have decided and will
enable all group members to T ] [ e . e - — - = =
participate effectively, Individuals Ui guigy | | Q=stionnumber | Time Oyestion Hotes
can complete their notes D
autonomously. Groups can then e
- . - o
decide on a time limit for each S ' .
question, and you can check this Sei™™ 6 Check with your Product group that your chart guide is complote for the
limit isn't too !Dﬂg or loo short. ﬂmm x&u:!:lllr_ [?;;:'ﬁ'ry;::}:;:k o cheek vour work, and keep voor
The time limit should include asnlen P IR TRRE OIS
initial response and group 10 » eea
feedback als” ™ a"s o =

Ongoing Evaluation Self-Assessment

Step & of the Product provides you with
anopportunity to evaluate students’
participation and collaboration. You
can grade students on their willingness
lo participate and how well they
divide the roles. You should be aware
that different students will be using
different skills during the discussion
and will therefore need to be evaluated
differently. For exarnple, the secretaries
ineach group may speak less, but will
use written skills.

This Self- Check box looks at students’
organizational skills. Students should
focus on how they arganized their
questions, the time limit they gave
to each question, and how they
organized their notes. The students
worked on their notes individually,
but they collaborated to ensure
everything was organized for the
discussion. Students should revisit
their charts and make adjustments
hased on group decisions.




A Roundtable Discussion

1 With your Product group, Gide vul your seundiable discussivn guide
from your Evidence Porifolio.

2 Hold your roundtable discussion. (s

4 Use the Group Evaluation form to svaluate vour team's work on (==
the product.

Depending on the size of the
class, you might ask students to
hold their roundtable discussions
one at a time or simultaneously,
Whatever you decide, you should
leave yourself enough lime to
evaluate the discussions using the

Group Product Evaluation Scnre: A

Wrile the number thal best describes your group’s perlormance

during this praduct, checklist. While students conduct
4=ecnellent 2,4 =0K | = needs improvement their discussions, they can make
notes about the strong points
a. Chur gronp agreed on all of the task assignmenta. [ or Ihings that need work. They
b, Our group was veganieed und bad sl (he nevessary |r i can later use these notes for the
material ready beforshand. Product assessment,

e Chur granp eould work indepondently from the toacher, |_
d. Our group shared the work equally swong the menbers. |
|

& The maderatar made s the ideas of every graup

nvinber wers listened o, . Itis 4 good idea to remind
L. The secretary kept caretul notes on what was discussed. [ students Cl.f all the subproduct
| i oottt Mg Baloed oidcsihin i steps and important areas to
-'1 b. Croup members staved on task and comploted their [ mm'd?' before nlafk!rlg the
: ! checklist. They can think about

assignments on fime,

the topic of their discussion, its
a organizalion, and the participation
| J- Chir gusstions and notes wers sasy to ondarstand. |L_. .‘m I.Dhs uf group members_
Answer Lhe guistives,
1. What da vou think was the sirengih of vonr team on this prajeci?

i Evervenw in e roup pul'u.';lﬂhnl in e rowndiabli, i

2 Mo eonld your tram work togather mors affactivaly nasa fima?

You should remind students that
constructive feedback involves

4 Work in groups, Use the information in the Group Evaluation to ?13395['"3 ways for Ihem to
discuss your participation in the product. Compare rach othar's Improve, 3nd I'IDT crltll:lzmg EaCh
evaliations and discucs why your anewers may vary. other. If there is an area that

. multiple groups feel needs work,
T~ — keas W you could focus on it together as
- F

altutm | gl a class

Self-Assessment Final Evaluation Instrument: Checklist

Students can use the Group Evalugtion You can use the Product Checklist to evaluate students by assessing each discussion
to reflect on their performances with according to the points. You might want to give an overall grade for the group or
their group. This checklist focuses individual arades.

on the averall participation of group
members and the organization of the
discussions. Different group members PR AT .
will have had different roles, and it =

P R e e

I heie i n v g e

is important that students discuss 1 Pyl i mall el i ks ooty 1]
each other's grades after grading AP P r £ L =
themselves, You can monitor and help LT —— r
students to agree with each other e b O
aboult their grades.




Unit 9

If you remind students of their
collaborative work, you can help
them provide an honest and
accurate assessment of their
attitude in the unit. Examples of
collabarative work in this unit
include: making mind maps of
topics, wriling lopic questions,
making notes to support
opinions, researching lopics,
peer-correcting discursive essays,
assigning roles, and conducting a
roundtable discussion.

To be able to achieve this unit's
Learning Culcomes, students need
to analyze and understand the
general sense and main ideas of
text related to civics and ethics
formation. You can suggest
returning to the Seff-Check boxes
throughout the unit to reflect
on their performance. Finally,
they should have participated in
a roundtable discussion lo give
their points of view on a topic.
The final grades in this section
can be for student use only or
can contribute toyour grades as
a teacher.

Self-Assessment

112 « g

HHP WA dhan

+ §eli-Assessment

Evaluate Yomr Aniude
During this wnit, 1.,

+ completed all of the activities

+ completed tasks promptly

« participated actively.

* was respectiul to my classmates
and teacher.

» worked hasd 1o support my group
and pradice goad wark,

Think of an example when you weee wespectful to your clissmates orfand eachae,

How did it make you and others foel? Why?

Evnluate Your Progriss

2 Louok al the work in your Bvideree Poclfolio and add any olher work you wanl o
i bude in it This look al the Self-Check boxes, Gradee your progeess on Ui scale,

Very good

Quality of evidence

Futra evidence added

Sl heck pride

Improvement from provics unil

Evaluate Your Achivenenls

3 Chwos lrom 1<3 to express bow well vou achicved this unil’s learming oulvemes.
Kefloor om yonr answers and wrlte a comment in the Waflection column.

J=Perfectly 2=0K

lean..

® analyze texes related to <ivics and ethics
formation and seloct intoemation,

= understand the general sense and the
main ideas of tewrs related 1o civkes and
elhics farmmuation,

& discuss paints of view by participating

i a roundiable discussion.

Final Evaluation

To help students with the
self-Assessment, you should encourage
them to consider the attitudes they
showed during the unit and the work
they contributed to the Evidence
Portfolio. The work in the Evidence
Portfolio should inchide the following:
a mind map of topics, topic questions,
opinions, research notes, a discursive
essay, and a chart to organize
questions and notes,

students should reflect on their ability
to analyze, understand, and discuss
civics and ethics topics. You can
remind them of the exarples from
the unit (pages 102, 104, 106, and 109)
aswell as their own essays and notes.
They can use these examples to also
reflect on different civies and ethics
issues and their solutions, They can
also reflect on the feedback they gave
and received in the final Product. The
grades they produce can be compared
with your grade for the Product.

1 Ulwasw Ul option thet bist describes the aititudies you shuwed o this unil,

Always Frequently Rarely  Never

1 = With difficulty

Grade

Yory poat

Assessment

Pholocopy Assessment 9 on pages
169-170. Have students complete the
assessment individually. Comect and go
through the answers with the class. The
Arswer Key can be found on page 174.




Share What You Know i

= [n groups, discuss the questions about teenage problems.
@, What are the everyday problems that teenagers face!
b. Whaladvice might leenagers get in thase situations? J
c. Where can teanagers get advice il they need halp?

= Think about your performance in the discussion

and answer the questions.

a, What language did you use 1o discuss
evaryday problems? P

b, Diid you have any communication problems?

Familiar and Community Environment i
]

Social Practice ‘ |
= Express support and solidarity when facing

an n.tf}'d.]y problem
Learning Dutcomes
= Express inlerest in a probiem
 Contrast effects created by prosodic resounces
s Define ways 1o express yourself according o

the audience

Product: Public Service Announcement (PSA)

Step 1: Make a list of commen teenage problems.

Step 2: Choose a problem and create a research table.

Step 3: Keep a record of your advice for your chosen problem,

Step 4: Write and evaluate a script for a PSA for the problem
you chase

Step 5; Perform your PSA,

L.

This unit explores the theme of Itis a good idea to monitor and

everyday problems for leenagers

in the context of public service
announcements (PSA), A PSA isan
advertisement that a lelevision or
radio station broadcasts for a cause o
charity. They give advice on any thing
from having medical checkups to
staying safe in emergencies. They are
different frorm commercials because
they are not paid advertising. To
contextualize the discussion of this
topic, you can use the images on the
Class CD.

record what language studenls use
when talking about problems and
giving advice. In this unit, students
will use the gerund to identify
problems and the language of advice
to give people with problems some
suggestions. You can evaluate how
they can currently express these ideas,
and this will help you understand
what type of language you need to
focus on.

Students may have experienced
many different problems inside
and oulside of school, and they
should not be expected to share
uncomfortable experiences. For
this reason, the questions do not
ask for any personal experience
and refer to leenagers in general,
You could list general problems
with a piece of advice for each.

1 have too much schoodwork and
{am tired. Eat healthy food and
g0 lo skeep early, et You can ask
students: Who do you get advice
from? (Family, friends, teachers,
organizations, websites, etc.).

While students reflect on the
language they use, you could make
a note of uselul vocabulary and
phrases for giving advice on the
hoard. You should... Why dont you...
it’s @ good idea to... et You can also
write useful words on the board
that students may need: buffying,
stiess, misunderstandings, elc.

Curricular Flexibility

The final product for this unit is

the creation of a public service
announcement (PSAL Subproducts
include making a list of common
teenage problems, creating a research
table, recording advice, and writing and
evaluating a script. When they perform
their PSAs, students can read from their
saripts, record their announcements,
of act them oul, and it would be good
1o discuss and determine the degree of
support each student needs.

®




ee the features of a Public Service Announncoment

Unit 10

® 1 Work in groups. Look at the picture and discuss the questions below about
~ N Public Service Announcements.
The problems in the pictures @ Wht problems cin you see in the picunes?

appear to he anxiety, dEDiESSIHUI'I . Whal other problems do people face in your communiyg?

b
and hu“ving. but students may . Which organiraions in yow community help peopbe cope with ihese problems?
d. How do they spread information about it?

have other ideas. You can help

them by asking what the people
are doing, how they are feeling,
and why. There may be local or
national organizations that help
with different problems, but it

is hetter o discuss ones they
have seen or heard advertising
for rather than ones they have
personal experience with,
Possible answers: a. anxiety,
depression, bullying; b. poverty,
lack of healthcare, lack of safety; ¢
Red Cross, Teletén; d. through the
Intemet, radio, or TV,

There are a number of ways
you can approach this text with
students. You could have them
work in groups of four to read a
paragraph each and exchange
information, you could read it
logether as a class, or you could
ask students to read it silently.
Whichever one you choose,

you should ask comprehension
questions about each section.
What information do PSAs provide?
How fang is a typical PSA? What
are fts fealures? What & the main
purpose of a PSA? elc

Wity are people Inspieed ta help others?
Do whaiy anily halp thi paopie thay see sround
them? Charitaoke organizanons dediceted 10
helping peopie In need can anly recsive suppors
If the public Xnows what these orgenizaticns co
and P b conkal them. This [§ the Impactanos
of Public Service Announcemients or F3ks.
FSAS provids the informanion tat chariabie
OrGARizAtions need to communizate to the public
and therefore serve as a bridge batwaen the
public, and the o izations,
A thi peoots they hp,
P3As can b heard on
the radia 2nd seen on
TV. FSAs are ona of
the mosT imporant
w00k thas charitable
organizetions have.

The Message

The firs: thing to consider i the mesage. What

5 It That ol wart the st o Know? What coes
the publiz need 0 Knaw to be able to help yau?

The most mportant thing to communicate s

the emotion benind the message. Obviously, i

is imporant that the public undarstends whing
the money is goirsg bat it = more important

for the to underssand why ghing money can
make such a differente. Tre todsal PSA only his
bt by and Sixty soconds to communicata
the message o the radio or TV audience. By
explgining the smotion behing the sction, the
mEssR0e s communicated much faster and more

effoctivaty.

Euample Mettage
Don't say: “The money we coliect
prowides prvchological support for
neenagers”

Sav: “Just five dolfars o month
means a ieeneger finclly has
somedne to talk 1",

This is a lengthy tex t and it is
important that students focus on
the general idea and nol every word
the first tire they read. They can
use techniques such as working
oul meaning from context, and
summarizing what they have read in
order to improve comprehension Ako,
ensure that you ask comprehension
questions such as: Where can you see
and hear PSAs? What are the three key
| elements of a PSA?

Res ces

There are a number of PSAs available
to view online that can give students
a better idea of the topics PSAs cover.
You should encourage students to
view some PSAS in their own time,
Alternatively, you should show sorme
in class if possible. Examples can
he found at hitp://saloproductions.
com/publicservice-announcements/
psa-samples, or you can look for
topicspecific examples in the search
| engine,

®




The Language

Tha next thing to consider is the language
you chodso to communicata the massiao, A
You tzlng o chilkdnen o adults? Wil the FSA

includs experts or pecple Who have experienced

tha protitem first hand? Ana you explaining
something sciantific or something historical?
The language you choose needs 1o match your
audiance, but no matter who you are zlking
1o, the messags neacls to be reatly cear. The

levquage should ba the Kind of language that ou

use avery day,

Exampla Language

Don't say: “To obtaln the participation
detmiis for our fund-ralsing compaign...”
Sary: T find oUt how your maney providies
trapined counsmiors.,

Ther Call to Acthon

The reason for a PSA is to Inspine peagie to
hedp, Therefiora, the mast important dlament
of @ P3A 13 the call v action of the pant of the
message that 12ls peogis what they need 0 G0,
It & important to explin whak t0 oo mone than
once In the message and also to be 25 clar &5
possibie abous what peonls need o as. Tne call
to attien is an onder — It should not kave you
with different choices of what 1o do.

Example Call te Action

Don't say: “if pou wont fo belp teenogers
in times of crisis, wou con visi? owr center; oF
danate naw by texting CRISIS to 1-800..
Sayr “Be there for teenagers who need hels,
Text CRISIS to 1-800..%

P5As are a very effoctive way wo reach aut to the public: think about how to best connect
WItE tham, LS8 your languags carefully, and raake sure sy Know how o0 Balp you.

w 2 Work in pairs s discoss the questions aboul b leaflel. @
&. What are Public Service Announcements (PSAL)?

b. Why are PSAs important!

(]
o 1

Students can read the text again
in pairs. You could draw attention
lo these questions before they
read so they understand what
specific information they are
looking for. Possible answers:

a. They provide the inforration
that charitable organizations need
lo communicate to the public. b.
They serve as a bridge between

the public and the crganizations
and the people they help. ¢ The
message, the language, and the call
to action.

¢. What are the three things to consider when creating a PSA?

i

unil the Say examples,

Work in pairs. Deserilse the dilferences belween the Don’f suy examples @

o Mr\-..rp- THE Suv MESSUGE MAKES AN EMOTIONLL COMRECTION USING AN EX2MSLE.

b. Language Tei S uESIAEE vS65 FORMAL, CONVERSATICHAL LANGUAGE .

c. Call 1o Action Tee Sar MESSA0E 15 SHAITER SN0 CLEARER,

T o Work in groups. Think of PSAs von have seon or heard in Spanish or

English, such as charity TV anmouncements or govermmsnl programs, and

Yeiu
Analee the
feutares of PiAs answer the quistions,
T s o] e o What arganizations wore the PSAs for?
mizaed P 3
i cusriead e b What wete the PSAs asking vou to do?
e b . Which PSAs were the miost effective? Why?
= | Pm:rr{ d. What leatures ol the P5As do you think could be gaod ta copy?
arguMpe

5 Usethe Sclf-Check box to evaluate your work, Think of ways to improve,

Uiz 10 115

Resources

If students find it difficult to
understand some of the wards in the
text, you could direct their attention
to the Glossary at the back of their
books. It might be useful for them to
record the difficult words and their
definitions in their own vocabulary
notebooks. They could also write
example sentences using the words.
Example sentences give the word or
phrase a necessary context,

Information in a PSA should be
simple, direct, and clear. You can
ask students for specific opinions
about the say/don't say examples,
Which carries more emotion? Which
& easier to wnderstand? Which &
clearer about what fo do?

Students could draw a four-
column comparative chart to
organize their answers to each
question: 1) list of organizations;
2) what the PSAs asked people

to do; 3) whether they were
effective ar not; 4) the most
effective features Possible
answers: a. non-governmental
organizations, b. donate money,
. announcements in social media
because people use them a lot, d.
the ones that show the resulls

Self-Assessment

The students assess themselves on
their analysis of the features of PSAs.
This includes understanding the
purpose, examining key features,
and analyzing the language. They
could write a short summary of
what a PSA is, with a description

of the three things to consider, and
the importance of each of those
three things. They can keep their
descriptions in their Evidence Portfolio.
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Although each picture portrays
the same problem (bullying),
students can use the pictures
to identify slight differences
hetween each situation. Three
pictures focus on the situation
(eyberbullying, name calling,
physical attacks), and one on a
conversation between a parent
and her child. You can ask
questions 1o assist with this; How
old are the children? Wha is talking
to the girl? Why is the gid upset
with wiat is on her phone? Where
is the boy? elc

Students can now makes noles
hased on the information
provided in the PSAs. Possible
answers: a. problems at school,
bullying, counsellors to help; h.
cyberbullying, information or
supporl for parents.

2 Tisten e 1o different axamples of PSAS and number the image
corrnspoanding tn sach PSA, Compan vour answers with yoor partner and
give reasoms for your answors,

Students should spend a few
moments looking at the different
features and identifying how each
column is different. For example,
all of the PSAs talk to the person
directly, and they all explain the
situation. 1t is the other features
which will enable students to
differentiate.

. 3 Listen again. With your pariner, analyze tha similarities and differences
between the PSAs and make notes,
@. Similarities:

b Differences:

el 4 Listen again and write the numbers of the PSAs in the first row of the table

antd anidyes: their dilleeent Ralures.

& H ] 1
Very simple language v
Statistics "
Talking to the person directly s i v W
Explaining the situation w » » v
Technlcal words L4 ¥ ¥
Contact details v

5 Work in groups. Discuss the reasons PSAs nse these dilferent features.
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Learning to Learn Self-assessment

Activily 5 is a good opportunity The students assess themselves on

for students to reflect on certain their identification of the audiences
questions and think critically about for different PSAs. They will also check
how each PSA employs different that they identified different features
features and why. You could write and the reasons for using them. As an
questions for them to explore on extension, students could analyze the
the board as they work in groups. features of a PSA they find online and
How can statistics help a PSA? (They write a list, or make a comparative
provide evidence for their cause,) chart of different PSAs similar to the
Why are contact details important? one on the page. They can keep their
(People might need to contact the charts in their Evidence Portfolio,
organization urgently.)

®



Students may have other ideas
about what constitutes bullying.
Now might be a good time to
discuss what bullying is and what
can be done to stop it [twould
be better to avoid talking about
personal experiences of bullying,
unless students individually and
collectively want to talk about it.

[ su-chact & Usitha Self-Chack hax te evaluata vour work, Think af ways o improve.
am s
mt‘:ﬂ 7 Wark in pairs. Match the twa halves of the examples taken fram the PSAs,
ko of P a. Discussing & whao to talk to and trust can be diicult.
L undarstan: b. Bullying o fricnds can be hard,
[T e
:&':nb‘ c. Knowing 8 i something that many teenagers expserience.
AL 'S
|_I;vm-;1;- d. Making &_ the problem might be embsirrassing for them.
e clent
I_'"“'"**N'\ B Wark in pairs. Mark (+] the problems which are examples of bullying, @
I.un i i [ Losing friends |7 Teachers treating you badly
:;1':':‘" . |__ Failing subjects |_ Met studying
w  Pooph: laughing al you [¥ People talking about you
2 Wark in pairs. Discuss the different ways that bullying makes people fael
and wrila down soma examples.
People laughing at you makes
you foel really embarrassed and
’ uncomfartable.
-
ol
10 Wark in gronps and discoss the questinns. &
o, What other similar problems ane there in your community?
b. How da people cope with these types of problems?
©. How do organizations in your community help people deal with them?
d, Where can you get information abouwt these problems?
11 Furm your Product groap, Thiok about the problems you menlioned in &

12

You may want to brainstorm
similar problems with the whole
group first. Possible answers:

a. vandalism, lack of safety; b
organize neighborhood watch
groups, rely on the police force; c.
patrolling the neighborhood; d. in
the Internet or the library

activily 10 und make a list of the diffvrent prolilems (that teenagers can
fare,

With your group. evaluate the problems on your list and decide which
arv the werst and why, Make notes. Keep your st and notes in your
Evidence Pactfuliv,
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Students can list everyday
problems or more serious
problems, but they should

be problems that they are
comfortable discussing. You can
tell them that they do not have to
be associated with bullying and
can choose any of the problems
they identified in activity 8.

Language Knowledge

Ongoing Evaluation

Activity 7 focuses on the use of
gerunds as the subject of a sentence.
Aclivity 8 has several examples of
gerunds being used as a subject, and
you can direct students’ altention

to the two examples here, Students
might want to circle the verb in the
example sentence in the speech
bubble (makes) Students can then
reflect on the example sentences.

The first step of the Product is

a list of problems with nates. It

is a good idea to evaluate the
reasons that the students provide

for why they think a problem is
particularly bad. You should make
sure students understand they are
discussing problems in general and
not particular problems they have
faced. You can also check their use of
language, such as gerunds as subjects.
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Aliter identifying the problem in
the picture (obesity), students
can use the other pictures across
the top of the page to identify
one way of staying healthy {doing
exercise). They can then suggest
other ways: diet, sleeping well,
drinking water, etc,

Itwould be good to refer to
students’ previous knowledge

on exercise, This means that

they could match the columns
first, then listen and check. You
might want to pause the audio al
various stages to check answers.

Once again, you could pause the
audio at appropriate points to
give students a chance to write
their answers.

Students have been introduced

to these conceplts in other units,
soyou might want to review why
speakers use these techniques

(to emphasize important
information, to think about what
lo say next, to make sure they are
heard, etc.).

Ciiwn adviee abaut mv day problams

1 Wark in paire. Look a1 the picture and discuss the questions,
a. Whal problem can you see in the picture!
. How does it affec people's lhees?
. What can people do 1o have a healthy lifestyle?

B 2 Liston 54 10 the talk about the importance of exercise and match the

elements nf physical filness tn the examples given.
a. candiorespiratory _@_ hold a pasition or repeat a movement

b. endurance ¢ general mavement
©. Aexibility _B_ overa length of time
d. muscular & swimming

3 Listen again and answar the questinne.
a. Who i Justine Strang? As EXPERT i PrSical EXORCIEE FOR TEEMAGERS
b, Where is she speaking? ara scuoow
& What question does the student ask? How erron swowm s wi exeecoe?

d. Why does the student think that execise is expensive? He rumms i gre o oo,
. How doos exereise help obesitg? Exiaest nives vou Lo8i wimni,

Prclcfooten 4 Listen GV to an extract of Dr Strong's Lalk wd identily which of the

1:_.& ol prosodic features you can lear,
alns

':.'I:':LJ?.‘;. |-' |-\lr|ﬁ\ |.f e changes in volume
ekl aage

u:r:n‘n:nr‘::f, 5 Work in pairs. Mark |7) the stressad words and circle wharn the paoses are.
ik i o e

i FodReian P z f

el e OFwst, thoro is cardioretpiratory ondurancecThis i tho ability fo porform
harge e physical activities like swimdhing over a length of time Seadnd, there

B e s musgular endusahcacThis is the abliity to hold a position or repeat a

e ey ; ;

.m’,‘_m;, " rmsementuFindlly, thara is NexibflidycThis refers (o gendral mowement

B Work in gronps and complete the table on leenage obesity with vour ideas.

User your wwn ideas or the Reader, pages pages 100-120,
IR Teenage obesity
Tyl 6 I D
e Syl i

s i ey Gender differences
otttk yean ke
B3t 130120
Effects
Causes
Solutions
118 » Lok 10
I; o l-l L]

About the Topic

Ohesity in childhood and adolescence
is associated with a wide range of
serious health complications. The
World Health Organization estimates
the number of overweight children
around the world will increase to

70 million by 2025, The majority of
these are in developing countries. The
WHO Global Strategy on Diet, Physical
Activity and Health calls for action at
global, regional, and local levels,

Learning to Learn

Students can remember the

Resources

Like all of the issues in this unit,

importance of stress, pauses, and
changes involume, by focusing on the
lip about prosodic features. After they
have marked the stressed words and
pauses in the textin activity 5, they
can work in pairs and read the excerpt
1o each other. They should emphasize
the stressed words and pause where
necessary. You could have stronger
pairs read the text aloud to the group.

the idea is to focus on how lo help
each other to overcome problems.
The Reader can be used by students
to find out more facts about the
causes and effects of obesity, which

is a worldwide problem. The second
half of the Reader provides positive
solutions, Students can also check the
World Health Organization wehsite for
the latest statistics.
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w

Wark with vour graup. Read the gentences fram D Strong’s talk. [

Discuss what the purpesc of the underlined expressions is.
a. You should incorperate all of these elements into your fitness program.

b. 1 lwere you, | would exercise as ofton as possible,
@, |think peeple shauld exercize mene often because it'll make them happier.
d. Why don't you try exerclsing regularly and soe how your grades improve?

Work in paies. Look al the pictuoes sod think alwut the poobl B

After identifying the phrases in
the previous activily, students
can now apply them to everyday
situations. You could discuss each
picture with the dass. Do you ever

thay represent. Theo answer U questions.

| can't Hve without

oy phone!

&, Have you ever had any of these problams?
b. Did you talk about it with someone she! What wiggestion dif thal persan gived
©. What did you da to work on the prablem?

Wark with anather pair. Laok at the pictures again and maka suggestions
for each situation. Use the expressions from activity 7 and prosodic feahures.

ag madel,

-
ur

Evidence Portfolio.

Wark In pairs. Check each ather's research rahle
and make sugrestions for improvemenls. Make
aules, Keep the research table and noles in your

10 Work in your Product group. Select a problem from Step 1. Creale and
complele o resvarch lable for your problem, Use the table in aclivily &
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feel sad? What do you do to feel
better? How do you concentrate?
How often do you use your phone?
What would you do without it?
You can write ideas on the board
and have students use them to
make suggestions. It is important
to ensure that students display
sympathy when giving advice
about the problems.

You may encourage students to
talk about someone they know
if they don't feel comfortable
sharing their personal
experiences. Possible answers:
a. My friend felt sad most of
the time. b, He or she talked 1o
a counselor, and the counselor
encouraged him or her loenroll
in a sports club. ¢ My friend
enrolled in a sports club and
made new friends.

Students can peer evaluate their
research tables and give each
other feedback.

Self-Assessment

Language Knowledge

Activity 9 has students reflect on
their ability to make suggestions and
their use of prosodic features, such
as stress and pauses when they make
suggestions. Students could copy the
model sentences you may have on the
board and mark the stressed words,
You can ask themwhat type of words
are usually stressed (content words)
and what is the most inportant
information in each sentence,

Students will be familiar with the use
of showld for giving advice and making
suggestions, and the fact that they are
followed by infinitive verbs without

fo. However, this unit models different
ways of making suggestions. Native
speakers use a variety of different
structures. Students can refer to the
sentences that they produced lo
understand the verb patterns.

Ongoing Eva luation

Students should now each have a
research table about a problem

As they make notes aboul possible
solutions, you may want to check
students’ language o make sure

they are using different language for
making suggestions. You should keep
arecord of common problems as you
evaluate the students’ work and then
discuss the commaon errors at the end
of the activily so students can correct

: their work.

®
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After using the piclure to make
predictions, students could work
in aroups to write lists of healthy
and unhealthy activities. You could
have them draw a two-column
chart in their notebooks. You
could add a competitive element
and see who thinks of the most
ideas in a limited amount of time,

As with other reading activities,
there are a number of ways to
approach this text. Students can
read individually or in groups. If
they read in groups, they could
read a number of tips each and
then exchange information. It
would be good to discuss which
tips the students believe to be
useful and which are not.

Students should use the linguage
of suggestions they learned
previously. You can monitor the
aclivity to make sure they are using
appropriate stress and pauses. You
could write ideas on the board, and
once again draw attention lo the
language structures.

Sympath

h othiers ar

1 Work in pairs. Look at the picture and predict what the text will talk abeui.
———— 2 ol the magacine Lips and answer the yuestions,

&, Which activities do you do alieady?

10 Ditch the TV remate control, Getting up and
changing the channd manually en times
per day with the TV twa meters fram the
safa will burn calories. That's enough 1o
burn ane pound or'ln.bc}’( ful por pear.

@ Ga through regular dacrs, not autornatic
ones, Pushing the door uses the triceps,
shoulders, and chest musches.,

1D Take the stairs, Aveid the elevator and take
the stairs whenever you can, Even if just for
a lloor a two, your heart rate will increase.

O Towel dry your hair. This provides a genthe
wotkoul for Lhe biceps and shoulder
muscles, and also a great stretch for
the neck

B When sitling, accasionally il your fest
from the foon then held. This werks the
abdaminal musches and the hip floors.

O Dan't wait for the bus, walk to the next hus
stop, Sk calories are burned for cvery minute
weailked, Plus, there B agenthe workout for the
oore stahility muscles when you twist around
1o see where the bus is.

b. Which aciivities would be eavy for you o incorparaie inlo yous daily life?

©. Which activities would you rather not do” Why not?

10 ways to exercise easily

1@ Carry ohjects at arm's length. Keeping
thie urmms fully extended requives powenful
slalic eoniriction of the shoulders and

chest muscles.

© Relax. Nor relaxing causes release of the
hormene cortisal. which takes precisus,
hard-eamed muszle and bums itas fel,
lesiving Fal celbs in its place.

@ Fidget. People who don't exercise can
minintain & bow bodyweight simply by
constant.non-intenshve moving around.

(0 Wear |ace-up shoes, not slip-ons. Tving laces
works the thumb and finger Nexor muscles.
And when they need retying. the leg muscles
are reciwited,

® 3 Workin pairs. Analyec the advive provided and give cach other uselul

atlview an different wiys o exercise. Use sugpestions and pay allvnlion

to the nse of prosodic feabres.

Produch

4 Work in your Product group. Take ont vour vesaarch table from Step 2
anl give wsch uther suggestions for the problem you chusy, Make notes.

Keep s mocurd of the sugpestivns in your Evidence Porifolio,

120 = pri 20

About the Topic

This 15 an extension of the previous
topic about ways to stay healthy but
focuses more on everyday activities
than exercise routines. Walking,
opening doors, carrying things,
fidgeting, and tying shoelaces are all
activities that use certain muscles

in the body. You could ask students
which muscles are involved and
extend this topic by asking students
to think of a list of everyday activities
that involve physical exercise,

Ongoing Eva luation

Students should now have a

variely of expressions to use in the
final Product. These will include
expressions to describe causes and
effects, and expressions for giving
advice. Itis a good idea to evaluate
the students work at this stage o
make sute their notes are complete
and well organized. You should
check that students have applied the
language they have learned to their

Product notes.

®




‘1 Work in pairs. Leak at the pichures

andd discoss the questions.

o, Whal is ihe persan in each
photegraph worried about?

b, Why do people often want ta change
their bodies?

2 Read a radio script for a Public
Servies Annauncement and identify
whin it iz directed o,

[Serious music)

How do you fool about your bady? Do you ke what
you see when you book in the mirer?
Unlirtunately, kar koo many leonagons do nol ke
what iy 586, Appraximataly B0% of 17-year-okd
girls are unhagpy with thar body image and the
nurmbear ol adolescent males unhappy with their
bodies has triplad ovar the st 25 yoars. Negative
body image can leed 10 deprssion, social anpety,
and eating desordes,

[Happy music]

Here al HeallhyTaen.org, we want 1o help, We
balieve you should accept who you ars. Accapting
wha you are is 1he only way to be happy and
haahhy. And its not just us. Ifs also cur Body

3 Answer the guestions aboul e PSA. @
& What are the effects of a negative body image?
b, Whiail are the examples gven 1o demansirate thal teenagers have a negalim

bady image?

g. According to the PSA_ what is the only way to be happy and healthy?
o, What achvice does the PSA give 1o lesnagers?
8, What are the calls to action in the PSAY

-9

Work in pairs, Discuss the advice that you wonld give to people with the
problams you see in the piciures. Think of hew you would sympathize
with them ag vou give them advice

Imaga Ambassadors:

[Vioice of Tanya, Body Image Ambassadar:]

| started an extreme dist when | was %00 young. |
had a big problam with rry body Image. | usod to
look at mysalf and not Bk what | saw. But then

| spoke o HealhyTeen.om. They belpad ma ko
understand that the only important thing ls my
health and my happinass. Now, | look al mysall
and | can see how much | have changed.

Lead tha change 1o a happler you. Become &
Bady Image Ambassador, Try talking to family
and Iriends and helping tham o look at whal they
actually sas and not what they want io sea.

Fior mone information and advice on how 1o be
happy with whit you s in the miror, go lo
wiwve.healfwleen cgbodyimage.

Both images are of teenagers who
are concerned aboul their body
image but in different ways. Body
image is a cornmon problem

for both teenage hoys and girls,
and it is important that students
reflect on the text’s promotion of
a positive attitude toward health
and happiness.

Students could work with a

chart for the PSA. In the first
column, they can write different
calegories: Topie, Who is it for,
Purpose, and Specific language and
then complete the second column
with information from the PSA.

Email bodyimags @ healthytesn.ong or call
HB00-YOUR-BODY.

Un 10 = 121
R

Students should discuss the effects
of a negative body image in order
to emphasize the importance

of having a positive atlitude to
health and happiness. The advice
is for teenagers to accept who
they are and to talk to family and
friends about these issues. The
calls to action are becoming an
ambassador, 2oing to the website,
or calling the number.

Curricular Flexibility

Ongoing Evaluation

Some students will be more confident
giving advice than others. By
monitoring the activity and providing
positive feedback on intonation and
pronunciation, you can help the less
confident students You can also
ensure they are using the example
structures for advice from page 119
and thinking of ways to sympathize
with someone’s problems. Students
with stronger language skills can use a
wider variety of expressions.

It's a good idea lo monitor students
as they give advice. They have now
completed several activities of this
type, so you can evaluate students’
progress. You might like to focus on
the variety of language structures
they use, their stress and intonation,
and the appropriacy of their advice.
You can identify areas where stludents
have improved over the classes, and
areas that still need work
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Students can look for concrete
examples of the elements in

the script on page 121, You can
ask questions to elicit ideas.
What & the message of the
seript? (To accept who you are.)
Is it appropriate? (Yes.) What is
the calf to action? (Become an
ambassador) What expressions of
advice can you see? (You should
aceept... Try lalking to family and
friends...)

Analyee and wrile a scripl for a PSA

You should give students
sufficient time to review all their
noles, write their scripts, and give
each other feedback. You can
encourage them to use language
stiuctures learned in the unit, and
draw attention to the examples in
the model script on page 121,

Students can use the Rubric from
activity 5 to evaluate their scripts.
You should remind students that
feedback needs to be constructive
and practical,

| Contact details

@ 1 Workin pairs, Keud the scripl for a 'SA on page 121 again and mark (]

in culuma 1 of the Gable below U Geatnes il ae included in the PSA
Waork in pairs to chock your answers.

PSA (pg. 121)

Simple language

Statistics

Takking to the person directly
Explaining the situarion
Technical words

N WER N % N e

2 Work in your Product group. Take oul the research table and sugsestions
[rum previvus steps. Wrile a seripl for o PSAL Use the PSA scripl in the
previons page as model.

Pradis

v

ST © Use the Sclf-Check box and coliran 2 of the features table above lo

[ valuate yoor PSA seripl. Make sure it includes all tha alements.

Craaiea P28
4 Txchange vour PSA seript with another Pradoct group. Evaluste vour

0 st 2
e :_m“ classmates’ PSA using coluwnn 3 of the features table. Make sus it inclodes
paprbenty ol the Frntuames and give constructiva fdhack, Mikn the final changes to
DO irctes vour PSA,
mmpies ol wy 3
I"I:;: seree 5 With your Produst groug, relisarse your perfocminc of your PSA seripl.
I‘:‘::;_“‘" Evaluain your PSA presenldion using the rubric.
[ prowvacid
I;'.':xr. i Inadequate Adequate Excellent
Fresentation | Presents the Presents ideas with  Presents ideas
minimum and dees  some hesitation, Tuently and clearly,
not express ideas  Use of prosodic Gaod use of
clearky Nowscof  features withsome  prosodic features,

prosodic features.  mistakes,

the descriplurs in aclivily 5.

122 « e 10

J—. 6 Give sach other feedback on the rehwarsal of vour PSA performance using

Self-Assessment

This Self-Check box allows students to
reflect on how they organized their
message and analyze specific features
such as examples of ideas, suitable
language, and a call to action.
Students should revisit their messages
and make adjustments based on
group feedback. They could make

a chart about their own PSA similar
to the one suggested in activity 1, to
check it has all the necessary features.

Ongoing Evaluation

Step 4 of the Prodwet provides

you with a good opportunity to
evaluate students’ participation

and collaboration. You can evaluate
students on their participation and
how they give feedback to and receive
feedback from their classmates. You
should not evaluate the performance
of the PSA at this stage but rather the
way students work together.




Public Service Announcement (PSA)

ter pvaluate your performance and thase of vour classmaties,

After pach presentation, have a round of comments. Share voaur own
exporiences related ta cach prohlem and make suggestions on how o
almal with 1,

Usa tha Prer Fvalvation Questionnaine to make nates assessing the
Infarmatinn in your comparative ehart and that of anather group an

e Proeduct.
Peer Bvaluation Questionnaire

- Did all tho group members prosent thelr PSAT
My group:
Anwther group:

. Wenw all the PSA losients included o theis presentative?
My group:
Anuther group:

[

. D all thie group smnbers use prosodic feunes io their
[rEsEntation
My group:
Annthar gronp:

e

. Mid all thn group members includs ralevant information?
My group:
Annthar group:

. Lilow were veur P5As different from one anather?
Ky gromnpe

=

Anviber group:

4 Go back 1o the assessmaents af vour previoos Products. Retlect and write &
paragraph an your improvement throughont the book,

1 Work in vour Product group, Perform your PSA. Use the Solf-Chock box  (aliir

Unit 10

Depending on the size of the
class, it may be possible for
students to perform their PSAs
to their groups simultaneously,
of they can perform them to the
whole class, You should evaluate
all the performances using the
descriptive scale below. While
students perform their PSAs,
groups can make notes about the
strong points or things that need
work, You can remind them to
evaluate language, content, and
prosodic features. They can later
use these notes for the Product
Assessment.

It's a good idea to remind
students of all the subproduct
steps and important areas lo
consider before completing the
Questionnaire. They can think
about how each step contributed
to the final presentation.

Students should look back over
all of the products they have
completed this year. You can ask
them to look for improvements
in the work in their fvidence
Portfolios. They might like to
discuss which products they
. enjoyed and why.

Self-Assessment

Students can use the Questionnaire

on page 123 to reflect on their
performances with their group. This
questionnaire focuses on both the
content and the overall participation
of group members. Different

group members will have different
strengths. You can monitor to make
sure that students agree that the
relevant information was included
and that they identify differences in
content and presentation.

You can use the Product Descriptive Seale to evaluate students by assessing each
performance according to the points. You might want to give an overall grade for
the group or individual grades.
1 & ] 4 5
Iradequae Adequate Good Wery Good Lecliem

Dwirall Fredntabon -—' :.__, ]I ;s I I_ e
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Unit 10 * Selfi-Assessment

Evaluate Your Anilide

if you remind students of their 1 Think abont the attitudes yon showed in this unit and use the scale to
. wvaluite yoursell,
collaborative work, you can help -
them provi-:!e an honest and Excallent = ; E-Needs improvement
accurate assessment of their L
attitude in the unit. Examples = ook
of _:u_l!abnra!we work in this o iR ]
unit include: m{-_lklﬂg a list of turned in mry work om time, (|
problems, creating a research i il O
table, keeping notes of advice, S
and writing and giving feedback PREK A ARy L
on a script worked well with other students, [
asked for help when needed. d
2 Loak at the wark in vour Kvidence Poartfolio and add any ather work vou want
to includy in it Then ook at the Self-Check buxey, Think aboul your progross
thraughauat the unit and complete the statemants.
a. During the unit, | collected ot el pieces of evidence for my
Evidence Portfalio.
b. lalso added as evidence, because :
©. In the evidence activities and .lcan
see | improved at
d. Locking al my anwwers in the $8Check boves, | realive | need (o work an
To be able o achieve this unit's o. For nect year, I'm golng to
Learning Outcomes, students
need to sympathize with others SERNRELLI M —

3 Choose lrom 1-3 to express how well you schicved this unil's learning outosmes.
Rufloct un your answers and wirile 4 comment or suggestion in e BefTection column

and give advice, contrast effects
created by prosodic resources,
and define ways to express
themselves. You can suggest
returning to the Seff-Check boxes
throughout the unit to reflect on
their performance. Finally, they
should have performed their PSA
to their group. The final grades
in this section can be for student
use only or can contribule to your
grades as a teacher.

3 =Perfectly 2=0K 1= Withdiiculty

| can— Grade
= sympathize with others and give advice.
= cantrasl effects created by prosadic
FeADUIOCS,
= define ways to express mysell
according to the andience.

Self-Assessment Final Evaluation Assessment

To help students with the Students should reflect on their ability Photocopy Assessment 70 on pages
self-Assessment, you should encourage to sympathize with others and give 171-172. Have students complete the
them to consider the attitudes they advice, contrast effects of prosodic assessment individually. Correct and go
showed during the unit and the work resources, and define ways to express through the answers with the class. The
they contributed to the Evidence themselves, You can remind them of Arswer Key can be found on page 174.
Portfolio. The work in the Evidence the examples from the unit (pages
Portfolio should include the following: 114, 115, 116, and 121) and their PSAs,
a list of problems, a research lable, They can also reflect on the feedback
advice notes, and a PSA script. they gave and received in the final

product. The grades they produce can

be compared with your grade for the

] Product, L 4




Unit 1

Simple Past to be

Use

* We use the verb to be in the simple past to give
information about people or things and describe
situations that started and finished at a certain
moment in the past.

Affirmative and Negative
| was
He/She/it was not
(wasn't) thirteen when | had
We were my bar mitzvah.
You were not
They (weren't)
Questions

Who was there?
How was it?
Where was the service?

What were you doing?

Short Answers
Was he invited to | Yes, he was.
the party? Mo, he was not (wasn't).
Wi
= ‘hfffa': Ve heieingie,
incidentsatthe o there were not (weren't).
party?

Past Simple

Use

* We use the past simple tense to indicate:
1. An action that is now finished.
I missed your sweet sivteen.
2. A sequence of events in the past.
I ate lunch with my friends at home and a
limousine drove us to our photo shoot.

Grammar Reference

Form
+ The form of the past simple is the same for
all subjects.

1. The normal rule is to add -ed to the base form
of the verh.
miss—missed

2. We add -d to the base form of verbs
ending in &
explode-exploded

3. We remove y and add -ied to the base form of
verbs ending in a consonant + y.
cry—cried

4. We double the consonant and add -ed to verbs
ending in a single vowel + consonant.
stop—stopped

5. There are many common irregular verbs
(see table on page 142).

Affirmative

|
He/She/It
We ate lunch with my friends at home.

You
They

Negative

* We use the auxiliary verb did not (didn’t) belore
regular and irregular verbs in the hase form to
form the negative in the past simple tense.

|

;E"'Sh‘-*" It did not (didn’t ) want to miss
€ your party.

You

They




Grammar Reference

Questions Adverbs of Frequency
» We use the auxiliary verb did in questions in the Use
past simple tense. The main verb always stays in * We use adverhs of frequency to say how often we
the base form. do things, or how often things happen.
| never 0% of the time
you Stk rarely 5-10% of the time
What did hefshefit candy? somelimes 30-50% of the time
we i usually, often 60-90% of the time
they always 100% of the time
Short Answers ¢ The position of adverbs of frequency in sentences
ik v darice ot thi No, | did not {1 didn') is different for regular verbs and the verb to be.
party? Yes, | did. 1. They go before regular verbs.
But the plan never succeeded.
Unit 2 2. They go alter‘!he verb to hcf. o
The weather is rarely very nice in Britain
Connectors of Contrast in November.
Use But there is always lols of traditional food
*» We use connectors of contrast to talk about to eat.
differences between people, places or things,
{ noticed how family life in the US is different Unit 3
Sfrom family fife in Mexico Imperatives
In cantrast, for Mexicans. the biggest meal is Use
between 24 p.m. # We use the imperative for
1. rules,
Connectors to Compare 2. wamings.
Use 3. instructions.
+ We use connectors lo compare lo express 4. recipes,

similarities between people, places or things.

Similar to Mexicans, in the States, we do hug our
close friends, but only very briefly.

{ normally eat my breakfast before | go to school,
just like my cousins from Mexico.



Grammar Reference

Form Form

Affirmative + We use this form by writing It is + adj + that +
Move to higher ground. another clause.

Negalive

Do not use unnecessary energy. it |is limportant |tnat |™" know where the

. L - safety zones are.
* We can also use imperative with conditional

sentences.

* We can also use infinitive verbs after the

» Normally, a conditional sentence has two parts adjective.

of clauses. One part, which starts with if gives a
condition, the other part states the effect.

It |is| crucial |10 evacuate now.

If m in an earthquake, 1 will follow the Connectors of Reason
instructions on the poster. Use

* We use the imperatives in the effect clause of the
conditional.

If you see something that might cause a fire,
tell someone,

* We use connectors of reason, like therefore,
because, so, since to link ideas and
provide reasons.

You need to react quickly since every extra second

Note can increase the danger.

We separate the two clauses by a comma if we
begin with the if dause. We don't use a comma
when we begin with the effect clause,

Open all doors if you are in a building.

It may not be possible to return to your house, so
your need to take your documents with you.

Unit 4

Past Continuous

Use

Use * We use the past continuous tense to indicate

* When we want to focus on something important, longer actions in the past. It indicates actions or
we bring it to the front of the sentence. This is adivities that have d uration.

called fronting.

Fromting

Water was rising fast.
» The expression It is + adj emphasizes

information highlighting key ideas with
adjectives,

Form
+ We form the past continuous tense with the

. . auxiliary was/were + the present participle.
It is essential that we know where the products we

buy come from.



Affirmative and Negative

| was
He was not
She (wasn't)
It driving home.
We were
You were not
They (weren't)
Questions
|
was he
she
What it doing?
we
were you
they
Short answers
Were you driving? 1S5, v,
Mo, | was not (wasn't).
Yes, they were.
Were they shaking? No, they were not
(weren't).

Past Simple vs Past Continuous

Use

e We can use the past simple to indicate a shorter
action or event that happened at the same time
as a longer action.

My sister was playing on the street with some
friends when they started screaming and running
around.

Grammar Reference

Note

When is usually used with simple tenses, and while
with progressive tenses.

..when they started screaming and running
around.

...while the authorities were trying to pull it out of
the water.

Unit B

Passive Voice

Use

* We use the passive voice when the event or action
is more important than the person or objed that
performs the action.

Flectrons are bumped into atoms as they travel
through the filament.

The buib is connected to a power supply.
Form

¢ To form the passive voice, the object of the active
sentence moves to the front of the sentence.

The bound electrons in the vibrating atoms are
given a higher energy fevel,

» To torm the present perfect passive, we use have
heen + past participle.

Glasses have been used to help people see better
for centuries,

Used to / Used for

Use
» We use used to and used for 1o express the
purpose or use of something.

It is used to project movies.

it can be used for storing hundreds for movies.

®



Unit 7

Making Complaints

* We use specific phrases to make complaints
politely. Explaining the reason for the complaint
when stating the problem is essential for the
listener to understand the situation better.

+ Expressions to soften the language are important.
I wonder if you can help me with my
Amazona speaker.
P sorry to have to say this, but | think the
speaker doesn't work.
How can you help me fix this?

Unit 9

Will and Be Going To

Use

* We use going to for predictions based
on evidence.
The situation is going to get worse if we do not
protect this precious resource.

+ We use will for predictions based on opinion.
More than one billion peaple will not have enough
fresh water.

Note: We can use both will and be going to for
predictions. There is often no difference.

Grammar Reference

Form
Affirmalive and Negative
| am (I'm)
am not
He is (He's/She's/ It's) going to have
She |. i
I is not (isn't) fresh water
i next year.
You ’ ; '
are (We're/You're/They're)
We g
are not (aren't)
They

Questions
i f"" J - going to
hat is he, she, it learmn?
are we, you, they
May and Might
Use

s We use may and might to say that something is
possible to happen.

s Use might to express hypothetical or remotely
possible situations.
Half of the popuiation might not have enough
water to live.

 Use may to express something is possible
orfactual.
Have you ever thought that one day you may not
have enough water to live?

Unit 10

Modal Verbs: Would, Should to Make Sugges-
tions

Use

We use modal verbs such as would, and should to
make suggestions and give advice.

¢ Would is used in hypothetical situations.
if 1 were you, | would exercise as often as possible.
» Should is used to give advice and to make
recommendations.
You should incorporate alf of these elements into
your fitness prograi.




Grammar Reference

Try to Make Suggestions

Use

* We use try + -ing 1o encourage someone to
experiment or do something new without
knowing what the outcome will be.
Why don't you try exercising regularly and see how
your grades improve?

Gerunds as Subjects

Use

e We use gerunds as the subject of a sentence when
we wanlt to describe an action as a thing.

Bullying has always been a problem at school.
Additional Grammar Reference

Present Simple Verb to be
Use

* We use the verb to be in the present simple tense
to give information about people or things.

Affirmative and Negative
| am (I'm)
am not {I'm not)
;Irfe is (He's'She's/Il's)
It is not (isn't) avolunteer.
We are (We'refYou're/
You They're)

They | are not (aren't)

Questions
* What's your name? How old are you?

o Where are you from? When are you available?

Short Answers
Are you a volunteer? ‘:;'ll :nT'(I'm] S
Is she involved in Yes, she is.
the project? No, she is not (isn'l).
Are they available Yes, they are.
lomorrow? No, they are not [aren't).

Present Simple
Use
® We use the present simple tense to indicate:

1. Something that happens over a long period of
time oris a regular, habitual activity.
I play lots of sports.
2. A permanent situation.
f live in Mexico.
3. Atime-tabled event.
My tennis class starts at seven o'clock

Form
* The form only changes in the third-person
singular.

Affirmative and Negative
I
We play tennis.

You don't play tennis.
They

He ;
plays tennis.

She ; .

it doesn’t play tennis.

Questions

|
we

do you

Where they play?

he

does | she
it

» (Questions can begin with question words: what,
where, which, how, who, when, why, whose.
Why do you think that?

What do you like doing in your free time?
When do you feel stressed?
How many hours do you study?

Short Answers
i Yes, | do.
- ;
B play T No, | do not (don't).
Does Daniel play Yes, he does.
tennis? No, he does not (doesn't).

140



Grammar Reference

Present Continuous

Use

* We use the present continuous to give
information about people or things invelved in a
present ongoing action.

The ship is criising through space toward
the moon.

* We also use the present continuous to show that
a situation is temporary and is not a regular or
habitual activity.

This week, the astronomers dub is holding an art
exhibit with their discoveries.

(The art exhibit does not happen every month. It
is not part of a routine or permanent situation.)

Form
« We form the present continuous tense with the
auxiliary am/is/are + the present participle.

Affirmative and Negative
| am (I'm)
am not {I'm not)
He Ty e
She B (He s.JSh.E s/ts) watching a
: is not (isn't) g
I movie,
We are (We're/You're/
You They're)
They | are not {aren't)
Questions
am ||
is he
she
What it doing this week?
daneg we
youl
they




Irreular Verbs
Base — Past Base Past Past
Past simple v 2 -
form participle form simple participle

be was/were been leave left left
hecome became become lose lost lost
begin began begun make made made
break broke broken meel mel met
bring brought brought pay paid paid
build built built put put put

buy bought bought read fri:d/ read /red/ read /red/
catch caught caught ride rode ridden
choose chose chosen i Fan in
come came come say said said
cost cost cost 232 =0 Rl

do did done sell sold sold
drink drank drunk send sent sent
drive drove driven shut shut shut
eat ate eaten sing sang sung
fall fell fallen sit sat sat

feel felt felt sleep slept slept
fight fought fought speak spoke spoken
find found found spend spent spent
fly flew flown steal stole stolen
forget forgot forgotten swim SWam SWum
get gol gotten take took taken
give gave given tell told told

g0 went gone/been think thought thought
2row grew grown throw threw thrown
have had had understand  understood  understood
hear heard heard wake woke woken
hit hit hit wear wore worn
keep kept kept win Won won
know knew known wrile wrote written

@



Phonetic Symbols

Consonant sounds

Yowel sounds

[p/ asin pet /pet/ i/ asin very fveri
/b/ asin bat /bat/ fiz/ asin see /si:/

[t/ asin tip /tp/ I asin hit /brt/

fd/ asin dig /dig/ lef asin ten /ten/

[k/ asin cat [keet/ {=/ asin stamp /sta2mp/
la/ asin good [gud/ laf asin father /fador/
£/ asin fit /f1t/ ol asin sore fsor/
[yl asin van [veen/ o/ asin book /buk/
Is/ asin sip [sip/ fuzf asin you [juz/

lz/ asin zip [z1p/ Inf asin sun fsan/

1/ asin lid /d/ fof asin about /zbaut/
fm/ asin mat /maet/ fa:f asin dog fda:g/
/n/ asin nine /namn/ lelf asin fate /fert/
/h/ asin hat /heet/ fa/ asin fine /fam/
[t/ asin rat (rat/ Joif asin boy /bor/

il asin yes /jes/ {auf asin now /nau/
Iwf asin win /win/ lou/ asin go fgouf

16/ asin thin /@mn/ I/ asin near /nia(r)f
15/ asin the /Ba/ Jeaf asin hair /heair)/
[/ asin ship /Jip/

{3/ asin vision /vizan/

iy asin chin [tfin/

[d3/ asin Japan /ds'pan/

In/ asin English /'mgli[ /



A

abroad /2'braxd/ advin orto a foreign country

achieve /a'tfiv/ vto get or reach (something)
by working hard

acknowledge /1k'na:lidg/ v to say that you
accept or do not deny the truth or existence of
something

aclivity /mk'tivati/ i something that is done as
work or for a particular purpose

adventurous /ad'ventfaras/ ad not afraid to do
new and dangerous or exciting things

aftershock /'=fta fark/ n a smaller earthquake
that occurs after a larger one

alive /3'larv/ adj having life

amazing /2'merzin/ adf causing great surprise
orwonder

anecdote ["2nik dout/ 1 a short story about an
interesting or funny event or occurrence

anxiety /=n'zajati/ n fear or nervousness about
what might happen

anything /'zni 81n/ pron a thing of any kind

apartment /3'paztmant/ i a usually rented
room or set of rooms that is part of a building
and is used as a place to live

argument [‘az:gjamant/ n a slalement or series
ol statements for or against something

armored [‘axmad/ adj covered in flat pieces of
metal

arrange /3'remndg/ v to move and organize
things inte a particular order or position

arrow ['erou/ i a weapon that is made to be
shot from a bow and that is usually a stick
with a point at one end and feathers at the
other end

attitude /'2ta turd/ n the way you think and
feel about someone or something

audience ['a:dijons/ n a group of people who
gather together to listen to something or
watch something

aunt ['a:nt/ 1 the sister of your father or
mother or the wife of your uncle

F

available /3've1labal/ adj easy or possible to get
or use

aware [a'wear/ adj knowing that something,
such as a situation, condition, or problem,
exisls

away /a'wer/ adv from this or that place

ax /'=ks/ i atool that has a heavy metal
blade and a long handle and that is used for
chopping wood

B

background /'bak graund/ i used to describe
something that occurs without requiring
attention while something else is also
occurring

backpack /'bak pak/ n a bag for carrying
things that has two shoulder straps and is
carried on the back

hehave /br'herv/ vto acl in an acceptable way

below /br'lou/ advin orto a lower place

biceps ['bar ssps/ 1 a large muscle at the front
of the upper arm

box office /'ba:ks a:.fis/ n a measure of how
popular and financially successful a film or
actoris

brave /'brerv/ adj feeling or showing no fear

bridge /'bridg/ i a structure built over
spmething, such as a river, sothat people or
vehicles can get across

briefly /'bri:fli/ adv in only a few words

bright /'braxt/ adi producing a lot of light

British /'brittf/ adj of or relating to Great
Britain and especially England

broadcast /'bra:d kast/ n a radio or television
program

brush /'braJ/ v 1o clean or smooth something
with a brush

bulb /'balb/ 1 a part that has a rounded shape

bully /'buli/ v 1o frighten, hurt, or threaten



ﬂ

[

calorie /'kal.z.i/ n a unit of heat used to
indicate the amount of energy that foods will
produce in the hurman body

cans ['kan/ n a dosed metal container that is
usually shaped like a cylinder and that holds
food or drink

carry /'keri/ vto move something while holding
and supporting it

celebration / ssla'breifan/ n a party or other
special event that you have for an important
occasion, holiday, etc.

ceremony /'sera mouni/ #n a formal act or event
that is a parl of a social or religious occasion

channel /‘tf=nl/ i a television or radio station

character /'keriktz/ 1 a person who appears in
a story, book, play, movie, or television show

charitable /'tferatabal/ adj done or desizned to
help people who are poor, sick, etc,

cheap /'tfizp/ adi not costing a lot of money

cheek /'tfizk/ n the part of the face that is
below the eye and to the side of the nose and
mouth

chest /'tfzst/ i the front part of the body
between the neck and the stomach

climb /'klazm/ v to move or go up something
using your feet and often your hands

clipping /'klzpin/ # a small piece that has been
cut off of something

clobber /'klazba/ v 1o hit someone very hard

collapse ['ka'lazps/ # a situation in which
something suddenly breaks apart and falls
down

confident /'ka:nfadant/ adf having a feeling
or belief that you can do something well or
succeed at something

consumption /kan'sampfan/ n the act of eating
or drinking something

context ['kain tzkst/ n the words that are used
with a certain word or phrase and that help to
explain its meaning

contrast /kan'trast/ v 1o compare two people
or things to show how they are different

conversational | ka:nva'serfanl/ adj relating to
or suggesting informal talk

courteous /'kz:i.1i.as/ adj
polite and showing respect

cousin /'kazan/ i a child of your uncle or aunt

crash ['kraf/ # an accident in which a vehicle
is seriously damaged or destroyed by hitting
something

cup ['kap/ n asmall round container that often
has a handle and that is used for drinking
liquids

cut outs /'kataut/ n a shape or picture that is cut
from a piece of paper, cardboard, etc.

D

damn ['d2m/ adj used to show that you are
angry, annoyed, surprised, etc.

darling /'da=l1n/ n a person you love very much

debate /dr'bert/ n a discussion between people
in which they express different opinions about
something

delegate /'dsligat/ # a person who is chosen or
elected o vote or act for others

develop /dr'velap/ v 1o cause something to grow,
hecome bigger, or more advanced

diplomacy /da'ploumasi/ i the work of
maintaining good relations between the
governments of different countries

disaster /dr'z®stz/ n something, such as a flood,
tornado, fire, plane crash, etc., that happens
suddenly and causes much suffering or loss lo
many people

discover /d1'skavan/ v 1o see, find, or become
aware of sormething for the first time

discursive /d1'skasiv/ adj talking or writing
about many different things in a way that is not
highly organized

dish /'d1f/n something that is shaped like a
shallow bowl

disorder /di1s'oadz/ n a confused or messy state

dispose /dr'spouz/ vto cause someone to be
likely to do or have something



F

ditch /'d1tf/ » a long narrow hole that is dug
along a road, field, etc., and used to hold or
move water

diverse /dar'vas/ adj different from each other

dramatic /dra'matik/ adj sudden and extreme

draw /‘'dra:/ vto make (a picture, image, etc.)
by making lines on a surface especially with
a pencil, pen, marker, chalk, etc., but not
usually with paint

drown /'draun/ vto die by being underwater
too long and unable to breathe

dust /'dast/ i fine dry powder that builds up
inside buildings on surfaces that have not
recently been cleaned

DVD player / di-vi'di 'ple1-ar/ n machine that
produces movies, sounds, or pictures

E

earthquake /'28 kweik/ n a shaking of a part
of the Earth's surface that often causes great
damage

edge ['sdz/ i the line or part where an object or
area begins or ends

effective /1'fskuiv/ adi producing a result that is
wanted: having an intended effect

effort ['sfzt/ n work done by the mind or body

electron /1'lek tramn/ i a very small particle of
matter that has a negative charge of electricity
and that travels around the nucleus of an
atom

emit /i'mit/ v 1o send light, energy, etc. out
from a source

endless ['sndias/ adj having no end

endurance /in'dur.ans/ i the ability to do
something difficult for a long time

enjoy /1n'dzor/ vtotake pleasure in something

enough /1'naf/ adj equal to what is needed

etiquette /'strkat/ o the rules indicating the
proper and polite way to behave

evacuation zone [1vakja'weifan 'zoun/ n
place where people move from a dangerous
place

evening /‘itvnin/ n the last part of the day and
early part of the night

excerpt /'zk sapt/ n a small part of a longer
written work

excited /1k'sartad/ adj very enthusiastic and
eager about something

exercise ['tksa sarz/ » physical activity that
is done in order to become stronger and
healthier

eye opening ['ar oup.n1n/ adjf surprising, and
teaching you new facts about life, people, etc.

F

fail /'ferl/ v 1o not succeed

faithless [‘ferBlas/ adj not able to be trusted

feelings / fizltn/ n an emotional state or
reaction

fidget /fidzat/ v 1o make a lot of small
movements because you are nervous, bored,
elc.

filament /frlamant/ n a thin thread or hair

firework /'fajz= wal/ # a small devide that
explodes to make a display of light and noise

flashlight /'flaf lart/ # a small electric light that
can be carried in your hand and that runs on
batteries

flexibility / flek -sa'b1l-1-1i/ # the quality of
heing able to change or be changed easily
according to the situation

flexor /'flek.s>/ n a muscle that flexes or bends
a part of the body

flood /'flad/n @ large amount of water covering
an area of land that is usually dry

flutter /flatz/ v to move with quick, light
movements

foil /'foja1/ i a very thin and light sheet of
metal

fool /'ful/ i a person who lacks good sense or
judgrment

frankly /'fraznkli/ advin an honest and direct
way

fresh water /‘fre['warte/ adj living in or
containing water that is not salty

1<)



ﬂ

friend /'frend/ n a person who you like and
enjoy being with

friendly /'frendli/ adj acting like a friend

frightened /'frar.tand/ adj feeling fear or worry

front / frant/ n the forward part or surface of
something : the part of something that is seen
firs

further /'f2d2/ advioor at a more distant
place or time

furthermore /‘fada moa/ adv in addition to
what has been said

G

generation | dsena'rerfan/ n a group of people
born and living during the same time

gentleman /‘dgentiman/ 1 a man who treats
other people in a proper and polite way

gladier /'gler-[ar/ n a very large area of ice that
moves slowly down a slope or valley or overa
wide area of land

glue-dots / glu: dazt/ » a sticky round circle

glue-tape / glu: texp/ n sticky thin plastic in a
long, narrow strip

grandparent /'grend perant/ i a parent of
your father or mother

greet ['griit/ v to meet someone who has just
arrived with usually friendly and polite words
and actions

grief /'grizf/ i deep sadness caused especially
by someone’s death

ground [‘graund/ n the surface of the earth

guest ['gsst/ 1 a person who is invited to visit or
stay in someone's home

H

health /hel8/ # the condition of being well or
free from disease

hellish [*hzltf/ adj very bad, unpleasant, or
shocking

hilarious /hr'lerijas/ adjvery funny

homemade /‘houm'merd/ adi made in the
home and not in a factory, store, etc.

hose /'houz/ n a long, usually rubber tube that
liquids or gases can flow through

hospitality / ha:spa'talati/ # generous and
friendly treatment of visitors and guests

however [hau'sva] adv used when you are
saying something that is different from or
contrasts with a previous statement

human race / hju:.man 'rets/ n all the people
in the world, considered as a group

|

ice cap ['ats kap/ naverylarge and thick
sheet of ice that covers the North Pole, the
South Pole, or another region

image /'tmidz/ n a picture that is produced by a
camera, artist, mirror, etc.

immense /1'mens/ adj very great in size or
amount

impatient /1m'perfant/ adi not willing to wait
for something or someone

impolite / tmpa'latt/ adj not polite

increase [tn'krizs/ i the act of becoming larger
or of making something larger or greater in
size, amount, number, etc.

independent / tnda'pendant/ adj not
dependent

indoors / 1n'dazr/ adj existing inside a building

inert [ 1n'z1t/ adf not moving or not able to
move

instead /1n'sted/ adv used to say that one thing
is done or that one thing or person is chosen
when another is not chosen, cannot be done,
elc.

intake /'1n tetk/ n the amount of something,
such as food or drink, that is taken into your
body

involve /1n'vazlv/ vto have or include someone
or something as a part of something



F

J
joke /'dsouk/ n something said or done to cause
laughter

L

label /'letbal/ n a piece of paper, cloth, or
similar material that is attached to something
to identify or describe it

lace-up /'le1s ap/ v to fasten a shoe or boot by
lying a lace

landslide /'land slaxd/ n a large mass of rocks
and earth that suddenly and quickly moves
down the side of a mountain or hill

laptop ['lzptaip/ n a small computer that is
designed to be easily carried

laugh /laf/ v to show that you are happy or that
you think something is funny by smiling and
making a sound from your throat

lawnmower /'la:n mou./ 1 a machine used
for cutting grass

layer /'leja~/ 1 an amount of something that is
spread over an area

lead /'lizd/ vto lie or go in a specified direction

leadership /'lizd=J1p/ 17 a position as a leader
of a group, organization, etc.

leaflet /'li:flat/ # a printed and often folded
sheet of paper that is usually given to people
for no cost

lift /'Ixft/ v 1o move something or someone to a
higher position

litter /'l1t22/ n things that have been thrown
away and that are lying on the ground in a
public place

lose /'luzz/ vto be unable to find something or
someone

lovely /'lavii/ adj attractive or beautiful
especially in a graceful way

luckily ['lakali/ adv used to say that something
good or lucky has happened

lunch /'lantf/ # a light meal eaten in the middle
of the day

M

manners /'man-arz/ 7 ways of behaving
toward people, esp. waysthat are socially
correct and show respect for their comfort and
their feelings

meal ['mi:l/ n the foods eaten or prepared for
eating at one time

meeting ['mimtan/ i a gathering of people for a
particular purpose

melted /‘mel.tzd/ adj having turned soft or into
a liquid

metal /'metl/  a substance that usually has
a shiny appearance, is a good conductor of
electricity and heat

miss /‘mis/ v to fail to hit, catch, reach, to be
present

misunderstanding / mis anda'st@ndim/ na
failure to understand something

mobile phone /| mou -bal 'foun/ 1 a phone
that you can carry everywhere with you

modest /‘mazdast/ adi not very large in size or
amount

moist towelettes /mdist tava'let/ 1 small
square of wet paper used for cleaning your
face and hands

monologue /‘'ma:na laig/ # a long speech given
by a character in a story, movie, play, etc., or
by a performer

motorbike /'moutz batk/ n a small motorcycle

muscles /'masal/ i a body tissue thal can
contract and produce movement

muscular /'maskjala/ adj of or relating to
muscles

N

nationality / nafa'nzlati/ # a group of people
who share the same history, traditions, and
language, and who usually live together in a
particular country

need /'nizd/ v1o be in a condition or situation
in which you must have something

1<)



negotiate /n1'goulieit/ v to discuss something
formally in order to make an agreement

nightmare /‘natt mez/ n a dream that frightens
a sleeping person

noble /'noubal/ adj having, showing, or coming
from personal qualities that people admire

nod /'na:d/ vto move your head up and down
as a way of answering “yes” or of showing
agreement, understanding, or approval

nonsense /'nain sens/ n words or ideas that are
toolish or untrue

nozzle /'na:zal/ n a short tube that is put on
the end of a hose or pipe to control the way a
liguid or gas flows out

o

obesity jou'birsati/ o the fact of being
extremely fat, in a way that is dangerous for
health

offer /'a:f2/ vto give someone the opportunity
to accept or take something

oppose /3'pouz/ vto disagree with or
disapprove of

outrageous /aut'rexdzas/ adj very bad or wrong
in a way that causes anger

overstay [ ouva'ster/ v lo stay longer than you
are expected or allowed to stay

P

packet [‘pazkat/ n a small, thin package

paleontology / perliarn'ta:lacki/ n the science
that deals with the fossils of animals and
plants that lived very long ago espedially in
the time of dinosaurs

perform /pa-'foxm/ v1odo an action or activity
that usually requires training or skill

photo shoot /foutou 'fuit/n an occasion when
a professional photographer takes pictures of
someone famous for use in a magazine of for
some other purpose

photon /'fou tain/ n a tiny particle of light or
electromagnetic radiation

ﬂ

picture /'prktf>/ i a painting, drawing, or
photograph of someone or something

politician / pa:la'ttfan/ n someone who is
active in government usually as an elected
official

population / pa:pja'lerfan/ n the number of
people who live in a place

pound /'paund/ 1 a unit of weight that is equal
to 16 ounces or 0.4536 kilograms

powerful /'pawafal/ adj having the ability to
control or influence people or things

practical /'prekukal/ adj relating to what
is real rather than to what is possible or
imagined

precious ['przfas/ adjvery valuable or
important

premiere /pri‘miz/ # the first time a film, play,
television show, etc., is shown or performed

prevent /pri'vent/ v to stop something from
happening or existing

printer /‘printz/ i a machine that is used for
printing documents, photographs, etc.

protector /pra‘tekte/ 1 a person or thing that
protects someone or something

provide /pra‘vard/ v to make something
available

pursuit /p>'suit/ i the act of pursuing
someone or something

queue ['kjuz/ n a line of people who are waiting
for something

quite ['kwait/ advto a very noticeable degree
or extent

R

raindrop /'rein dra:p/ n a single drop of rain

receiver /r1'sitvan/ i a piece of equipment
that changes radioand television signals into
sounds andpictures

recruit [rr'kruit/ v 1o find suitable people and
get them to join a company, an organization,
the armed forces, etc.



recur /r'ke/ vto happen or appear again

refuse /rrfjuzz/ v to say that you will not accept

relationship /rr'lezfan Jip/ » the way in which
two or more people, groups, countries, etc,,
talk to, behave toward, and deal with each
other

reliable /r1'lajabal/ adj able to be trusted to do
or provide what is needed

require /r'kwaja/ v to need something

resource /'riz soxs/ 1 something that a country
has and can use to increase its wealth

respectful /r1'spekifal/ adj showing or having
respecl

restroom /'restruim/ o a room in a public
place with a sink and toilet

reuse /rijuzz/ vto use something again

reward /ri'wozd/ n money or another kind
of payment that is given or received for
something that has been done or that is
offered for something that might be done

richness /'ritf.nas/ i the guality of having a lot
of sormething that is valuable or interesting

rip /'r1p/ vt otear, Split, or open something
quickly or violently

roommate /'rurmmert/ # a person who shares
a room, apartment, or house with someone
else

run off /'rana:f/ v to leave somewhere or
someone suddenly

S

safety zone /'seif.ti ‘zoun/ n safe place

sale /'se1l/ n the total amount of money that
a business receives from selling goods or
Services

satellite /'sata lart/ # an object that moves
around a much larger planet

F

scarcity /'skexsati/ n a very small supply

schedule /'ske dzu:l/ # a plan of things that will
be done and the times when they will be done

scrapbook /'skrap buk/ n a book with blank
pages to which you attach photographs,
letters, newspaper stories, etc., that help you
remember a person or time

seathelt /'sizt belt/ i a strap on a vehicle's seat
that holds a person in the seat if there isan
acciden

secretary ['sckra teri/ i a person whose job is
to handle records, letters, etc., for another
person in an office

secretive /'sitkratv/ adj not letting people see
or know what you are doing or thinking

sensible /'sen.s3.bal/ adj having or showing
good sense or judgmen

sensilive /'sznsatrv/ adj easily upset by the
things that people think or say about you

seriously /'sirijasli/ advin a serious way

shelter /'[lt:/ n a structure that covers or
protects people or things

shout /'faut/ v to say something very loudly

show up /'[ou 'Ap [ v arrive somewhere in order
to join agroup of people, especially late or
unexpectedly

shuffle /'fafal/ v 1o slide your feet along the
ground or back and forth without lifting them
completely

sidewalk /'sard wa:ik/ i a usually concrete path
along the side of a street for people to walk on

significantly /s1g'nifikantli/ adv in a way that
is large or important enough to be noticed or
have an effect

simulation / stmja'lerfan/ n something that is
made to look, feel, or behave like something
else especially so that it can be studied or
used to train people

sink /'sink/ v 1o go down below the surface of
water, mud, etc.

slap /'slaep/ v 1o hit someone or something with
the front or back of your open hand

®



sneaker ['snizka/ 1 a show with a rubber sole
that is designed for people to wear while
running, playing sports, etc.

social media / sou.[3l 'mitdi.a/ n forms of
electronic communication through which
people create online communities to share
information, ideas, personal messages, etc.

software /'sa:ftwea/ n the programs that run
on a computer and perform certain functions

solilogquy /sa'ltlakwi/ # a long, usually serious
speech that a character in a play makes to
an audience and that reveals the character’s
thoughts

source /'soxs/ i someone or something that
provides what is wanted or needed

spare ['spex/ adj kept as something extra that
can be used if it is needed

speaker /'spizkz/ n the part of a radio,
television, computer, etc., that changes
electric signals into sound

speech ['spiitf/ n a spoken expression of ideas,
opinions, etc., that is made by someone who
is speaking in front of a group of people

spool /spu:l/ i a round object that is made to
have something

stand /'stand/ v to be in an upright position
with all of your weight on your feet

statistics /sta'tsuk/ i a number that
represents a piece of information

stereotypes ['sterija tap/ n an often unfair
and untrue belief that many people have
ahout all people or things with a particular
characteristic

stick /'suk/ n a long piece of something that is
usually wrapped in paper, plastic, etc.

store ['stoa/ v 1o put something that is not
being used in a place where it is available,
where it can be keplt safely, etc.

stretch ['stretf/ v to make something wider or
longer by pulling it

ﬂ

suit /'suit/ # a set of clothes that usually
consists of a jacket and a skirt or pair of pants
that are made out of the same material

supply /sa'plat/ # the amount of something
that is available to be used

support /sa'poxt/ vio agree with or approve of
someone or something

surprising [sa'praizin/ adj unexpected or
unusua

sustain /sa'stern/ v to provide what is needed
for something or someone to exist, continue,
elc.

-

teamwork /'titmwak/ i the work done by
people who work together as a team to do
something

television /'tzla vizan/ i an electronic system
of sending images and sounds by a wire or
through space

terrace ['teras/ n a flat area created on the side
of a hill and used especially for growing crops

text box /tekst ba:ks/ n a square that contains
text

thoroughly /'83r-a-1/ adv very carefully

thoughtful /'8a:tfsl/ n serious and quiet
because you are thinking

thread /'8rzd/ 1 a long, thin piece of cotlon,
silk, ete.

through /['8ru:/ prep into one side and out the
other side of something

thumb /8am/ n the short, thick finger on the
side of your hand

thunderstorm ['8anda. stozm/ i a storm with
lightning and thunder

tool /'tuzl/ n something that helps to get or
achieve something

towel /'tawal/ 1 a piece of cloth used for drying
things

translator /'trenz lert/ 1 a person who
changes words written in one language into a
different language



F

trash /'tra[/ # things that are no longer useful
orwanted and that have been thrown away

tray /'tre1/ n a thin, flat, and often rectangular
piece of plastic, metal, wood, etc., that has a
low rim and that is used for carrying things

tremor /'trema/ ¢ a shaking movement of the
ground before or after an earthquake

triceps /'tra1ssps/ i a large muscle along the
hack of the upper arm

tsunami /su'naimi/ n a very high, large wave
in the ocean that is usually caused by an
earthquake under the sea and that can cause
greal destruction when it reaches land

tungsten /'tanstan/ n a hard metal that is used
to make the thin wire in light bulbs and to
harden other metals

twist /'twist/ v to bend or turn something in
order to change its shape

typhoon /tat'fuzn/ i an extremely large,
powerful, and destructive storm that occurs
especially in the region of the Philippines or
the China Sea

u

uncle /'ankal/ n the brother of your father or
mother or the husband of your aunt

understand / anda'staend/ v to know the
meaning of something

unfortunately / an'foatfanatli/ adv used to say
that something bad or unlucky has happened

unknown / an'noun/ adj not known

unsurprising / ansa'pratzin/ adj not causing
surprise because you expected it

)

valve ['valv/ n a mechanical device that
controls the flow of liguid, gas, etc., by
opening and closing

vermin ['vaman/ # small insects and animals,
such as fleas or mice, that are sometimes
harmiul to plants or other animals and that
are difficult to get rid of

verse ['vas/ nwriting in which words are
arranged in a rhythmic pattern

W

watercolor /'waita: katla:/ i a type of paint
that is mixed with water

wave /'werv/ v 1o move your hand or something
held in your hand usually in a repeated
motion in order to signal or greel someone

wear /'we/ vto use or have something as
clothing

whether /'weda/ conjif, or not

whistle /'wisal/ n a small device that makes
a very high and loud sound when a person
blows air through it

window /'windou/ n an opening in a wall, door,
etc., that usually contains a sheet of glass

wire ['waja/ #n a thin, flexible thread of metal

without /wr'daut/ prep not having or including

wonder /'wandz/ 1 a feeling caused by seeing
something that is very surprising, beautiful,
amazing, elc.

workout /'waxk aut/ # a period of physical
exercise that you do in order to improve your
fitness, ability, or performance

worse [‘was/ adjf lower in quality

wrap ['r2p/ v o cover something by winding or
folding a piece of material around it

F 4

zipper /'zipa/ it a device made of two rows of
metal or plastic teeth and another piece that
slides over the teeth to make them fit together
or come apart and that is used to fasten
clothing, open or close bags, etc.
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Name: Score: /50

1 Read the text about a Buddhist coming-of-age ceremony and answer the guestions with
full sentences. (/5 points)

My name is Mee Noi, and | live in Thailand. | have just finished my Shinbyu, which
is a very long ceremony that monks complete before they turn 20,

In July, there was a procession through the streets. | had to wear special clothes
and ride a horse. The horse kept stopping to eat the food in the markets we passed!
When | got to the temple, we had a big feast. After that, the monks shaved my head
and changed me into white robes.

It was really cold at the temple. | prayed, meditated, and didn’t eat food between
midday and sunrise the next day. My Shinbyu will finish in October,

a.At what age do monks complete Shinbyu?

b. What time of year does the Shinbyu start?

¢. What did Mee Noi's horse do?

d.What happened to Mee Noi at the temple?

e. What did Mee Noi do at the temple?

2 Fill in the table for Mee Noi's Shinbyu ceremony. Try to use as much detail as possible.
/5 points)

Special Event

Type of event

Time

Place

People

Activities




3 Match the celebration or ceremony to the definition. { /5 points)

a.Shinbyu _ A Buddhist ceremony for young monks.

b.Sweet Sixteen A Jewish ceremony that takes place in a synagogue.

c.Quinceaiiera A ceremony you have when you have finished your degree,

d.Bar Mitzvah A birthday party for girls of a certain age in Mexico and Latin America.
e.Graduation __Abirthday party for girls of a certain age in the USA.

4 Put the questions in the correct order. Then match them to the answers below.
(/10 points)
a.your How Sweet was Sixteen?
b.wear you What did?
c. it for Who hought you?
d.go did you Where?
e.music How was the?

__lwore a purple dress,

__ Wewent for a photoshoot in the park, and then we went to the party.
___Itwas great!

__The D played my favorite songs.

My grandma.

5 Fill in the gaps in the anecdote with the correct form of the verb in parentheses.
(/10 points)
Last weekend, it was my quinceaiiera. It was amazing! In the morning, we a) (g0 to the
church. All my family were there, including my erandma who is 9711 b) (not think) she
would come, When we finished in the church, | ¢ (give) my younger sister my favorite
teddy bear, but she d) (not want) it! She ¢) (cry) all the way to where the party
was. Once we were at the party, all my friends f) (arrive). 1 g)
best friends to be my damas and chambelanes. The party was really fun, but something really
funny happened when my dad h) (come) to change my shoes, He had to take off my
flat shoes and put on high heels, but they i) (not fit)! Luckily, my farily and friends all
i) (find) it funny — and so did 1!

{choose) my very

6 Think of an important event you went to recently. Write a short anecdote about the event.
(___/10 points)
Make sure you include who, what, when, and where.
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Name: Score: /50
1 Read the text about another country and write the answers with full sentences.
{__ /10 points)
Hi Madison,

How are you? I'm on vacation in Buenos Aires, Argentina! Let me tell you all about

it. Unlike in the United States, there is not a lot of variety for breakfast here. People
usually have bread (like a croissant) and a coffee. Just as at home, dinner is heavy. But
in contrast to us, they eat around 10-11 at night! Argentina is famous for its steak,
but it also has a lot of pasta and pizza. We have these foods too, but here they like to
put olives and egas on everythinge—even pizza. Now I'm hungry, | have to go.

Bye,

Valerie

a.What kind of text is this?

b. What does the text suggest about breakfast in the US?

¢. How is dinner in Argentina similar to dinner in the US?

d.How is dinner in Argentina different from dinner in the US?

e. What unusual ingredients do they put on pizza in Argentina?

2 Categorize the connectors according to their purpose. {___ /6 points)

((different from in contrast  just like  unlike likewise similarto )

Comparing Contrasting

3 Use connectors from the previous exercise to complete the sentences. (___ /3 points)

a.The animals in Africa are very those of North America.
h. to popular belief, Alaska gets warm in the surmmer.
¢. Mexican tacos are Turkish kebabs—they both consist of meat inside a

flat bread or tortilla.
d.The Chinese drink tea. , the English drink tea.



4 Match the words with their definitions. {___ /5 points}

[etiquelte integrate  stereotype  hug cummunia:lina]

a. a common beliet about a group of people
b to put your arms around someone

4 to combine together

d. rules telling you how to behave

e how humans interact with each other

Mark where the adverbs of frequency should go in the sentences. (/2 points).
Ex: |, refuse to try a country's food. (never)

a.He is polite when travelling, (always)

b.In England, people eat hot and spicy food. (sometimes]

¢.In some countries, people are late to appointments. (often)

d.In the Middle East, people pay the full price in markets. (rarely)

Underline the correct adverb of frequency to complete the sentences. (/3 points)

a.You should neverf aiways greet people with your right hand in India—the left one is
considered unclean.

b.You can always/sometimes find cheap flights to New York, if you are lucky.

¢. People rarelylusuaily eat cheese in Japan. It is very expensive.

d.People rarely/usualfy eat dinner late in Spain—around 10 p.m.

e. When visiting a friend in China, you should sometimesinever finish all the food on your
plate—if you do, the host thinks you didn’t get enough food.

f. How usuallyloften do French people take vacations?

Write an email to a friend comparing your home to a place you know about.

{___ /15 points)

This can be a place you visited, saw on TV, or even a fictional place. Include connectors of
contrast and comparison,
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Name: Score: /50

1 Read the text about how to prepare for a disaster and answer the questions with full
sentences. (/10 points)

Are you prepared?

Disasters are not very common, but do you
know what to do? If yvou don't, follow these
three simple steps and you'll be ready for
anything!

Step 1: Choose a place for your family to meet
outside the house like a park so that
you always have a safe place to find
each other.

Step 2: Make a kit with water, food, a flashlight,
key documents, and other supplies,

Step 3: It is essential that you are aware of the
emergency procedures at school, so you
know exactly what to do in a disaster.

a.What is the text for?

h. What do you do to make sure your family can find each other?

¢. What is a good place to meel in an emergency?

d.What should an emergency kit have?

e.What do you need to be aware of?

2 Complete the following advice regarding emergency situations using the correct form of
the verb in parentheses. (/10 points)

If there is an emergency, 1) (follow) the teacher's instructions.

2) (no run) if you 3) (hear) the fire or
earthquake alarm. 4] (walk) calmly to the meeting point. When you
are outside, 5) (sit) on the floor and 6)

(wait) for instructions. Il a teacher 7) (tell) you something,

8) (listen) so that you 9) (stay) safe.

10) (no behave) badly in an emergency.




3 Match the words in the box with the definitions. {___ /5 points)

a.aftershock __ A movement of the earth.

b.evacuation zone _Asmall light that uses battery power.

<. flashlight __Important resources/things you need.

d.landslides ___Atype of tremor that comes after a bigger earthquake,
e.safety zone _ Alarge wave caused by an earthquake.

f. spare clothes _ Asafe area next to a wall.

g.supplies _Acsafe area outside to evacuate to after a disaster.
h.tremor __ Adangerous tropical storm.

i. lyphoon _Alarge movernent of rock or earth.

j. tsunami ___Anextra set of clothing.

4 Complete the sentences with the correct word from the box. (/5 points)

[su since  therefore  however itisimpurtant)

a. It isimportant to be prepared you never know what is going to happen.
b, to remember where the evacuation zone is.
c.| keep my passport with the emergency kit | have it in a disaster.

d.You can survive longer without food than without water. _____ make sure to
have a supply of water ready in an emergency,

e.Disasters can be scary if you are not expecting them, if you are
prepared, you can stay safe.

5 Underline the correct option to complete the following passage. (/5 points)

a.there is an emergency, there are lots of important things to consider.

b.do you have an emergency kit prepared?

¢. discuss with your friends and family what you should do in different emergencies
(earthquakes, floods etc.)

d.make sure you know where the emergency exits and the evacuation zones are,

e.stay calm. Disasters are not common and now you are completely prepared for what might
happen.
a.Betore/First c. Next/Finally e. Finally/Before
b. Next/First d.Before/Then

6 Write an ermail to a friend who is visiting Mexico for the first time. {___/15 points)
Give them advice about precautions they can take to be safe in any disaster that may happen
in Mexico.

®
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Name: Score: /50

1 Read the text about a 2018 news story and answer the questions with full sentences.
{__ /10 points)

Football Team Trapped Underground []
Thai soccer team found alive after 10 days lost in caves

By L. Lane [_]

Chiang Rai, Thailand |:|

D The twelve boys between the ages of 11
and 16, and their coach had been missing
for nine days when they were found. British
divers Rick Stanton and John Volanthe
discovered them as a part of a joint search
party made up of Thailand's Navy, the
United States military, and British divers. It
is believed that they entered the dry cave
on 23 June 2018, before being trapped
there by a sudden rainfall. Plans are
currently being made to rescue the team in
the safest way possible,

— . —,
Heavy rain is thought to be the cause of the
team'’s problems. D

a.Where would you find a text like this?

b.What happened?

¢. Who tound the football team?

d.How did they become trapped?

e. When the article was written, what was being done to save them?

2 Identify the parts of the article ahove with the labels given below and label them with
the correct letter. { /5 points)

a. Body ¢. Headline e. Placeline
b.Byline d.Photo Caption

®



3 Write five questions ahout the article in activity 1 using the prompts below.
{__ /5 points}
a.(where/the players)

b.(who/search party)

c. (why/trapped)

d.(when/find)

e.(what/plan)

4 Complete the text with the correct form of the verbs in parentheses. (/10 points)

Last night, a beloved dog named Elue Slipper 1) (run) away from his
owner. Members of the neighbourhood 2) {form) a search party. The
whole block 3) (look) for him. Mrs. Sanders, the owner of the dog, said
when she last 4) (see) him, he 5) {play) in the
back garden like always. Suddenly, a loud noise from the house next door

6) (scare) him and he 7) {jurmp) over a fence. The
search party 8) (find) Blue Slipper in another garden on the same street.
He 9} (sleep) in the dog house in a garden across the street. He

10) {look] extremely happy.

5 Match the headlines to the types of newspaper story. {___ /5 points)

(Science  Entertainment  International news  Local news  Sports )

a.New discovery made on the surface of the moon.

b. Olympic star disappeared in late night party.

c.Indian prime minister faces 15-year-prison sentence,
d.Elementary school student in Guanajuato to get her PhiD.
e.Hollywood stars join together to raise money for cancer charity.

6 Read the instructions to write a news story. (/15 points)
Think of an important event that happened last week. Write a story in the style of a
newspaper. Make sure to structure it correctly and use the correct tenses.

®



Assessm ent Unit 5

Name: Score: /50

1 Read the scene about two fairies helow and answer the questions with full
sentences. (/5 points)

Puck and the Fairy

Ad 1

Scene 1: The Magical Forest
(A fairy enters. She is running, she looks like she is being chased,
but she is laughing. Then Puck, a male fairy, chases her onto the
stage. He is laughing too, pretending to be evil. They are plaving.)

FAIRY: Stop it, Puck! You are so silly!

PUCK: Yes, | am. But those humans are sillier. Always so busy with
their school and their work.

{He has an idea.)

PUCK: | should play a trick on them...
(Puck suddeniy runs off the stage followed by the fairy.)

a.Which part of the play is this?

b.What is the setting?

¢. Who are the characters?

d.What is the genre of the play?

e. What is the final stage direction?

2 Read Puck and the Fairy again and answer the guestions below. (/5 points}
a.What events are taking place in this part of the story?

b. Where does the scene take place?

¢.Who is in the scene?

d.How do the previous scene, this scene, and the next scene link? (Imagine what you think
the next scene will be)

e. Why do the characters do what they do in this scene?




3 Below are some things that writers need to think about. Write the words in the hox next

to the questions below. {___ /5 points)

(connectiun charadters  purpose  location scene]

a.What part of the story is this?
b. Where does the scene take place?

¢.Who is in the scene?

d.How do the previous scene, this scene, and the next scene link?
e, Why do the characters do what they do in this scene?

4 Undetline the correct option to complete the sentences. (/10 points)
a.Instructions telling the actors what to do are called stage directions/novel.
b. The first play/scene in Macbeth has three witches.

.| knew | wanted that part when | read the character description/setting.
d.Wow! It's a huge cast/gang. There are loads of actors in this play.

e.There are two of us speaking—it's supposed to be a monologue/dialogue.
f. The setting/background is an old, scary castle in Transylvania.

2.1t made me laugh so much—what a great tragedy/comedy!

h.1 sang all the way through that dramalmusical.

i. Jack the Ripper is the best horror/ detective ever.

j. Romance/Opera always has too much kissing for me!

5 Match the vocabulary with the definitions below. { /10 points)

a thoughtful b impatient ¢ independent  d. brave e, courteous
I. practical g confident  h. bullying  i.sensible  |. respedful

~ being serious and adult _not needing other people

_ heing sure and trusting yourself _ being organised and planning ahead
___being nice and polite _not good at waiting

___someone who thinks a lot __ hothering someone and making them feel bad
___treating someone nicely and politely __not being afraid

6 Puck and the Fairy: Act 1, Scene 2(___ /15 points)
Write the next scene in the play Puck and the Fairy. Show what you know about how to
structure a play and show your creativity in developing the story.

e



Assessm ent Unit 6

Name: Score: /50

1 Read the text about a famous painter and inventor and answer the guestions with full
sentences. (/10 points)

Leonardo da Vinci: Mad Scientist
AR . Everyone knows the name Leonardoe da Vinci.
. ‘An Italian artist born in the 15" century, he
- h# s created the Mona Lisa and The Last Supper,
' " and his famous drawing of The Vitruvian Man
[pictured), but did you know he was a scientist?
In fact, The Vitruvian Man is not a piece of art
at all, but a study in the proportions of the
human body! He drew sketches of drills and
tanks, and even of aircraft similar to planes
and helicopters long before the discovery
of electricity. Da Vinci was a genius half a
~ millennium before his time.

a.When was da Vinci born?

b.In which country was da Vinci born?

. What are two examples of da Vinci's art?

d.What was the purpose of The Vitruvian Man?

e, What futuristic inventions did he sketch?

2 Match the words in the box with the definitions below. { /S points)

[Iahel image  arrow  text box inmgfaphic]

a. a visual way to present information

b. indicates how the process flows

c. describes a part of the machine process
d. gives the name of a machine part

e, illustrates the text graphically



3 Complete the process with the correct form of the verbs in parentheses.

{__ /5 points}
How does a rocket work?

What happens when the air 1) (escape) from a balloon? The air

2) (go) one way and the balloon is 3) (push} in
the opposite direction.

Well, the science is the same in a rocket. The gasin a rocket is 4) (ignite)
and it 5) (explode).

4 Complete the product chart with the correct titles in the box. (/5 points)

[Benelils Market Name  Need Purpc»se]

a. Sat-MNav

b. People used to get lost when they were driving, even if
they had a map.

c. Telling you where to go when you are in a caror
another vehicle.

d. Drivers and delivery people use it.

e It is easier to use than a paper map. You can have sound,
which tells you the directions.

5 Underline the correct option to complete the sentences.{ /10 points)
a.Phones were originally used to making!make calls, but now are mostly used for checking/
check social media.
b. Contact lenses are used to helping/help people see, but they can also be for changing/change
the colour of people's eyes,
. Solar panels are used to power/powering calculators and streetlights today, but in the future,
they will be used for run/running almost everything.
d.The Internet is used to do/doing almost every kind of work today, and tomorrow maybe
robots will be used for do/doing more dangerous jobs
e.You should use a pencil to draw/drawing and a pen for write/writing.
6 Read the instructions to write an description of a machine. {___ /15 points)

Think of a machine that you know well and write a short description of how it works,
If you don't know the technical vocabulary, it is nol a problem. Just use words you know.



W

Name: Score: /50

1 Read the text about complaints and answer the questions with full sentences.
{___ /10 points)

Making a Complaint

When was the last time you made a complaint? What

was it about? Maybe you bought something that fell

apart. Maybe there was a fly in your soup. If you have

to make a complaint, these are the steps to follow:

1. Be polite. This is the best way to gel a positive
reaction,

2. Stay calm. If the person you are complaining to is
rude, stay calm and ask to speak to the manager.
3. Be clear. Make sure you can describe the problem
and that you know how to solve it. Then you may

come to an agreement more quickly.
Remember that complaining is a difficult skill in
any language!

a.What might you complain about in a restaurant?

b.Why is it a good idea to be polite?

¢. What should you do if someone does not respond to your complaint or is rude?

d.How can you come to an agreement more quickly?

e.In what way is complaining similar in any language?

2 Number the parts of a complaint conversation in order. (/5 points}

___Say thank you and goodbye. _ Ask for details.
___ Offer a solution. _ Accept solution.
_ 1 State the problem. _ Provide details.

3 Match the expressions with the parts of a conversation from activity 2. (/6 points)

a.The problem is that it is broken. d.How did it break?
b.twon'tturnon. e.Yes, I'd like my money back.
. Would you like your money back? f. That's all, thanks. Goodbye,



4 Unscramble the expressions to complete the chat. {__ /5 points)

a.me/ wonder [ 1/ help/if / can [ you d. this/ you / me / fix / how [ can [ help

b.that / you / me [ let / help /with e.a{you/we [ happily / replacement / will / give

c.1/sorry / say [ have [/ am [ to  to / this

[2.05] John: Welcome to Gaggle Live Chat.

[2.06] Mary: a.
with my smart phone.

[2.06] john: Of course. b,

[2.07] Mary: c. but it won't switch
on properly. d.

[2.08] John: Do you have the receipt?

[2.09] Mary: Yes.
[2.09] John: Take it to your local Gaggle store. e.
5 Complete the expressions with one word. {___ /5 points)
a. me explain. d.What | is that...
b.'m not | follow you. e.l'm not sure you mean.

C. me?

6 Underline the correct definition for the words and phrases below. { /4 points)
a.make a complaint
1) To say or write that you are unhappy  2) To talk to customer services
b.technical support
1) To provide a specific part of a product  2) To give specialized help
¢. receipt
1) A statement for a received product 2) A statement thal a product won't break
d.replacement
1) A promise to give money back 2) A thing that substitutes something else

7 Read the instructions to write a chat complaint. {__ /15 points)
Write a short chat between you and a customer service representative about a problem you
have with a product. Include each step of the complaints process.

©



Assessm ent Unit 8

Name: Score: /50
1 Read the text about monologues and answer the questions with full sentences.
{___ /10 points)
Inner Thoughts

Scriptwriters and authors often write monologues
for characters to express their inner thoughts,
“Monologue” comes from the Greek words monos,
which means alone, and fogos, which means speech.
Therefore, the word literally means “to speak alone.” P
In literature or drama, a monologue is an extended
speech by one person.

People also use monologues in everyday life. For
example, someone may have a problem and "talk
it over” in their head to better understand it. This
is called an internal monologue. If you were to talk
over a problem with another person, this would

he called a dialogue. A dialogue is an exchange of
thoughts and ideas between two or more people,

a. Why do scriptwriters give their characters monologues?

b. Where does the word “monologue” come from and what does it mean?

¢. What form does a monologue take in drama?

d.How can internal monologues help people?

e. How is a dialogue different to a monologue?

2 Read the monologue and write what the topic, audience, and purpose are. [ /6 points)

NARRATOR: Once upon a time, in the middle of France, a handsome prince lived in a
castle full of beautiful things. But this prince was not happy. In fact, he was
a cruel man who took money from his people.

a. Topic,

b. Audience;

¢. Purpose:



3 Read the monologue and write the US equivalents. (/10 points)
I had a terrible day yesterday! First, | missed the bus. | ran out of my 1) flat and down the

2) pavement, but the bus was leaving the stop when | got there. Eventually another bus
came. Then someone spilled their coffee over my 3) trousers and 4) trainers. So, when |
got to work, | went to the 5) toilet to clean up, but | couldn’t get clean. After work, | went
to that 6) shop on High Street and got some new clothes. When | got home | decided to
watch a 7). film. | was ready with some 8) biscuits and 9) sweets, but then the TV broke
down! I've had enough. | think | need a 10} holiday!

v H__ 0 ) 10)
2) = 1 — 8)
: | 6 9)

4 Match the expressions to the reasons a speaker would use them. [ /4 points)

a.anyway __remembering what to say
b.err ___pausing to think

¢. What happened then? ___ asking yoursell a question
d.Ohyes _changing the subject

5 Complete the tips with the words in the box. {__ /5 points)

[mislal-:aes fillers  practice  messages cummunbcatiun]

a.Use to indicate pauses or change the subject.

b.Don't worry about making

C. makes perfect!
d.Don't focus on grammar but more on
e.Use pauses, stress, and tone to convey

6 Read the instructions to write a short monologue. { /15 points)
Write a short monologue to describe either a terrible day or a fantastic day. Decide on your
audience and purpose and choose an appropriate genre,



W

Name: Score: /50

1 Read the text about water and answer the questions with full sentences. (/10 points)

Global Water Crisis

Today, over 1 hillion people live without clean drinking
water. Diseases from unsafe water kill more people
each year than all forms of violence and war. Children
are especially at risk, and they suffer from illnesses like
diarrhea. Basic education about hand-washing and safe
water use could reduce the number of these illnesses.

Women and children usually collect the water. In some
parts of the world, this may take up to four hours per day.
When someone gets sick from contaminated water, the
family has to spend their money on doactors’ bills. This
causes poor families to become even poorer.

If we put water wells in every village, it will be a lot easier
to collect water, and it will be safe.

a.How is contaminated water worse than violence and war?

b. What action can help reduce the number of illnesses?

¢. Who usually collects water and how long can it take?

d.What will make water easier to collect?

e. How does getting ill from contaminated water increase poverty?

2 Match the environmental problems to the possible solutions.{ /5 points)

a. The water is polluted with industrial waste. __ We need to use renewable resources.

b. There is no water. ___ People should move away from the coast.
¢. Lots of trees are being cut down. _ (lose down the factory.

d.There is trash all over the street. __ There should be more trash cans.

e. The ice caps are melting. ___ Do not use hosepipes.



3 Write predictions about the environment based on the situations. Use full sentences and
the prompts. {___ /10 points)
a.The ice caps are melting. (Strong possibility)

b.People drop trash on the streets. (Weak possibility)

. People in many parts of the world don't have enough water. (Strong possibility)

d.1 fill up reusable bottles instead of buying water bottles. (Weak possibility)

e.There is no fresh water in the village. (Strong possibility)

4 Rewrite the solutions from activity 4 in the form of opinions. Use the words in the box.

{___ /5 points)
(believe said feel sure opinion

a.
b.
C.
d.
e.

5 Read the instructions to write a short essay. { /15 points)
Write a short discursive essay about an environmental problem. Describe the problem, give
examples, and give your opinion,



Assessment Unit 10

Name: Score: /50

1 Read the script of the public service announcement and answer the questions with full
sentences. (/10 points)

Bullying

Bullying is something that many teenagers experience.
However, it may be difficult to know when your son

or daughter is being bullied. Discussing the problem
might even be embarrassing for them,

The rise in use of smartphones and portable electronic
devices has only made this problem worse, A recent
Teencenter study estimates that over half of all teenagers
in the US have been the victim of cyberbullying.

The most important thing to do is make sure your
child always feels safe to discuss different topics with
you. If you want expert guidance on how to create that
kind of atmosphere in YOUR home, call Teencenter
and ask to speak to our family counsellors,

a.Who is the announcement for?

b. Why is it sometimes difficult to know when someone is being bullied?

¢.What has made the problem worse?

d.What is this called?

e. What do parents need to do if they want advice?

2 Complete the sentences with the words in the box. (/6 points)

a Communicating  b) Bullying ¢) Taking
d) Exercising e} Not drinking 1) Talking

__ about your problems to a counselor is a good way to help.
~swimming classes is great way lo stay it

___water helps you know when you are full.

_regularly is important for health.

___ the message is the most important thing for PSAs.
___isa common problem in many schools.



3 Complete the sentences with the correct form of the verbs in parentheses. (/4 points)

alf lwereyou, Iwould — (eat) more vegetables.
b.. (eat) vegetables is good for you.
c.Youshould — (eat) vegetables,

d.Try _ [eat)vepetables. They taste great!

4 Write a sentence giving advice for each situation. Use the prompt in parentheses.
(/5 points)
a.l am not very healthy. (should)

b.1feel stressed about exams. (try)
<. My friend isn't talking to me. (would)
d.l don’t understand math class. (try)
e. | feel very tired in class. (would)

5 Write an example of an activity that practices each element of physical fitness.
(/4 points)
a.cardio respiratory

b.endurance

c. flexibility

d.muscular

6 Match the words to the definitions. {___ /6 points)

[calurie workoul  muscle  hormone  fidget Iace)

: a substance produced in the body that influences the way it grows

s a unit used to indicate the amount of energy foods produce in the body
: a body tissue that can contract and produce movement

1 a practice or exercise to improve fitness

s a cord or string used in shoes

:to make a lot of small movernents because you are nervous or bored

=0 o N oo oW

7 Write a short public service announcement to give advice about a teenage problem.
(___ /15 points)
Consider the message, the language required for the audience, and the call to action.



Assessments Answer K

Assessment 1

1 a. They complete it before they are 20. b, It starts in July.
¢. It stopped to eat the food in the markets the procession
passed. d. The monks shaved his head and changed him
into white robes. e. He prayed, meditated, and didn't eat
food between midday and sunrise the next day.

2 Answers may vary. Award more points for more detail.
Passible answers could be: Type of evenl — A Buddhist
coming-of-age ceremony, Time — from fuly to October,
Place — A monastery in Thailand, People — Mee Noi and
the monks, Activities — A procession with a horse and
special clothes, a feast, shaving Mee Noi's head, changing
Mee Noi into white robes

3 aAbDcEdCdB

4 a. How was your Sweet Sixteen? b. What did you wear?
¢. Who bought it for you? d. Where did you go? e. How
was themusic?a. B,b. D, . A,d. E,e. C

5 a) wenlt, b) didn't think, <) gave, d) didn't want, e) cried,
f) arrive, g) chose, h) came, i) didnt fit, j) found

6 Amswers wifl vary.

Assessment 2

1 a.an email or a letter
b. There is more variety of breakfasts in the U.S.
¢. Dinner is heavy in both places.
d. They eat much later in Argentina.

e. Olives and eggs
- Comparing Contrasting
just like although
likewise in contrast
similar to unlike

3 a. different from, b. In contrast, c. similar to, d. Likewise
4 a. stereolype, b. hug. c. integrate, d. eliquelte
5 a. never, b. rarely, ¢. sometimes, d. often, e.usually,
I. always
6 a. He is always polite when travelling.
b. In England, people sametimes eat hot and spicy food.
c. In some counlries, people are often late to
appointments.
d. In the Middle East, people rarely pay the full price in
markels,
7 a. always, b. sometimes, c. rarely, d. usually, e. never,
[. often
8 Answers will vary.

Assessment 3

1 a. To adviseftell people how they should prepare for an
emergency

b. Choose a place for your family meet
. apark
d. water, food, a flashlight, key documents, and other
supplies
e, the emergency procedures at school
2 1) follow 2) don't run 3) hear 4) walk 5) sit @) wait 7) tells
8) listen 9) stay 10} don't behave
Jahbcegdaejleghhiidjf
4 a. Since, b. ILis Important, ¢. So, d. Therefore, e. However
5 a. a Belore, b. b First, €. a Next, d. b Then, e. a Finally
6 Answers will vary.

Assessment 4

1 a. A newspaper, magazine or news wehsite
h. A football team gol trapped in an underground cave
c. British divers Rick Stanton and John Volanthe
d. By a sudden rainfall
e. Plans were still being made

2 a.EbBcAdDecC

3 a. what, b. where, c. when, d. who, e. why

4 Note: Answers may vary
a. Where were the players ?

b. Who was in the search party?

¢. Why did they get trapped?

d. When were they found? f When did the search party
find them?

e. What is the plan to rescue them?

5 1) ran 2) formed 3) looked/were looking 4) saw 5) was
playing 6) scared 7) jumped 8) found 9) was sleeping
10) looked

6 a. Science, b. sporls, ¢. international, d. national,

e. entertainment

7 Answers wilf vary.

Assessment 5
1 a. Act 1, Scene 1, b, The Magical Forest, ¢. Puck and the
Fairy, d. Comedy, e. (Puck suddenly runs off the stage
followed by the fairy.)
2 Answers may vary
a. Puck and the Fairy are playing / Puck makes a plan to
play a trick on some humans
b. The Magical Farest
c. Puck and the Fairy
d. There isn't a previous scene. It sets up the rest of
the play.
e. To have fun
3aebdcobdaec
4 aibfcjdeehfgghhciajd
5albgcedaejlcgfhaihjd
6 Answers will vary.



Assessments Answer Key

Assessment 6

1 a. 15th Century, b.ltaly, ¢. Mona Lisa, Last Supper,
Vitruvian Man, d. Study of human propertions, e. Drill,
lanks, helicopters, planes, aircralt

2 a. infographic, b. arrow, c. text box, d. label, e. image

3aTbT o NILANTeT

4 a. escapes, b. goes, ¢. pushed, d. ignited, e. explodes

5 a. Mame, b. Need, c. Purpose, d. Market, e. Benelits

6 a.2) make e. 1) power i. T draw
b. 1) checking L. 2) running i 2)writing
c. 2) help g 1) do
d. 1) changing h. 2) doing

T Answers will vary.

Assessment 7

1 a. There might be a fly in your soup. b. Because it is the
best way to gel a positive reaction. . Stay calm and ask
to speak to the manager. d. Describe the problem and
know how you want to solve il. e. Itis a difficult skill.

2 (From top to bottom) 8,4,1,2,7,6,5,3

3alord b5cdorn d2 e 7,18

4 a. Let me help you with that. b. 1 am sorry to have to say
this. ¢. | wonder if you can help me. d. How can you help
me fix this? e. We will happily give you a replacement.

5 a. lwonder if you can help me, b. Let me help you with
that. c. | am sorry to have Lo say this, d. How can you help
me fix this? e. We will happily give you a replacement.

6 a. Let, b. sure, . Excuse, d. mean, e. what

7a1b2c1d2el

8 Answers will vary.

Assessment 8

1 a. They give characters monologues so they can express
their inner thoughts. b. It comes from the Greek words
monos and fogos which mean “to speak alone.” ¢. It is an
extended speech by one person. d. They can talk over
problems in their heads. e. Itinvolves an exchange of
thought and ideas between two or more people.

2 a. flat, b. pavement, . trousers, d. trainers, e. toilet, L.
shop, g. film, h. biscuits, i. sweets, j. holiday

3 a. soliloguy, b. comic, c. interior, d. dramatic,
e. conversational

4 Answers may vary.
a. Itis a fairy tale about a prince who lives in a castle.
b. The audience are the viewers of the movie or play.
¢, The purpose is 1o sel the scene and introduce
characters.

5 (From top to bottom) d, b, ¢, a

6 a. fillers, b. mistakes, c. Practice, d. communication,
€. messages

7 Answers will vary.

Assessment 9

1 a. It kills more people. b. There should be basic education
about hand-washing and sale waler use. ¢. Women and
children collect water, and it can take up to four hours.

d. 1t will be a lot easier to collect water if there are water
wells in every village. e. People have to spend their money
on doctor’s hills.

2 a. There are going to be floods. b. The trash might
contaminate the water supply. . There will be a lot of
diseases. d. It may help save some water. e. People are
going lo get sick.

3 a. judge, b. participant, c. moderator, d. debate,

e, secretary

4 (From top to bottom) ¢, e, a,d. b

5 Answers may vary.

6 Answers will vary.

Assessment 10

1 a. The announcement is for parents. b. Teenagers might
not say anything because it could be embarrassing for
them. c. The rise in use of smartphones and portable
electronic devices has made the problem worse, d. This is
called cyberbullying. e. They need to call Teencenter and
ask to speak to their family counsellors.

2 (From top to bottom) f,c, e, d, a, b

3 a. eal, b. ealing, c. eal, d. eating

4 Answers may vary.

5 Answers may vary.

& a. hormone, b. calorie, ¢. muscle, d. workout, e, lace,
f. fidget

7 Answers will vary.



Reader Answer Key

Becoming an Adult

1. Rumspringa: Teeneagers choose to stay in their Amish
community or joining external society. Quinceariera:
Teenage girls have a party to celebrate their coming of
age. Both: Celebrations are related o the transition from
one period of life to another.

2. Possible answers: a. That we prepare for being adults.
b, c. Answers may vary.

3. Answers may vary.

The Gunpowder Plot
1. a. Important. It was the place where they stored
gunpower. b. Extremely important. He was a military
expert.
. Important. It was a place used to plan the conspiracy.
d. Extremely important. That letter warned the
government.
2. a. The failure of the gunpowder plot. b, Guy Fawkes
¢, No. d. To remember the origin of the tradition
e, Answers may vary.
3. Possible answers: a. The Grito de independencia
h. Itis simnilar because we celebrate them every year.
c. That's how Miguel Hidalgo started the independence
moverment.

Global Warming

1. Possible answers: a. Severe climate changes. b Because
we can reduce pollution.

2. Causes: farming, burning fuels; Consequences: weather
changes, hurricanes, droughts

3. Answers may vary.

Local Hero

1. a. A magazine, b. Stories from newspapers are shorter.
¢ Stories are real.

2. Answers may vary.

3. a. Yes, because he saved his family. b. To be brave when
it is needed. c. Answers may vary.

Pygmalion

1. Possible answers: Higgings or Liza
2.bacd

3. Answers may vary.

Inventors That Changed the World

1. a. Some activities would be difficult. b. They will be easier
to use and have more functions.

2. Possible answers: eco-friendly inventions, computer, GPS,
text messages, social networking, robots, sneakers, drones,
personal stereo, game consoles

3. Possibie answers: a. To reduce pollution. b. Yes, at home.
¢. Saves electrical energy. d. To save money and energy.

The Psychology of Shopping

1. Answers may vary.

2. Possible answers: Reorganizing the presentation of the
products.

3. Possible answers: a. Have special offers. b. They make us
buy more than we need.

How to Write a Dramatic Moneclogue
1. a. Base your character on someone you can relate to.
h. Give your character a name and write a short biography.
¢. Brainstorm monologue topics and write
adraft. d. Edit your draft until you like it.
2. Answers may vary.
3. a. Answers may vary. b. Check Monologue Checklist
on page 94,

Water, Water, Everywhere
1. Answers may vary.

2. Facts: Check Fact boxes. Opinions: Answers may vary.
3. a. Untreated water, excessive use, pollution, improper
water management, b, We can increase the amount

of fresh water.

Obesity in Adolescents

1. a. Answers may vary. b, Foods with little nutritional value.
¢. Encourage healthy eating and exercise.

2. Marked: b, c

3. Answers may vary.



Evaluation Tools
—

Final Evaluation Instrument: Observation Guide

Name: Topic:

Aspect to evaluate Excellent Good Poor Observations
The context of the anecdote

The memorable event

Use of the simple past

Variety of words and expressions

Clear speaking voice

Name:

Final Evaluation Instrument: Evaluation Questionnaire

1. How did your partners respond to your ideas?

2. How did you respond to your partners’ ideas?

3 How did you divide the speaking parts for the presentation?

4. How did you prepare and practice for the presentation?

5. How did you include the chart and the ideas from the essay in your presentation?

6. How did you feel about the presentation and your parl in it?

7 Overall, how would you rate your group?




Evaluation Tools

Name:

Final Evaluation Instrument: Rubric

Unit 3

Category

Excellent (3=10 points)

Adequate (6-8 points)

Inadequate {4-5 points)

Content
Score;

Instructional poster included
clear instructions and
appropriate pictures to
support them

Instructional poster included
some instructions and
pictures to support them.

Instructional poster didn’t
inchide enough instructions
and pictures to support therm

Use of language
Score;

Was able towrite instructions
in sequence for different
possible situations with

no or few mistakes Used
imperatives correctly.

Wrote instructions in
sequence for different
possible situations with
difficulty with mistakes. Used
imperatives bul needed help.

Needed a lot of my help

to write instructions in
sequence for different
possible situations, Was nol
ahle o use imperatives.

Preparation

Had all the materials needed.

Had most of the material

Didn't have all the material
needed.

Score: Completed his or her part needed. Completed his or
correctly, her part of the work with Couldn't complete his or her
difficulty. part of the work.
Organization Began work promptly and Didn't start to work on time, | Didn't start to work on time,
Score: finished tasks on time. but could finish task on time. | and didn't finish task on
time.
Total: Comments:

Final Evaluation Instrument: Questionnaire

1. Did the student include all of the relevant elements in their story?

2. Did the student use the different elements to make sensible comparisons?

3. Did the student cornpare the information presented in the stories?

4. Did the student compare the different styles of the stories?

5. Did the student describe how stories in different publications contain different information and styles?

6. Was the student able to reflect on their work and learn from it?




Evaluation Tools

Name:

Final Evaluation Instrument: Graphic Organizer

" Intonation
Prosodic

resources

Exclamation

Posture

Nonverbal
language

Facial gestures

Eye contact

Name: Unit 6

Final Evaluation Instrument: Anecdotal Record

Theme of infographic:

Description: (Exarple: Juan presented an
infographic of a time machine. He explained that...)




Name:

Final Evaluation Instrument: Interview

Evaluation Tools

Unit 7

1. How did you feel when making or responding to a complaint?

2. What useful things did you learn about making and responding to complaints?

3. What new language did you learn?

4. How well did you interact with your partnes?

5. Which aspects of making complaints do you need more practice with?

Name:

Final Evaluation Instrument: Rubric

Monologue Rubric Excellent (9-10) Good (7-8) Needs Work (5-6)
Theme and Organization | Topic addressed in detail | Clear beginning, middle, | Unclear organization of
Score: with very clear beginning, | and end. Main points of | topic and lack of purpose.
middle, and end. topic addressed.

Language Excellent range of Good range of Inappropriate or

Score: vocabulary and extrerely | vocabulary and effective | incoherent language; little
clear communication with | communication. vocabulary range.
appropriate fillers

Stress and Tone Wide range of stress Some use of stress and No change in tone, and

Score: and tone that helps tone, little stress or emphasis.
understanding.

Audience Completely appropriate | Appropriate for some Inappropriate for target

Score: for the target audience. | members of the audience. | audience.

Total: Comments:




Evaluation Tools

Name: __Unito |

Final Evaluation Instrument: Checklist

Checklist

4 = excellent 2,3=0K 1= needs improvement
a. The group/student is organized had material ready. D

h. The group/student worked independently from me. I:l

© The group/student shared work and divided roles appropriately. |:|
d. The group/student collaborated well.

2. The group/student stayed on task.

HiEn

h. The group/student participated in the discussion.

Name: Unit 10

Final Evaluation Instrument: Descriptive Scale

1 2 3 4 5
Inadequate Adequate 0 Very Good Excellent

Overall Presentation <—D

o
2

Content and Message

S am il

Prosodic Skills -« |
—

L

Language

(10101 0]
(1 0101 [

(1010 0]
Tro



Markin Criteria

Evaluation of all skills in Crossover should be interpreted at the B1 (Threshold) Level of the Common
European Framework. This states the student “can understand the main points of clear standard input
on familiar matters regularly encountered in work, school, leisure, etc. Can deal with most situations
likely to arise whilst travelling in an area where the language is spoken. Can produce simple connected
lext on topics which are familiar or of personal interest. Can describe experiences and evenls, dreams,
hopes, and ambitions and briefly give reasons and explanations for opinions and plans.” You should
keep this in mind when marking written and spoken work.

(writing ) (. N L )
It is unrealistic to expect students to produce perfect examples of reviews, biographies,

and other texts at A2 level. However, they should be aiming to do the following:

* Use simple sentences to describe an event (where, when and what happened).

====%| . Use short sentences and expressions to write about different aspects of daily life.

= Write personal letters or e-mails with standard expressions conveying functions such
as introducing oneself, inviting and responding, thanking people, or making requests.

= Give details about where they live and how to get there.

+ Give information in questionnaires aboul their education, work, interests, and
special skills.

+ Use simple linking words effectively (but, because, or, etc.).

*« Show they have a vocabulary large enough to give relevant information to the task.

« Use linking words to express a chronological sequence of events (first, then, etc.).

« lse previously taught language such as tenses and conditionals in appropriate texts
and in a relevant way.

The overall marks in the table provide
a uniform criteria to the question of
whether a student has achieved the
above goals when writing a text.

===

Overall Marking Scheme
Mark | Criteria (3 = Pass)
Excellent
Good
Reasonable
Inadequate
Poor
Irrelevant/illegible

S =8 P [ B LA

However, before giving a final mark for a written text, separate assessments should be made
on the following areas:

Content—Does the text include all the points related to the lask?

Organization and cohesion—Is the text logically presented and understandable?
Appropriacy of register and format—Is the writing style and presentation appropriate to the
type of text in the task?

Accuracy and range—Does the lext include wide and effective use of previously taught
vocabulary and grammar?

Target reader—Is the intended message clearly communicated?



Markina Criteria

A Concert Review

Content (major points}—Review must include all the
points in the lips box, i.e., title, when and where they
saw the performance, give general details (who wrote
or performed it), more details (story, likes/dislikes),
and a recommendation.

Content (minor points)—Extra details about the
performance, incduding additional reasons why they a4
liked or disliked it.

Organization and cohesion—Review contains clear
organization of paragraphs moving from general o
specific and giving an opinion and recornmendation
at the end.

Appropriacy—A review

Accuracy and range—Appropriate language for giving
details of and an opinion about a performance. Use of
relevant vocabulary and structures previously taught.

3 Write three

5 In

The Flaming Lips
Noverber 17
Foro Sol Mexico City

Last week | went. to a Festival which nted an american
band called The Flaming Lips | would describe them as a
Psychedelic happy band of alternative music. | know them since
1993 and this is the first time they come to Mestco.

First the staff appeared to foc the stage all dressed in orange
as street workers, the drums, cables, amplifiers and even the
ricrophones were orande tool Then the leading singer sppeared
ite suit and said hello to us, and the show begun with
different projections on the screers behind them.

ina

A furry detail was that, previously they had chosen people from
the audience to get. dressed with teletubbies costumes and they
appeared through all the show orstage lucky them| The singer
introduced them and then got inside a giant plastic bubble and
waked on top of the crowd

They played almost. al their greatest hits and everyore sang each
of them. | was a little unhappy when they s3id goodbye without
playing one of rmy favourite songs But for sure it was a great
show. and you dorit need to krow them previously because for

sure you are gonna love them.

2 Grole o connecting words In the report th

Use your findings 10 make foics um:.l J
free-time activities you like and don't like,

intrechuction  Fin

at indicate contrast.

questions about free-time activities you do a2 hame

Interview some claismates.

dings Recommendationt Conclusion

L0M.
pairs, exchange and cofrect your reports. Write a final ver

er each hoading. Write a report about

Crossover 1, Student’s fook, p. M

Target reader—Enough information for the reader to
form an opinion aboul the performance and decide if
he or she would like to see it.

r(mlent—@\ll content points
covered and developed well. (5)
Accuracy and range—M,ostly
accurate, but some errors, (the
show begun...) and awkward
expressions (they appeared
through all the show...) No
examples of passive (taught in
class). Excellent range. (4)
Organization and cohesion—
Good, dear arganization. Good
use of linking words. (5)
Appropriacy—=Generally
appropriate. (4)
Target reader—Would be fully
understood by the reader. (5)
Grade 5

-\

1c2




Markin Criteria

A concert review

Fabuloses Cadilacs

The Fabulosos Cadilacs were PerFormsd in México
City at November.

They haven't been to México since 2002, when the
band broken relations ships

The bard sand mary sonds and danced mary styles
in this corcert The people was singing all songs but
when they sang "Malbicho” The people was clapping
and dancing

The bard played some instruments, all of them were
magrificerit The sound was cool too My Favorite
time was when they songs "Matador” This song was
written for them and was a hit.in the rinsties

1f you tke the rock music and ska, you should be
isten this band

rConlenl—MI major content points
induded, with some omissions. (3}
Accuracy and range—A number of
errors that don't affect communication.
Some attempls at passive voice.
Reasonable range. (3)

Organization and cohesion—Adequate
organization. No linking words. (3]
Appropriacy—Appropriate register
attempted but not always successful. (3)
Targel reader—Message communicated
with some effort by the reader. (3)
Grade 3

Teaching Tips

--»

-------- ¥ | Assessments
These marking criteria can be used for the written Mark  Mark Mark
questions in the assessments in the Teacher’s Guide. > A | 90-100%
All writing assessments carry a score of 10 points. ‘3' E ;g:?g:
Use these criteria to mark your students’ work and 3 D 30-50%
double the grade you give them to get a mark out | E 10-30%
of ten. Itis also possible to adapt this system to \ 0 F 0-10% )
Lthe grading criteria you have in your school.
( Correction and feedback

Students should be encouraged to

correct their own and each other's

work. Underline each mistake in a sp_| Spelling recieve

text and use the following key to P__| Puncluation Whats your fNamise

tell students what type of error WO | Word order Always | go shapping.

thedae lnbking for. T Wrong tense They have plaved yesterday.

; i SV | subject-verh disagreement | The people was clapping.

It is often a good idea to focus on ™ WMeaning not clear Come and restwith us,

one particular problem area, rather l] Unnecessary word 1t was too much difhcult,

than trying to correct every mistake A | Missing word You should listen them.

ina text. Hold class feedback
sessions about common problems.

®




Markina Criteria

-

—
Students’ speaking skills should be continually assessed throughoult the year using the

Speaking speaking activities in the course book. It is important that students can express themselves

in basic situations and use relevant strategies to help them make progress in the

E dassroom. Fundtional situations indlude
! - asking for and giving information. + responding to statements.
T 3 | - stating simple facts. + describing oneself and others.
= ordering food. + describing homes.
+ buying tickets. « telling a simple story.
+ reacting to news, + describing one's background.
« making and responding to invitations. » asking for repetition.
= describing likes and dislikes. + showing understanding.
+ making arrangements. = asking far help.

Evaluation takes into account the following performance indicators:
Grammar and vocabulary—Accuracy and range leading to effective interaction.

Discourse management—Logical development of sentences relevant to the task.
Assess factors such as linking words and overlong hesitation.

Pronunciation—Ability to produce intelligible words that fulfill the requirements
of the task.

Interaction—Active development of discourse, induding intiating and responding
appropriately.

Use these indicators to award an overall Criteria (3 = Pass)

mark on the effectiveness of students’
responses to the task.

__Excellent

| Good
Reasonable
Inadequate

o —
Iirelevant/incomprehensible

= =) (P O O

These marks can be adjusted and adapted to the marking scheme at your school
L{setr writing evaluation).

Teaching tips rmrrection and Feedback

. This should be used to help motivate students rather than embarrass or demotivate them.
: « Try to correct individual students on a one-lo-one basis.
Mo » IE Do not name individual students when doing class feedback.
» Monitor speaking activities and make notes of common mistakes for a class
feedback activity.
« Do not try to record every mistake you hear. Focus on cerlain aspects and tell your

students in advance what you are listening for, so they have an opportunily to correct
themselves when they talk to each other.

» Give leedback on positive aspects and where students are making progress.
L —

®




Track 2 [Unit 1, Activity Book page 10])

Dhnia: Hello?

Mury: Hi Danal It's Mary, How are you?

Dasiaz Oh, Hi Mary! So sorry | missed your sweet sicteen. | really didn't
wanl to miss your parly, but we just got back fram aur trip. But... |
can't wait to hear all the details, Did you have a good time? Tell me
everything!

Magy: It was amazing! | wore a short blue dress and Sophie brought
me a tiara as a surprise. | felt like a princess.

Diarin; Wow, I'm sure you did! What happened with the photo shoot?
Did your parents let you have it?

Mary: Yes, they did. We had so much fun. The lima picked us up after
lunch... It was huge! The limo drove us all through the town on
the way to the beach and we were dancing and screaming with the
music playing LOUD.

Dana: Wow, it sounds like | missed a great time! Wait... but Sarah told
me that something happened during the photo shoot at the beach,
what happened?

Mary: Yesl! She was supposed to have lunch with us at my house but
she was late 50... she called me to say she would catch us up at the
beach.... but when we got to the beach... She was running along the
shore and somehow, she fell! Right when she wanted to get up, a
wave caught her!

Dwna: Oh... my... god!

Muagy: | know! She ended up on the ground all wet and her dress was
a real mess. She laughed at it, though so we all laughed, We took so
many pictures, It was so funny.

Dana; What about the party?

Mury: It was phenomenall There were roses at every table and a candy
cart at the back of the room full of delicious treats. There was aven
a sweet 16 cake that my grandmother made. The D) was amazing,
we danced all night long, my feet still hurt... and guess what?!

Dans: Oh no...hang on, don't tell me, Sophie mentioned It, There were
fireworks, right? Are you serious?

Mury: Yes... fireworks! Il never forget that moment,

Dria; Shut up! | can't wait fo see the pictures!

Track 3 [Unit 1, Activity Book page 12)

Repecen: Hi Noah, How have things been?

Mowse: Hi, Rebecca. Fine here. We've been working on the Fishers®
house. But tell me about New York. Was it amazing?

Remecon: 1t was! It was possibly the most amazing three months of my
life,

Mowse: What did you do?

Reeecce: Well, do you remember that my parents organized that
summer computer programming course at New York University? So
I started learning about creating online courses and after about a
manth, | created my own course,

Mans A course? Can you create courses?

Reeecca: Yeah. | learned on my summer program. | created an online
course that taught the New York students about what we know
here. The importance of family, how to create communities, how to
enjoy the simple things in life. They had never experienced the kind
of life we have.

Mows: That's so brilliant! How many people registered?

Repecca: It wias really popular: over 500 students registered. But let me
tell you about this one evenl, So, obwiously, it was a surprise that
an amish girl created an online course—especially a really popular
one. 50 | got interviewed by a newspaper and then... | went on TV!

MNowse: Serioush?

Reeeces: Yep. They interviewed me. And, first they asked me questions
about life here. They wanted to know what the community was like
and if | missed my family. Then they asked me about the course and
how it worked.

Mows: | can't believe you were on TV

Regecca: But that's nat the most amazing part. While | was doing the
interview, they brought out the next guest—il was the mayor of
Mew York! He said that all of New York could learn a lot from our
community and we took pictures together. Look!

Hows: That's incrediblel What an amazing story!

Track 4 [Unit 1, Activity Book page 12)
1. How have things been?

2. Was it amazing?

3. What did you do?

4, Can you create courses?

5. How many people registered?

Track 5 [See Reader, pages 15-24)

Track & [Unit 2, Activity Book page 24)

Marmaror; Welcome o Culture and Traditions. Today, we are [ooking
at the British tradition of Bonfire Night. This is celebrated all
over the United Kingdom on November Sth every year. It is also
known as Guy Fawkes Night, and it is when the Gunpowder Plot is
remembered.

What was the Gunpowder Plot? Over four hundred years ago, during
the reign of King James I, a group of people attempted to blow up
the Houses of Parliament in London. Their plan was to kill the king
and his government. Led by a man called Guy Fawkes, they hid
barrels of gunpowder in the basement of the Parliament buildings,

Bul the plan never succeeded. On the morning of Movember 5th,
Guy Fawkes was waiting in the basement for Parliament to start, Just
as he was about to light the fuse, he was discovered and arrested.

To celebrate the discovery of the plot, King James ordered that
the people should have a great bonfire party. The tradition still
continues in towns and cities all over the country on the same day
ey Year,

First, a Guy Is made out of old clothes stuffed with paper or straw. The
Guy isa reminder of Guy Fawkes. In some areas, during the days before
Bonfire Might, children often take their home-made Guys outon the
street and ask for “a penny for the Guy.” Sometimes, for fun, the Guy

is dressed as a famous celebrity or character from a story or film. The
money i5supposed to be used to buy fireworks for the party.

Then, on November 5th, the Guys are tied to stakes and placed on
top of a big bonfire. There is a firework display to remind people
of the plol to blow up Parliament. People meet in parks for huge,
public displays, or have small family celebrations in backyards, In
big towns and cities, you can occasionally see torch-lit processions
leading to where the bonfire and fireworks displays are.

The weather is rarely very nice in Britain in November. People wear
warm clothes or take umbrellas to stay dry in the rain. But there

is always lots of traditional food to eat. The bonfires are usually

used to cook potatoes wrapped in foil and to heat up soup for the
crowds. Sausages, steaks, and other types of meat are cooked over
the flames, and marshmallows are toasted in the fire. The traditional
cake eaten on Bonfire Might is parkin cake, a sticky cake containing a
mix of oats, ginger, treacle, and syrup. It tastes delicious!



Track 7 [Unit 3. Activity Book page 38]

Firt cuier: Good morning. Id like to start by thanking your principal
for inviting me here loday. This is the part of my job that | most
enjoy. On a normal day, my job is not an easy one. Fighting fires
can be extremely dangerous and | have been in some very difficult
situations. But | know that if | talk to you today and you understand
the importance of protecting the forest, well then my jobgatsa
little easier.

I'want to start by making clear that there are definitely things that
we can do to protect the forest and prevent fires. Some of them
involve what we do when we are in 2 forest and there are other
things that we need to do every day. Let me start by mentioning
what we can do every day.

First, throw your trash in the correct trash can You all know that
some things can be recycled and you save people 3 kot of time if you
are organized with your trash. Also, if you can use something again
well, do that! Use it again and don't throw it in the trash.

Hext, turn off whatever you are not using This might mean lights
in a bedroom, 2 TV in the living room, or the tap when you are
brushing your teeth. The less we use things, the less energy we need
fo create.

Now some of you might be asking yourselves why I'm talking about
trash and saving energy. What do they have to do with forest fires?
Well, the answer is pretty simple. Every year, it gets hotter and
hotter and the fire seasons get longer and longer, Different people
might say different things about what humans have done to cause
global warming but it is a fact that every year is hotter and if you
can help by recycling trash and not using energy then great.

Global warming affects the farest in different ways. Obwiously, it is
hotter so the farests are drier and easier to burn. The insects like
the hot weather so they live longer, eating the trees and drying
them out even more. Finally, global warming means there are more
storms and more trees get hit by lightning.

S0, do what you can guyst
0k, so whal can you do when you are in a forest?

Well, it is pretty much the same, First, throw your trash in the trash
can. Paper and glass can cause a lot of fires. Also, don't leave trash if
you can use something again or take it with you.

Hext, don’t use energy if you don't have to. | don't mean don't walk!
I mean fires. Always check if you are in an area where you can make
a fire, and if you make a fire, put it out when you are finished,

Then, remember that fireworks are great fun but they can also
create fires so be really careful where you use fireworks.

Finally, if you see something that might cause a fire, tell someone
Maybe you see a big pile of dry trees, maybe you see a pile of trash,
maybe you even see a small fire. Just tell someone, We are always
happy to get information.

well, thanks for your time today kids and remember, stopping fires
isn't just in the forest. It's an everyday thing.

Track B [See Reader, pages 35-44)

Track 9 [Unit 4, Activity Book page 41]

Rerormer: Today we have a special guest in the studio, Tina Smith has
an incredible story to lell us. Hello, Tina.

Toa: Hil

Repormer: Where did this story happen?

Twin: On Maikhao beach in Thailand.

Rerormer: When were you there?

Tiwn: | was 11-years-old. | was on vacation,

Repormer: Who were you with?

Toaw: My family,

Rerorrer: What happened?

Tuaw: Well, | was standing in the sea when the tide suddenly rushed
out. Everybody was staring in amazement, | knew what was
happening A tsunamiwas coming.

Reporter: How did you know?

Twuw: We had just completed a geography project about tsunamis and
huge waves at school.

Reporrer: Wow. That was lucky! What did you do next?

Twa: | told my parents we were in danger. At first, they didn't believe
me.

Repormer: Why didn't they believe you?

Touw: Because they thought | was too young to know about tsunamis.

Track 10 [Unit 4, Activity Book page 41)

Repormer: What did you do next?

Twan: | todd my parents about my geagraphy projects. | explained how
tsunamis come from earthquakes under the sea.

Repormer: What did your parents do?

Tiw: They immediately tald the hotel owners and the other people on
the beach. Everybody evacuated the beach. The big wave came just
a few minutes later,

Rerormr: Did you save everybody?

Tww; Everybody survived, But it wasn't me who saved them. My
geography teacher should take the credit. He told us how and why
tsunamis happen. I'm happy now that | was listening in that class.

Track 11 [Unic 4, Activity Book page 41]
2. What did you do next?

b. What did your parents do?

. Did you save everybody?

Track 12 [See Reader, pages 45-58)

Track 13 [Unit 5, Actvity Book page 80)

Mes. Pearce: A young woman asks Lo see you, sir

Hiseeas: A young woman! What does she want?

Mes. Pewrce: Well, sir, she says you'll be glad to see her when you know
what she's come about. She's quite a common girl, sir. Very comman
indeed. | should have sent her away, only | thought perhaps you
wanted her to talk into your machines. | hope I've not done wrong:
but really you see such queer people sometimes—you'll excuse me,
I'm sure, sir.

Hiseaes: Oh, that's all right, Mrs. Pearce. Has she an interesting accent?

Mas. Pensce: Oh, something dreadful, sir, really. | don't know how you
can take an interest in it.

Hizgeis: Let’s have her up. Show her up, Mrs. Pearce,

Mes. Pearce: Very well, sir. [t's for you to say.

Hicemes: This is 3 bit of lucke I show you how | make records, We'll set
her talking: and I'll take it down first in Bell’s Visible Speech: then



in broad Romic; and then we'll get her on the phonograph so that
you can turn her on as often as you like with the written transcript
before you.

Mes. Pearce: This is the young woman, sir.

Hugeimes: Why, this is the girl | jotled down last night. She's no use: |'ve
got all the records | want of the Lisson Grove lingo; and I'm not
going to waste another cylinder on it. Be off with yvou!l | dont
want you.

Tue ruowenr cimL: Don't you be so saucy. You ain't heard what | come for
yet, Did you tell him | come in a taxi?

Mes. Peance: Monsense, girl! What do you think a gentleman like Mr.
Higgins cares what you came in?

T Aowek are: Oh, we are proud! He ain't above giving lessons, not him:
I heard him say so. Well, | ain’t come here to ask for any compliment:
and it my money's not good enough | can go elsewhere,

Hicems: Good enough for what?

Tise riower eirL; Good enough for ye-o0, Now you know, don't you?

I'm come to have lessons, | am, And to pay for 'em too; make no
mistake.

Hicgmis: Wellll What do you expect me to say to you?

Tist Fuowen cinl: Well, if you was a gentleman, you might ask me to sit
down, | think. Don't | tell you I'm bringing you business?

Hecems: Pickering, shall we ask this baggage to sit down, or shall we
throw her out of the window?

Toat ruomen ins: Ah-ah-oh-ow-ow-ow-oo! | won't be called a baggage
when I've offered to pay like any |ady.

Pickernie: What is it you want, my girl?

T rower cimL: | want to be a lady in a flower shop ‘stead of sellin’ at
the corner of Tottenham Court Road. But they won't take me unless
I can talk more genteel. He said he could teach me. Well, here | am
ready to pay him—nat asking any favor—and he treats me asif |
was dirt.

Mes. Pearce: How can you be such a foolish ignorant girl as to think
you could afford to pay Mr. Higgins?

T reowen cimL: Why shouldn't 17 | know what lessons cost as well as you
do: and I'm ready to pay.

Haggmes: How much?

Tt romer e Now you're talking? | thought you'd come off it when
you saw a chance of getting back a bit of what you chucked at me
last night. You'd had a drop in, hadn't you?

Hugemes: Sit down,

The ruower air: O, if you're going to make a compliment of it—

Hagemes: Sit down!

Mes. Peasce: Sit down, girl. Do as you're told,

Tuik Fower cir: Ah-ah-ah-ow-ow-o0l

Pickeeme: Won't you sit down?

Tose ruomer cn: Don't mind if | do.

Higemes: What's your name?

T ruowe aikes Liza Doolittle.

Hicemis: Eliza, Elizabeth, Betsy and Bess, They went to the woods to get
a bird's nes’ They found a nest with four eggs in it, They took one
aplece, and left threa in it!

Track 14 [Unit 5, Activity Book page 64)

Hucses: Thank you! Hi, everybody. My name is Julia Hughes and I'm a
theatre teacher. In my job, | have seen many young aclors struggle
to portray their characters. And | always give them the same advice:
Don't think about what your mouths are saying, Think about what
your bodies are saying!

Today, I'm going 1o give you some tips that | abways give my students
on how to achieve better use of non-verbal communication.

First, use your face. All of it. Most non-verbal communication comes
from facial expressions. Look at this picture for example. The girl

is raising her eyebrows, she has her eyes wide open, her mouth is
maving up to one side. Without any context or hearing any dialogue,
wecan tell that the girl is apologetic. It's asif she is saying *I'm sorry,
there’s nothing that | can do.”

The second thing that you need to be aware of is your body. While
your face will tell the audience what you are feeling, your body will
tell them how you're dealing with the emotion. Look at the boy in
this picture. His face tells us he is scared, but the hands holding his
head tell us that he is in shock. He cannot believe what is happening
and he has no idea what he is going lo do aboul it. Your posture

is also really impaortant. IFyour character is supposed to be happy,
but your shoulders are hunched over and your head is down, the
audience wont believe you.

Finally, think about the space around you and maintain eye contact.
Don't be afraid of moving around and touching the things around
you. The space between you and the objects or other people can tell
the audience a lot, In this picture, we can see that these two people
are arguing and angry. But, they are standing close o each other and
the boy is looking directly at the adult, which telis us that the boy is
notgoing to stop arguing. He is making his point and he probably
thinks that the situation is unfair.

Mow, there are many other points to discuss but...

Track 15 [Unit 6, Actvity Book page 72]

Mamaus: Wow! Cooll What is that?

James: It's my new Multi-bot, 1U's a robot. It was invented in Japan. | got
it the other day.

Mamu: I've never heard of a Multi-bot before. What's it for?

Jamigs: It can be used to do lots of things, but it has three main uses.
It's for homework, entertainment, and it can even be used for dog
training!

Maraua: You mean like a dogsitter? How does it do tha®?

Jmes: Well, | use it to keep my dog Sparky off my bed when I'm not
home. The Multi-bot’s eyes can detect movement, so when Sparky
jumps on the bed, the robot says *Sparky, get downd® | had to
program it to say that. It took a while, but it was worth it

Mataua: Wow! That's amazing! Can It do your homework too?

James: Well, it can't actually do your homework, but it can help you
doit.

Mumus: Really? How? | need some help with my homework.

James: It has an internal dictibnary which detects spelling mistakes,
| just hold up my work and it tells me if there are any mistakes.

Mamua: What @ great invention! And what about entertainment? Does
it play the piano?

Jamies: Ha, no. Bul you can use It as a movie projector.

Namuh: Mo way. That can't be truel How?

James: Really, it can. It has hundreds of movies in its memaory. | just
choose one and then project it onto the wall through the Multi-bot.

Mamun: What a cool invention! | bet they are expensive!

Track 16 [Unit B, Activicy Book page 74)

Tencgr: OK, class. Today we are going to look at how satellite television
works, Have you ever wondered how you can waltch the same program
as millions of other people across the world? Well, it's possible because



of sateliite television technology. Why do we need satellites? It is becauss
the Earth is round. Television companies change programs into signals.
If we sent a signal across the Earth’s surface, it would get lost on the
curved surface. But satellites are used to beam a signal 1o any part of the
Earth's surface. When you send a signal to it, it can reflect it back to the
Earth or transmit it to anather satellite.

Giee: How does it work?

Teacues: A satellite TV works like this. First, a programming source
sends signals to a satellite. This signal is sent back to Earth.

Bor; Where are they sent? Are they sent directly to our televisions?

Tencuer: Mo, they aren't. They are sant to a broadcast center, Broadcast
centers can receive signals from many different programming sounces.
The signals are then beamed to other satellites, which reflect them back
to the Earth for a second time. There they are received by dish antennas
on houses. These are installed by the television operators. The signal is
transmitted by the dish, Thisis the machine that passes the signal on to
the television. So satellites are like reflectors in the sky, which gather and
re-transmit television signals! Does anybody have any questions?

Bor: When was the first satellite sent into space?

Tewosr: In 1957 It was called Sputnik, but technology has advanced
a lot since then, Satellites are now used for communications,
earth's observation, military, navigation, scientific observation, and
monitoring the weather.

Track 17 [(Unit 7, Activity Book page B0)

Maw: Oh hello, am | speaking to the Customer Service department?

Agent: Hi. My name is Justin, a Customer Service Agent for Furniture
Deluxe. How can | help you si?

Man: Oh finally. Look, I'm calling because I've got a problem with the
1able | just bought

Acenr: What seems to be the problem sir?

Man: The problem? Well, the problem is that this table is impossible o
make.

Agent: Why is that sif? All of our products include instructions and
diagrams,

Mun: And the parts? Do they include all the parts too?

Acent: Well, yes sir. They should include all the parts. |5 there a part
missing?

Man: Yes, The small screws are missing. | can't attach the top of the
table to the legs without the small screws, can I?

Acent: I'm sorry about that sir. Can you give me the product code of
the table you bought?

Man; Sure. |t | T835619,

Acent: |T835619. Just a second. OK, yes sir. You're right. 12 screws
should be included in the box. I'm very sorry about that. Would you
like me to tell you the size of the screws 50 you can buy them?

Man: Buy them? No, | don®t want to buy them, I've already paid for
the box. You didn't put them in the box. You should pay for them. |
want you to send them to me.

Acent: I'm sorry sir. It is not our policy to send out extra parts.
However, if you take your receipt to the store you bought the table
from, they can provide you with the screws.

Man: | have to go to the store again? OK. Fine. I'll do that. And should |
just ask for the screws?

Acent: Ifyou give them your customer complaint number, then they
can help you. Your customer complaint number is CA....

Man: Hangon. I don't have a pen. One second. OK, say that again.

Acent: OF course, sir. Your customer complaint number is CAT984523,

Man: Thank you.

188

Acenr: 15 there anything else | can help you with sirf?

Max: Mo, that's it. Thanks. Goodbye.

Acent: Thank you for contacting Furniture Deluxe. Have a good day.
Goodbye.

Track 18 (Unit 7, Activicy Book page B4)

Sawewerson: Oh, Welcome back. How are you? How is the new kitchen?

Mu: That's exactly why we are herel

Saiesrerson: Oh. Ok. Is there a problem?

Mus: Is there a.... Yes. Yes, there's @ problem. The kitchen you sold us
5 too smalll

Sateserson; Excuse me?

Woman; The kitchen doesn't fit in the space.

Sateseerson: I'm not sure | follow you.

Woman: What | mean is that the dimensions are wrong.

SewesErson; But you gave us the dimensions. We followed your
instructions.

Man: Are you saying that is our fault?

Satesperson: Mo, Sorry. Let me explain. Please have a seat.

Suewerson: Ok. Please tell me what happened, Would you like a glass
of water?

Mu; Ok sure, Look, when the men arrived and they put in the
kitchen, they left a big space in the corner. We can't have 3 space,
It looks terrible!

Saigspenson; Here's your water.

Man: Thank you

Sueweemson: Ok Is the space on the side of the working area or the
storage area?

Maniz I'm not sure | know what you mean.

Sawesperson: SoTry. Let me explain, The working area is the part for
cooking and the storage area is the part for putting pots and
pansin

Waoman: Look, it's next to this part here It's the part that we put the
plates and glasses in.

Saesrerson: Good. That part is much easier to change. | think we will
need to come o the house again and check the dimensions of the
space. When are you available?

Ma: Can you come this weekend?

Satesrerson: Sure. How about Saturday at 37

Mus; Perfect, Ok Thanks very much. Goodbye.

Track 18 [Unit 8, Activity Book page 80)

Hargator: Monologue one.

Teewace et Do you want to walch that movie on the weekend? | want
to see it again. Seriously, it's like the coolest movie I've ever seen!
There is one part this guy escapes from an apartment. | loved that
bit! He jumps from the restroom window... it was on the fourth
floar, | think Anyway, he jumps onto the sidewalk to escape. He
rips his pants and loses one of his sneakers when he falls, And, err...
Then what happens? Oh yes, he runs off down the street and goes
into a stare... then it gets really exciting. | was on the edge of my
seat. I'm not going to tell you anymaore. You have to watch it!

Harswtor: Monologue two.

Teenace aov: 'll never forget the day Jake moved in to the house next
door. It was during the summer holidays, and we were sitting in
the garden. | was eating some of Mother's delicious homemade
biscuits when there was a shout. |ake was standing on the terrace
in his garden. | couldnt miss him because he had bright red hair.



He smiled and waved so | went to talk to him. | was excited about
meeting someone my own age. He offered me a sweet and we
found out that we both liked football. We arranged to play that
weekend. It was only tater that | discovered |ake's terrible secret.

Track 20 [Unit B, Activity Book page 94)

Tencue: We don't read and write poetry because it's cute. We read
and write poetry because we are members of the human race, And
the human race is filled with passion. And medicine, law, business,
engineering, these are noble pursuits and necessary to sustain life
But poetry, beauty, romance, love, these are what we stay alive for.
To quote from Whitman, “0 me! O lifel... of the questions of these
recurring; of the endless trains of the faithless.., of cities filled with
the foolish: what good amid these, O me, O life?” Answer. That you
are here - that life exists, and identity; that the powerful play goes
on and you may contribute a verse. That the pawerful play goes on
and you may contribute a verse. What will your verse be?

Track 21 [Unit 8, Activity Book page 96)

Tersaace cine: Do you want to watch that movie on the weskend? | want
to see it again. Seriously, it’s the coolest movie ['ve ever seen! There
is one part this guy escapes from an apartment. | loved that bit! He
jumps from the restroom window...it was on the fourth floor, | think...
Anyway, he jumps onto the sidewalk to escape. He rips his pants
and loses one of his sneakers when he falls. And, err... Then what
happens? Oh yes, he runs off down the street and goes into a store,.,
then it gets really exciting. | was on the edge of my seat. I'm not going
to tell you anymare though. You have to come and watch it!

Track 22 [Unit 8, Activity Book page 57]

1. I's the conlest movie 've ever seen!

2. He jumps from the restroom window... it wason the fourth floor, |
think...

3, Anyway, he jumps onto the sidewalk to escape.

4. Oh ves, he runs off down the street and goes into a store...

5. I'was on the edge of my seat. I'm not going to tell you anymore
though.

6. You have to come and watch it!

Track 23 [Unit 8, Activity Book page 98)

Magrator: One

Femate concn: OK guys, gather round. The finals are on Saturday and |
want you to remember something important. | am very proud of
this teamn. You have all pulin a lot.. and | mean a fol... of effort
over the season and you deserve to be in the finals. The other
team... well, they are bigger. They've got guys going to Division 1
schools. You know that and | know that. Alright? We can see that
and =0 can everybody else. But win or lose on Saturday, you guys
are going to be successful anyway, because you work hard and you
know what that hard work means. Enjoy the finals!

Masrator: Two

Teemace sov: | can't wait for the finals on Saturday. We've been training
really, really hard. .| hope we win—ha, obviously! —but it doesn't
matter if we don't because...well, because we didn't even expect to
bein the finals! | mean, | can®t believe it. | didn't even start playing
basketball until this season. But we really play well together as a
team, and most importantly... | think .. most impartantly, we enjoy
it. The whole season has been so much fun!

Track 24 [Unit 3, Actwity Book page 102)

Sopwie: Hi guys. Hope you are QK. Shall we start our discussion?

Cuass: Yes, Sophie.

Heuen: Let's gel started.

Sorwie: Great. Walter is a really impaortant issue these days - not just
politically but also socially, Why do you think water is so important?

Roserr: Well, | think that water is the most important natural resource
in the world.

Heuen: Yes, | think Robert is right. It really is the only natural resaurce
that we need every day. However, not having enough water is also
a serious problem. Therefore, governments and society in general
need to find solutions for the scarcity of water.

Sorwie: Helen, you just menticned something important. | think we all
agree on the fact that water scarcity is a problem all aver the world
and that it may continue to be a problem if we do not tackle it.
What can we do about water scarcity?

Mareo: There's a lot of water out there, if you think about it, 70% of
our planet is covered by water. The problem is not the lack of water.
It is the lack of drinking waler. Only 3% of the water on our planet is
fresh water, and two-thirds of 3% is frozen in glaciers.

Eric: Sorry, that was two-thirds of 2%2 | didnt catch that part.

Autson: Yes, Marco said two-thirds but that wasal the question. Sophie
asked what we can do about water scarcity. We nead 1o know what we
can all do to protect that 3% of fresh water, We definitely need to be
more conscious of how much water we use when we wash the dishes,
brush our teeth,.... and ummm... how much water is baing wasted,

Roeerr: Yes, water needs to be treated as a really valuable resource.
You can't imagine people letting oil or petrol escape but you often
see leaks in water pipes and now the rivers and lakes are drying up.
If we continue like this, we may not be able to get water from them
in the future,

Sorri: | think what Alison said makes sense Start with little things.
We might be able to help by turning off the tap when we are not
using it, and trying to use less water in the shower or when we wash
clothes. What do you think of those ideas?

Marco: Yes, those are great ideas. We are going to start a recycling and
reducing program at school. Everyone can help by using their own
bags when going to the store, using their own cup when buying a
coffee, or taking plastic bottles to a collection center,

Sorse: | don't understand. How does that help Marco?

Marca: It helps a lot. All that plastic eventually ends up in rivers, lakes,
and oceans. The less plastic we use, the more clean water we will
have.

Serwie: Very well, thank you very much for your participalion guys.
Eric, did you record that all?

Eric: Yep. Got it.

Soewie: S0, 1o conclude, we can say that waler problems and their
solution...

Track 25 [Umit 9, Activicy Book page 106)

Jon: Good evening, listeners, and welcome to Current Events. 1am
Jonathan Freeman. Hal Moare, the world expert on global warming
and its effects on civilization is with us today. Welcome to the show,
Hall

Hu: Hi, Jonathan.

Jon: Well, Hal, we all know the polar ice caps are melting, bul there
seems to be some disagreement as to how much. On one hand,
there are scientists saying there isn't a problem, while, on the other
hand, there are those who believe we are all in great danger. Are
things so bad?



Hac: | think so, ves. It is said that there will be no ice at all in the
Arctic Sea during the summer by the end of the century. And in the
Amundsen Sea in the Antarclic sea levels are rising every year as
glaciers melt. Some scientists say we only have fifty years to solve
the problem.,

Jow: Oh dear.

Haw: That's not all. Glaciers have already reduced by five kilometers in
the last fifty years in the Himalayas. Some scientists say that we only
have fifty years to solve the problem. In my opinion, the situation is
worse than a lot of people realize. lce is melting all over the world.
Everywhere will be vulnerable.

Jow: Everywhere?

Hav: Yes, everywhere,

Jow: What other examples are there?

Haw: Well, in the Alps in Europe, glaciers are going to shrink to
half their size by 2025, and | believe there will be no ice-cap on
Kilimanjaro by 2022, I'm sure that things are going to get worse.

Jow: Then what will happen?

HaL: | think that sea levels are going to rise to the point where some
cities and even countries will disappear.

Jon: Unbelievable. That s depressing. What can we do to avoid this?

Haw: We should stop emitting carbon dioxide gas now.

Jon: How?

Haw: Wall, use a bike or public transport. Don't drive your car. Also, |
think we should recycle more. But | don't believe things will really
change until politicians are pressured into changing things.

Treck 26 [Unit 10, Activity Book page 116]

Marrator: PSA 1
Have you ever been a victim of bullying? School is 3 lime when new
social groups are formed, okd social groups change and friends come
and go. This can mean that knowing who to talk to and trust can be
difficult. This is where Childcenter comes in. Childcenter provides
you with an anonymous, expertly trained psychological counsellor
1o discuss your problems with, Childcenter: We don't judge. We just
listen, 01 £00 669 8255. 01 800 NOWTALK

MNagpator: PSA 2
Bullying has always been a problem at school. But the rise in use
of smartphones and portable electronic devices has only made this
problem worse, A recent Childcenter study estimates that over half
of all leenagers in the US have been the victim of cyberbullying. You
might feel that this is not possible to escape. But there is something
you can do, Call Childcenter today and talk to our expertly trained
psychological counsellors.

Marrator: PSA 3
Bullying is something that many teenagers experience. However, it
may be difficult to know when your child is being bullied. Discussing
the problem might be embarrassing for them. They may not even
realize how serious the problem is. The most important thing to do
is make sure your child always feels safe to discuss different topics
with you. If you want expert guidance on how to create that kind of
atmosphere in YOUR home, call Childcenter and ask to speak to our
family counsellors.

Marmator; PRA 4
Many children find school difficult. Other children may not want
to play. Making friends can be hard. Schoolwork can be difficult
to understand. Childcenter can help you. If you want to talk to
someone about your problems, the staff at Childcenter can listen.

Track 27 (Unit 10, Activity Book page 118)

M, Bove: OK everyone, quiet please and welcome our visitor, justine
Strong is an expert in physical exercise for teenagers. Welcome, Dr.
Strong.

D Smone; Thank you, Mr. Boyd, I'm here to tell you about the
importance of exercise. There are three elements of physical fitness.
First, there is cardio-respiratory endurance. This is the ability to
perform physical activities like swimming over a length of time.
Second, there is muscular endurance, This is the ability to hold a
positian or repeat a movement, like running, several times. Finally,
there is Flexibility. This refers to general movement. You can practice
this by stretching or doing yoga. You should incorporate all of these
elements into your fitness program. Are there any questions?

Smuoent 1: How often should we exercise?

D Smons; Make sure you do some form of activity for at least thirty
minutes, three or four times a week. If | were you, | would exercise
as often as possible.

Stooent 1: But the gym is so expensive.

Dr. Steong: Well, you don't have to go to the gym. Exercise is free, For
example you can walk for thirty minutes every day. There are many
benefits to exercize? Any ideas what they are?

Stupent 2; It's good for your heart, isnl i

De. Sreon: That's right.

Stwoent 3: And your lungs.

De. Smone: Yes,

Swoent 1: It helps you lose weight!

D Swone: Yes! This is a very important issue, Teenagers need o be
very careful about excess weight, because this can lead to health
problems in the future. There are also other benefits apart from
healthy anes Any ideas what they are?

Swoent 3: 1t usually makes me happy. | think people should exercise
more often because itll make them happier.

D& Swone: Exactly! The mind-body connection is important for
teenagers. Exercise will also help you perfarm better at school. Why
don't you try exercising regularly and see how your grades improve?
It also helps you sleep better and you wake up feeling refreshed.
Give it a try and don’t sit around watching television every day.

Track 28 (Unic 10, Actiity Book page 118)

De. Smone: I'm here to tell you about the importance of exercise. There
are three elements of physical fitness, First, there is cardio-respiratory
endurance. This is the ability to perform physical activities like
swimming over a length of time. Second, there is muscular endurance.
This is the ability to hold a position or repeat a movement, like running,
several times. Finally, there is flexibility. This refers to general movement.
You can practice this by stretching or doing yoga.
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